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ABSTRACT
Writing proficiency remains a challenge among many junior high school students, particularly in organization, vocabulary, grammar, and clarity. This study examined the effectiveness of the “Peers to Progress” peer-assisted learning intervention in improving the writing proficiency of Grade 7 students. Using quantitative action research design with a one-group pre-test-posttest framework, 22 students participated in twelve structured peer-assisted learning sessions. Data were gathered through a writing task adopted from the National Assessment of Educational Progess (NAEP) and assessed using a standardized rubric. Results showed improvement in students’ writing proficiency, with the mean score increasing from 8.14 (SD = 1.21) in the pre-test to 9.36 (SD = 1.33) in the post-test. A paired samples t-test revealed a stylistically significant difference between scores, t (21) = -5.92, p <.001. Findings indicate that the intervention effectively enhanced students’ writing proficiency and supports the integration of peer-assisted learning in English instruction. 
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1. INRTRODUCTION
The world and society continue to evolve in unexpected ways, driven by human ingenuity and innovation. This progress is evident in education, where knowledge serves as a crucial foundation for the future. However, despite these global advancements, the Philippines basic education system continues to face challenges, particularly in students’ academic performance and language proficiency. PISA (2022) revealed that 15-year-old Filipino students obtained an average score of 14 points in creative writing, placing the country among the bottom four out of 64 participating nations. These concerns highlight the need for more responsive instructional approaches (Taye & Mengesha, 2024), especially in developing writing proficiency. 
Writing proficiency is considered one of the four fundamental communication skills that learners must acquire (Suastra & Menggo, 2020). It plays a vital role in academic success, as students are expected to express ideas, construct arguments, and demonstrate understanding through written outputs. However, writing is often regarded as the most complex language skill because it requires the integration of grammar, vocabulary, organization, and critical thinking (Myhill et al., 2023). In junior high school education, writing proficiency is essential in meeting the expectations of the K–12 curriculum, which emphasizes effective communication and higher-order thinking skills.
Classroom observations revealed that while some students can generate ideas creatively, many struggle to organize thoughts, construct grammatically correct sentences, and maintain coherence in their writing. As a result, struggling learners often rely heavily on teacher guidance or remain passive during activities, highlighting the need for an instructional approach that actively engages and supports students in developing writing proficiency. 
In response, Peer-Assisted Learning (PAL) was utilized as an instructional strategy that promotes structured peer interaction, collaboration, and academic support. PAL encourages students to become active contributors to one another’s learning thorough meaningful  participation and shared problem-solving (Fuchs et al.,2020; Bhat et al., 2022). Within this approach, learning becomes a socially mediated process where students co-construct knowledge through dialogue and collaboration. 
The instructional approach is grounded in Vygotsky’s theory of the Zone of Proximal Development (ZPD), which explains that learners can achieve higher levels of understanding with appropriate guidance and support. In PAL settings, this support is often provided by peers with slightly higher levels of understanding, making the learning process more relatable and less intimidating than teacher-directed correction alone. As emphasized by Bhat et al. (2022), meaningful interaction with more knowledgeable peers is essential when learners are unable to achieve mastery independently. Through guided collaboration, students gradually internalize skills, develop autonomy, and improve their writing proficiency.
2. ACTION RESEARCH QUESTIONS 
The study aims to support the Grade 7 students of Musuan Integrated School for the school year 2025-2026 by enhancing their writing proficiency in English through a peer-assisted learning intervention. 
1.What is the level of writing proficiency among Grade 7 students in terms of: 
1.1 Pre-test results 
1.2 Post-test results 
2. What are the results of students’ writing performance across the 12 peer-assisted learning sessions?
3. Is there a significant difference between the pre-test and post-test mean scores of the same group? 
3. STATEMENT OF THE HYPOTHESIS 
The hypothesis of this study was tested at 0.001 level of significance:
(H₀): There is no significant difference between the pre-test and post-test writing proficiency scores of Grade 7 students.  
4.INNOVATION, INTERVENTION AND STRATEGY
The intervention, “Peers to Progress,” aimed to enhance the writing proficiency of Junior High School students through structured Peer-Assisted Learning (PAL). Anchored in Vygotsky’s Zone of Proximal Development (ZPD), it views learning as a social process where students develop through interaction and collaboration. Within this framework, peers provide accessible support through collaborative drafting, feedback exchanges, and shared problem-solving, enabling learners to improve their writing proficiency. Studies by Bhat et al. (2022), Jawhari et al. (2021), and Guraya & Abdalla (2020) support PAL as an effective approach for improving academic performance, self-evaluation, analytical thinking, and collaborative learning.
It was implemented over 12 structured sessions integrated into regular English classes, focusing on grammar, mechanics, vocabulary, clarity, and organization. Students worked in pairs during peer-assisted activities, exchanging feedback and reinforcing lessons under the teacher’s facilitation, who monitored progress and ensured meaningful interaction.
To assess writing proficiency, a reflective essay titled “The Beauty and Importance of Nature” was administered as both pre-test and post-test. Adapted from the National Assessment Governing Board’s (2011) NAEP Writing Assessment and Scoring Guide, students wrote at least 200 words, and outputs were evaluated based on sentence construction, word choice, clarity, and organization. The pre-test established baseline performance, while the post-test measured improvement after the intervention.
The 12-session sequence was carefully structured to build skills progressively:
• Session 1: Types of diction and contextual usage
• Session 2: Discipline-specific vocabulary
• Session 3: Active and passive voice construction
• Session 4: Technical and operational definitions
• Session 5: Guided essay writing (e.g., importance of listening during discussions)
• Session 6: Application of 5Ws and 1H in idea development
• Session 7: Essay writing (e.g., importance of nature)
• Session 8: Assertion and counterclaim
• Session 9: Explicit and implicit statements
• Session 10: Types of claims
• Session 11: Inferencing skills
• Session 12: Functional writing (e.g., letter writing)
These sessions progressively developed learners’ writing skills from foundational language components to higher-order writing competencies. Peer-assisted tasks were embedded in each session to provide immediate feedback, enhance engagement, and build learners’ confidence in expressing ideas in writing.
5.  ACTION PLAN
Each phase of the project is presented in the action research plan to ensure the systematic implementation of the study from preparation to dissemination of findings. The plan outlines the specific activities, intervention processes, session implementation, responsible personnel, timeline, and expected outputs of the study. Through a structured and manageable schedule, the researchers aim to effectively implement the Peers to Progress intervention and evaluate its impact on the writing proficiency of Grade 7 students.
Table 1. Three Phases of the Peer-Assisted Learning Intervention Process
	PRE-IMPLEMENTATION STAGE

	Preparation phase involving the approval of the study, development of instructional materials, and orientation of participants for the intervention.
• Proposal and Approval of Research
• Preparation of Materials and Lesson Plans
• Orientation and Pairing of Students

	IMPLEMENTATION STAGE

	Execution phase where the peer-assisted learning intervention, writing activities, and assessments were conducted.
• Pre-test Administration
• 12 Peer-Assisted Learning Sessions
· Writing Activities 
· Peer Discussions 
· Collaborative Tasks
• Monitoring and Observation
• Post-test Administration

	POST-IMPLEMENTATION STAGE

	Evaluation phase involving data analysis, report preparation, and dissemination of research findings.
• Data Analysis and Interpretation
• Report Writing
• Presentation and Dissemination of Findings



6. RESEARCH METHODS 
6.1 Research Design
The study employed a quantitative action research design using a pre-test–post-test framework to determine the effectiveness of the Peer-Assisted Learning (PAL) intervention on Grade 7 students’ writing proficiency. The National Assessment of Educational Progress (NAEP) writing task was used for both pre-test and post-test. In the pre-test phase, students wrote a reflective essay, “The Beauty and Importance of Nature,” adapted from NAEP, serving as the baseline measure. Students were then strategically paired based on writing proficiency to promote balanced peer support, scaffolding, and collaboration.
The intervention was implemented over twelve (12) structured sessions under the “Peers to Progress” program, integrated into English classes. Each session focused on developing sentence construction, grammar accuracy, vocabulary, and organization through guided peer interaction, with the teacher acting as facilitator. After the intervention, the same NAEP writing task was administered as a post-test. A paired t-test was used to determine significant differences in pre-test and post-test scores, measuring the effectiveness of the intervention.
6.2 Participants 
The particpants were twenty-two (22) Garde 7 students of Musuan Integrated High School. Pairing was based on pre-test NAEP writing scores to ensure balanced collaboration between high- and lower-performing learners. Pairs remained consistent throughout the twelve sessions to build familiarity, trust, and accountability. 
Prior to implementation, students were oriented on the purpose and procedures of the study to ensure informed participation and engagement.
6.3 Data Gathering 
Data were collected using an adapted NAEP Writing Assessment administered as pre-test and post-test. Writing outputs were evaluated using a NAEP-based rubric assessing organization, vocabulary, grammar, and clarity.
After the pre-test, students were paired based on writing proficiency and engaged in twelve structured PAL sessions integrated into English instruction. Activities focused on vocabulary development, grammar accuracy, idea organization, and writing clarity through guided peer interaction. The same writing task was used for the post-test to allow direct comparison of performance before and after the intervention.
6.4 Reseach Instruments 
The research instrument was adapted from the National Assessment Governing Board’s (2011) National Assessment of Educational Progress (NAEP) Writing Assessment and Scoring Guide. It consisted of both a pre-test and a post-test writing task, each evaluated using the same NAEP Writing Assessment and Scoring Guide (Appendix B). This ensured consistency in measurement and allowed for a reliable comparison of students’ writing performance across the two testing periods. 
The scoring guide provided a comprehensive and standardized framework for assessing writing proficiency based on established criteria, where both standards and organization and vocabulary. This structure enhanced the validity and reliability of the evaluation process. 
6.5 Data Analysis 
The data gathered from the pre-test and post-test were analyzed using descriptive and inferential statistics to determine the effectiveness of the Peer-Assisted Learning (PAL) intervention on students’ writing proficiency. Descriptive statistics, specifically the mean and standard deviation, were used to summarize the students’ writing performance in both the pre-test and post-test based on the NAEP writing assessment rubric. To determine whether there was a significant difference between the pretest and post-test scores of the same group of students, a paired t-test was employed. This statistical tool was appropriate for comparing two related sets of scores, specifically the writing performance of the 22 Grade 7 students before and after the twelve-session intervention. 
The level of significance was set at 0.05 alpha. If the computed p-value was less than 0.05, the null hypothesis was rejected, indicating that there was a significant difference between the pre-test and post-test scores. The results of the paired t-test provided empirical evidence on whether the Peer-Assisted Learning (PAL) intervention significantly improved students’ writing proficiency. 
7. RESULTS AND DISCUSSION 
The findings present the results of the implementation of the “Peers to Progress” intervention and its effects on the writing proficiency of Grade 7 students. Tables are provided to show the data gathered from the study, particularly the students’ levels of writing proficiency before and after the intervention. The results are analyzed and discussed to provide a clearer understanding of the effectiveness of the intervention.
7.1 Writing Proficiency of Grade 7 Students Before and After the Intervention
Table 2  Students’ Writing Proficiency Level Before and After the Implementation 
	 
Writing Proficiency Level 
	
	Grade 7 students

	
	
	Pre test
	
	Post-test

	
	N
	%
	N
	%

	High 
	4
	18.8%
	10
	45.45%

	Medium 
	10
	45.45%
	10
	45.45%

	Low 
	8
	36.36%
	2
	9.09%

	
	
	
	
	


Note. High (80%-100%), Medium (60%-79%), Low (59% and below) 

Table 1 presents the students’ writing proficiency levels before and after the implementation of the peer-assisted learning intervention. The proficiency levels were categorized into High (80%–100%), Medium (60%–79%), and Low (59% and below), based on the proficiency framework of the American Council on the Teaching of Foreign Languages (ACTFL). Within this framework, the Low level corresponds to the Novice range, the Medium level to the Intermediate range, and the High level to the Advanced and higher levels of language performance.
In the pre-test, only 4 students (18.18%) were classified under the high proficiency level, while 10 students (45.45%) belonged to the medium level and 8 students (36.36%) to the low level. In the post-test, the number of students in the high proficiency level increased to 10 students (45.45%), while the medium level remained at 10 students (45.45%). Meanwhile, the low proficiency level decreased to 2 students (9.09%).
The findings indicate a positive shift in students’ writing proficiency after the implementation of peer-assisted learning. The increase in the high proficiency group suggests that learners improved in organization of ideas, grammatical accuracy, and vocabulary use, while the decrease in the low proficiency group indicates that struggling learners were able to move toward higher proficiency levels. Although the medium proficiency group remained constant, this may suggest that some learners are still in a transitional stage requiring continued support and scaffolding. Overall, the results imply that students progressed from the Novice and Intermediate ranges toward higher levels of writing proficiency aligned with the ACTFL framework.
The improvement in students’ writing proficiency is supported by literature emphasizing the role of collaboration and scaffolding in language development. Anchored on Vygotsky’s Zone of Proximal Development, peer-assisted learning enables learners to perform beyond their independent capability through interaction and guided support. Chen et al. (2025) found that structured peer assessment improves grammatical accuracy and content development, while Gong (2023) emphasized that peer-assisted strategies promote active engagement and scaffolded support in ESL contexts. Similarly, Lázaro-Ibarrola and Hidalgo (2022) reported that collaborative writing enhances organization, idea development, and language accuracy. Abdeta et al. (2026) further noted that collaborative writing improves writing accuracy, fluency, and complexity among learners. Moreover, Studies in Educational Evaluation (2024) highlighted that scaffolded peer feedback strengthens learners’ feedback literacy and writing resilience, while Zheng and Yu (2026) emphasized that collaborative writing allows learners to co-construct knowledge and improve writing quality through negotiation of meaning. These studies support the findings of the present research, confirming that peer-assisted learning is an effective approach for improving students’ writing proficiency
7.2 Students’ Writing Performance Across the 12 Peer-Assisted Learning Sessions
Figure 1  Students’ Percentage Mean Scores for Twelve (12) Sessions 
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Figure 1 presents the percentage mean scores of Junior High School students across twelve instructional sessions implemented through the “Peers to Progress” peer-assisted learning intervention. Results show generally high but fluctuating performance, ranging from 81.82% to 95.46%.
An initial decline was observed from Session 1 (86.36%) to Session 2 (84.55%), followed by a sharp increase in Session 3 (94.55%). Sessions 4 to 8 remained relatively stable, ranging from 83.18% to 90.00%. Peak performance occurred in Sessions 9 (95.46%) and 10 (94.55%), while a decline was noted in Session 11 (81.82%) before improving again in Session 12 (86.37%).
The fluctuations suggest variation in students’ performance depending on task complexity and cognitive demand. Lower scores in early sessions reflect adjustment to peer-assisted learning and vocabulary-related challenges, while higher scores in structured grammar and collaborative writing tasks indicate improved performance through guided peer interaction. More demanding inferential and analytical tasks resulted in slight declines, while contextualized writing tasks supported recovery in later sessions. These findings align with Grant (2017), Ala et al. (2019), Yiğit and Durukan (2016), Crowley-Cyr and Hevers (2018), Prideaux et al. (2020), Walkup-Amos (2018), and Hertel et al. (2021), who reported that peer-assisted learning enhances learner engagement, literacy performance, and academic achievement through structured collaboration and peer support.
Overall, the findings indicate that the “Peers to Progress” intervention was effective in supporting the writing development of Junior High School students across all twelve sessions. Despite observable fluctuations in performance, the generally high percentage mean scores demonstrate sustained learner engagement and consistent achievement throughout the implementation. The variation in scores highlights the influence of task complexity, with students performing better in structured, grammar-based, and collaborative writing activities compared to tasks requiring higher-order inferential and analytical thinking. However, the eventual improvement in later sessions suggests that students gradually developed greater competence and confidence in applying writing skills through repeated exposure and peer interaction.

7.3 Difference Between the Pre-test and Post-test Mean Scores of the Students

Table 3 Statistical Results of the Writing Proficiency (N=22) 
	  
	Mean
	Median
	SD
	SE
	t-value
	p-value
	Interpretation

	Pre-Test 
	8.14
	8.00
	1.21
	0.257
	
	
	

	Post-Test 
	9.36
	9.00
	1.33
	0.283
	-5.92
	<.001
	Significant



Table 3 presents the comparative summary of students’ writing proficiency before and after the implementation of the “Peers to Progress” peer-assisted learning intervention. The pre-test mean score was 8.14 (SD = 1.21), while the post-test mean increased to 9.36 (SD = 1.33). A paired samples t-test revealed a significant difference between the two sets of scores, t(21) = -5.92, p < .001.

	The results indicate a 1.22-point increase in the mean score following the intervention. The negative t-value reflects a substantial difference between pre-test and post-test performance, while the p-value (< .001) confirms that the improvement is statistically significant and not due to chance. The relatively stable standard deviations (1.21 to 1.33) suggest that improvements were distributed across most learners, indicating that both higher- and lower-performing students benefited from the intervention rather than only a select group.

	The findings suggest that the “Peers to Progress” intervention significantly enhanced students’ writing proficiency in terms of idea organization, grammatical accuracy, vocabulary use, and clarity of expression. This improvement implies that students were actively engaged in constructing knowledge through peer interaction, collaborative writing, and feedback exchange. The structured twelve-session implementation provided repeated, scaffolded opportunities for practice, which likely contributed to the gradual strengthening of writing skills over time.
The results further reflect the principles of Vygotsky’s Zone of Proximal Development, where learning is optimized through social interaction and guidance from more capable peers. Through peer-assisted learning, students were able to externalize their thinking, receive immediate clarification, and refine their writing based on feedback. This process supports the internalization of writing skills, moving learners from assisted performance toward independent competence.
These findings are consistent with Li et al. (2025), who highlighted that peer-assisted learning improves literacy outcomes through structured practice and feedback; Jin et al. (2022), who found that peer collaboration enhances cognitive processing and academic achievement; Wagoner (2024), who emphasized the role of peer learning in fostering learner-centered environments; Anggraini et al. (2020), who reported improved academic performance through active peer engagement; and Myhill et al. (2023), who stressed that writing development is strengthened through dialogue, revision, and meaningful interaction.

	Overall, the statistically significant improvement in post-test scores demonstrates that the “Peers to Progress” intervention effectively enhanced students’ writing proficiency. The consistent gains suggest that peer-assisted learning provided meaningful support for diverse learners by promoting collaboration, immediate feedback, and scaffolded instruction. Despite differences in initial ability levels, most students showed measurable improvement, indicating the inclusiveness of the intervention. The findings highlight that structured peer interaction not only strengthens writing skills but also fosters engagement, confidence, and active participation in the learning process. Ultimately, the results affirm that peer-assisted learning is an effective instructional strategy for improving writing proficiency and supporting sustained academic development in junior high school learners.


8. CONCLUSIONS AND RECOMMENDATIONS 
8.1 Conclusion 
This study was conducted to determine the effectiveness of the “Peers to Progress” peerassisted learning intervention in enhancing the writing proficiency of Grade 7 students. Based on the results obtained from the pre-test and post-test assessments, as well as the analysis of students’ performance across the twelve intervention sessions, several conclusions were drawn. First, the initial findings revealed that students’ writing proficiency prior to the intervention was generally at a developing level, with the majority of learners categorized under the medium and low proficiency levels. This indicates that students had limited mastery of essential writing skills such as grammar accuracy, organization of ideas, and vocabulary use. 
Second, after the implementation of the peer-assisted learning intervention, a significant improvement in students’ writing proficiency was observed. There was a substantial increase in the number of students who reached the high proficiency level, alongside a marked decrease in those classified under the low proficiency level. This shift demonstrates that the intervention effectively supported struggling learners while also enhancing the performance of those already at an intermediate level. 
Third, the analysis of students’ performance across the twelve sessions showed a pattern of gradual improvement, although not strictly linear. Both higher-performing and lowerperforming groups demonstrated progress over time, suggesting that continuous exposure to structured peer interaction, guided practice, and feedback contributed to the development of writing skills. 
Finally, the statistical analysis confirmed that the improvement in students’ writing proficiency was significant. The paired t-test results revealed a statistically significant difference between the pre-test and post-test scores (p < .001), leading to the rejection of the null hypothesis. This provides strong empirical evidence that the “Peers to Progress” intervention had a meaningful and measurable impact on students’ writing performance. Overall, the findings of the study affirm that peer-assisted learning is an effective instructional strategy in improving students’ writing proficiency. Anchored in Vygotsky’s Zone of Proximal Development, the intervention facilitated collaborative learning, scaffolding, and active engagement, enabling students to progress from assisted performance toward independent writing competence. 
8.2 Recommendations 
In light of the findings of the study, several recommendations are proposed to further validate and extend the effectiveness of the “Peers to Progress” peer-assisted learning intervention. Future research may adopt a more rigorous research design by incorporating both control and experimental groups. This approach will allow for a clearer comparison of outcomes and provide stronger evidence regarding the causal effects of peer-assisted learning on students’ writing proficiency. 
Moreover, it is recommended that the study be replicated using a larger sample size to enhance the generalizability and statistical reliability of the findings. Expanding the number of participants across different contexts may provide a more comprehensive understanding of how peer-assisted learning influences writing proficiency among diverse groups of learners. Given the significant improvement observed in the study, peer-assisted learning strategies may be systematically integrated into English writing instruction. The structured use of peer interaction, feedback, and collaborative writing tasks can serve as an effective instructional approach in developing students’ writing skills. 
Furthermore, the implementation of the “Peers to Progress” intervention may be sustained over a longer duration to maximize its impact on students’ writing development. Extended exposure to peer-assisted activities is particularly beneficial for learners at the medium proficiency level, as continuous scaffolding and practice may support their progression toward higher levels of writing competence. 
Finally, it is also recommended that teachers consistently monitor and guide peer interactions to ensure that learning remains structured, purposeful, and aligned with instructional objectives. Such measures will help maintain the effectiveness of the intervention and support sustained improvement in students’ writing proficiency.  
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