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Abstract
In the school system education has been largely viewed as a vehicle for preparing the young for later engagement in society. Consequently education, in a formal sense, has not been viewed as part and parcel of what occurs in correctional centres. In 1990 the Economic and Social Council of the United Nations recommended that all prisoners (offenders) have access to education including literacy programmes as well as basic and secondary education.  This article provides a preliminary exploration of how one correctional centre in Zimbabwe is attempting to rehabilitate offenders through formal education.  Adoptig a case study research design the study collected data using open ended questionnaires, interviews and observation. The study established that attempts to rehabilitate offenders through academic education were being hampered by, among other factors, resource constraints. The study recommends interventions which could be adopted to enhance offender rehabilitation through formal academic education.
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1.0 Introduction
 The United Nations Educational Scientific and Cultural Organisation (UNESCO) and global trends advocate for education for all. In view of this, the right to basic education in prisons has been viewed as a prerequisite for attaining the internationally agreed goal of ensuring a basic level of education for all (UNESCO Institute for Education 1995). Relatedly, the Economic and Social Council of the United Nations in its resolution 1990/20 of 24 May 1990 recommended that all prisoners should have access to education including literacy programmes, basic and secondary education as well as library facilities among others. As Zimbabwe is a signatory to the above convention, the Zimbabwe Prisons and Correctional Service (ZPCS) has a mandate to provide education to prisoners as a way of rehabilitation.
The Ouagadougou Declaration on Accelerating Penalty and Prison Reform in Africa held in
Burkina Faso in 2002 recommended rehabilitation and promotion of reintegration of convicted persons into society (Bozos and Hausman, 2010; Herbig and Hesselink, 2012). This implies that the prisons and correctional services should utilize to the maximum the period of incarceration to develop the potential of offenders. Offenders may be empowered through different rehabilitation activities including academic education in an effort to curb recidivism after release from prison. 

The ZPCS is one of the departments under the Ministry of Justice, Legal and Parliamentary Affairs (MJLPA) which has been mandated by the parent Ministry to incarcerate and rehabilitate offenders. The constitutional obligation of ZPCS is on the rehabilitation of offenders for their successful re-integration into society while exercising safe, secure and humane control (Constitution of Zimbabwe, 2013). In secure learning environments such as prisons and correctional institutions, security is one of the most important considerations affecting the delivery of education and training and this adds a critical extra dimension to any project involving technology (Lockitt, 2011). Security is thus the core business of the ZPCS whereas rehabilitation programmes are secondary. Sykes in Growther (2007) noted that globally imprisonment has shifted from penal policy to rehabilitation of offenders before and after re-integration into the society.
[bookmark: wp1018558]The United Nations Minimum Standard rules on treatment of prisoners (Section 77.1) highlights that provision shall be made for the further education of all prisoners capable of profiting thereby, including religious instruction in the countries where this is possible. The education of illiterates and young prisoners shall be compulsory and special attention shall be paid to it by the administration. Section (77.2) further states that so far as practicable, the education of prisoners shall be integrated with the educational system of the country so that after their release prisoners may continue their education without difficulty. In line with this education in prison is therefore an important component which has to be integrated into the rehabilitation activities of the prison and correctional system.  
Academic education is one of the major components of the rehabilitation activities conducted in Zimbabwe prisons and correctional centres to equip prisoners with knowledge and skills for their successful reintegration into society upon their release. Academic education in prison stretches from primary up to secondary school level. It follows the national curriculum that is offered by the Ministry of Primary and Secondary Education (MOPSE). The Zimbabwe Schools Examinations Council (ZIMSEC) is the main examining body at grade seven, ordinary and advanced levels. Thus the broader societal interests on prisoners’ education are represented by organisations like the MOPSE, ZIMSEC among others. They are supportive of the ZPCS rehabilitation thrust as there are policies and minimum standards that are supposed to be met by prisoners in their educational activities for them to be fully rehabilitated and meet the national standards offered outside the prison environment.  
This preliminary study focussed on how prisoners’ are being rehabilitated at one young offenders’ correctional centre in the Midlands province of Zimbabwe. The centre caters for juvenile offenders under the age of twenty one. The correctional centre was converted from adult to young offenders’ prison on the 12th of May 2005 to cater for the formal academic education (grade one up to form six) of juveniles on a fulltime basis. 
1.2 Statement of the problem
Wherever new initiatives are introduced in an organisation or institution, like the Zimbabwe Correctional Services, there are bound to be challenges encountered. This study explores how academic education is being implemented and utilized as a tool to rehabilitate prisoners at one correctional centre with a view to suggesting interventions that could be adopted to enhance the rehabilitation process. 


1.3 Research questions

· How is the school curriculum implemented at one correctional centre in Zimbabwe?
· What are the challenges being faced by both correctional centre teachers and students in implementing the broad curriculum?
· How can these challenges be addressed so as to improve prisoner rehabilitation at correctional centres? 
1.4  Research design
The case study design was used in this study. Lather et al (2002), perceive a case study as a design which claims that truth is relative and dependent on one’s perspective. Robson (2002) highlighted that case studies look at a case or phenomenon in its real life context, usually employing many types of data. It is normally powerful when answering the ‘how’ and ‘why’ questions. The researchers used the case study since the study was an idiographic study focusing on inmates housed at one prison and correctional institution. 
The data were collected from prisoners who are engaged in academic education at primary and secondary school levels, prison officer teachers, education administrators, assistant prisoner teachers and general duty prison officers. The data collected using open ended questionnaires, interviews and observations are presented thematically.  
1.5 How the primary and secondary school curriculum is implemented at one correctional service centre in Zimbabwe
The above research question sought to find out how the primary and secondary school curricula was implemented at this correctional centre. 
Getting to this correctional centre we interviewed officers who informed us that the centre had been established under an act of  Parliament of Zimbabwe.  Parliament’s (2011) Article 3.9.3 postulates that this young offenders’ centre was the only prison and correctional institution in Zimbabwe which caters for juvenile inmates hence its establishment in 2005 was meant to give the juvenile opportunities to pursue academic education. When the researchers got to the correctional centre, they were accompanied on a tour of classrooms at both the primary and the secondary schools. There were timetables for both the primary and secondary school learners. All the examinable subjects which are offered at primary school level appeared on the timetable. The schemes of work which were available revealed that these subjects were indeed being offered or taught. Practical subjects that include Home Economics, Physical Education, Art and Design, Agriculture, Computers and Music were not appearing on the timetable and upon interviewing the teachers indications were that they were not being taught due to lack of resources which include time, personnel, infrastructure and finance. For example at the primary school there were no computers and qualified teachers to teach the subject.  So instead they only concentrate on the examinable subjects at grade seven level. This, on its own, is a shortcoming as the learners will leave primary school without covering other core subjects within the primary school curriculum hence the curriculum will not have been fully implemented.
Whilst the above is the scenario at primary school level, similar issues also occur at secondary school level where the basic non practical subjects take centre stage. Subjects which are offered and which appeared on the timetable include English Language, Mathematics, Integrated Science, Geography, Commerce, Accounts, Economics, Human and Social Biology and Religious Studies. Other subjects like English Literature, Shona or Ndebele (the latter being indigenous languages) were not offered. According to prison teachers who were interviewed the institution does not have the related set books that are used in these specific subjects due to lack of funds. Practical and science subjects like Agriculture, Computers, Physics and Biology were also not offered due to unavailability of subject teachers in these areas as well as lack of proper infrastructure like laboratories.  
Assessment and evaluation are key components of any curriculum implementation. At this correctional centre assessment and evaluation are basically done through daily written exercises, weekly, fortnightly, monthly, termly tests and end of year examinations as well the national standardised grade seven, ordinary and advanced level ZIMSEC examinations at the end of each academic year. Thus evaluation basically takes two forms that is formative which is done on a continuous basis during the teaching and learning process and summative which takes place at the end of a given period of time. 
1.6 Views of education administrators and teachers on perceived factors contributing to challenges encountered on rehabilitating prisoners (learners) through academic education.
Questions were asked to evaluate the factors which contribute to challenges encountered in rehabilitating offenders through academic education. 
Many participants pin-pointed that poor and inadequate infrastructure was a chief challenge faced by the institution in rehabilitating offenders through academic education. Participants noted that the infrastructure was not only not conducive but also inadequate as it does not accommodate all the learners. Composite classes (multi-grade classes) are the order of the day due to inadequate teaching personnel as well as limited classrooms. Although there is a two classroom block that was recently completed by a donor it does not accommodate all the learners. One of the participants noted that, “The infrastructure does not match the conventional schools yet in reality the standards should be the same.” Hence there is need for the provision of educational opportunities to prisoners comparable to learners outside the prison and correctional set up.  
Similarly, many participants observed that the present classrooms have poor ventilation systems and inadequate furniture. One participant argued that, “Conducting lessons in such an environment demoralises and demotivates education administrators, teachers and learners and may negatively affect the overall performance of the system as a whole.” 
Another participant noted that, “Some of the lessons are conducted in cells in a bid to rehabilitate offenders through academic education.” One key informant argued that, conducting lessons in harsh conditions exposes teachers and learners to bad weather such as high temperatures which is detrimental to the overall performance of the learners and the teachers. Many participants suggested that harsh environmental conditions compel teachers to abandon lessons since continuing lessons would be unbearable to both teachers and learners. From the above, it is evident that while conducive environments contribute much to the learning process environments that are not conducive do not contribute to a proper rehabilitation of offenders through academic education. The foregoing is corroborated by Nkomo (1995) when he observed that the quality of resource material and physical facilities such as classrooms, specialist rooms, and play fields determine significantly the effectiveness of curriculum operation. Additionally, the United Nations report of the Special Rapporteur on the right to education states that insufficient access to resources dedicated to education exacerbates low levels of self- esteem and motivation of learners and creates major challenges for prison administrators, staff and learners. 
4.2.2 Inadequate funds to cater for academic educational provisions
From the fifteen (15) administrators and teachers who were asked about the sources of finance  the following information was revealed.
Table 4.5.1 What are the sources of finance for academic educational activities? 
	
	Frequency
	Percentage
	Valid Percentage
	Cumulative Percentage

	ZPCS
	3
	20
	20
	20

	Government
	-
	-
	-
	-

	Valid : Donors
	10
	66.7
	66.7
	86.7

	Parents and relatives
	2
	13.3
	13.3
	13.3

	Total
	15
	100
	100
	




All the participants indicated that much of the centre’s funds which are mainly used to pay for the prisoners’ examination fees were from the donor community. They indicated that the main challenge they face as an institution is the unavailability of examination fees to register prisoners for their Ordinary and Advanced level examinations with ZIMSEC. However indications were made that the ZPCS contributes twenty five (25) percent towards prisoners’ examination fees through centre fees collected from non- prisoner candidates. The participants’ views are enshrined in the Education directorate circular of 2014 which highlights that with effect from November 2014 ZIMSEC examination session all external non- prisoner candidates would be charged US$20. From this amount twenty five (25) percent shall be retained and channelled towards inmates’ examination fees at ordinary and advanced levels (ZPCS Circular No: A/1/39/14).
Some participants also stated that the unavailability of adequate funds contributed to large numbers of prisoners’ inability to register for different examination levels. Many participants also highlighted that much of the funds needed for academic education was from the donor community. Another participant stated that some of the funds were from parents and relatives and they also chip in with related teaching and learning materials like textbooks and stationery. 
Another informant also stated that, “…of late relatives and parents as well as donors used to help learners with funds for academic education but due to biting economic hardships, their contributions have deteriorated and this has negatively affected the viability of the rehabilitation programmes like academic education at correctional institutions. To compliment the efforts of parents and relatives, another informant highlighted that the correctional centre also sources donations from the donor community. The donors include Justice for Children Trust (JCT) ZACRO and SDA among others. 
However another participant disclosed that, such donor funds as well as relatives and parents’ contributions are not enough to meet the learners’ requirements. He further stated that they may find themselves in a financial quagmire to the extent that some learners fail to get registered due to shortage of funds. This left the institution with no option but to schedule the unregistered learners to the next examination session. This may mean that it will take a learner more than the required time to complete say ordinary or advanced level. Many participants stated that the number of sittings per learner was unbearable and undesirable since the number of sittings was sometimes at a minimum of three and a maximum of five due to the acute shortage of examination fees for the prisoners at the correctional centre. 



Table 4.5.2: The table below shows teachers’, learners’ and other stakeholders’ responses on the availability of resources / facilities
N=50
	RESOURCE/FACILITY
	CONTENT
	FREQUENCY
	PERCENTAGE%

	Teachers
	Adequate
Inadequate
Not available
	5
45
-
	10
90
-

	Total
	
	50
	100

	Classrooms
	Adequate
Inadequate
Not available
	3
47
-
	6
94
-

	Total
	
	50
	100

	Furniture
	Adequate
Inadequate
Not available
	15
35
-
	30
70
-

	Total
	
	50
	100

	Textbooks
	Adequate
Inadequate
Not available
	-
50
-
	-
100
-

	Total
	
	50
	100

	Stationery
	Adequate
Inadequate
Not available
	30
20
-
	60
40
-

	Total
	
	50
	100

	Library
	Adequate
Inadequate
Not available
	5
40
5
	10
80
10

	Total
	
	50
	100

	Time allocation
	Adequate
Inadequate
Not available
	10
40
-
	20
80
-

	Total
	
	50
	100

	Examination fees
	Available
Inadequate
Not available
	20
30
-
	40
60
-

	Total
	
	50
	100

	Computers
	Available
Inadequate
Not available
	-
-
50
	-
-
100

	Total
	
	50
	100



4.2.3 Unavailability of practical and other science subjects  
A question was asked to ascertain if there are practical and science subjects being taught at the correctional centre. The results indicated that only two science subjects namely integrated science and human and social biology out of a possible twelve practical and science subjects offered by ZIMSEC are being taught at the institution. 
Table 4.6 : How many practical and science subjects are being offered at WCSC?
	
	Frequency
	Percentage
	Valid Percentage
	Cumulative Percentage

	Offered
	2
	16.7
	16.7
	16.7

	Valid : Not offered
	10
	83.3
	83.3
	100

	Total
	12
	100
	100
	








Figure 4.4 Practical and science subjects being offered at the correctional centre

All the participants indicated that there were only two science subjects and no practical subject is offered to learners at the institution understudy due to a number of factors. Bearing in mind the Science, Engineering, Technology and Mathematics (STEM) concepts which was introduced in the school curriculum, most of the learners highlighted that they are lagging behind since most of these subjects advocated by STEM are not being taught at the institution. One of the participants indicated that there are no practical subjects offered at the institution mainly because of lack of proper infrastructure and shortage of qualified human resources in the different areas. The two science subjects on offer namely integrated science and human and social biology may be taught well without some other related materials and laboratories as compared to other science and practical subjects.  
Many participants highlighted that there was inadequate information communication technology at the centre. However due to security related concerns and lack of funding, technological gadgets like computers are not available inside the prison and correctional centre for use by prisoners in their educational activities. One of the participants highlighted that the introduction of practical science subjects which require computers and other sophisticated information and communication technologies was a non starter considering the unavailability of funds from the fiscus due to the current economic hardships being experienced in the country. 
Some other participants also mentioned the issue of inadequate and unfavourable infrastructure as another hick up on the introduction of practical and other science subjects. Besides the shortage of infrastructure and the unconducive learning environment, there is a shortage of expertise on the part of the teachers who can effectively teach these subjects of speciality. Apart from the participants’ views, the researcher observed that there were less of the much needed textbooks, laboratories and related materials for use in these subjects of speciality at the institution. This acted as a hindrance to the teaching and learning process hence there is no effective curriculum implementation to match the standards offered at conventional schools outside the prison and correctional setup. This means the prisoner upon his release will not be fully equipped with quality skills to match their counterparts outside the prison set up who would have gone through a comprehensive learning process. 
The participants’ views also align with UNESCO and Global Trends that advocate for education for all, thus education is considered to be one of the basic human rights. In the same vein, the Constitution of Zimbabwe (Amended) enshrines the right to education: Section 75 Right to education 1(a) In this regard the right to education has been viewed as a prerequisite for attaining internationally agreed goal of ensuring the basic level of education for all. 
The Economic and Social Council of the United Nations in its resolution 1990/20 of 24 May 1990 recommended that all prisons should have access to education including literacy programmes, basic and social education, library facilities among others. 
4.2.4 Overcrowding 
Another key factor which was also revealed by learners who are engaged in academic studies as a hindrance to successful teaching and learning is overcrowding. According to World Health Organisation (2013), overcrowding refers to the situation in which more people are living within a single dwelling than there is space for so that movement is restricted, privacy secluded, hygiene impossible, rest and sleep difficult. In the same vein the prison cells which are mainly used as classrooms at the institution under study have a room area where there are more occupants than the space can accommodate. A question was hence asked to ascertain whether overcrowding impinges learning or not.



Table 4.7 Is overcrowding affecting studies?

Of the twenty nine (29) learners, twenty seven (27) of them concluded that overcrowding was negatively affecting their studies indicating ninety three (93) percent. The majority of the participants pointed out that overcrowding was making studying difficult. One of the participants indicated that overcrowding reduces the storage space for books and other related teaching and learning materials. The main indicator from the majority was that prison institutions are associated with overcrowding where the prisoners are vulnerable to airborne diseases like tuberculosis, influenza among others. 
One participant highlighted that, “.....because of overcrowding prison and correctional service authorities are compelled to do with the available cells which are used as classrooms than to do away with academic education.” This shows that the number of inmates who use cells as their classrooms is big compared to their holding or carrying capacity. This makes teaching and learning difficult as the classroom environment will not be conducive for effective teaching and learning especially during the summer season when they experience high temperatures. 

4.3 To elicit views of participants on rehabilitating offenders or prisoners through academic education   
The second objective was to elicit views of participants on prisoner rehabilitation through academic education. The following themes emerged from our interaction with  participants:

4.3.1 Inadequacy and improper infrastructure
Although there was a one by two classroom block that was built n partnership with Sothern Africa Inmate Welfare Organisation (SAIWO), most prisoners were concerned with the inadequacy and improper or unsuitable cells which are used as classrooms. Most of the subjects indicated that their learning was negatively affected by the lack of members of teaching staff who have the expertise in practical and science subjects which are offered by the national examining body ZIMSEC. This is also compounded by the unavailability of laboratories, standard classroom blocks all this as a result of lack of funding. The conclusion drawn by most of the subjects was that the government was overlooking the plight of prisoner since there is no funding that is totally directed towards prisoners’ education. 
Among the subjects during the study, one of them indicated that by the time he was arrested, he was at university studying ICT but due to the unavailability of ICT related gadgets his future plans and studies seem shattered due to acute shortage of the material resources as well as proper studying facilities in the prison set up. The majority of the research participants indicated that there was an urgent need for the introduction of ICT related facilities since we are now in a globalised world where society is information based. The advent of ICT in prison education will alleviate some challenges like shortage of current textbooks as the  clear from the researcher’s point of view that inadequate and improper infrastructure was also another challenge in successful rehabilitation of prisoners through academic education at WCSC.
4.3.2 Shortage of funds
Most of the research participants indicated that the prison and correctional service institution was experiencing an acute shortage of the aforementioned resources to finance the present rehabilitation programmes at the correctional centre. They further argued that the shortage of both material and human resources hinder the smooth flow of various rehabilitation programmes, academic education included. This has a negative bearing on the success of academic education as a component of rehabilitation in the prison and correctional services context as mandated in the United Nations Minimum Standard rules on the treatment of prisoners. 
Of concern is the period one learner may take to complete a particular learning level for example ordinary level. Some of the participants indicated that the shortage of funds to finance rehabilitation programmes like academic education ended up in a learner taking three to five years doing ordinary level and this means an unbearable number of examination sittings. The increased number of examination sittings which means more certificates for the holder might have negative bearing when it comes to employment prospects. The chances are very slim as compared to a one certificate holder who would have his subjects on one certificate. 
4.3.3 Unavailability of practical and other science subjects
The results of the findings revealed that out of the twelve practical and science subjects offered through the ZIMSEC national curriculum, only two science subjects namely human and social biology and integrated science are offered at the centre and no other science and practical subjects due to teachers nor learners’ control. Most of the subjects indicated that they wanted to pursue or study these practical and science subjects but the challenge was their unavailability at the correctional institution.  
Most of the findings revealed that the infrastructure makes it difficult to introduce practical and science subjects since the prison set up was not specifically meant such to facilitate such type of rehabilitation activities like rehabilitating prisoners through academic education. The prison structures and related security policies which are in place were meant to rehabilitate offenders through other means other than academic. Although shortage of finances hinders the acquisition of ICT gadgets, security concerns still restricts the introduction of such subjects.  This is so because ICT gadgets like cell phones and other dangerous chemicals such as sulphuric and nitric acid which may be used in science subjects are not allowed into prison as well. Most of them just wish that with the introduction of the reviewed curriculum in the Zimbabwean primary and secondary education context something fruitful will come up within the academic education context of the prison and correctional education set up.
The findings also showed that the correctional centre was experiencing a severe shortage of qualified personnel for those subjects that are not offered by the centre as another contributing factor. The findings revealed that there is a strong need for those practical and science subjects due to globalisation. This will help prisoners to cope with technological trends so that they do not become misfits in society upon release.
4.3.4 Overcrowding
Most of the findings revealed that the participants’ performance was hindered by overcrowding in the prison cells which are used as classrooms. They indicated that the living conditions were not favourable for effective learning to take place thus their performance in the studies may not be as good as desired. Indications were that the number of prisoners was exceeding or beyond the cells’ carrying capacity thus studying under such conditions was complicated. Of concern was that the poor ventilation in the cells expose the prisoners to communicable diseases like tuberculosis and influenza among other diseases. 
The other revelation from the research study was that due to limited cells, the first offenders and re-offenders would share the same centre and cells due to the problem of overpopulation in the prisons. The participants also highlighted that the prison and correctional rehabilitation officers would not want to mix first young offenders with re-offenders who might be juveniles as well but they have no option except to mix them regardless of their age differences in age. 

4.4 To elicit views on the possible means and ways of enhancing rehabilitating offenders through academic education  
4.4.1 Improvement of infrastructure
Most of the research subjects stated that the prison and correctional infrastructure was underdeveloped and that it was hindering the full implementation of the primary and secondary school curricula. They further implored that it was difficult or impossible to fully rehabilitate offenders through academic education where there are not related infrastructure like laboratories and ICT gadgets. The shortage of skilled manpower would be lessened if the institution had internet facilities where the learners would be able to learn using the computer as a learning tool as well as a library. The participants suggested that the government through the ZPCS with the assistance of other stakeholders interested in the welfare of prisoners should improve the institutional infrastructure such that they meet the requirements of the learners in all correctional centres. This will assist the educational administrators and teachers to effectively passenger academic education as a major tool in the rehabilitation process for the betterment of the offenders and society at large. 
One of the informants recommended that the government should encompass academic education for offenders’ requirements in the fiscus. This may be done through exempting paying of examination fees for prisoners engaged in academic education when they register for their Ordinary and Advanced levels with ZIMSEC. Doing this may reduce the rate of recidivism amongst the released prisoners as they would have been equipped with skills and knowledge which will enable them to effectively increase their competence levels with other non inmate school leavers in the job market.  
The recommendations of improving the infrastructure is corroborated by the Council of Europe Recommendation in Prison which highlights that, “Education for prisoners should be like the education provided for similar age groups in the outside world and the range of learning opportunities should be as wide as possible.” To compliment the above, it further states that every prison shall seek to provide all prisoners with access to educational programmes which are comprehensive as possible which meet their individual needs while taking into account their aspirations.
Some of the participants’ recommendations were also supported by Nkomo (1995) who highlighted that the quality of the resource materials (charts, maps, textbooks, exercise books and others) and the physical facilities (classrooms, specialist rooms, play fields and others) determine significantly the effectiveness of curriculum implementation. The UN Special Rapporteur on the right to education states that sufficient access to resources dedicated to education exacerbates low levels of self esteem and motivation of the learners and creates major challenges for prison administrators, staff and learners. 
4.4.2 Shortage or unavailability of funding
The majority of the subjects suggested that the government through the ZPCS should allocate some funds to the education directorate just like it does to other provisions like food, medication, clothing to mention a few. They also suggested that there was a strong need for a holistic approach which should be in line with the financing of rehabilitation of offenders through academic education. The allocated funds should at least suffice the basic requirements so that the prisoners who might have missed the chance to pursue or complete academic education before incarceration may be afforded the opportunities whilst in prison. Regardless the sanctions imposed on the country, the government may continue to engage the donor community so that they may assist in this social service area which is a basic human right. 
Most of the research subjects recommended constant reviewing of government policies and strategies regarding rehabilitation programmes in prisons and correctional institutions. There is need to keep them abreast with global trends. The offenders should also be given equal educational opportunities like their counterparts outside the correctional environment in order to explore and develop their diverse talents in areas like ICT not only for employability’s sake but also to access a wide range of learning and study materials for their betterment in and outside the prison. 
Some of the participants’ recommendations were also supported by the Education Commission (1964-1966) that has observed that, “The main social objectives of education is to equalise opportunity, enabling backward or underprivileged classes and individuals to use education as a lever for improvement of their living conditions.” One of the subjects further stated that every society that values social justice and is anxious to improve a lot of common man and cultivate all available talent must ensure progressive equality of opportunity to all sections of the population and in this case without looking at the degree of the offence committed by these offenders.
4.4.3 Unavailability of practical and science subjects  
There was a general consensus that the unavailability of practical and science subjects was one of the major contributing factors as it was hindering learners’ prosperity through academic education. There was a recommendation that ICT devices and equipment such that learner prisoners are to have prerequisite knowledge and skills like their counterparts who are outside the prison environment. Their views were also echoed by the Norway government where there is ICT infrastructure called Internet for Inmates (IFI) which has been created to encourage prisoners to become e-citizens. Likewise the Zimbabwean government may adopt the comparative education concept and borrow other countries’ reforms and implement the use and access of ICT infrastructure in prisons and correctional services for the benefit of the prisoners taking into cognisance the security related issues. 
The research participants further suggested the renovation of existing cells that are used as classrooms and construction of additional standard classroom blocks so as to accommodate the learners’ requirements in as far as academic education is concerned. They also gave an insight for change of policy where the prisoners may be given the opportunity to mix and mingle with other learners from other schools like open days, career guidance and counselling sessions. Such platforms will assist the learners as well as the teachers who are the chief curriculum implementers in knowledge exchange through various pedagogical areas. 



5.3 Conclusion
It can be concluded that rehabilitation through academic education challenges were emanating from a myriad of factors which include but are not limited to poor infrastructure, unavailability of practical and other science subjects, shortage of skilled personnel, shortage of financial resources, shortage of textbooks and ICT related gadgets for use in the teaching and learning process among others. 
Although the institution follows the national curriculum that is offered by the MoP&SE, the learners are not able to complete the various syllabi due to disturbances that normally occur during the teaching and learning process. Being a prison and correctional institution whose mandate is to protect society from criminal elements, in some cases security related issues take precedence over the rehabilitation programmes. 
Responses to offender rehabilitation programmes through academic education are slow as the ZPCS as an organisation has some priorities like provision of food and clothing where academic education may not be considered a priority due to the economic hardships the country is facing. There is therefore need to take a holistic approach by different stakeholders so that academic education in prisons and correctional service institutions bears fruits for the successful reintegration of offenders into society after their release from prison. Despite the challenges that were cited in the study, the different stakeholders at the institution are doing their best with the limited resources to ensure that the offender learners are properly rehabilitated through academic education. The institution is manned by qualified primary and secondary school teachers though the teacher – learner ratio is on the high side. In the end these teachers are assisted by assistant teachers who would have attained their ordinary and advanced level passes inside or outside the prison. The primary school sector is heavily affected in terms of availability of current textbooks whereas the secondary school sector has some books that were donated by UNICEF. 
5.4 Recommendations
Based on the findings of the study, the following recommendations are suggested to improve the offender rehabilitation programmes through academic education in Zimbabwe:
According to the results of the study, reducing overcrowding in prisons is key to effective rehabilitation through academic education. This can be eased through erection of standard classroom blocks which are properly ventilated. As a way to reduce overcrowding in prison and correctional centres, the government through the judiciary may also consider alternative sentences to minor offences like non custodial sentences including community service to minor offences. This will reduce the number of offenders in prisons and correctional institutions. 
As a way to alleviate shortage of funds to cater for academic education as a component of rehabilitation, the government through its budget to the MoP&SE should set aside a budget to cater for the vulnerable groups like prisons and correctional institutions as well as orphanages where the set funds are meant to cater for the academic education provisions of such groups. To compliment the government effort, the responsible Officers in Charge should also engage in income generating projects where the offenders are taught hands on activities (fish farming, gardening, and poultry among others) and at the same time they will be generating income to sustain the studies whilst they are in incarceration. A consideration may also be made for partnerships and collaborations with different institutions that offer academic education with other Non governmental Organisations (NGOs), corporate and individuals that have interest in working with vulnerable groups so that their plight may be addressed. The ZPCS as an organisation should be flexible in its operations so that the door is readily open to accommodate the various stakeholders interested in partnering in different rehabilitation activities. 
To alleviate the unavailability of practical and other subjects, the researchers recommend the employment of specialist teachers so that they will be able to deliver in the various learning areas that call for expertise. Above this, there is also need to recruit more teachers so that the teacher – learner ratio is reduced and avoid the issue of having composite classes. When the institution has enough teaching staff, there is also need to put up relevant structures that are used specifically for the different specialised areas like computer studies and other different STEM subjects. Provision of such learning areas will ensure that different learners with different educational needs are catered for so that they are equipped with necessary skills and knowledge useful in solving day to day problems whilst in prison and upon release. Availing enough teachers will ensure that all the learning areas even the non-examinable ones are offered unlike the present situation where they only teach examinable learning areas. The researchers also propose that there be adequate time allocation to all the subjects at primary and secondary school level. All the subjects that are offered at both levels should be taught effectively to cater for the diverse nature and needs offenders
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frequency	yes	no	total	27	2	29	percentage	yes	no	total	93.1	6.9	100	valid percentage	yes	no	total	93.1	6.9	100	cumulative percentage	yes	no	total	93.1	100	



frequency	offered	valid: not offered	total	2	10	12	percentage	offered	valid: not offered	total	16.7	83.3	100	valid percentage	offered	valid: not offered	total	16.7	83.3	100	cumulative percentage	offered	valid: not offered	total	16.7	100	



