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ABSTRACT

This study examined teacher-related and school/systemic factors responsible for poor academic performance among senior high school teachers in public and private schools in Gbarnga Education District, Bong County, Liberia, from 2019–2024. Guided by three research questions, the study investigated teacher-level factors, school and systemic influences (including supervision, infrastructure, resources, and remuneration), and differences in the severity and outcomes of these factors between public and private institutions. The study will offer insights into factors responsible for senior high schools (public and private) teachers’ poor academic performance in Gbarnga Education District, Bong County, Liberia. It shall serve as a workable tool for education stakeholders, policy makes and future researchers on the same subject.  A descriptive research design was employed, and data collected from teachers were analyzed using frequencies and percentages.  Findings revealed clear contextual differences. In public schools, 72% of respondents identified regular teacher training and workshops as the most critical need, followed by improved supervision and monitoring (17%) and provision of teaching and learning materials (7%). In contrast, private school teachers overwhelmingly prioritized competitive salary and incentives (70%), alongside continuous professional development (20%) and reduced workload (8%).  The study concludes that poor academic performance in public schools is largely structural and capacity-based, whereas in private schools it is predominantly motivational and compensation-related. The researcher recommends prioritizing structured professional development in public schools and strengthening salary and incentive systems in private schools to enhance teacher effectiveness and improve student academic outcomes.

TABLE OF CONTENTS
DECLARATION BY RESEARCHER					                       i
DECLARATION BY ADVISOR					                                   ii
DECLARATION BY THE DEAN                                                                                     iii
DECLARATION BY THE VICE PRESIDENT                                                              iv  
DEDICATION									           v
ACKNOWLEDGMENT             							           vi         
ABSTRACT                                                                                                                         vii                                                                                                            
CHAPTER ONE: INTRODUCTION 
1.1 Background of the Study 					                                                1
1.2 Statement of the Problem 								            2
1.3 Research Questions 							              	3
1.4 Delimitation 									   	3
1.5 Limitations 							                           	4
1.6 Significance of the Study 								    	4
1.7 Definition of Key Terms 						                                    4
1.8 Organization of the Study 							            5
CHAPTER TWO: REVIEW OF RELATED LITERATURE
2.1 Teacher-Related Factors and Academic Performance                                                	6
2.2 Teacher Motivation, Job Justification and Professional Commitment                       	7
2.3 Teacher Qualification, Training and Professional Development                                 	8
2.4 Workload, Class size and Teacher Effectiveness                                                             9
2.5 School Infrastructure, Teaching Resources and Learning Environment                        10
2.6 Supervision, Accountability, and Institutional Support                                    	         15	       
2.7 Socio-Economic and Policy Context Influencing Teacher Performance
2.8 Comparative Perspectives on Teachers- and Institution-Related Challenges in Public and Private Schools    23        
2.9 Structural and Institutional Severity: Resources, Class sizes and Environment            29             
2.1 Outcomes: How Differences Affect Teacher Performance and Student Achievement 30          
 CHAPTER THREE: RESEARCH METHODOLOGY 
3.1 Research Design 									         32
3.2 Population 								                     32
3.3 Sample size and Sampling Techniques 						         32      
3.4 Data Collection Instrument                  						         33      
3.5 Data Collection Procedures 							         33 
3.6 Data Analysis Procedures 						           	         33 
CHAPTER FOUR: DATA PRESENTATION AND INTERPRETATIONS 
4.1 Data Presentation and Analysis 		                                                                      34
4.2 Findings 										          48 
4.3 Discussion of the Findings 						                       52     
CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary	      42
5.2 Conclusion	43
5.3 Recommendations						  	44
Bibliography
Appendixes:
	A.  Letter to Respondents
	B.  Research Questionnaires
            C.  Letter of Approval/Consent Form

	
CHAPTER ONE: INTRODUCTION
1.1 Background of the Study
Academic performance across the globe continues to be shaped by a complex interplay of teacher quality, institutional support, working conditions, and broader socio-economic realities. Numerous international studies have affirmed that the competence and effectiveness of teachers remain among the most influential factors in student learning outcomes. For instance, a global analysis by Ritchie et al. (2024) found that access to well-trained teachers and basic instructional materials such as textbooks, writing tools, and classroom resources is significantly associated with improvements in literacy and numeracy, particularly in low-resource settings (Wiley Online Library, 2024).
  In recent years, digital literacy has emerged as a key skill for educators, especially with the integration of ICT into classroom teaching. A study by Nyambe and Liu (2024) revealed that teachers’ digital competencies not only improve the quality of instruction but also boost student engagement and motivation through the use of interactive and adaptive learning methods (Taylor & Francis Online, 2024). This shift underscores the growing need for teacher training programs that incorporate both traditional pedagogy and modern technological tools.
However, challenges persist globally. Inadequate professional development opportunities, low remuneration, and unstable employment conditions continue to reduce teacher motivation and effectiveness, particularly in developing countries. In many contexts, these issues contribute to high absenteeism, burnout, and weak instructional delivery. For example, a 2025 evaluation of Liberia’s Rural Teacher Training Institutes (RTTIs) highlighted systemic challenges such as misaligned curricula, poor instructional supervision, and lack of in-service training factors that impair teachers’ readiness to meet modern educational standards (SpringerLink, 2025).
Furthermore, the COVID-19 pandemic magnified pre-existing disparities in education systems worldwide. According to a global survey by Dorn et al. (2022), students in low-income and public school settings faced greater learning losses due to limited access to remote learning technologies, weak digital infrastructure, and inadequate support from teachers unprepared for online instruction (McKinsey & Company, 2022). This disruption exposed the fragility of education systems and the critical need for resilient teacher support systems.
Taken together, global evidence confirms that teacher-related variables—such as qualification, training, motivation, and digital skills combined with school-level inputs like class size, materials, and infrastructure, and macro-level policy frameworks, jointly determine academic performance in schools. The consistent underperformance of students in many public schools across developing nations has thus increasingly been linked not only to student factors, but to the broader ecosystem in which teachers work and teach.
1.2 Statement of the Problem
Teacher academic performance refers to the ability of educators to effectively plan lessons, deliver instruction, engage students, assess learning outcomes, and complete syllabus requirements. In recent years, public concern has grown in Liberia over the declining quality of education in senior high schools, particularly in the Gbarnga Education District of Bong County. Policymakers, parents, and education stakeholders have expressed frustration over poor student results in national exams such as the WASSCE, which are widely believed to reflect deeper issues with teacher performance. Despite various reforms and donor-supported interventions, both public and private senior high schools in the district continue to struggle with low achievement levels. Challenges such as underqualified teachers, limited professional development, poor working conditions, and insufficient resources are frequently cited. However, there is a lack of comparative data identifying how these issues differ between public and private institutions. Without such evidence, efforts to improve teacher performance may fail to target the most pressing needs.
This study, therefore, seeks to investigate and compare the key factors affecting teacher academic performance in public and private senior high schools in the Gbarnga Education District between 2019 and 2024, in order to support more informed policy and practice.
1.3 Research Questions
1. What teacher‐related factors are responsible for poor academic performance among senior high school teachers in public and private schools in Gbarnga Education District, Bong County during 2019–2024?
2. What school‐related and systemic factors (such as infrastructure, resources, supervision, remuneration, etc.) contribute to differences in teacher academic performance in public and private senior high schools in that district over that period?
3. How do the impacts of these factors differ between public and private senior high schools in terms of severity, nature, and outcomes?
1.4 Delimitation
This study is limited to public and private senior high schools within the Gbarnga Education District, Bong County. It focuses only on teacher-related, school-related, and systemic factors affecting teacher academic performance from 2019 to 2024. It excludes junior high schools, schools outside the district, and student-related factors.
1.5 Limitations
The study may face limitations such as incomplete school records, reluctance of teachers to provide honest responses, and limited access to some private school data. Time constraints and reliance on self-reported information may also affect the depth and accuracy of findings.
[bookmark: _heading=h.vwm0fxc0hbai]1.6 Significance of the Study 
This study will provide evidence-based insights to help education stakeholders such as policymakers, school administrators, and teacher-training institutions, identify and address the key factors affecting teacher performance in senior high schools within Gbarnga Education District. By comparing public and private schools, the research will highlight best practices that can be adapted across school types. The findings will guide more effective investments in teacher development, school resources, and supervision, ultimately contributing to improved student outcomes and national education goals in Liberia.
1.7 Definition Key Terms
This section presented the operational definitions of key terms that were used in the study. The definitions were intended to provide clarity and ensure a common understanding of the major concepts and variables discussed in relation to transformational leadership and student academic performance.
Academic Performance (of Teachers): refers to how effectively teachers carry out their teaching duties, including lesson delivery, classroom management, assessment of students, punctuality, and overall contribution to students’ academic success and school improvement.
Private Senior High Schools: refers to independently funded and managed secondary schools that are owned by individuals, organizations, religious institutions, or companies, and operate under government educational regulations and policies.
Professional Development: refers to organized training activities, workshops, seminars, conferences, and educational programs designed to improve teachers’ professional skills, teaching methods, knowledge, and overall classroom effectiveness.
Public Senior High Schools: refers to government-funded and operated secondary schools established to provide education to students under the supervision, policies, and curriculum guidelines of the national education authority.
Remuneration: refers to the salary, wages, allowances, incentives, bonuses, and other financial or non-financial benefits provided to teachers in return for their professional services and responsibilities.
Supervision and Support: refers to the guidance, monitoring, mentoring, and administrative assistance provided by school authorities, educational supervisors, and stakeholders to help teachers improve their instructional performance and effectiveness.
Syllabus Coverage: refers to the extent to which a teacher successfully completes and teaches the prescribed curriculum content within a specified academic term, semester, or school year.
Teacher Qualification: refers to the academic degrees, teaching licenses, certifications, professional credentials, and specialized training acquired by a teacher to meet the standards required for the teaching profession.
Teaching Resources: refers to instructional materials, textbooks, technological tools, teaching aids, laboratory equipment, and other educational facilities used to support effective teaching and learning in the classroom.
Workload: refers to the total amount of teaching and non-teaching responsibilities assigned to a teacher, including lesson preparation, classroom instruction, marking, administrative duties, and extracurricular activities.
1.8 Organization of the Study
	This study will be compiled into a five chapters document. Chapter One will explain the Background of the Study, Statement of the Problem, Research Questions, Significance of the Study, Delimitation of the Study, Limitations of the Study, Definition of Key Terms, and Organization of the Study. Chapter Two will focus on the Review of Related Literature. Chapter Three will discuss the Methodology that will be employed in this study, which includes Research Design, Population of the Study, Sample Size of the Study, Data Collection Instruments, Sampling Techniques and Data Collection Procedures, and Data Analysis Procedures. Chapter Four will deal with Data Presentation and Analysis, Findings, and Discussion of Findings. Chapter Five will focus on Summary, Conclusions, and Recommendations.
CHAPTER TWO: REVIEW OF RELATED LITERATURE
2.1 Teacher-Related Factors and Academic Performance
Teachers are widely acknowledged as the most critical in-school determinant of academic performance. Empirical literature consistently demonstrates that teacher-related factors such as qualification, pedagogical competence, motivation, attendance, instructional methods, and classroom management significantly influence learning outcomes (Darling-Hammond, 2017; Hattie, 2020). When teachers lack adequate preparation or commitment, instructional quality declines, resulting in poor academic performance.
	In the West African context, studies from Ghana indicate that teacher self-efficacy, professional competence, motivation, and commitment are strongly associated with instructional effectiveness and student achievement (Adu & Osei, 2021). Teachers who believe in their professional capability, attend school regularly, and complete syllabi on time are more likely to achieve positive academic outcomes. Conversely, absenteeism, poor lesson preparation, weak pedagogical skills, and ineffective classroom management have been repeatedly identified as contributors to declining performance, particularly in science and mathematics subjects (Mensah et al., 2022).
In Liberia, empirical research on teacher performance remains limited; however, available studies suggest similar patterns. Nmah and Kollie (2023) report that many senior high school teachers exhibit limited pedagogical competence due to inadequate training and insufficient professional support. Teachers’ poor mastery of subject content, combined with weak instructional delivery, has been linked to low academic performance in public secondary schools, particularly in rural districts such as Bong County.
For the Gbarnga Education District, teacher-related factors likely influencing poor academic performance include inadequate professional preparation, weak pedagogical practices, low motivation, poor attendance and punctuality, ineffective classroom management, and strained teacher–learner relationships. These factors may manifest differently in public and private schools due to variations in recruitment standards, monitoring mechanisms, and incentive structures.
2.2 Teacher Motivation, Job Satisfaction and Professional Commitment
Teacher motivation and job satisfaction are central to sustained instructional effectiveness. Motivation influences effort, persistence, innovation, and willingness to engage in professional improvement (Ryan & Deci, 2020). Job satisfaction, in turn, shapes commitment, attendance, and classroom performance.
In Ghana, studies consistently report that while teachers derive intrinsic satisfaction from their sense of purpose and contribution to society, extrinsic motivators such as salary, promotion opportunities, recognition, and conditions of service are often inadequate, particularly in public schools (Acheampong & Gyasi, 2021). These deficits contribute to low morale, absenteeism, and reduced instructional effort. Teachers who perceive inequity or neglect by authorities are less likely to demonstrate high levels of professional commitment.
Liberian evidence reflects similar concerns. Kpoto and Dunbar (2021) found that delayed salaries, low remuneration, lack of housing, and limited welfare support significantly demotivate public-school teachers, leading to absenteeism and low productivity. Private school teachers, while often paid more promptly, face challenges such as job insecurity, lack of pensions, and limited career progression (Johnson, 2023).
Within the Gbarnga Education District, differences in motivation and job satisfaction between public and private school teachers are likely to be pronounced. Public-school teachers may experience greater job security but poorer extrinsic incentives, while private-school teachers may face higher accountability but less stability. These motivational dynamics are critical in explaining variations in teacher academic performance during the 2019–2024 period.
2.3 Teacher Qualification, Training and Professional Development
Teacher qualification and continuous professional development (CPD) are fundamental to effective teaching. Well-trained teachers possess stronger subject mastery, pedagogical skills, and assessment competencies, which translate into improved academic performance (OECD, 2019).  Studies from Ghana indicate that teachers who have undergone formal training and regular in-service professional development demonstrate higher instructional quality and better learner outcomes than untrained or under-trained teachers (Boateng & Mensah, 2022). However, access to CPD is often uneven, particularly in rural areas, where logistical constraints and limited funding hinder participation.
In Liberia, limited access to teacher training remains a persistent challenge. Wuo (2022) reports that many senior high school teachers, especially in public institutions, have not benefited from sustained in-service training since their initial certification. This gap reduces adaptability to curriculum reforms, learner-centred pedagogy, and modern assessment strategies. Private schools may recruit teachers with weaker formal qualifications but attempt to compensate through internal supervision and performance pressure.
For Gbarnga Education District, examining differences in teacher qualifications, access to professional development, mentoring systems, and instructional support between public and private schools is essential in understanding teacher academic performance outcomes.
2.4 Workload, Class Size and Teacher Effectiveness
Teacher workload and class size significantly affect instructional effectiveness. Excessive workloads reduce time for lesson preparation, assessment, feedback, and individualized learner support, thereby undermining academic performance (UNESCO, 2021).  Research in Kenya and Nigeria shows that heavy teaching loads, large class sizes, and administrative burdens negatively correlate with teacher effectiveness and student achievement (Adesoji & Olatunbosun, 2020; Omondi et al., 2022). Teachers handling multiple subjects, large classes, and extracurricular responsibilities often experience burnout and reduced instructional quality.
Although Liberia lacks extensive data on this issue, anecdotal and policy reports suggest that public senior high schools, particularly in rural districts like Gbarnga, face acute teacher shortages, leading to high teacher–student ratios and overloaded teaching schedules (Liberia Ministry of Education, 2022). Private schools, by contrast, may maintain smaller class sizes but often compensate with longer teaching hours.
These structural differences in workload and class size are likely to create unequal conditions for teacher performance across public and private schools in the district.
2.5 School Infrastructure, Teaching Resources, and Learning Environment
The physical, material, and psychosocial learning environment of a school constitutes a foundational determinant of teacher effectiveness and student learning outcomes. School infrastructure and teaching resources shape how teachers plan lessons, deliver instruction, manage classrooms, and assess learners. Adequate facilities such as classrooms, laboratories, libraries, furniture, textbooks, and instructional technologies provide teachers with the tools necessary to implement learner-centered pedagogies, while poor infrastructure constrains instructional methods and limits educational quality (Earthman, 2018).
i. School Infrastructure and Teacher Effectiveness
     School infrastructure refers to the physical facilities and built environment in which teaching and learning take place. These include classrooms, science laboratories, libraries, staff offices, sanitation facilities, electricity supply, and safe school grounds. Research consistently demonstrates that well-maintained and adequately equipped infrastructure positively influences teacher morale, instructional quality, and productivity. Teachers working in safe, comfortable, and organized environments are more likely to engage learners actively, manage time effectively, and sustain professional commitment (Earthman, 2018).
Conversely, deteriorating infrastructure creates significant barriers to effective teaching. Overcrowded classrooms, leaking roofs, broken furniture, and poor ventilation reduce instructional time and contribute to teacher stress and fatigue. In such contexts, teachers often spend valuable lesson time managing environmental challenges rather than focusing on curriculum delivery. Earthman (2018) argues that poor physical conditions indirectly lower academic performance by weakening teacher motivation and limiting pedagogical options.
	In sub-Saharan Africa, infrastructure deficits remain widespread, particularly in public secondary schools. Many schools operate with inadequate classroom space, resulting in large class sizes that make individualized instruction difficult. Teachers in overcrowded classrooms often resort to lecture-based approaches to maintain control, reducing opportunities for interactive learning and formative assessment.
ii. Teaching and Learning Resources
          Teaching resources, including textbooks, teaching aids, laboratory equipment, charts, models, and digital tools are essential for effective curriculum implementation. Availability and accessibility of these resources influence teachers’ ability to present concepts clearly, demonstrate practical applications, and engage learners meaningfully. Studies show that teachers with adequate instructional materials are more confident, better prepared, and more innovative in their teaching approaches (UNESCO, 2022).  Ghanaian studies provide strong empirical evidence linking resource availability to instructional effectiveness and academic outcomes. Agyeman et al. (2021) found that senior high schools with functional science laboratories, sufficient textbooks, and well-equipped classrooms recorded significantly better academic performance than poorly resourced schools. Teachers in well-resourced schools were more likely to use experiments, demonstrations, group work, and inquiry-based learning methods, enhancing student understanding and retention.
	In contrast, teachers in resource-poor schools often rely heavily on chalk-and-talk or lecture-based methods due to the absence of textbooks, laboratory equipment, or visual aids. While such methods may allow syllabus coverage, they limit learner participation and reduce opportunities for practical skill development. This pedagogical limitation is particularly problematic in science and technical subjects, where hands-on experience is critical.
iii. Learning Environment and Teacher Motivation
   	Beyond physical infrastructure and material resources, the learning environment encompasses the overall school climate, including cleanliness, safety, organization, and availability of support spaces such as staff rooms and libraries. A positive learning environment enhances teacher motivation and professional satisfaction, while a negative environment contributes to burnout and disengagement.
Teachers who work in schools with adequate staff offices, preparation rooms, and storage facilities are better able to plan lessons, collaborate with colleagues, and reflect on practice. Conversely, the absence of basic amenities such as seating, electricity, or water undermines professionalism and sends a message of institutional neglect. Earthman (2018) emphasizes that when teachers perceive their work environment as undervalued, their commitment and instructional effort may decline.
Noise levels, classroom lighting, and ventilation also affect teaching effectiveness. Poor lighting and ventilation reduce concentration for both teachers and students, while excessive noise disrupts classroom management. These environmental factors are often overlooked in policy discussions but have cumulative effects on daily teaching performance.
iv. Infrastructure and Resources in the Liberian Context
  	In Liberia, challenges related to school infrastructure and teaching resources are particularly acute due to the combined effects of post-conflict reconstruction, economic constraints, and limited public investment in education. Nmah and Kollie (2023) report that many public senior high schools lack basic instructional materials such as textbooks, laboratory equipment, and teaching aids. As a result, teachers frequently depend on verbal explanations and rote memorization, limiting the development of higher-order thinking skills among students.  Infrastructure deficits in Liberian public schools include inadequate classrooms, poorly maintained buildings, limited access to electricity, and insufficient sanitation facilities. These challenges disproportionately affect rural and semi-urban districts, including Gbarnga, where schools may operate in temporary or deteriorating structures. Teachers in such environments face additional stress related to safety concerns, weather disruptions, and classroom management difficulties.
  	The lack of functional laboratories is particularly problematic for science teachers. Without laboratory equipment, teachers are unable to conduct practical lessons, undermining curriculum objectives and examination preparedness. Over time, this constraint affects teacher confidence and professional identity, as educators are unable to teach subjects as intended.
v. Public–Private Disparities in Infrastructure and Resources
  Disparities in infrastructure and resource availability between public and private schools are a defining feature of many education systems in sub-Saharan Africa. In Gbarnga Education District, these disparities are likely to influence teacher productivity and instructional quality. Private schools, funded primarily through tuition fees, often have greater flexibility to invest in classrooms, furniture, textbooks, and teaching aids. As a result, teachers in private schools may have access to better facilities and more consistent instructional materials.  Private-school investment in infrastructure is often driven by competition for enrollment and parental expectations. Schools with modern classrooms, laboratories, and libraries are more attractive to parents, incentivizing proprietors to prioritize physical facilities. Teachers working in such environments may experience higher motivation and professional pride, which positively affects classroom performance.
	However, not all private schools are well resourced. Low-cost private schools may operate with minimal infrastructure and rely on cost-cutting strategies that affect teaching resources. Nevertheless, even modest private schools may demonstrate more consistent provision of basic materials compared to public schools, where government supply chains are often irregular.
	Public schools, by contrast, depend largely on government funding and donor support for infrastructure development and resource provision. Delays in procurement, budget constraints, and bureaucratic processes often result in shortages of textbooks and teaching materials. Teachers may be required to share textbooks among students or improvise teaching aids, increasing workload and reducing instructional efficiency.
Implications for Teacher Productivity and Instructional Practice
Infrastructure and resource availability directly influence teacher productivity, defined as the ability to deliver quality instruction efficiently and consistently. Teachers in well-resourced schools can focus on lesson planning, assessment, and learner support, while those in poorly resourced environments spend additional time improvising materials, managing overcrowded classrooms, or compensating for infrastructural deficiencies.
These conditions also affect instructional methods. Resource-rich environments enable learner-centered approaches such as group work, experiments, project-based learning, and use of visual aids. Resource-poor environments constrain pedagogy, often forcing teachers to adopt teacher-centered methods that limit student engagement. Over time, this disparity contributes to unequal learning outcomes between schools and reinforces systemic inequities.
Furthermore, inadequate infrastructure can exacerbate teacher absenteeism and attrition. Teachers may seek transfers to better-equipped schools or leave the profession altogether if working conditions are persistently poor. This pattern is particularly evident in rural public schools, where infrastructure deficits are most severe.
vi. Relevance to Gbarnga Education District
    	In Gbarnga Education District, differences in school infrastructure, teaching resources, and learning environments between public and private senior high schools are likely to play a critical role in shaping teacher effectiveness. Teachers in private schools may benefit from relatively better facilities and materials, enabling more effective instruction and higher productivity. Public-school teachers, meanwhile, may face significant constraints related to inadequate infrastructure and irregular resource provision.
Understanding these disparities is essential for interpreting variations in teacher academic performance across school types. Infrastructure and resources not only affect what teachers can do in the classroom but also influence how they feel about their profession, their institution, and their students. Addressing infrastructural and resource gaps is therefore a necessary condition for improving teacher performance and achieving equitable educational outcomes in Gbarnga and Liberia more broadly.
2.6 Supervision, Accountability, and Institutional Support
       Effective supervision, accountability, and institutional support are widely recognized as central pillars of teacher performance and overall school effectiveness. Supervision provides professional guidance, accountability ensures responsibility for instructional outcomes, and institutional support creates the conditions under which teachers can perform optimally. Together, these elements shape teacher behavior, motivation, instructional practices, and ultimately student learning outcomes. In contexts such as Liberia, where education systems face capacity and resource constraints, the quality and consistency of supervision and accountability mechanisms play a particularly critical role.
Instructional leadership by school principals and education administrators has been shown to significantly influence teaching quality. Hallinger (2020) emphasizes that principals who actively engage in instructional supervision through classroom observations, feedback, mentoring, and data-informed decision-making create a culture of continuous improvement. Such leadership practices help teachers refine pedagogical skills, align instruction with curriculum standards, and address classroom challenges more effectively. Where instructional leadership is weak or absent, teachers are more likely to rely on routine practices, reducing innovation and responsiveness to student needs.
	Supervision also serves a developmental function, not merely a compliance-oriented one. Effective supervisory systems emphasize coaching, reflection, and professional growth rather than fault-finding. Regular feedback helps teachers identify strengths and areas for improvement, reinforcing professional accountability while maintaining morale. However, in many sub-Saharan African education systems, supervision tends to be irregular and administrative in nature, limiting its impact on classroom practice (UNESCO, 2022).
	Comparative evidence from West Africa illustrates significant differences in supervisory practices between public and private schools. In Ghana, Owusu and Ampofo (2022) found that private schools typically exercise stronger internal supervision and closer teacher monitoring than public schools. School proprietors and head teachers in private institutions frequently conduct classroom observations, review lesson plans, and monitor student assessment records. These practices contribute to higher levels of teacher accountability, reduced absenteeism, and greater instructional consistency. In contrast, public schools often depend on external supervision from district education offices, which may be constrained by limited staffing and logistical challenges.
	Similar patterns are observable across the region, where private schools rely on internal management structures to enforce performance standards, while public schools depend on centralized inspection systems that may be overstretched. Private schools are also more likely to link supervision outcomes directly to contract renewal, salary adjustments, or professional development opportunities, creating stronger incentives for performance. However, this form of accountability can also generate pressure and stress, particularly where expectations are high but institutional support is limited.
  	In Liberia, supervision and accountability mechanisms remain particularly weak, especially in public secondary schools. Wuo (2022) notes that the Ministry of Education faces persistent challenges related to limited funding, shortages of trained supervisors, inadequate transportation, and difficult terrain, all of which constrain the frequency and quality of school inspection visits. As a result, many schools receive supervisory visits only sporadically, sometimes once or twice a year, reducing opportunities for sustained instructional support and follow-up.
	  The consequences of weak supervision are evident in teacher performance outcomes. Johnson (2023) observes that irregular inspection visits and poorly structured appraisal systems in public secondary schools contribute to teacher complacency, low motivation, and declining teaching standards. Without consistent monitoring and constructive feedback, teachers may feel less accountable for instructional quality, leading to practices such as late arrival, early departure, incomplete syllabus coverage, and reliance on outdated teaching methods.
Institutional support structures further mediate the effectiveness of supervision and accountability. Supportive institutions provide teachers with access to teaching materials, professional development opportunities, mentoring, and a conducive working environment. Where such support is absent, supervision alone is unlikely to yield sustained improvements in performance. In many Liberian public schools, supervisors may identify weaknesses but lack the resources to address them, limiting the practical impact of monitoring efforts.
	Private schools, on the other hand, often combine supervision with more immediate institutional responses, such as targeted training, peer mentoring, or workload adjustments. Driven by parental expectations, tuition-based financing, and reputational concerns, private school administrators tend to prioritize visible performance outcomes, including examination results and student discipline. This market-driven accountability encourages closer oversight of teachers and more frequent performance reviews.
	  However, institutional support in private schools is uneven. While some well-resourced private schools invest in teacher development and instructional materials, many low-cost private schools operate under tight financial constraints. In such cases, accountability mechanisms may be strong, but support structures remain weak, leading to high stress levels and rapid teacher turnover. This highlights the importance of balancing accountability with adequate support to sustain teacher performance over time.
Another important dimension of accountability is peer and community oversight. In private schools, parents often play an informal supervisory role by closely monitoring student progress and teacher commitment. Complaints from parents can prompt immediate administrative action, reinforcing accountability. Public schools, particularly in rural areas like Gbarnga, may experience less parental involvement due to socio-economic barriers, limiting community-based accountability mechanisms.
	  Furthermore, the effectiveness of supervision depends on the capacity and competence of supervisors themselves. In Liberia, many principals and inspectors have limited training in instructional leadership and teacher coaching. Without adequate professional preparation, supervision may focus on administrative compliance rather than pedagogical improvement. Strengthening leadership training for school heads and inspectors is therefore essential to improving teacher performance.
	  The disparities between public and private schools in supervision and accountability are central to understanding variations in teacher academic performance in Gbarnga’s senior high schools. Public schools tend to struggle with weak oversight, limited follow-up, and inadequate institutional support, which can undermine teacher motivation and instructional quality. Private schools generally exhibit stronger internal supervision and accountability but may lack stability and comprehensive support systems for teachers.
In sum, supervision, accountability, and institutional support are interdependent components that significantly influence teacher performance. Effective supervision requires regularity, professional competence, and a developmental orientation; accountability must be fair, transparent, and linked to improvement rather than punishment; and institutional support must provide teachers with the resources and conditions necessary to meet performance expectations. Addressing weaknesses in these areas is essential for improving teacher academic performance in both public and private senior high schools in Gbarnga and similar contexts across Liberia.

2.7 Socio-Economic and Policy Context Influencing Teacher Performance
	Teacher performance in Liberia is deeply embedded within broader socio-economic realities and policy environments that shape motivation, effectiveness, and retention. Teachers do not operate in isolation; rather, their professional practices are influenced by economic conditions, social welfare systems, institutional support, and the effectiveness of education policies. In a post-conflict and economically fragile context such as Liberia, these factors exert a significant influence on how teachers perceive their roles, commit to their responsibilities, and sustain instructional quality, particularly in rural and semi-urban districts like Gbarnga.  At the macro-economic level, Liberia continues to face persistent structural challenges that directly affect the education workforce. High unemployment rates, limited public revenue, inflationary pressures, and dependency on donor financing constrain government capacity to adequately fund the education sector (World Bank, 2022). Public-school teachers often receive low salaries, in some cases estimated at approximately US $100–$150 per month, which is insufficient to meet basic living expenses such as food, transportation, housing, and healthcare in a context of rising living costs (Education International, 2023). These low wages reduce the attractiveness of the teaching profession and weaken teacher morale, particularly for those supporting extended families.
    The economic strain experienced by teachers is further intensified in rural and underserved areas. Teachers in districts such as Gbarnga frequently travel long distances to administrative centers to collect salaries, often at personal cost. Transportation expenses can consume a substantial portion of monthly earnings, leaving little disposable income and creating frustration and fatigue. In some cases, delays in salary payments force teachers to seek supplementary income through farming, petty trading, or other informal economic activities, which competes with instructional time and preparation (World Bank, 2022). As a result, absenteeism and reduced classroom engagement become coping mechanisms rather than deliberate neglect of duty.
   These financial pressures significantly contribute to teacher absenteeism, attrition, and low motivation. Evidence from Liberia’s education sector indicates that teachers in rural schools are more likely to miss school days due to financial stress, administrative burdens related to salary collection, and the need to pursue alternative livelihoods (World Bank, 2022). Persistent absenteeism disrupts instructional continuity, undermines student learning outcomes, and places additional strain on remaining staff. Over time, these conditions contribute to high turnover rates, particularly among qualified teachers who may seek better opportunities in urban areas or outside the education sector altogether.
  A related socio-economic concern is the widespread reliance on volunteer and auxiliary teachers, who constitute a significant proportion of the teaching workforce in Liberia. These teachers often receive minimal stipends, sometimes as low as US $20–$50 per month, with no formal contracts, social protection, or long-term job security (allAfrica, 2024). The absence of stable employment conditions limits access to professional development opportunities and reduces incentives for sustained performance improvement. While volunteer teachers play a crucial role in addressing staffing shortages, their precarious employment status negatively affects motivation, commitment, and instructional quality, particularly in disadvantaged communities.   In addition to remuneration challenges, poor working and living conditions further undermine teacher performance. Many schools in rural counties such as Bong operate without adequate infrastructure, including permanent classrooms, electricity, water supply, and sanitation facilities. Overcrowded classrooms, insufficient textbooks, and limited teaching and learning materials are common, placing additional stress on teachers and constraining the use of learner-centered pedagogies (allAfrica, 2024). In such environments, even highly motivated teachers may struggle to deliver effective instruction, leading to professional frustration and burnout.
	  At the policy level, the Government of Liberia has articulated a strong commitment to improving teacher performance through national education reforms. The Education Sector Plan (ESP) 2022/23–2026/27 outlines strategic priorities such as enhancing teacher quality, expanding access to professional development, integrating information and communication technology (ICT) into teaching and learning, and promoting equitable distribution of resources across regions (Ministry of Education, 2022). The plan recognizes teachers as central to achieving learning outcomes and emphasizes the need for improved deployment, training, and retention, especially in underserved areas.
Despite the strength of these policy commitments, implementation challenges remain significant. Chronic funding gaps limit the Ministry of Education’s ability to fully operationalize ESP objectives at the district and school levels. National budget analyses reveal that teacher salaries and payroll costs consume a large proportion of the education budget, leaving limited resources for in-service training, instructional supervision, school infrastructure, and learning materials (allAfrica, 2024). As a result, policy intentions often fail to translate into tangible improvements in teachers’ daily working conditions.
Furthermore, disparities persist between public and private schools. While private-school teachers may receive salaries more consistently, they often lack job security, pension schemes, and access to government-sponsored professional development programs. Conversely, public-school teachers may benefit from formal employment status but face chronic delays in salary payments and limited access to teaching resources. These structural differences create uneven incentives and performance outcomes across the education system, complicating efforts to standardize teacher quality and accountability.
Efforts to strengthen education governance and data systems are also critical to improving teacher performance. Reliable data on teacher deployment, attendance, qualifications, and performance are essential for evidence-based planning and monitoring. However, Liberia’s Education Management Information System (EMIS) faces challenges such as weak enforcement of data policies, fragmented ICT infrastructure, and limited technical capacity at the county level (African Union, 2023). While recent initiatives aim to modernize EMIS and enhance teacher tracking mechanisms, sustained investment and institutional capacity-building are required to ensure that data effectively informs policy decisions and resource allocation.
    Overall, the intersection of socio-economic hardship and policy constraints creates a complex environment in which teacher performance cannot be examined in isolation from broader systemic factors. Economic instability, inadequate compensation, poor working conditions, and uneven policy implementation collectively shape teacher motivation, commitment, and instructional effectiveness. In Gbarnga and similar districts, these challenges reinforce cycles of low morale, absenteeism, and uneven educational outcomes across both public and private schools. Addressing teacher performance in Liberia therefore requires coordinated socio-economic and policy interventions that improve teachers’ living conditions, strengthen institutional support, and ensure the effective implementation of education reforms.
2.8 Comparative Perspectives on Teacher- and Institution-Related Challenges in Public and Private Schools
   	    Comparative research across sub-Saharan Africa and other developing regions consistently demonstrates that the severity, structure, and nature of teacher- and institution-related challenges differ systematically between public and private schools. While both sectors operate under resource constraints, differences in governance arrangements, accountability frameworks, employment conditions, and stakeholder expectations shape distinct patterns of teacher motivation, performance, and retention. Understanding these sectoral contrasts is essential for contextualizing teacher effectiveness within mixed education systems such as those found in Liberia and neighboring countries.
a. Teacher Motivation, Job Satisfaction, and Working Conditions
Teacher motivation and job satisfaction are widely recognized as critical determinants of instructional quality and student outcomes. However, comparative evidence suggests that the sources of dissatisfaction and motivational barriers differ markedly between public and private school teachers.
	In public schools across sub-Saharan Africa, dissatisfaction is frequently linked to low salary levels, delayed payments, limited promotion prospects, and rigid bureaucratic structures. A comparative study in Sierra Leone found that public-school teachers expressed strong frustration with stagnant wages, slow career progression, and opaque promotion systems, which reduced their sense of professional value and long-term commitment (E-Journal UIID Alwa, 2022). Similar findings have been reported in Ghana, Kenya, and Liberia, where centralized payroll systems and standardized remuneration structures leave little room for performance-based incentives (World Bank, 2022; UNESCO, 2023).
    Private-school teachers, by contrast, often identify job insecurity, heavy workloads, and performance pressure as their primary sources of dissatisfaction. While private institutions may pay salaries more consistently than public schools, contracts are frequently short-term and lack social protection benefits such as pensions, healthcare, or paid leave (UNESCO, 2023). Teachers in private schools are often required to teach longer hours, manage larger class sizes, and meet demanding performance targets linked to student examination results and parental expectations.   Despite these differences, common challenges cut across both sectors, including poor physical working conditions, inadequate teaching materials, limited access to professional development, and weak administrative support. However, these challenges manifest differently due to systemic variations in governance and resourcing. Public schools may suffer from underfunding and bureaucratic delays, while private schools may prioritize cost-efficiency over teacher welfare, leading to burnout and high turnover (E-Journal UIID Alwa, 2022).
    A broader comparative study published in Nature Human Behaviour highlights that public schools tend to rely on formal, standardized support systems, such as centralized teacher training programs and uniform evaluation procedures, which often lack flexibility and responsiveness to individual teacher needs (Nature, 2023). In contrast, private schools frequently adopt more adaptive and individualized motivational practices, including informal mentoring, flexible professional development opportunities, and closer teacher–management relationships. However, these benefits are uneven and depend heavily on the financial capacity and leadership quality of individual institutions.
These sectoral differences shape the severity and nature of teacher disengagement and morale. Public-school teachers often report chronic demotivation rooted in bureaucratic constraints, limited autonomy, and slow career advancement. Private-school teachers, meanwhile, may experience heightened stress due to performance accountability mechanisms that are not matched by job security or long-term career prospects. Consequently, while public schools face challenges related to teacher complacency and absenteeism, private schools often struggle with rapid staff turnover and teacher burnout.
b. Teacher Qualifications and Expertise
Teacher qualifications and professional expertise represent another critical dimension of comparison between public and private schools. The literature suggests that patterns of teacher recruitment and qualification differ systematically across sectors, with important implications for instructional quality.
	In many sub-Saharan African contexts, public schools employ a higher proportion of formally qualified and experienced teachers, often due to government certification requirements and standardized recruitment processes. Comparative studies indicate that public-school teachers are more likely to possess recognized teaching certificates or degrees and to have longer years of classroom experience (GESR Journal, 2022; UNESCO, 2023). This is particularly evident in urban public schools, where competition for teaching positions is stronger.
   Private schools, especially low-cost private institutions, often recruit younger and less experienced teachers, sometimes without full professional certification. These teachers are typically hired on the basis of subject-matter competence, communication skills, or willingness to work under flexible conditions rather than formal credentials (GESR Journal, 2022). While this practice raises concerns about instructional quality, evidence suggests that qualification alone does not guarantee effectiveness.
    	Several studies emphasize that private schools may compensate for lower formal qualifications through stronger internal accountability and supervision mechanisms. Frequent classroom observations, peer mentoring, and ongoing feedback can shape teaching practices in ways that offset limited pre-service training (UNESCO, 2023). In some cases, younger teachers demonstrate greater adaptability, openness to innovation, and responsiveness to feedback, particularly in schools that emphasize performance monitoring.
    	Conversely, public-school teachers with higher qualifications may face limited incentives to continuously improve practice due to weak appraisal systems and infrequent instructional supervision. Without meaningful feedback and professional support, formal credentials may not translate into effective classroom performance. Thus, the relationship between teacher qualification and instructional quality is mediated by institutional context, support structures, and accountability mechanisms rather than credentials alone.
c. Teacher Accountability and Supervision
Teacher accountability and supervision represent one of the clearest areas of divergence between public and private schools in sub-Saharan Africa. Research consistently indicates that private schools tend to exercise tighter internal supervision and more direct accountability mechanisms compared to public institutions.
Private schools typically implement regular classroom observations, structured lesson plan reviews, attendance monitoring, and performance evaluations. These practices are often driven by parental expectations, market competition, and reputational concerns, which incentivize school owners and administrators to closely monitor teacher performance (LinkedIn Learning Insights, 2023; UNESCO, 2023). As a result, absenteeism rates tend to be lower in private schools, and curriculum coverage is often more consistent.
In contrast, public schools frequently experience weaker oversight and inconsistent supervision. Head teachers and district education officers are often responsible for large numbers of schools and teachers, limiting the frequency and quality of classroom visits. Administrative capacity constraints, limited transport, and insufficient funding further weaken monitoring systems (World Bank, 2022). As a result, teacher appraisal processes in public schools may become procedural rather than developmental, offering limited feedback or follow-up support.
     Moreover, public-sector accountability frameworks are often compliance-oriented, focusing on attendance records and administrative reporting rather than instructional improvement. This can reduce the perceived relevance of supervision among teachers and weaken its impact on classroom practice. Private schools, by contrast, are more likely to link supervision outcomes directly to contract renewal, salary adjustments, or professional support, creating stronger performance incentives.
However, tighter accountability in private schools is not without drawbacks. High-stakes monitoring can generate stress, discourage collaboration, and prioritize examination performance over holistic learning outcomes. In poorly regulated private institutions, accountability mechanisms may also be arbitrary or punitive, undermining trust and professional autonomy.
Synthesis and Implications
     Overall, comparative evidence suggests that public and private schools face distinct but interconnected teacher- and institution-related challenges. Public schools benefit from more stable employment structures and a higher proportion of qualified teachers but are constrained by bureaucratic rigidity, weak supervision, and limited motivational incentives. Private schools often demonstrate stronger accountability and adaptive management practices but struggle with job insecurity, high workloads, and uneven teacher qualifications.
    These sectoral differences have important implications for teacher morale, retention, and instructional quality. Effective education reform in mixed systems requires context-sensitive strategies that draw on the strengths of both sectors strengthening accountability and flexibility in public schools while improving job security, professional development, and regulatory oversight in private institutions. Such an approach is particularly relevant in contexts like Liberia, where public and private schools coexist and collectively shape national learning outcomes.
2.9 Structural and Institutional Severity: Resources, Class Sizes and Learning Environment
a. Resource Availability and Infrastructure
    Multiple comparative studies indicate that resource disparities between public and private schools are among the most pronounced systemic differences, with clear implications for teacher performance and student outcomes. Private schools generally boast smaller class sizes, better infrastructure, and more readily available teaching and learning resources such as textbooks, technology, and dedicated laboratory spaces. UGSpace
By contrast, public schools—especially in under-resourced districts—often struggle with overcrowded classrooms, constrained learning materials, and inadequate facilities. This resource gap not only hampers instructional planning and delivery but also intensifies teacher workload and stress, leading to poorer academic performance outcomes in public settings.
b. Class Size and Instructional Load
   Smaller class sizes in private schools allow for more individualized teaching, frequent assessments, and stronger teacher–learner interaction, which can enhance student understanding and learning gains. Larger class sizes in public schools, however, are commonly associated with reduced individual attention, heightened classroom management challenges, and increased teacher fatigue, all of which negatively impact instructional quality and academic results. UGSpace
c. Parental and Community Involvement
Private schools often benefit from greater parental involvement and socio-economic support, which can alleviate some institutional constraints and bolster accountability for both teachers and learners. Such engagement can foster collaboration around academic goals, resource provision, and behavioural expectations—factors that positively shape academic outcomes.
   	In public schools, parental involvement tends to be more variable and often constrained by broader socio-economic challenges within communities. This weakens external pressure on teachers and administrators to adopt innovative practices or pursue consistent instructional improvement.
2.10 Outcomes: How Differences Affect Teacher Performance and Student Achievement
a. Academic Achievement Patterns
    Comparative evidence suggests a consistent pattern of private schools outperforming public schools on average in academic outcomes, although the magnitude and causal pathways vary by context. Cross-national analyses in sub-Saharan Africa and other settings indicate that private schools’ relative advantage partially stems from differences in school composition, teaching practices, resourcing and accountability, rather than teacher quality alone. ScienceDirect
  However, such findings do not imply uniform superiority of private schooling—contextual factors like socio-economic status, selective enrolment, and community support also influence these outcomes. Public schools with strong leadership and resource support can outperform poorly resourced private schools.
b. Differential Impact on Teacher Performance
The severity of teacher-related challenges (e.g., motivation, training, supervision) tends to manifest differently by sector:
· Public Schools: Challenges such as high workloads, limited professional support, poor infrastructure, and weak supervision contribute to chronic strain, lower instructional quality, and inconsistent academic delivery. These systemic constraints can depress teacher morale and reduce classroom effectiveness.
· Private Schools: Teachers often experience higher performance pressure and job insecurity, even when working in better-resourced environments. While institutional autonomy and supportive cultures can enhance performance, turnover and limited career progression can undermine continuity of instruction.
c. Equity and Access Considerations
 Differences in outcomes between public and private sectors also reflect wider equity issues: private schools frequently serve students from higher socio-economic backgrounds, which correlates with greater academic support outside school and higher performance independently of teacher performance. Public schools, serving broader and often disadvantaged communities, face compounded challenges that intensify the impacts of structural and teacher-related factors.












CHAPTER THREE: RESEARCH METHODOLOGY
3.1 Research Design
A research design was a framework that held a research project together, providing structure and ensuring that all major study components worked cohesively to address the central research questions (Creswell & Creswell, 2023). For this study, a descriptive survey design was employed. In a descriptive survey design, participants responded to questions administered through interviews or questionnaires. This design was ideal for collecting data about participants’ opinions, behaviors, or characteristics (Fowler, 2023).
3.2 Population
The research population referred to a complete set of individuals, cases, or objects sharing common observable characteristics (Bhandari, 2023). The target population for this study consisted of 100 respondents from public and private senior high schools in Gbarnga Education District, Bong County, Liberia. Methodologically, this population definition aligned with contemporary research standards that emphasized precise demographic parameters to enhance study validity (Bhandari, 2023).
3.3 Sample Size and Sampling Techniques
Sample size determination involved choosing the number of observations or replicates included in a statistical sample. The sample size was an integral feature of the study, as the goal was to make inferences about a population from a sample. The researcher used a simple random sampling technique for the study. Simple random sampling was a subset of a statistical population in which each member had an equal probability of being selected (Curry, 1984).
When the population ranged from zero to one hundred (0–100), the entire population could be used as the sample size. Hence, all one hundred (100) individuals, comprising health practitioners, patients, and others at the facility, were used as the sample size.
3.4 Data Collection Instrument
A research instrument was what the researcher used to collect information in a quantitative field study or observation. It helped the researcher keep track of what was observed and how it was reported. A research instrument could be a survey, questionnaire, test, scale, rating, or tool designed to measure the variables, characteristics, or information of interest. The researcher used a well-structured questionnaire containing 14 close-ended questions as the data collection instrument for this study.
3.5 Data Collection Procedures
Data collection procedures referred to the step-by-step actions followed to obtain the required data from the field during the study. In this study, written communication was obtained from the Dean of the College of Nursing and submitted to the authorities of the public and private senior high schools involved, seeking permission to conduct the research at the facilities.  Upon approval, the researcher distributed questionnaires among the participants of the study. The completed questionnaires were collected within 2–3 working days.
3.6 Data Analysis Procedures
Data analysis procedures involved the gathering, organizing, and analyzing of data to identify patterns that provided the basis for making informed conclusions (Silverman, 2010). For ease of interpretation and clarity of the final data, the researcher used charts and tables.
[bookmark: _Hlk222379782]CHAPTER FOUR: DATA PRESENTATION AND INTERPRETATION
4.1 Data Presentation and Analysis
The total of 100 questionnaires was distributed among the participants of this study. The below tables and charts contain the analysis of the data obtained from the questionnaires.
Table 1: Respondents’ Gender 
	Gender
	       Frequency
	   Percentage 

	Male 
	57
	57%

	Female 
	43
	43%

	Total 
	100
	100%


Source: Researcher’s Field Data, 2026
Table 1 shows that 57or 57% of the respondents are males while 43 or 43% are females.
Figure 1: Respondents’ GenderSource: Researcher’s Field Data, 2026



Table 2: Respondents’ Age Range 
	Age Range
	       Frequency
	   Percentage 

	
	Male 
	Female 
	Total 
	

	15-19 years 
	25
	15
	40
	40%

	20-29 years 
	12
	15
	27
	27%

	30-39 years  
	9
	8
	17
	17%

	40 years and above 
	11
	5
	16
	16%

	Total 
	57
	43
	100
	100%


Source: Researcher’s Field Data, 2026
            Table 2 shows that out of the total 100 participants representing 100%, 40 comprising of 25 males and 15 females representing 40% are between the Ages 15-19, while 27 comprising of 12 males and 15 females representing 27% are between the Ages 20-29, additionally, 17 comprising of 9 males and 8 females representing 17% are between the ages 30-39 and 16 comprising of 11 males and 5 females representing 16% are 40 years and above. 
Figure 2: Respondents’ Age Range




Source: Researcher’s Field Data, 2026



Table 3: Respondents’ Categories 
	Respondents’ 
Categories
	       Frequency
	   Percentage 

	
	Male 
	Female 
	Total 
	

	School Administrators 
	7
	2
	9
	9%

	Teachers 
	19
	10
	29
	29%

	Students 
	22
	17
	39
	39%

	Parents 
	9
	14
	23
	23%

	Total 
	57
	43
	100
	100%


Source: Researcher’s Field Data, 2026
            Table 3 shows that out of the total 100 participants representing 100%, 9 comprising of 7 males and 2 females representing 9% are School Administrators, while 29 comprising of 19 males and 10 females representing 29% are Teachers, 39 comprising of 22 males and17 females representing 39% are Students and 23 comprising of 9 males and 14 females representing 23% are Parents. 
Figure 3: Respondents’ Categories
Source: Researcher’s Field Data, 2026

Table 4: Respondents’ School Type
	Respondents School Types
	       Frequency
	   Percentage 

	Public Senior High School
	57
	57%

	Private Senior High School
	43
	43%

	Total 
	100
	100%


Source: Researcher’s Field Data, 2026
Table 4 shows that 57or 57% of the respondents are public senior high school while 43 or 43% are private senior high school.
Figure 4: Respondents’ per school typeSource: Researcher’s Field Data, 2026






	Response
	       Frequency
	   Percentage 

	
	Male 
	Female 
	Total
	

	Inadequate subject knowledge, preparation
	40
	30
	70
	70%

	Ineffective teaching methods, materials
	10
	4
	14
	14%

	Low motivation, absenteeism
	3
	2
	5
	5%

	Poor assessment, delayed feedback
	4
	7
	11
	11

	Total 
	57
	43
	100
	100%


Table 5: What teacher-related factors are responsible for poor academic performance among senior high school teachers? 

Source: Researcher’s Field Data, 2026
Table 5 shows that out of the total 100 respondents (100%), the majority, 70 respondents comprising 40 males and 30 females (70%), identified inadequate subject-matter knowledge and poor lesson preparation as the major teacher-related factor responsible for poor academic performance among senior high school students. This was followed by ineffective teaching methods and lack of use of instructional materials, reported by 14 respondents made up of 10 males and 4 females (14%). Furthermore, 5 respondents consisting of 3 males and 2 females (5%) attributed poor academic performance to low teacher motivation, absenteeism, and poor commitment to duty. Lastly, 11 respondents comprising 4 males and 7 females (11%) indicated inadequate assessment practices and lack of timely feedback to students as a contributing factor.
Figure 5:  What teacher-related factors are responsible for poor academic performance among senior high school teachers? 





Source: Researcher’s Field Data, 2026















Table 6: How do the impacts of these factors differ between public and private senior high schools in terms of severity, nature, and outcomes?
	Response 
	       Frequency
	   Percentage 

	
	Male 
	Female 
	Total
	

	More sever in public school
	45
	34
	79
	79%

	More sever in private school
	9
	6
	15
	15%

	Similar across schools
	3
	3
	6
	6%

	Varies in context
	0
	0
	0
	0

	Total 
	57
	43
	100
	100%


Source: Researcher’s Field Data, 2026
Table 6 shows that out of the total 100 respondents (100%), the majority, 79 respondents comprising 45 males and 34 females (79%), indicated that the impacts of teacher-related factors are more severe in public senior high schools. In addition, 15 respondents made up of 9 males and 6 females (15%) stated that the impacts are more severe in private senior high schools, while 6 respondents comprising 3 males and 3 females (6%) indicated that the impacts are similar across public and private schools.
Figure 6: How do the impacts of these factors differ between public and private senior high schools in terms of severity, nature, and outcomes?




Source: Researcher’s Field Data, 2026
Table 7: Are your teachers performance link with their result?
	Response

	       Frequency
	   Percentage 

	
	Male 
	Female 
	Total
	

	Yes
	42
	35
	77
	77%

	No
	12
	6
	18
	18%

	Maybe
	2
	1
	3
	3%

	I Don’t Know
	1
	1
	2
	2%

	Total 
	57
	43
	100
	100%


Source: Researcher’s Field Data, 2026
Table 7 shows that out of the total 100 participants representing 100%, 77 respondents comprising 42 males and 35 females, representing 77%, agreed that improved problem-solving skills are an impact of a friendly learning environment on students’ academic performance at the public school. Furthermore, 18 respondents made up of 12 males and 6 females, representing 18%, disagreed with the statement. A smaller proportion of the respondents, 3 participants comprising 2 males and 1 female, representing 3%, selected “Maybe,” while 2 respondents consisting of 1 male and 1 female, representing 2%, indicated that they did not know.
Figure 7: Are your teachers performance link with their result?

Source: Researcher’s Field Data, 2026
Table 8: Are your teachers performance link with their result?
	Response 
	       Frequency
	   Percentage 

	
	Male 
	Female 
	Total
	

	Yes
	40
	33
	73
	73%

	No
	14
	7
	21
	21%

	Maybe
	2
	2
	4
	4%

	I Don’t Know
	1
	1
	2
	2%

	Total 
	57
	43
	100
	100%


Source: Researcher’s Field Data, 2026
        Table 8 shows that out of the total 100 respondents representing 100%, a majority of 73 respondents comprising 40 males and 33 females, representing 73%, indicated that teachers’ performance is linked with students’ academic results in the public school. Conversely, 21 respondents made up of 14 males and 7 females, representing 21%, stated that teachers’ performance is not linked with students’ academic results. A smaller proportion of the respondents, 4 participants comprising 2 males and 2 females, representing 4%, selected “Maybe,” while 2 respondents consisting of 1 male and 1 female, representing 2%, indicated that they did not know.
Figure 8: Are your teachers performance link with their result?




Source: Researcher’s Field Data, 2026
Table 9: Proposed Solutions to Teachers’ Poor Academic Performance in Public Senior High Schools
	Response 
	       Frequency
	   Percentage 

	
	Male 
	Female 
	Total
	

	Regular teacher training and workshop
	40
	32
	72
	72%

	Improved teacher supervision and monitoring
	10
	7
	17
	17%

	Provision of teaching and learning materials
	5
	2
	7
	7%

	No suggestions
	2
	2
	4
	4%

	Total 
	57
	43
	100
	100%


Source: Researcher’s Field Data, 2026
Table 9 shows that out of 100 respondents, a majority of 72 respondents comprising 40 males and 32 females, representing 72%, identified regular teacher training and workshops as the most effective solution to improving teachers’ academic performance in public senior high schools. Additionally, 17 respondents made up of 10 males and 7 females, representing 17%, suggested improved teacher supervision and monitoring. Provision of teaching and learning materials was suggested by 7 respondents (5 males, 2 females), representing 7%, while 4 respondents (2 males, 2 females), representing 4%, had no suggestion. This indicates that public school teachers primarily benefit from training and support-focused interventions.
Figure 9: Proposed Solutions to Teachers’ Poor Academic Performance in Public Senior High Schools






Source: Researcher’s Field Data, 2026













Table 10: Table 10: Comparative Solutions to Teachers’ Poor Academic Performance in Public and Private Senior High Schools
	Proposed Solutions
	Public Schools (Male)
	Public Schools (Female)
	Public Schools (Total)
	Public Schools (%)
	Private Schools (Male)
	Private Schools (Female)
	Private Schools (Total)
	Private Schools (%)

	Regular teacher training & workshops
	40
	32
	72
	72%
	10
	10
	
20
	
20%

	Competitive salary & incentives
	0
	0
	0
	0%
	36
	34
	70
	70%

	Improved teacher supervision & monitoring
	10
	7
	17
	17%
	0
	0
	0
	0%

	Continuous professional development
	0
	0
	0
	0%
	14
	6
	20
	20%

	Provision of teaching & learning materials
	5
	2
	7
	7%
	0
	0
	0
	0%

	Reduced teaching workload
	0
	0
	0
	0%
	6
	2
	8
	8%

	No suggestion
	2
	2
	4
	4%
	2
	0
	2
	2%

	Total 
	57
	43
	100
	100%
	58
	42
	100
	100%


Source: Researcher’s Field Data, 2026
Table 10 data shows clear differences in the priorities expressed by teachers in public and private schools regarding proposed solutions for improving educational quality.
In public schools, the most strongly supported solution was regular teacher training and workshops, identified by 72% of respondents (72 out of 100). This included 40 male and 32 female teachers, demonstrating broad agreement across gender. The next most cited solution was improved teacher supervision and monitoring, supported by 17% of respondents (10 males and 7 females). A smaller proportion, 7% (5 males and 2 females), suggested the provision of teaching and learning materials as a key intervention. Only 4% (2 males and 2 females) indicated no suggestion. Notably, none of the public school respondents proposed competitive salaries and incentives, continuous professional development, or reduced teaching workload as primary solutions, each recording 0%.
In contrast, private school respondents emphasized financial and professional incentives. The majority, 70% (36 males and 34 females), identified competitive salary and incentives as the most important solution. Additionally, 20% (14 males and 6 females) suggested continuous professional development, while 8% (6 males and 2 females) recommended reducing teaching workload. A smaller percentage, 2% (2 males and no females), had no suggestion. Interestingly, none of the private school respondents selected regular teacher training and workshops, improved supervision and monitoring, or provision of teaching and learning materials, each recording 0%.
Overall, the findings reveal a clear contrast in priorities between public and private school teachers. Public school teachers predominantly emphasize capacity-building measures such as training, workshops, supervision, and provision of materials, suggesting a need for structural and instructional support. On the other hand, private school teachers largely focus on competitive salaries, incentives, and professional development, indicating concerns related to motivation, workload, and career advancement. These differences reflect the varying institutional contexts and challenges faced by public and private schools.
Figure 10: Comparative Solutions to Teachers’ Poor Academic Performance in Public and Private Senior High Schools







Source: Researcher’s Field Data, 2026
4.2 Findings
Table 1: The total of 100 questionnaires was distributed among the participants of this study. The below tables and charts contain the analysis of the data obtained from the questionnaires.
Table 2:  shows that out of the total 100 participants representing 100%, 40 comprising of 25 males and 15 females representing 40% are between the Ages 15-19, while 27 comprising of 12 males and 15 females representing 27% are between the Ages 20-29, additionally, 17 comprising of 9 males and 8 females representing 17% are between the ages 30-39 and 16 comprising of 11 males and 5 females representing 16% are 40 years.
Table 3: shows that out of the total 100 participants representing 100%, 9 comprising of 7 males and 2 females representing 9% are School Administrators, while 29 comprising of 19 males and 10 females representing 29% are Teachers, 39 comprising of 22 males and17 females representing 39% are Students and 23 comprising of 9 males and 14 females representing 23% are Parents. 
Table 4:  shows that 57or 57% of the respondents are public senior high school while 43 or 43% are private senior high school.
Table 5:  shows that out of the total 100 respondents (100%), the majority, 70 respondents comprising 40 males and 30 females (70%), identified inadequate subject-matter knowledge and poor lesson preparation as the major teacher-related factor responsible for poor academic performance among senior high school students. This was followed by ineffective teaching methods and lack of use of instructional materials, reported by 14 respondents made up of 10 males and 4 females (14%). Furthermore, 5 respondents consisting of 3 males and 2 females (5%) attributed poor academic performance to low teacher motivation, absenteeism, and poor commitment to duty. Lastly, 11 respondents comprising 4 males and 7 females (11%) indicated inadequate assessment practices and lack of timely feedback to students as a contributing factor.
Table 6:  shows that out of the total 100 respondents (100%), the majority, 79 respondents comprising 45 males and 34 females (79%), indicated that the impacts of teacher-related factors are more severe in public senior high schools. In addition, 15 respondents made up of 9 males and 6 females (15%) stated that the impacts are more severe in private senior high schools, while 6 respondents comprising 3 males and 3 females (6%) indicated that the impacts are similar across public and private schools.
Table 7:  shows that out of the total 100 participants representing 100%, 77 respondents comprising 42 males and 35 females, representing 77%, agreed that improved problem-solving skills are an impact of a friendly learning environment on students’ academic performance at the public school. Furthermore, 18 respondents made up of 12 males and 6 females, representing 18%, disagreed with the statement. A smaller proportion of the respondents, 3 participants comprising 2 males and 1 female, representing 3%, selected “Maybe,” while 2 respondents consisting of 1 male and 1 female, representing 2%, indicated that they did not know.
Table 8:  shows that out of the total 100 respondents representing 100%, a majority of 73 respondents comprising 40 males and 33 females, representing 73%, indicated that teachers’ performance is linked with students’ academic results in the public school. Conversely, 21 respondents made up of 14 males and 7 females, representing 21%, stated that teachers’ performance is not linked with students’ academic results. A smaller proportion of the respondents, 4 participants comprising 2 males and 2 females, representing 4%, selected “Maybe,” while 2 respondents consisting of 1 male and 1 female, representing 2%, indicated that they did not know.
Table 9:  shows that out of 100 respondents, a majority of 72 respondents comprising 40 males and 32 females, representing 72%, identified regular teacher training and workshops as the most effective solution to improving teachers’ academic performance in public senior high schools. Additionally, 17 respondents made up of 10 males and 7 females, representing 17%, suggested improved teacher supervision and monitoring. Provision of teaching and learning materials was suggested by 7 respondents (5 males, 2 females), representing 7%, while 4 respondents (2 males, 2 females), representing 4%, had no suggestion. This indicates that public school teachers primarily benefit from training and support- focused interventions.
Table 10: data show clear differences in the priorities expressed by teachers in public and private schools regarding proposed solutions for improving educational quality.
In public schools, the most strongly supported solution was regular teacher training and workshops, identified by 72% of respondents (72 out of 100). This included 40 male and 32 female teachers, demonstrating broad agreement across gender. The next most cited solution was improved teacher supervision and monitoring, supported by 17% of respondents (10 males and 7 females). A smaller proportion, 7% (5 males and 2 females), suggested the provision of teaching and learning materials as a key intervention. Only 4% (2 males and 2 females) indicated no suggestion. Notably, none of the public school respondents proposed competitive salaries and incentives, continuous professional development, or reduced teaching workload as primary solutions, each recording 0%.
In contrast, private school respondents emphasized financial and professional incentives. The majority, 70% (36 males and 34 females), identified competitive salary and incentives as the most important solution. Additionally, 20% (14 males and 6 females) suggested continuous professional development, while 8% (6 males and 2 females) recommended reducing teaching workload. A smaller percentage, 2% (2 males and no females), had no suggestion. Interestingly, none of the private school respondents selected regular teacher training and workshops, improved supervision and monitoring, or provision of teaching and learning materials, each recording 0%.
Overall, the findings reveal a clear contrast in priorities between public and private school teachers. Public school teachers predominantly emphasize capacity-building measures such as training, workshops, supervision, and provision of materials, suggesting a need for structural and instructional support. On the other hand, private school teachers largely focus on competitive salaries, incentives, and professional development, indicating concerns related to motivation, workload, and career advancement. These differences reflect the varying institutional contexts and challenges faced by public and private schools








4.3 Discussion of the Findings
This section discusses the findings in relation to the research questions and aligns them with existing empirical literature on teacher performance in public and private secondary schools. The study reveals clear differences in the factors influencing poor academic performance among teachers in public and private senior high schools in Gbarnga Education District, consistent with patterns observed in other developing and developed contexts.
Findings from public schools show that teacher-related challenges are largely capacity-based. The majority of respondents (72%) identified the need for regular training and workshops, indicating gaps in pedagogical skills and instructional delivery. This supports existing research which emphasizes that continuous professional development significantly improves teaching effectiveness and student achievement (Darling-Hammond et al., 2017; OECD, 2020). Similarly, studies in Sub-Saharan Africa highlight limited access to in-service training as a key barrier to quality education, particularly in under-resourced settings (UNESCO, 2022).
Additionally, concerns about weak supervision and monitoring (17%) in public schools point to deficiencies in instructional leadership and accountability systems. Research from countries such as Canada and Singapore shows that strong supervision enhances teacher performance and classroom effectiveness (OECD, 2020). In contrast, weak oversight structures, as observed in many public systems, often lead to inconsistent teaching practices and poor academic outcomes.
In private schools, however, the dominant factor affecting teacher performance is financial motivation. A significant proportion of respondents (70%) emphasized competitive salaries and incentives, highlighting the importance of remuneration in sustaining teacher commitment. This finding aligns with Herzberg’s Two-Factor Theory and is supported by studies in Ghana, Kenya, and Nigeria, which link low salaries to reduced morale, high turnover, and diminished instructional quality (World Bank, 2021; UNESCO, 2022). While 20% of respondents also acknowledged the importance of professional development, financial concerns remain the primary issue.
Systemic factors further differentiate the two school types. Public schools face structural challenges such as inadequate teaching and learning materials and weak administrative systems. These findings are consistent with UNESCO (2022), which reports that shortages of instructional resources significantly affect teaching effectiveness and student performance in low-income countries. On the other hand, private schools experience challenges related to workload and staff management, with excessive workloads (8%) contributing to teacher stress and reduced productivity. Similar trends have been reported in studies from the United Kingdom and Malaysia, where heavy workloads negatively affect lesson preparation and instructional quality (OECD, 2020).
Overall, the study confirms that poor teacher academic performance in public schools is largely driven by structural and institutional constraints, including limited training, weak supervision, and inadequate resources. In contrast, private school challenges are mainly motivational and economic, particularly related to salary and workload. These findings are consistent with international research, which suggests that improving teacher performance requires context-specific interventions that address both capacity and motivation (World Bank, 2021; UNESCO, 2022).
In summary, the results reinforce the study’s central argument that while both public and private schools experience poor academic performance, the underlying causes differ. Addressing these differences through targeted strategies—capacity-building in public schools and improved compensation and working conditions in private schools—is essential for enhancing teacher effectiveness and student academic outcomes in the Gbarnga Education District.

















CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary of the Study
This study examined teacher-related and school/systemic factors responsible for poor academic performance among senior high school teachers in public and private schools in Gbarnga Education District, Bong County, Liberia, from 2019–2024. The study focused on identifying teacher-level challenges, examining school and systemic influences such as supervision, infrastructure, teaching resources, and remuneration, and assessing differences between public and private school contexts.
A descriptive research design was used, and data were collected from teachers across selected public and private senior high schools. The data were analyzed using frequencies and percentages, allowing for clear comparison of responses across the two categories of schools.
The findings revealed that in public schools, structural and capacity-related challenges were the dominant factors affecting teacher performance and, consequently, student academic outcomes. A significant majority of respondents (72%) identified regular teacher training and workshops as the most critical need. This was followed by the need for improved supervision and monitoring (17%) and provision of teaching and learning materials (7%). These results indicate that many public school teachers lack sufficient professional development opportunities, instructional support, and adequate resources to effectively deliver lessons.
In contrast, findings from private schools showed that motivational and compensation-related factors were the primary concerns. Most respondents (70%) emphasized the need for competitive salaries and incentives as the most important factor influencing their performance. This was followed by continuous professional development (20%) and reduced workload (8%). These results suggest that while private schools may have relatively better structures in place, teacher motivation is significantly affected by low or inconsistent pay and heavy workloads.
The study further highlighted clear contextual differences between public and private schools. Public schools are more affected by systemic issues such as weak supervision systems, inadequate instructional materials, and limited opportunities for professional growth. On the other hand, private schools face challenges largely related to teacher satisfaction, retention, and motivation due to compensation concerns. These differences demonstrate that poor academic performance is not caused by a single factor but varies depending on the institutional environment.
Overall, the findings suggest that improving teacher effectiveness and ultimately student performance requires targeted interventions that address the specific needs of each school type.
5.2 Conclusion
Based on the findings, the study concludes that poor academic performance in senior high schools in Gbarnga Education District is influenced by different factors in public and private schools.
In public schools, the problem is mainly due to lack of teacher training, weak supervision, and insufficient teaching materials. These issues limit teachers’ ability to deliver lessons effectively.  In private schools, the main problem is low salary and lack of incentives, which reduce teacher motivation and commitment to their work.
The study therefore concludes that improving academic performance requires focusing on teacher development in public schools and improving teacher welfare in private schools.
5.3 Recommendations
Based on the findings and conclusions of this study, the following recommendations are proposed:
1.	The Ministry of Education should organize regular training and workshops for public school teachers to improve their teaching skills and knowledge.
2. 	Private school authorities should provide better salaries and incentives to motivate teachers and improve their performance.
3.	Both public and private schools should improve supervision and ensure that adequate teaching and learning materials are available to support effective teaching and learning.
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APPENDIX B: RESEARCH QUESTIONNAIRE
These questionnaires seek to obtain the basic information on the topic outlined by the researcher.
Please answer the below questions by ticking (√) in the bracket your choice of answer.
1. Respondents’ gender
a. Male (    )
b. Female (    )  
QUESTIONNAIRE
Section A: Demographic Information
(Background variables needed to interpret responses)
1. Type of School
☐ Public Senior High School
☐ Private Senior High School
2. Gender
☐ Male ☐ Female
3. Highest Academic Qualification
☐ Diploma
☐ Bachelor’s Degree
☐ Master’s Degree
☐ Other (Specify): __________
4. Teaching Experience
☐ Less than 5 years
☐ 5–10 years
☐ 11–15 years
☐ Above 15 years
5. Subject Area Taught: ______________________
Section B: Teacher-Related Factors Affecting Academic Performance
(Research Question 1)
What teacher-related factors are responsible for poor academic performance among senior high school teachers?
Please indicate your level of agreement with the following statements:
6. I have adequate subject-matter knowledge to teach effectively.
7. I have received sufficient professional training to perform my teaching duties well.
8. Lack of regular in-service training negatively affects my teaching performance.
9. My level of motivation influences my effectiveness as a teacher.
10. Job dissatisfaction reduces my commitment to teaching.
11. Teacher absenteeism contributes to poor academic performance.
12. Heavy workload affects my lesson preparation and delivery.
13. Poor classroom management reduces teaching effectiveness.
14. Positive teacher–student relationships improve academic performance.
Section C: School-Related and Systemic Factors
(Research Question 2)
What school-related and systemic factors contribute to differences in teacher academic performance in public and private senior high schools?
Indicate your level of agreement with the following:
15. My school has adequate classrooms and learning facilities.
16. Availability of teaching and learning materials improves teacher performance.
17. Lack of instructional resources negatively affects the quality of teaching.
18. School leadership provides effective academic supervision.
19. Regular supervision improves my teaching effectiveness.
20. Delayed salary payment affects teacher motivation and performance.
21. Large class sizes negatively affect teaching effectiveness.
22. School policies support teacher professional development.
23. Institutional support from education authorities enhances teacher performance.
Section D: Comparative Impact of Factors in Public and Private Schools
(Research Question 3)
How do the impacts of these factors differ between public and private senior high schools in terms of severity, nature, and outcomes?
Please indicate your level of agreement:
24. Teacher motivation challenges are more severe in public schools than in private schools.
25. Private schools have stronger supervision and accountability than public schools.
26. Public schools experience greater challenges with infrastructure and learning resources.
27. Teachers in private schools face greater performance pressure than those in public schools.
28. Large class size has a stronger negative impact on teachers in public schools.
29. Teacher workload is heavier in public schools than in private schools.
30. Differences in remuneration and incentives significantly affect teacher performance between public and private schools.
31. These differences directly influence academic performance outcomes in schools.
Section E: Outcomes of Teacher Academic Performance
(Links teacher performance to academic results)
32. Poor teacher performance leads to low student academic achievement.
33. Effective teaching practices improve student examination performance.
34. Differences between public and private schools influence overall academic outcomes.
Section F: Open-Ended Questions
(To capture context-specific insights)
35. In your opinion, what is the main teacher-related or school-related factor responsible for poor academic performance in your school?
..........................................................................................
36. What measures would you recommend to improve teacher academic performance in senior high schools in Gbarnga Education District?
..........................................................................................

Sales	
Male 	Female 	57	43	

Sales	15-19 years	20-29 years	30-39 years	40 years and above	40	27	17	16	
Sales	School Administrators	Teachers	Students	Parents	9	29	39	23	
Sales	
Public	Private	57	43	

Sales	
Inadequate subject knowledge, preparation	Ineffective teaching methods, materials	Low motivation, absenteeism	Poor assessment, delayed feedback	70	14	5	11	

Column2	Inadequate subject knowledge, preparation	Ineffective teaching methods, materials	Low motivation, absenteeism	Poor assessment, delayed feedback	0.7	0.14000000000000001	0.05	11	
Sales	
More sever in public school	More sever in private school	Similar across schools	Varies in context	79	15	6	9	

Sales	
Yes	No	Maybe	I Don’t Know	77	18	3	2	

Column1	2%

Yes	No	Maybe	I Don’t Know	0.73	0.21	0.04	0	

Sales	
Regular teacher training and workshop	Improved teacher supervision and montoring	Provision of teaching and learning materials	No suggestions	0.72	0.17	7.0000000000000007E-2	0.04	

Column1	
Regular teacher training 	&	 workshops	Competitive salary 	&	 incentives	Improved teacher supervision 	&	 monitoring	Continuous professional development	Provision of teaching 	&	 learning materials	Reduced teaching workload	No suggestion	0.2	0.7	0	0.2	0	0.08	0.02	


1


 


 


 


A COMPARATIVE STUDY OF FACTORS RESPONSIBLE FOR SENIOR HIGH 


SCHOOLS (PUBLIC AND PRIVATE) TEACHERS POOR ACADEMIC 


PERFORMANCE IN GBARNGA EDUCATION DISTRICT, BONG COUNTY, 


LIBERIA (2019


-


2024)


 


 


 


SUBMITTED BY:


 


ANDREW MUSTAPHA KOROMA


 


BA (EDUCATION)


 


ID#: GP: 


94736


 


 


 


 


 


A 


THESIS 


SUBMITTED


 


TO THE CUTTINGTON UNIVERSITY GRADUATE 


SCHOOL AND PROFESSIONAL STUDIES IN PARTIAL FULFILMENT OF THE 


REQUIREMENTS FOR THE AWARD OF 


MASTER


 


OF EDUCATION (M.ED) 


DEGREE


 


IN 


EDUCATIONAL ADMINISTRATION AND SUPERVISON


 


 


 


 


 


 


JUNE


 


2026




1    

 

A COMPARATIVE STUDY OF FACTORS RESPONSIBLE FOR SENIOR HIGH  SCHOOLS (PUBLIC AND PRIVATE) TEACHERS POOR ACADEMIC  PERFORMANCE IN GBARNGA EDUCATION DISTRICT, BONG COUNTY,  LIBERIA (2019 - 2024)       SUBMITTED BY:   ANDREW MUSTAPHA KOROMA   BA (EDUCATION)   ID#: GP:  94736           A  THESIS  SUBMITTED   TO THE CUTTINGTON UNIVERSITY GRADUATE  SCHOOL AND PROFESSIONAL STUDIES IN PARTIAL FULFILMENT OF THE  REQUIREMENTS FOR THE AWARD OF  MASTER   OF EDUCATION (M.ED)  DEGREE   IN  EDUCATIONAL ADMINISTRATION AND SUPERVISON             JUNE   2026

