CHAPTER ONE: INTRODUCTION
1.1 Background of the Study
            The researcher explores the role played by the different stakeholders in the education of students and the extent to which responsibility and accountability influence students’ academic achievement in Dolokelen Gboveh High School in Gbarnga City,District #3 Bong County. The exploration is grounded in systems theory, which postulates that the coordinated effort of all stakeholders is more powerful than the sum of the strengths of the individual groups. Public schools around the world, especially in Liberia including Dolokelen Gboveh High School, are expected to prepare students academically so they can compete on a global level, while also being accountable through educational policies and regulations.  The official “captains” of the school, have primary oversight of curriculum implementation. The buck stops with them at the school level with regard to students’ performance. Teachers, although not always explicitly contracted guarantee outcomes, cannot solely be held accountable for the students’ performance. However, the fact that they are on payroll makes their position in the accountability framework complex and sometimes ambiguous unclear and therefore difficult to place. The Minister of Education, who is politically mandated, is ultimately accountable. The parents, the students, and other politicians outside the educational sector have primarily social and moral responsibility rather than a legal requirement demanding their accountability. The research recommends that higher authorities in education should continue their efforts to encourage parents and other significant stakeholders to take interest and participate in education matters at schools. School administration and parents have high expectations can yield better academic outcomes than in environments where involvement is lacking. Educating young people is a partnership between administrators, teachers, students, families, and the community. It’s up to all of us to help engage student in school so when they graduate they will be prepared for the challenges ahead.
            A recent year report by Herrold and O'Donnel (2008), from the National Center for Education Statistics (USA) found that over 90% of parents of elementary school children reported attending general school meetings, like those for the PTA, as well as participating in regularly scheduled parent teacher meetings throughout the school year. Roughly 80% of parents in the nationally representative sample reported attending school events and about 60% reported volunteering in the classroom. Parent involvement is often considered a pathway through which schools enhance the achievement of under performing children (Berger, 1991). Consequently, parent involvement is encouraged by teachers, childcare providers, policy makers, parents, and researchers (Duch, 2005; Sheldon & Epstein, 2005). Moreover, parent involvement is a key component of early childhood education programs, such as Head Start.  
 1.2 Statement of the Problem
            The quality of schooling appears to be under attack from all sides (Caldwell & Millikan, 1989:45). Available records reveals that the academic performance at Dolokelen Gboveh High School is at its lowest (60%) on average based on the data collected on students that sat the Junior High WAEC, and the school annual students’ result. It shows that students are barely performing their academic task on time on one hand; while on the other they lack the proper supervision resulting in to students roaming the street during class sessions. They are often left to manage their academic responsibilities with minimal guidance from teachers.  These problems may create a dilemma for responsibility and accountability to individuals or groups at Dolokelen Gboveh High School. In today’s  globalized  educational environment, when  students fail to  meet  required curriculum standards  set by the Ministry of Education and evaluated by sub-regional bodies  such as (WAEC)  there is often a culture of  blame. 
1.3 Research Questions
              The following research questions were used as the basis guideline to this study.
1. What is responsible for the Poor Performance of Students in Dolokelen Gboveh High School?
2. How can Students’ Academic Performance be improved at the Dolokelen Gboveh Public School?
1.4 Delimitation of the Study
This focused of this study was “An Investigation into Students’ Poor Academic Performance in English and Mathematics in WASSCE   at the Dolokelen Gboveh High School, Gboveh Hill, Gbarnga City, District #3, Bong County, Liberia (2023-2025).”
1.5 Limitations of Study  
             The limitation of the study that the researcher knows may negatively affect the results or generalizability of the results, but over which he/she probably has no control (Gay, 1981). This study is an investigation into Students’ Academy Achievement in the Dolokelen Gboveh High School: Whose Responsibility and Accountability. However, the researcher anticipates some constraints during this period. A few of the constraints include inadequate funding to facilitate the data collection and writing process, as well as the purchase of fuel to run generator for electricity.  Other constraints were the stress and difficulty in reaching the respondents to answer and fill in the questionnaires, and the inaccessibility and unavailability of Ministry of Education’s and school’s records to the researcher due to anxiety on the part of the Ministry and school’s administrators. However, the researcher explored every possible means to overcome these foreseeable challenges. 
1.6 Significance of the Study
              This study will highlight the factors responsible for poor academic performance of students at the the Dolokelen Gboveh High School and others academic institutions in Liberia. It will also serve as workable tools for educational authorities as well as school principals for implementing corrective measures to enhance the quality of education and to improve students’ performance, especially at the Dolokelen Gboveh High School. The study will benefit administrators, teachers, students, parents and the society at large.
1.7 Definition of Key Terms
             These are the key terms used in this study along with their definitions.
Accountability: refers to ethics and governance, accountability is being answerable to others who have trusted you with a specific task, or blameworthiness, liability, and the expectation of account-giving. 
Responsibility: refers to  the state or fact of having a duty to deal with something or of having control someone. 
Students’ achievement: refers to the measure of the amount of academic content a student learns in a determined amount of the time.
System theory: refers to the general and fundamental property of a system is the interdependence and an orderly relationship of parts.
Team work: refers to team work, collaborative effort of a team to achieve a common goal or to complete a task in the effective and efficient way.
1.8 Organization of the Study
               This study is organized into five chapters. Chapter One  discusses  background of the study, statement of the problem, research questions, significance of the study, delimitation of the study, limitations of the study, definition of key terms, and organization of the study. Chapter Two reviews of related literature. Chapter Three explains the research methodology in this study. Chapter Four presents and analyze data. Chapter Five provides summary, conclusions and recommendations.
 
 
 


 










CHAPTER TWO: REVIEW OF RELATED LITERATURE
2.1 Roles of Ministry of Education as Chief Custodian of Education 
             Over the years the desire to identify the achievement and causative factors for the improvement and decline in academic performance has intensified in Liberia. The search has led the Ministry of Education to introduce different programs, most recently, the “Bridge School Project”. Many experts in the field of education have attempted to determine which factors have had the biggest influence on this phenomenon, and the possible corrective measures which can be utilized to “right the ship” (Hill, 2009).  There are numerous studies which weigh the pros and cons of different types of motivation, sources of motivation, the correlation between gender and achievement levels and the correlation between parental involvement and achievement levels.  Even those studies and articles which focused on motivation and gender equity could not ignore the role that the parent plays in promoting a positive academic philosophy.  “A child's education starts at birth, experts agree, and the most crucial years of learning actually come in the first six years of a child's life. This means it is parents who hold the key to a child's future academic success” (Smith, R. 2002).
               The aim on this research is to argue that the improvement of students’ academic achievement is the result of a platform of collaborative engagement of the school’s administrator, Teachers, students, parents, their communities and education authorities outside the school (MOE). Each of these partners has a unique contribution to make that can raise the standard of the Dolokelen Gboveh High School l outcomes.
              The Ministry of Education has a political mandate to provide quality education which will enable individuals to achieve their full potential by participating, and contributing to the country’s social, cultural and economic needs (Botswana Government, 1967).  To this extent, the ministry is a policy formulation body that plans education that is relevant to the personal, social, cultural and economic needs. It directs the activities of education throughout the Country, thus indirectly contributing to students’ learning and performance. Once policies have been decided upon, drafted, enactments made, the curriculum set, and delivered to schools, the ministry is supposed to monitor, evaluate, and provide support implementation resources. It is therefore the architect and chief custodian of education in Liberia.  Over and above, as the employer of teachers, it sees to the professional development of teachers and the conditions of their work. In Botswana, the Ministry of Education has committed itself to this important aspect of quality education thus: “ in-service training of teachers  and other professionals in education . . . as an aspect of general philosophy set forth to the strengthening and  renewing the education system through the development of teachers’ competence and sense of professional development” (Botswana Government, 1977:158). Since then, unqualified and qualified teachers continue to be sent to upgrade their qualifications to colleges or universities (Tebogo, 2013; Abosi & Murangi, 2005).  
                The Ministry of Education represented by the minister has a big responsibility to the development of education and inevitably this makes the minister accountable to the academic achievement of students. The buck stops with him/her. However, despite the efforts made to improve educational standards, students’ performance continues to decline. Between 2010 and 2012, the Primary School Leaving Examination results dropped from 69.4% to 64%.  The Junior High students’ performance for the three years 2010, 2011, and 2012 dropped from 75.45 to 41% and for students who obtained a 70% grade or better in the Botswana General School Certificate Examination performance fell from 86% to 65% (Botswana Examination Council, 2007, 2008, 2009, 2010, 2011, 2012).  
               This scenario has triggered a blame game between the different stakeholders in education. Teacher unions, despite initiatives by the Ministry of Education to improve school performances, blame the ministry for neglecting teachers’ welfare issues such as poor housing, poor pay, high teaching loads, and an unstructured leave system. These conditions, as argued earlier, have a bearing on the quality of instructional delivery and students’ learning. It can be seen from the above that the challenges to Ministry of Education are escalating and as they do, the need for teamwork with other stakeholders becomes more imperative. Thus suggesting that the hinge pin for students’ success is for education authorities to become continuously aware of the extent and importance of involving teachers in a collaborative educational responsibility (Campbell, Corbally & Nystrand, 1983) and for them to establish a social educational alliance with the teachers for the purpose of achieving school curriculum objectives (Hanson, 2003). This is the sense of the systems theory, to involve others who matter.  
2.2 The Systems Theory 
           The general and fundamental property of a system is the interdependence and an orderly relationship of parts (Hanson, 2003). The parts can be things such as the parts in a living thing or non-living thing. They can also be subjects such as teachers in a school in a social interaction, and hence we can speak of a social system. The social systems theory purports that a school is a dynamic interrelationship between its organizational structures and the people who populate it having characteristics of a collectivity of individuals who are bound together by common bonds or purposes, work to be done being divided into subtasks and assigned as official duties (Owens, 2004; Sergiovanni & Starratt, 2002). Schools in Liberia by their nature - despite attempts by some of their leaders to limit the influence of outside stakeholders - are becoming open social systems. According to Hanson, “It is difficult to envisage a social system such as a school that is not interactive with its environment. A fully closed system would obtain no human or material resources for its production system nor distribute a finished product into the environment, and therefore could not exist” (Hanson, 2003).  
              This theory suggests a symbiotic relationship between stakeholders where there is a give and take exchange. One gives and in turn benefits from the other and for this to happen it needs team work in an interactive environment. The schools benefit inputs from society in the form of students, knowledge, value systems, material and financial support. The society, working collaboratively with schools, in turn gets outputs in the form of changed individuals (Campbell, Corbally & Nystrand, 1983; Hanson, 2003). The open social system is exemplified by the harmonious working relationship of lions. Tasks or roles in a pride of lions are divided. The older female lions bring the superior strength, maturity and experience to the hunt. The younger ones contribute speed, agility and energy and the male lion protects the whole pride against any intruder at all times. This synergy puts the pride in a win-win situation where the success of each individual is the team’s success Thomas, (1992). As Owens (2004) and Sergiovanni and Starratt (2002) suggest, in an open social system, responsibilities are shared, divided and allocated as official duties. There is interconnectedness and people in the organization are clear as to who is to do what, how, why, when, and to what extent Cummings & Worley, (2001). This approach has the potential to promote collective responsibility and accountability. In a school situation teachers would know the framework within which their responsibilities reside and the school head would know that he/she has overall accountability.  
            In comparison to the educational system of Botswana which is modeled against the British system partly because Botswana was a British protectorate. The system at both the primary and secondary school levels embraces the philosophy of social harmony and creates an opportunity for communities to have inputs into how education in their localities should be provided and run (Republic of Botswana, 1977). Communities have such opportunity and access to the school through parents’ teachers associations (PTAs) and boards of governors (BoGs). The latter have since been abolished. Schools now only work with the PTAs in matters of schooling. When BoGs were still in operation, they were part of the school management. Their role included generating and managing the school finances. The involvement of communities in education, for a long time now has, however, been limited to the less academic activities such as students’ discipline and fund raising. The more academic issues such as teaching still remain the teachers’ preserve (Moswela, 2007). Unlike in the past where parental participation was more an exception than the rule, schools now are becoming increasingly aware and understand more, the need and nature of parents’ involvement and the risk of not involving them in schools. Parents then tended to push every student’s social problem to schools (Gabathuse, R. 2003). What has changed, albeit not to a large extent, is that schools are more welcoming and receptive to parents’ visits than before. Parents on the other hand have not changed their trend to leave everything else to schools as evidenced by the statement; “school results are declining and where are the parents is all this” Botswana Guardian, (2014).  

2.3 Responsibility and Accountability in a Social System     
              In a social system such as a school, the relationship between the leader and the lead is of considerable importance. The leader has not only to communicate clearly the needs of the organization but also to educate and influence those under his/her subordination. The leader’s influence however, should be such that it produces the harmony of purpose and action requisite for success in the organization’s objectives, and should be a liberating and not limiting influence. In a school setup the advice of the senior management team and the contribution of the students should be genuinely sought in a give and take spirit and relationship. This is statutory responsibility by leaders to provide efficient leadership that meets the needs of the school including improved academic outcomes (Ministry of Education, 2000). The public and the teachers’ employer expect school leaders to fulfill this obligation Sergiovanni & Starratt, (2002). Such obligation implies not only responsibility on the part of the school leader but also has implications for accountability on the same for the academic outcomes of the students. Accordingly therefore, the school leader carries both the responsibility and accountability frameworks. This is responsibility and bureaucratic accountability that is statutory (Sergiovanni & Starratt, 2002). 
2.4 Roles of school Administrator in Students’ Academic Achievement  
             “In schools where achievement was high invariably the principal made the difference” (Hart & Bredeson, 1996). Generally, it is often said that a school is as good as its leader. Indeed school leaders have an important role to fulfill in the provision of education. Their chief mandate is to drive the school curriculum such that students’ achievement is realized through good teaching (Ministry of Education, 2000). Theirs is a supervisory role that demands a special relationship between them, the teachers, students and the parents if stellar academic results are to be achieved. The quality of interpersonal relationship determines how well the leader is able to motivate followers (Smith, R.2002). Leaders who always remember that they are accountable for the academic achievement of students will establish a supportive culture of participatory decision making that encourages intellectual stimulation and holds high performance expectations (Sillins, 2002; Sushila, 2004). The leader initiates and maintains the kind of atmosphere where followers feel safe, supported, recognized, involved and wanted (Hensley, 2013; Kaagan, 1998) and where staff has a reason to embrace the vision of the leader (Wekesa,G 1993). He/she sets the pace by providing direction, monitoring, evaluating, and together with the staff, determining where they want the school to go (Leithwood, 2000). Such leaders can make the difference between success and failure of a school, as long as they set clear visions to the community, teachers and students. If they do this, other stakeholders will do the job for them (Millet, 1998). Williams (2012) sums up the sense of leadership thusly “a process of influencing others to achieve group or organizational goals”.  
              Fritz and Miller (2003) and Leithwood (2004) underscore the importance of leadership as coming second only to teaching among school influences on students’ success and see its greatest impact where the leader creates a situation of camaraderie with followers. School leaders therefore occupy a unique organizational role that is defined by the location of the position itself and the social and organizational status that comes with it (Kwaka, 1973). This unique role requires them never to sit idly, even in the most successful scenario. They need to study and become more effective leaders as their competence and mastery of tasks related to knowledge and skills would put them in good stead in the performance of their leadership functions, hence improving academic performance (Dean, 1999). Beside the main responsibility of overseeing effective curriculum implementation, school leaders have other responsibilities that demand their attention. These other responsibilities support engagements to the curriculum which include among others, diarized and non-diarized visits, a teacher who has brought a habitually problematic student or group of students, a contentious parent accompanied by his/her child complaining about how the teacher has ill-treated the child; a long telephone conversation with the regional Director, and other day-to-day administrative routines. Up to this point, the school leader’s responsibility dimension is clear.  
              However, the dilemma the school leader faces is being required to account for the students’ achievement without control over the things that support it. The school leader has no control over students’ discipline problems that may start at homes; teachers’ unhappiness that stems from poor remuneration and work conditions; poor and insufficient teaching resources; and lack of parental support. This section concludes that by all accounts, the school leader’s requirement to account for the performance of students is ill-perceived and a mismatch as long as the things that support effective teaching and learning are absent.  There are variety of Leadership Styles that brings about change and great achievement which are considered as:
2.4.1 Transformational Leadership Styles
            A review of the literature on some of the leadership styles that breed success within educational organizations discovered that Transformational Leadership was more effective than Transactional Leadership. Ross and Gray (2006, p. 800) define transformational leadership as the Multidimensional construct that involves three clusters: charisma (identifying and sustaining a vision of the organization), intellectual stimulation of members, and individual consideration. Transformational leadership enhances an organization by raising the values of members, motivating them to go beyond self-interest to embrace organizational goals, and redefining their needs to align with organizational preferences. In comparison, transactional leaders often try to accomplish organizational goals without attempting to elevate the motives of followers or the human resources within the organization. Transactional leadership does not constitute a change in the culture of the organization, whereas transformational leadership requires a change in the culture of the organization in order to be effective. 
              In looking at the effects of transformational leadership on student achievement, Ross and Gray (2006) discovered principals are often perceived as accountable for student achievement, but most researchers found that principals have very little direct impact on achievement. The researchers hypothesized that principals indirectly contributed to student achievement through School Leadership and Academic Achievement teacher commitment and beliefs about their collective capacity. Ross and Gray re-analyzed data from a database to test the link between leadership and student achievement. A total of 205 schools within two districts and 3,042 teachers were retained for research. Student achievement was tested in grades three through six. Data collection was performed using Likert items with a 6-point response scale ranging from strongly disagree to strongly agree. Results indicate that the principle effects on achievement primarily occur through leadership contributions to teacher perception of capacities, commitment to professional values and collective teacher efficacy. The indirect effects of leadership impact on student achievement were limited. Results indicate that every 1.0 standard deviation increase in transformational leadership led to a increase in student achievement. The results indicated that the achievement effects of leadership continue to be indirect, as the path from leadership to student achievement of (standardized regression weight .113, p.502) was not statistically significant. Likewise the path from collective teacher efficacy, standardized regression weight of 270, was also not statistically significant, suggesting that the effect of collective teacher efficacy on achievement likely mediated by teacher commitment to professional values. The research indicates that principals who adopt a transformational leadership style have a stronger effect on teachers commitment to the school mission (Rari.75), which may indirectly impact the school process and student achievement.
2.4.2 Organic Leadership
            Organic Leadership by Miller and Rowan (2006) is defined as “A shift away from conventional, hierarchical patterns of bureaucratic control toward what has been referred to as a network pattern of control”, that is, a pattern of control in which line employees are actively involved in organizational decision making, staff cooperation and collegiality supplant the hierarchy as a means of coordinating work flows and resolving technical uncertainties, and supportive forms of administrative leadership emerge to facilitate line employees’ work.
              The researchers examined the relationship between organic management and growth in student achievement by using two large scale data sets of longitudinal data. The NELS:88 and Prospects: The congressionally-Mandated Study of Educational Opportunity, which contained longitudinal information on student achievement growth in both reading and mathematics. The study looked at two different Cohorts in both math and reading which included over 5000 students and up to 146 schools. Items were rated using a 6-point Likert scale ranging from strongly agree to strongly disagree. The results indicate that at the elementary level, when considering all the variables studied none of the measures of organic management of staff cooperation, teacher control or supportive leadership had any effect on achievement status. At the secondary level (grades 8-12) results indicate that the only variable to show any association with organic management is teacher control in respects to achievement in reading and math at the end of the 10th instructional Leadership grade. Aside from this association, there were no linear effects in achievement growth or achievement deceleration. Results show that organic management is not a powerful determinant of student achievement at neither the elementary nor the secondary level and the rates of academic growth among schools was largely due to random school effects such as attendance, SES, race or some other random factor. The concept of instructional leadership theory’s empirical origin studies came about during the 1970’s and 80’s in poor urban communities where students had succeeded despite the odds.
              According to Robinson, Lloyd and Rowe (2008) these schools typically had strong instructional leadership, which included a climate free of distraction, a system of clear teaching objectives and high teacher expectations for students. The researchers performed a meta-analysis in which they looked at 22 of the 27 studies involved in the comparison of transformational and instructional leadership on student achievement. The researchers found that on average, instructional leadership on student achievement was three to four times that of transformational leadership.
2.5   Central Position of the Teacher in Students’ Academic Achievement
              A teacher sits in a very influential position in the education of the children. He/she plays both a pedagogical and a leadership role in the classroom. He/she spends more active time with the students at school during teaching/learning activities than the school head and even the parents. In this regard, the teacher is in a position to have better knowledge of the student than any of these others. He/she is almost entirely responsible for what kind of knowledge, content, and skills to be imparted to learners. Teachers decide on the method of delivering the content or subject matter because they have pedagogy which most do not have. Education officers and school leaders may have knowledge but they do not practice it. Teachers and not the administrator and parents have direct access to the syllabus and therefore they stand in good position to design students’ learning activities that progressively engage students in the active production and performance of knowledge (Sergiovanni & Starratt, 2002).  
               To put it another way, Beare writes, “teachers engage in their professional interaction with students, this is called ‘teaching’ and the range and variety of activities by which students learn are usefully conceived as ‘learning”(Beare, et al., 1989:197). That is why teachers’ performance is measured through students’ performance and why students’ failure is generally blamed on the teacher. 
             Community looks up to a teacher as a guide, comforter, parent, counselor (even though the majority of them are trained to teach and not trained to be counselors, child psychologists, social workers or ministers of religion), all in the interest of intellectual growth and role modeling to learners. During the period when the student is at school he/she is under the registry of the teacher. The teacher is therefore a proxy parent to the student and as such unlike left ‘wingers’, teachers have rules and standards for students. The teacher establishes an activity system that creates order in the classroom in order for the teaching activity to take place in an orderly manner (Moswela, 2007). This leadership role of teachers has in it a hidden accountability dimension. Also, since the school leader can require the teacher to answer or account for the poor performance of a group of students, in a sense the teacher has some accountability which Sergiovanni and Starratt (2002) referred to as professional or moral accountability as opposed to bureaucratic or administrative accountability. Perhaps the difference in accountability between the teacher and those above him/her lies in the word ‘ultimate’. At the school level the teacher can be morally accountable to the school leader and the school leader can be responsible and accountable to the Minister. The Minister is ultimately accountable at the higher national level. The teachers’ important role therefore needs deliberately involving them in decision-making because as Moswela (1995) pointed out, a deprived teacher involvement in the decision-making process of a school can lower his/her morale, wane his/her enthusiasm and can make him/her unhappy in the job, thus adversely affecting the performance of his/her work and consequently those of his/her students. Here I argue that happy students are the products of happy teachers and both of them creating a ‘happy’ school environment that can result in improved performance.  
                And what makes teachers happy in the job? Perhaps the answer can be found in answering the question, what makes teachers unhappy? Firstly, the leadership style that excludes teachers from decision making that affects them, and the leader’s poor working relations with the teachers can be a source of their unhappiness at work. People do not desire to be led by one who tries to achieve personal glory by managing them using force (Machiavelli, 2008). They want to be part and parcel of the social system or process that leads to the school’s glory, even if the glory ultimately goes to the leader. Secondly, the poor working conditions, purportedly created by the employer, teachers often complain about is another source of teachers’ discontentment at the work place.  
                If given the necessary involvement in decision making, proper support, and resources in sufficient amounts, teachers can perform to their optimum and more likely to take more responsibility for the students’ performance. In some American States, students’ failure is treated as failure by the teachers and administrators to do their job and if the under-performance persists they can be removed from these schools (Sergiovanni & Starratt, 2002). This is because teachers get the necessary support they need to improve school performances. In Liberia, Africa and other developing Countries the educational playground in schools is not level compare to the west. Some schools enjoy better resources than others in terms well resourced libraries and access to the educative media. Circumstances in rural Liberia force some schools to admit academically inferior students, who have performed poorly, than some of those in other schools. Despite these disparities all schools are put in the same basket and their performance judged the same. Also, as pointed out by Moswela (2004) the more mature and experienced teachers resist transfers to rural and remote schools. For as long as these disparities exist, I argue, no amount of conviction can be objectively sustained to hold the teachers accountable for the students’ failure rate. This is similar to requiring a carpenter to produce quality piece of furniture without the proper tools. To do that, would be unfair by whoever insists upon a quality product.  Mastop (2010) defines accountability as being called upon to account or answer for the omission or commission of something which may result in one suffering the consequences. Sergiovanni and Starratt (2002) asked the question: In this age of standards, high-stakes testing, and results, should teachers not to account for students’ performance? They and Hanson (2003) are quick to say but teachers cannot because they do not have much control over the resources that can improve students’ performance. A similar response can be made in the Liberia situation. Teachers do not have complete influence over the learning conditions of students and therefore cannot be held accountable for non-performance of students. Considering the teacher-student ratios, remote areas conditions, the teaching resources among other things, have a direct bearing on the students’ effective learning, are outside the teacher’s control. At best, Sergiovanni and Starratt argue that teachers have a professional and a bureaucratic or administrative requirement. The latter can be growth oriented, enforced through continuous evaluation of the teacher by the supervisor ensuring that the teacher measures up to teaching standards, whereas the former grows out of morality which is not binding. Teachers are therefore responsible for the students’ performance but are not accountable to the extent of suffering ultimate consequences. They can be held responsible for the poor performance of students which is referred to as moral accountability by Sergiovanni and Starratt (2002) and which is not the same as being answerable. The different stakeholders’ roles and positions are discussed in previous topics using the systems theory. These stakeholders are divided into two broad groups as forces within and forces outside the school.
2.6 Identifying Direct and Indirect Influence of School Leadership on Learning 
               Individuals recognized that principals cannot lead alone because of complexity and the array of leadership skills necessary to perform the task of leadership cannot successfully be achieved by a single individual. High levels of student achievement are possible when schools and districts perform as coordinated units of change. Principals have a difficult time with leading alone and school leadership teams are an essential part to the school improvement process (Chrispeels, Burke, Johnson, & Daly, 2008).  
               Over the course of the past four decades, the United States has seen a variety of changes in school reform. From the 1960’s, funds were allocated to support teachers who worked with high needs students, to the current reform changes in which the school as a whole is looking at school and classroom effectiveness developed into a variety of models such as Accelerated Schools, and the Success for All and School Development Model. These models implemented leadership team methods such as including teachers, principals and parents to play key roles in the organizational structure, curriculum and instruction. Chrispeels, Burke, Johnson and Daly (2008), who performed a case study involving one K-8 school in California that serves 19,654 students in 19 elementary, five middle schools and one special needs center, found that when school leadership teams and the central office collaborate and when the mental models are fully implemented, they have shown potential for raising student achievement. The authors show school leadership cannot be done alone; therefore, school leaders do not have a direct impact on student achievement. School leaders do play an indirect role by providing the elements of professional development, clear expectations and safe space for School Leadership Teams to align their aspirations with the central office, which can enhance organizational effectiveness and goal attainment. In looking at the effects of collective leadership on student achievement, Leithwood and Mascall (2008) considered more than 15 years of research on organic management by Miller and Rowan (2006). The researchers reported that “the main effects are weak and positive effects appear to be contingent on many other conditions” (p. 220). Although, organic management does not appear to have a direct impact on student achievement, data seems to correlate with research from a variety of other studies, which indicates effect leadership studies rarely detect significant effects on students, whereas indirect studies have (Hallinger & Heck, 1996).
2.7 Students’ Role in Their Own Learning 
             Literature abounds on the generality that most of the students’ academic achievement needs the intervention of the teachers, school leaders, and the parents. This is an undisputable truism about this tripartite relationship. Each has skills and knowledge about the student which the others partners do not have. Such intervention in students’ academic work is more effective when made as preventive measures, in that problems can be caught and dealt with before they exacerbate (Topping, 1996). A student’s poor performance is not only due to his/her low IQ or something encoded in DNA. There are several and varied reasons, in my view, that are within the control of the students that hinder academic performance or contribute towards students getting bad grades.  
Chief among these are, truancy, peer pressure, attitude towards school work and towards teachers, misconduct, drugs, theft and alcohol abuse (Kome, 2013). “Truancy or unexcused absence from school  . . . is a problem among students which may be an early warning sign of delinquency or gang activity or substance abuse and has negative effects on the overall learning environment” (http://www/ehow.com/info  8093435 truancy effects.html). Students’ negative behaviour and their disengagement are amongst the many reasons why students perform poorly . . . do not study hard on their own, waste time on things that do not contribute to their academic performance. They do not stay with their books for long but rather engage in watching videos, browsing the internet and face-booking. This interferes and wastes the time for them to do homework. . . (http://voices.yahoo.com/info why students-bad-grades-506944.html.  Drug abuse in schools hinders academic performance problems-secondary-schools.html). There is increased substance abuse such as ecstacy and marijuana in schools because teenagers face peer pressure and the desire to belong to a certain group. For instance in 2003 in one senior secondary school in Botswana, students broke into a biology laboratory and stole ethanol. The incident resulted in the death of some of the students (Garegae, 2007).   “Acquiring academic skills is the key ingredient to success so the ability to read comprehensively, write effectively and to communicate clearly are the key areas in which a student must be proficient as this will make the student to shine academically hence school excellence (http://en.wikibooks.org/wiki/how to become a good student). These attributes can come about only if the student refrains from the hindering factors and social ills pointed out above. To all extents, the will to succeed is squarely in the hands of the student alone and not the parent or the teacher because there is a limit to the amount of persuasion these other people can do. It is a case of one taking the horse to water and impossible to make it drink. No one can hold the student by the neck towards doing school work. The student therefore has a responsibility towards his/her academic success that warrants him/her a share of the blame on his/her poor academic achievement. This responsibility can be enhanced by parents and teachers both taking an interest in the student’s schooling. 
2:8 Roles Parents Play in Students’ Academic Achievement  
                Bad students’ behavior is escalating in Liberian schools and elsewhere, which Dyufarter Public school is no exception. Within a period of less than one month, several incidents of secondary schools students’ bad behavior have been reported in Botswana. At one school, “Operations at Senior Secondary School went back to normal following recent chaos where a number of boarding students who had vandalised the school’s electricity supply” (Botshabelo, 2013:3). At another, a confrontation between a teacher and a student resulted in “a lot of fighting between the students and the teachers and the police and soldiers were called with guns to rescue the situation” (Mosarwe, 2013:4). These situations can no longer be effectively handled by schools singly. 
               The academic life of the student cannot be disconnected from the student’s home environment. It takes the school and the home to raise a child. Home circumstances and not genes are the first and most important influences of school a child will ever have (Dreikurs, Grunwald & Pepper, 1998). The home provides structure, support, care, guidance, love, discipline and comfort before the child’s school going age. Such support helps the student to focus on schooling and guards against social ills. That is why successful students come from homes where parents provide structure, support, guidance, and where there is emotional support and promotion of health behaviour (World Bank Report, 1997; Topping, 1986). All things being equal, the kind of care shown to a child at home can be more effective than that shown to the child at school because it is more personalized. The old adage ‘charity begins at homes’ applies here.  Gannan (2012) held that the greatest determining factor in the academic success of students is parental involvement and parental encouragement. The author concluded in his study that: “Good schools make a difference, but parental involvement better predicts a child’s performance than the qualities of the school he or she attends” (ibid: 1), a similar view widely held in the 1960s and the early 1970s, was that the home environment variables and not the school environment variables were the most important in a child’s achievement level (Beare et al., 1989). These views are at variance with that held by Leithwood (2004) who sees ‘leadership as the second only to teaching among school influences on students’ success’. However, parental involvement has an unquestionable role to play in helping schools attain excellence in academic performance (Uemura, 1999; Gabathuse, 2010:1). Parents are the most knowledgeable people about their own children and have specialists’ skills, knowledge, and experiences which can be made available to children through their involvement in both classroom and outside to enhance school learning processes (Topping, 1986; Kindred, Bagin & Gallagher, 1984).  When parents limit their involvement in schools they also limit educational opportunities for their children as well as limiting the school’s academic performance (Woolfork, 1997). Schools can benefit from qualified adults and former teachers and reach agreement with teachers on plans for attaining common goals (Kindred et al. 1984). In Botswana, educationists and educated others are retiring from their employee to villages and these can play a role in enhancing quality education in schools. 
               The interrelationship between the school and the parents involves careful understanding of the influence of one upon the other (Musaazi, 1982). The home bridges the gap that schools are not normally able to fill. Perhaps the argument by Beare et al. (1989) that the home and not the school environment variables were the most important in a child’s achievement level was based on such argumentation. A strong partnership is important in this regard. If the partnership is weak and not coordinated enough, the student can take advantage and cause conflict between the two parties. Parents behave differently towards their children and their schooling. Some are strict, some are lax, some hyper-involved while others are mellow. A parent who is lax for example can reinforce the child’s disapproval of school demands on such things as good discipline, home work and proper dress.   The parents may have a smaller part to play in education than the teachers or school leaders, but they should play their small part fully. If they are asked to ensure that their children do homework or come to school early or in school uniform, they should respond positively to the schools’ cry for support. Decrying parents’ participation in schools, the Assistant Minister of Education and Skills Development said “Quality education can only be attained through stakeholders’ collective efforts . . . parental support was not evident . . . it would be difficult for the government to reach its intended goal if parents continue to show negativity (Baitlotli, 2013). Perhaps this is the case because of history. 
             Traditionally, the teacher is the sole educator of students. In England, Parenting Orders are used to reinforce parents’ responsibility for dealing with children’s behavior. Where parents fail to take responsibility for their child’s unruly behavior, then it is right that action is taken to ensure that they do, through these Orders administered by the courts (Kelly, 2005). This is an accountability dimension to parents because there are consequences to be suffered (Mastop, 2010) if they fail in their responsibility. In Botswana however, the situation is different. Failure by parents to support schools can only be bemoaned as there are no legal obligations and sanctions against such failure.  In more advanced educational systems, parents, largely because they are themselves now better educated, are taking a greater interest than ever before in the nature and quality of schooling their children receive (Beare, et al.,1989).  
               Allen (2012) summarizes the importance of parental participation thus: “Behind a school that performs incredibly well, one will also see parents directly involved in the education of their children“). Collaboration between the two critical partners (teacher and parent) that can reveal other aspects of the child’s behavior not known by the other partner is therefore necessary because it can work for both. From this argument, parental involvement in schools is a compelled social responsibility that parents need to understand. 
2.7 Impacts of Politics on Students’ Performance  
               It has become a truism that education cannot be separated from politics. In Botswana politicians participate in the budget allocation to the different ministries. Education has been getting the lion’s share of the national budget every year. In the past two financial years (2012/13 & 2013/14) the budget for education alone stood at 23% and 21 % of the national budget respectively (Botswana Government, 2012/13 & 2013/14). In the current financial year (2014/15), Education has been allotted a hooping 29%. Non delivery of the Ministry’s promises such as the provision of housing, teaching support resources and teacher allegations of Ministry’s failure to improve work conditions are sources of conflicts between teachers and the employer (Tebogo, 2013). Such conflicts can affect students’ academic achievement and as they often do, politicians have not failed to exploit them for political mileage. A politician of the opposition party decried: “A demoralized teacher cannot deliver . . . instead of addressing challenges that confront the education system, the minister’s  focus is on engaging in the silent war with the teachers and announcing ill-conceived programs that could popularize the government in a short term” (Saleshando, 2013). One is inclined to support this opinion. When teachers are at ‘war’ with the employer the core business of teaching suffers. Students in turn can also lose focus on their learning as they become interested third parties in the rivalry between the two. When this happens, invariably students support their teachers’ course.   Beare et al. (1998), describe clashes in public between teachers’ unions and their employer as breaking one of the basic tenets of professionalism and just as damaging, cynical and destructive about their professional colleagues in management positions and often disparage in public the reputation of the system of schools to which they belong and of which they are essential parts. It is no wonder that the image of the education is bad when its own members are unthinking about its public standing. This begets political attention  it is not a secret that some politicians choose to cut public education funding, balance the budget on the back of students and slash the education workforce, inflicting the tremendous harm to our students and risking our children’s future. We have to understand that politics will always play a part in our education, we have to tolerate that. On the other hand, education needs to be free enough and independent enough so politics cannot abuse it. 
             Teachers can interpret Beare et al.’s perspective above as meant to intimidate them. Politicians and teachers’ unions, although they can sometimes unduly interfere with the good intentions to improve education, they have the social obligation to question how education is provided to the students. This is because politicians represent the people (parents) who are directly affected by the education system provided to their children. Politicians provide checks and balances by insisting to know how the budget they have approved for education is being spent. A member of parliament asked which equipment has been delivered so far, at which schools and which equipment was still to be delivered, and to which schools (Tebogo, 2013). Politicians can be intermediaries between parents and teachers. In a primary school where parents were not attending school activities, politicians intervened and attendance and school results also improved (Botswana Government, 2013).  
               On the other hand, the views of the teachers’ unions, who represent the teachers’ interests, should not be unduly throttled and dismissed as militant against the government. Teachers have a democratic right to express themselves on issues that affect their employment. 
              Recently, in 2013, the Ministry of Education introduced in schools an initiative referred to as ‘back to school’ where students at both the primary and secondary education sectors who for whatever reason have been unable to proceed to the next level of education are given the opportunity to go back to school. There have been mixed feelings about this initiative. Its critics view it as a political strategy by the ruling party to attract votes in the forth coming elections in 2014. A teachers’ union called ‘BOSETU’ describes it as pre-mature as teachers still needed to be consulted. An opposition party parliamentarian held: “The back to school initiative, though noble in appearance, is nothing but a gimmick that is going to throw our education system deeper into crisis . . . strained resources that are collapsing will be stretched more by the back to school initiative, leading to high failure rate” (Boston Ally and Bacon Correspondent, 2013:10). On the other hand, the Minister of Education accuses politicians for politicizing education matters. This war of words between the teachers and their employer and the game of politics between politicians of the opposite sides, which has become a blame culture, has the potential to contribute to a further decline in students’ educational standards in the country. It is said when elephants fight, it is the grass that suffers, students in this respect. In 2005, the minister said, school results started dropping drastically and one of the factors is that a number of politicians were holding rallies with teachers’ unions and this has adversely impacted on our education system. It is sad to note that unions are conniving with politicians to politicize education matters, she further lamented. These politicians and unions are running the schools and such habit is adversely impacting on our education system (Ontebetse, 2013). These arguments demonstrate that politics and education, as argued early, cannot be divorced from each other. The bickering between the different stakeholders in education also demonstrates how each party tries to abdicate its social responsibility to support an education system that can improve students’ achievement. Though politicians have an influence in education, they are not answerable to the poor school achievement of the students. Like parents, their role is limited to the social and moral involvement only. 
2.8 Responsibility and Accountability in a Social System     
                 In a social system such as Dolokelen Gboveh High School, the relationship between the leader and the led are of considerable importance. The leader has not only to communicate clearly the needs of the organization but also to educate and influence those under his/her subordination. The leader’s influence however, should be such that it produces the harmony of purpose and action requisite for success in the organization’s objectives, and should be a liberating and not limiting influence. In a school setup the advice of the senior management team and the contribution of the students should be genuinely sought in a give and take spirit and relationship. This is statutory responsibility by leaders to provide efficient leadership that meets the needs of the school including improved academic outcomes (Ministry of Education, 2000). The public and the teachers’ employer expect school leaders to fulfill this obligation (Sergiovanni & Starratt, 2002). Such obligation implies not only responsibility on the part of the school leader but also has implications for accountability on the same for the academic outcomes of the students. Accordingly therefore, the school leader carries both the responsibility and accountability frameworks. This is responsibility and bureaucratic accountability that is statutory (Sergiovanni & Starratt, 2002). 
                 Mastop (2010) defines accountability as being called upon to account or answer for the omission or commission of something which may result in one suffering the consequences. Sergiovanni and Starratt (2002) asked the question: In this age of standards, high-stakes testing, and results, should teachers not to account for students’ performance? They and Hanson (2003) are quick to say but teachers cannot because they do not have much control over the resources that can improve students’ performance. A similar response can be made in the Botswana situation. Teachers do not have complete influence over the learning conditions of students and therefore cannot be held accountable for non-performance of students. These are teacher-student ratios, remote areas conditions, the teaching resources among other things, have a direct bearing on the students’ effective learning, are outside the teacher’s control. At best, Sergiovanni and Starratt argue that teachers have a professional and a bureaucratic or administrative requirement. The latter can be growth oriented, enforced through continuous evaluation of the teacher by the supervisor ensuring that the teacher measures up to teaching standards, whereas the former grows out of morality which is not binding. Teachers are therefore responsible for the students’ performance but are not accountable to the extent of suffering ultimate consequences. They can be held responsible for the poor performance of students which is referred to as moral accountability by Sergiovanni and Starratt (2002) and which is not the same as being answerable (http:/transformed.teachingquality.org/blogs/future-teaching/01-2013/accountability-v).  
 The different stakeholders’ roles and positions are discussed below using the systems theory. The stakeholders are divided into two broad groups as forces within and forces outside the school.
2.9 Factors Responsible for Students’ Poor Academic Performance 
              A student’s academic performance can be poor when the academic achievement and grades are consistently low or below average. Poor academic performance can be the outcome of many factors. These factors may include environmental distractions, an unsupportive home environment, personal challenges like health issues or a lack of interest in the subject. Ineffective teaching strategies or inadequate teacher support, motivational issues like a lack of clear goals or intrinsic motivation, and poor study habits and strategies leave a deep scar on one’s education. Poor academic performance hinders successful academic growth and can have long-term consequences, affecting a student’s educational opportunities and prospects. With proper analysis, identification of underlying causes, and targeted interventions, it is possible to address and improve academic performance, providing the opportunity to reach their full potential. 
2.10 Improving Student Academic Performance 
             Improving students’ academic performance is the primary goal that all educational institutions strive to achieve. Students’ academic performance represents a criterion for evaluating the quality of education and the level of interaction between students and teachers. By improving students’ academic performance, an institution can achieve an ideal learning environment that motivates students for academic excellence and personal growth. This improvement requires continuous assessment of the school reality, developing comprehensive strategic plans, providing continuous training for teachers, and encouraging innovation and positive competition. (Tain & Risku, 2019). 
Additionally, students’ academic performance can be improved by the following strategies : providing a stimulating educational environment, strengthening the role of the teacher, motivating students, encouraging active participation and provide individual support. Strengthening communication between the school and parents, use of technology in education, time organization and study management and promoting students’ mental and physical health can also improve student academic performance. Providing a positive and stimulating learning environment that encourages students to learn and grow academically. This includes equipping classrooms with the necessary educational tools and providing appropriate study spaces. The teacher is the essential element in the educational process. Training teachers to use modern and interactive teaching methods can significantly improve student performance. Teachers must also provide ongoing, supportive feedback to students. Motivating students is considered one of the most important factors for improving academic performance. This can be achieved by providing moral and material rewards to outstanding students, and organizing competitions and activities that encourage academic excellence. Active participation of students in the educational process enhances their understanding and comprehension of the academic material. Students can be encouraged to participate through questions, group discussions and group work. Every student has different learning needs. Providing individual and customized support to each student can help improve their academic performance. This can be achieved by offering additional lessons or counseling sessions tailored to each student. Effective communication between the school and parents helps in monitoring students’ progress and identifying any problems they may face. This can be achieved through regular meetings and providing regular reports on students' performance. Technology plays a major role in improving the educational process. The use of technological tools such as smart boards, educational applications, and electronic platforms can contribute to improving students’ understanding and comprehension. Teaching students how to organize their time and manage their studies effectively can improve their academic performance. Workshops can be organized on time management and given tips on how to prepare for exams. The mental and physical health of students greatly affects their academic performance. Schools must provide psychological support and health awareness programs to ensure students' balance and general health.
Conclusion  
              This paper has argued that there are many players in the provision of quality education of children. The different sets of knowledge from the different stakeholders need synergy. It is wisdom if two people who have different opinions on some issue to listen to each other. If students fail to achieve academically, as it often happens in Liberia, it does not help for the different players in education to tear each other down and point fingers of blame because everybody will start defending their position and no progress will be made. Collaboration between people who have a common stake would clarify roles and positions and this has the potential to eliminate naming and blaming. The need for collaboration is summed up in Maxwell’s (2001:4) statement that: “There are no problems we cannot solve together and very few that we can solve by ourselves” and in the example by Thomas (1992) of how a pride of lions cooperate in the hunt. This sense is also summarized in the statement: “Clearly there is a problem. It is too easy to call for the resignation of the minister. The reality is that the problem goes far and beyond the minister. This should not be taken to mean that she should not be questioned and be required to answer for the state of affairs. She clearly has to take up a lot of responsibility for this. The point really is that teachers, parents, leadership, (political, religious, and traditional) must also lend an honest dialogue devoid of finger pointing and blame shifting and engaging in real debate that will result with measurable strategies to save our education system and our economy our future . We owe it to ourselves” (Botswana Gazette Wed. 26 Feb04 March 2014:2). There is something the parent knows about his/her child which the teacher does not know about the child. There is something the teacher knows about the child which the parent does not know about the child. The Ministry of Education has and can do something to improve students’ academic performances which other stakeholders do not have and cannot do. The student knows things that he/she cannot tell the teacher or parent or anybody which affect his/her performance. Politicians have something to offer that can improve school performances. A caution to the Ministry of education authorities; if politicians particularly from the opposition feel they are not involved in matters pertaining to education, they will involve themselves and their involvement will not always be constructive and reasonable. Whereas the different groups have a part to play, others such as the Minister of Education is answerable to the students’ failure. The buck stops with him/her.










CHAPTER THREE: RESEARCH METHODOLOGY
3.1 Research Design
               The purpose of this study was to identify and describe the occurrence, type, frequency and causes of students’ achievement, failure and misunderstanding in the Dolokelen Gboveh High School. This chapter provides an explanation of the research philosophy as well as the epistemological and paradigmatic perspectives informing the study. The theoretical framework underpinning the study is described and the methods selected and with the instruments designed for data collection are then explained. The data analysis process is described and the strategies for enhancing trustworthiness provided. Lastly, the role of the researcher and ethical considerations are described.  The researcher used a descriptive survey design which aim at collecting data, and describing it in a systematic manner, the characteristics, features or facts about the students’ population at the Dolokelen Gboveh High School. 
3.2 Research Population 
            The population of the study was 500 participants constituting School Administrators, Teachers and Students of the Dolokelen Gboveh High School. Wellman and Kruzer, (2001) defined the population of the study as an objects, individuals, groups/or organization in certain localities such as Community, School Zone, Towns/Villages, Cities, Districts, County and/or Country.   
3.3 Sample Size and sampling Techniques
             The sample size of this research study was fifty (50) participants including 5 School Administrators, 15 Teachers and 30 Students to whom the researcher   administered the same set of prepared questionnaire but not necessarily in the same order. According to Curry (1984), when the total population is between 100 and 1000 persons, the researcher may select at least 10% of the population. Therefore, the researcher selected 50 participants of the 500 persons since they are between 100-500 persons using purposive sampling techniques. 
3.4 Data Collection Instruments
              The data collection instrument or method was in the form of questionnaires or interviews. For the purpose of time and conveniences, the researcher used closed ended questionnaire to collect relevant information on the topic under discussion. 
3.5 Data Collection Procedures 
              The researcher sought permission from the Dolokelen Gboveh High School authorities and perhaps from authorities of the Ministry of Education. Upon the granting of permission, the researcher was distributed the questionnaires amongst respondents of the research to find out about the role of administrators, teachers and parents in Students’ Academy Achievement in the Dolokelen Gboveh High School. The researcher was assured the respondents of the study that the research would purely be for academic purposes and the respondents’ responses was kept strictly confidential. Due to time limitation, the researcher collected the filled questionnaires within five working days.
  3.6 Data Analysis Procedures
              The researcher used charts, graphs, tables and cross tabulations to analyze data that was collected for easy interpretation and understanding. 



CHAPTER FOUR: DATA PRESENTATION AND INTERPRETATION
4.1 Data Presentation and Analysis
            The total of XX questionnaires was distributed among the participants of this study. The below tables and charts contain the analysis of the data obtained from the questionnaires.
Table 1: Respondents’ Gender 
	Gender
	Frequency 
	Percentage 

	Male 
	27
	44

	Female 
	23
	56

	Total 
	50
	100


Source: Researcher’s Field Data, 2026
             Table 1: Shows that 27 or 54% of the respondents are males while 23 or 46% are females.
Figure 1: Respondents’ Gender
 Source: Researcher’s Field Data, 2026
Table 2: Respondents’ Age Range 
	Age Range
	           Frequency
	Percentage 

	
	Male 
	Female 
	Total 
	

	15-19 years
	7
	11
	18
	36

	20-29 years
	8
	5
	13
	26

	30-39 years
	7
	4
	11
	22

	40 years and above
	5
	3
	8
	16

	Total 
	27
	23
	50
	100


Source: Researcher’s Field Data, 2026
             Table 2: Shows that out of the total 50 participants representing 100%, 18 comprising of 7 males and 11 females representing 36% are between the Ages 15-19, while 13 comprising of 8 males and 5 females representing 26% are between the Ages 20-29, 11 comprising o 7 males and 4 females representing 22% are between the Ages 30-39 and 8 comprising of 5 males and 3 females representing 16% are 40 years and above.
 Figure 2: Respondents’ Age Range

 Source: Researcher’s Field Data, 2026
Table 3: Respondents’ Categories 
	Categories
	                          Frequency 
	Percentage 

	
	Male 
	Female 
	Total 
	

	School Administrators
	4
	1
	5
	10

	Teachers
	9
	6
	15
	30

	Students 
	14
	16
	30
	60

	Total 
	27
	23
	50
	100


Source: Researcher’s Field Data, 2026
            Table 3: Shows that out of the total 50 participants representing 100%, 5 comprising of 4 males and 1 female representing 10% are School Administrators, while 15 comprising of 9 males and 6 females representing 30%   are Teachers and 30 comprising of 14 males and 16 females representing 60% are students. 
Figure 3: Respondents’ Categories 
Source: Researcher’s Field Data, 2026


Table 4:Ineffective Teaching Strategy is a Factor Responsible for Poor Performance 
	Ineffective Teaching Strategy
	              Frequency 
	Percentage

	
	Male 
	Female 
	Total 
	

	Agree
	22
	19
	41
	82

	Disagree
	3
	4
	7
	14

	Don’t Know
	2
	0
	2
	4

	Total 
	27
	23
	50
	100


Source: Researcher’s Field Data, 2025
            Table 4: Shows that out of the total 50 participants representing 100%, 41 comprising of 22 males and 19 females representing 82% said Ineffective teaching strategy  is a factor responsible for the poor performance of students in the Dolokelen Gboveh High School, while 7 comprising of 3 males and 4 females representing 14% disagreed and 2 comprising of 2 males and 0 female representing 4% selected Don’t Know. 
Figure4:Ineffective Teaching Strategy is a Factor Responsible for Poor Performance 
 Source: Researcher’s Field Data, 2026


Table 5: Inadequate Teacher Support is a Factor Responsible 
	Inadequate Teacher Support
	              Frequency 
	Percentage

	
	Male 
	Female 
	Total 
	

	Agree
	20
	19
	39
	78

	Disagree
	5
	2
	7
	14

	Don’t Know
	2
	2
	4
	8

	Total 
	27
	23
	50
	100


Source: Researcher’s Field Data, 2026
            Table 5: Shows that out of the total 50 participants representing 100%, 39 comprising of 20 males and 19 females representing 78% said Inadequate Teacher Support is a factor responsible for the poor performance of students in the Dolokelen Gboveh High School, while 7 comprising of 5 males and 2 females representing 14% disagreed and 4 comprising of 2 males and 2 females representing 8% selected Don’t Know. 
Figure5: Inadequate Teacher Support is a Factor Responsible 
 Source: Researcher’s Field Data, 2026


Table 6: Poor Study Habit is a Factor Responsible for Poor Performance 
	Poor Study habit
	                        Frequency
	Percentage 

	
	Male 
	Female 
	Total 
	

	Agree
	18
	22
	40
	80

	Disagree
	6
	1
	7
	14

	Don’t Know 
	3
	0
	3
	6

	Total 
	27
	23
	50
	100


Source: Researcher’s Field Data, 2026
             Table 6: Shows that out of the total 100 participants representing 100%, 40 comprising of 18 males and 22 females representing 80% said Poor Study habit is a factor responsible for the poor performance of students in the Dolokelen Gboveh High School, while 7 comprising of 6 males and 1 female representing 14% disagreed and 3 comprising of 3 males and 0 female representing 6% selected Don’t Know. 
Figure 6: Poor Study Habit is a Factor Responsible for  Poor Performance 
 Source: Researcher’s Field Data, 2026

Table 7: Lack of Interest in the Subject is a Factor Responsible 
	Lack of interest in the subject
	               Frequency 
	Percentage 

	
	Male 
	Female 
	Total
	

	Agree
	20
	18
	38
	76

	Disagree
	5
	4
	9
	18

	Don’t Know 
	2
	1
	3
	6

	Total 
	27
	23
	50
	100


Source: Researcher’s Field Data, 2026
               Table 7: Shows that out of the total 50 participants representing 100%, 38 comprising of 20 males and 18 females representing 76% said Lack of interest in the subject is a factor responsible for the poor performance of students in the Dolokelen Gboveh High School, while 9 comprising of 5 males and 4 females representing 18% disagreed and 3 comprising of 2 males and 1 female representing 6% selected Don’t Know.
Figure 7: Lack of Interest in the Subject is a Factor Responsible 
 Source: Researcher’s Field Data, 2026


Table 8: Strengthening the Role of Teacher Improves  Academic Performance 
	Strengthening the Role of Teacher
	                Frequency 
	Percentage 

	
	Male 
	Female 
	Total 
	

	Agree
	20
	19
	39
	78

	Disagree
	5
	2
	7
	14

	Don’t Know
	2
	2
	4
	8

	Total 
	27
	23
	50
	100


Source: Researcher’s Field Data, 2026
             Table 8: Shows that out of the total 100 participants representing 100%, 39 comprising of 20 males and 19 females representing 78% said Strengthening the Role of Teacher improves the academic performance of students at the Dolokelen Gboveh High School, while 7 comprising of 5 males and 2 females representing 14% disagreed and 4 comprising of 2 males and 2 females representing 8% selected Don’t Know.
Figure 8: Strengthening the Role of Teacher Improves Academic Performance 
 Source: Researcher’s Field Data, 2026

Table 9:  Motivating Students   Improves the Academic Performance of Students 
	Motivating Students   
	                           Frequency
	Percentage 

	
	Male 
	Female 
	Total 
	

	Agree
	22
	19
	41
	82

	Disagree
	3
	4
	7
	14

	Don’t Know
	2
	0
	2
	4

	Total 
	27
	23
	50
	100


Source: Researcher’s Field Data, 2026
             Table 9: Shows that out of the total 50 participants representing 100%, 41 comprising of 22 males and 19 females representing 82% said Motivating Students   improves the academic performance of students at the Dolokelen Gboveh High School, while 7 comprising of 3 males and 4 females representing 14% disagreed and 2 comprising of 2 males and 0 female representing 4% selected Don’t Know.
Figure 9:  Motivating Students   Improves the Academic Performance of Students
 Source: Researcher’s Field Data, 2026
. 
Table 10:  Effective Study Habit improves the Academic Performance of Students 
	Effective Study Habit
	                 Frequency
	Percentage 

	
	Male 
	Female 
	Total 
	

	Agree
	18
	22
	40
	80

	Disagree
	6
	1
	7
	14

	Don’t Know 
	3
	0
	3
	6

	Total 
	27
	23
	50
	100


Source: Researcher’s Field Data, 2026
             Table 10: Shows that out of the total 50 participants representing 100%, 40 comprising of 18 males and 22 females representing 80% said Effective Study Habit improves the academic performance of students at the the Dolokelen Gboveh High School, while 7 comprising of 6 males and 1 female representing 14% disagreed and 3 comprising of 3 male and 0 female representing 6% selected Don’t Know.
Figure 10:  Effective Study Habit improves the Academic Performance of Students 
 Source: Researcher’s Field Data, 2026


Table 11: Promoting Students’ Mental Improves the Academic Performance 
	Education on Consequences of Alcohol Misuse
	         Frequency 
	Percentage 

	
	Male 
	Female 
	Total 
	

	Agree
	20
	18
	38
	76

	Disagree
	5
	4
	9
	18

	Don’t Know 
	2
	1
	3
	6

	Total 
	27
	23
	50
	100


   Source: Researcher’s Field Data, 2026    
         Table 11: Shows that out of the total 50 participants representing 100%, 38 comprising of 20 males and 18 females representing 76% said Promoting students’ mental improves the academic performance of students at the the Dolokelen Gboveh High School, while 9 comprising of 5 males and 4 females representing 18% disagreed and 3 comprising of 2 males and 1 female representing 6% selected Don’t Know.
Figure 11: Promoting Students’ Mental Improves the Academic Performance 
 Source: Researcher’s Field Data, 2026

4.2 Findings 
               Table 1: Shows that 27 or 54% of the respondents are males while 23 or 46% are females.
              Table 2: Shows that out of the total 50 participants representing 100%, 18 comprising of 7 males and 11 females representing 36% are between the Ages 15-19, while 13 comprising of 8 males and 5 females representing 26% are between the Ages 20-29, 11 comprising o 7 males and 4 females representing 22% are between the Ages 30-39 and 8 comprising of 5 males and 3 females representing 16% are 40 years and above.
             Table 3: Shows that out of the total 50 participants representing 100%, 5 comprising of 4 males and 1 female representing 10% are School Administrators, while 15 comprising of 9 males and 6 females representing 30%   are Teachers and 30 comprising of 14 males and 16 females representing 60% are students. 
              Table 4: Shows that out of the total 50 participants representing 100%, 41 comprising of 22 males and 19 females representing 82% said Ineffective teaching strategy  is a factor responsible for the poor performance of students in Dyufarter Public School, while 7 comprising of 3 males and 4 females representing 14% disagreed and 2 comprising of 2 males and 0 female representing 4% selected Don’t Know. 
            Table 5: Shows that out of the total 50 participants representing 100%, 39 comprising of 20 males and 19 females representing 78% said Inadequate Teacher Support is a factor responsible for the poor performance of students in Dolokelen Gboveh High School, while 7 comprising of 5 males and 2 females representing 14% disagreed and 4 comprising of 2 males and 2 females representing 8% selected Don’t Know. 
            Table 6: Shows that out of the total 100 participants representing 100%, 40 comprising of 18 males and 22 females representing 80% said Poor Study habit is a factor responsible for the poor performance of students in Dolokelen Gboveh High School, while 7 comprising of 6 males and 1 female representing 14% disagreed and 3 comprising of 3 males and 0 female representing 6% selected Don’t Know. 
               Table 7: Shows that out of the total 50 participants representing 100%, 38 comprising of 20 males and 18 females representing 76% said Lack of interest in the subject is a factor responsible for the poor performance of students in Dolokelen Gboveh High School while 9 comprising of 5 males and 4 females representing 18% disagreed and 3 comprising of 2 males and 1 female representing 6% selected Don’t Know.
              Table 8: Shows that out of the total 100 participants representing 100%, 39 comprising of 20 males and 19 females representing 78% said Strengthening the Role of Teacher improves the academic performance of students at the Dolokelen Gboveh High School, while 7 comprising of 5 males and 2 females representing 14% disagreed and 4 comprising of 2 males and 2 females representing 8% selected Don’t Know.
             Table 9: Shows that out of the total 50 participants representing 100%, 41 comprising of 22 males and 19 females representing 82% said Motivating Students   improves the academic performance of students at the Dolokelen Gboveh High School, while 7 comprising of 3 males and 4 females representing 14% disagreed and 2 comprising of 2 males and 0 female representing 4% selected Don’t Know.
             Table 10: Shows that out of the total 50 participants representing 100%, 40 comprising of 18 males and 22 females representing 80% said Effective Study Habit improves the academic performance of students at the Dolokelen Gboveh High School, while 7 comprising of 6 males and 1 female representing 14% disagreed and 3 comprising of 3 male and 0 female representing 6% selected Don’t Know.
              Table 11: Shows that out of the total 50 participants representing 100%, 38 comprising of 20 males and 18 females representing 76% said Promoting students’ mental improves the academic performance of students at the Dolokelen Gboveh High School, while 9 comprising of 5 males and 4 females representing 18% disagreed and 3 comprising of 2 males and 1 female representing 6% selected Don’t Know.
4.3 Discussion of Findings
This study, titled “An Investigation into Students’ Poor Academic Performance in English and Mathematics in WASSCE at the Dolokelen Gboveh High School, Gboveh Hill, Gbarnga City, District #3, Bong County, Liberia (2023–2025)”, revealed compelling insights into the underlying causes of students’ academic challenges. Based on the data presentation and interpretation, the researcher observed that a significant majority—Eighty-Two Percent (82%) of respondents in Table 4—identified ineffective teaching strategies as a major factor contributing to poor academic performance at the Dolokelen Gboveh High School.
From the researcher’s perspective, this finding is neither surprising nor isolated. A student’s academic performance tends to decline when achievement and grades consistently fall below average, and such outcomes rarely occur without cause. The data suggest that ineffective instructional approaches limit students’ engagement in the learning process. When learners are not actively involved, their ability to understand and retain concepts diminishes. Over time, this leads to cumulative knowledge gaps, reduced confidence, and an overall decline in academic progression (Hattie, 2023; OECD, 2022).
This observation aligns closely with findings from international research. For instance, studies conducted in countries such as Nigeria, Ghana, and the United States have consistently shown that teacher-centered methods, when not complemented by interactive and student-focused strategies, often result in lower student achievement. Researchers in these contexts argue that ineffective pedagogy discourages participation and critical thinking, thereby weakening students’ mastery of core subjects like English and Mathematics (Adu-Gyamfi, 2022; Darling-Hammond et al., 2023). In the same vein, the present study confirms that the situation at Dolokelen Gboveh High School reflects a broader, global educational concern.
In addition, the researcher found that Eighty-Two Percent (82%) of respondents in Table 9 indicated that motivating students significantly improves academic performance. This reinforces the view that academic success is not determined solely by instructional methods but also by the psychological and emotional engagement of learners. Improving students’ academic performance remains a central goal of all educational institutions, as it serves as a key indicator of both educational quality and the effectiveness of teacher-student interaction (UNESCO, 2023).
The researcher strongly believes that motivation—particularly intrinsic motivation—plays a critical role in shaping students’ academic outcomes. When students are internally driven, they demonstrate greater focus, sustained effort, and perseverance. They are more likely to adopt deep learning strategies, which enhance understanding rather than mere memorization. Furthermore, motivated students tend to develop a stronger sense of competence, autonomy, and relatedness within the learning environment (Ryan & Deci, 2020; Schunk & DiBenedetto, 2022).
This position is supported by prior studies from countries such as Finland, Canada, and the United Kingdom, where researchers have emphasized the importance of motivation in education. These studies reveal that students who are encouraged through supportive teaching practices and goal-oriented learning environments perform significantly better than those who lack such encouragement (OECD, 2022; Education Endowment Foundation, 2023). Motivation, therefore, is not an optional element but a fundamental component of effective teaching and learning.
In reflecting on these findings, the researcher maintains that addressing poor academic performance at the Dolokelen Gboveh High School requires a dual approach: improving teaching strategies and strengthening student motivation. Ineffective teaching methods must be replaced with more engaging, learner-centered approaches, while deliberate efforts must be made to inspire and sustain students’ interest in their studies. Only through this combined effort can meaningful and lasting improvements in academic performance be achieved.









CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIO	NS
5.1 Summary
This study, titled “An Investigation into Students’ Poor Academic Performance in English and Mathematics in WASSCE at the Dolokelen Gboveh High School, Gboveh Hill, Gbarnga City, District #3, Bong County, Liberia (2023–2025)”, highlights the factors responsible for students’ poor academic performance in English and Mathematics at the Dolokelen Gboveh High School and other academic institutions in Liberia. It is intended to serve as a practical tool for educational authorities and school principals in implementing corrective measures to enhance the quality of education and improve students’ performance, particularly at Dolokelen Gboveh High School (UNESCO, 2023; OECD, 2022).
The researcher employed a descriptive research design to conduct this study. The total population comprised 500 individuals, and 5% of the population, which is 50 participants, was selected as the sample size based on Curry’s (1984) Sampling Theory, which states that for a population within the range of 10–100, all should be used as the sample. Well-structured closed-ended questionnaires were distributed to the participants. The data collected were analyzed using Microsoft Word and Excel (2013 version), and the results were presented in tables and charts for clarity and proper interpretation (Creswell & Creswell, 2022).
In addressing the two (2) research questions, the findings revealed that Eighty-Two Percent (82%) of respondents in Table 4 indicated that ineffective teaching strategy is a factor responsible for students’ poor academic performance. Similarly, Eighty-Two Percent (82%) of respondents in Table 9 affirmed that motivating students improves the academic performance of students at the Dolokelen Gboveh High School. These findings are consistent with recent studies, which emphasize that effective teaching strategies and student motivation are critical determinants of academic success (Hattie, 2023; Ryan & Deci, 2020; Schunk & DiBenedetto, 2022).
5.2 Conclusion
The study concludes that ineffective teaching strategies are a key cause of students’ poor performance in English and Mathematics in WASSCE at the Dolokelen Gboveh High School. The researcher emphasizes that teaching methods that are rigid, teacher-centered, and not responsive to students’ needs limit understanding and participation, resulting in low academic achievement. Therefore, improving performance requires a deliberate shift to more effective, learner-centered teaching strategies; otherwise, poor results will persist.
5.3 Recommendations  
           Based on the findings from the research, the researcher would like to put forward the following recommendations.
1. 	That school administrators and teachers at the Dolokelen Gboveh High School engage into effective teaching strategy that is focused on motivating students. 
2. 	That school administrators and parents at the Dolokelen Gboveh High School strengthen the role of teachers to improve students’ academic performance. 
3. 	That students of Dolokelen Gboveh High School practice good or effective study habit to improve their academic performance. 
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ABSTRACT
This study, “An Investigation into Students’ Poor Academic Performance in English and Mathematics in WASSCE at the Dolokelen Gboveh High School, Gboveh Hill, Gbarnga City, District #3, Bong County, Liberia (2023–2025)”, examines the factors responsible for students’ poor academic performance in English and Mathematics at the Dolokelen Gboveh High School and other academic institutions in Liberia. It will serve as a practical guide for educational authorities and school principals to implement corrective measures aimed at improving the quality of education and students’ performance.  The researcher employed a descriptive research design. The total population was 500, and 5% of the population, representing 50 participants, was selected as the sample size based on Curry’s (1984) Sampling Theory. Well-structured closed-ended questionnaires were administered, and the data were analyzed using Microsoft Word and Excel (2013 version). The results were presented in tables and charts.  Findings revealed that Eighty-Two Percent (82%) of respondents in Table 4 identified ineffective teaching strategy as a factor responsible for students’ poor academic performance, while Eighty-Two Percent (82%) of respondents in Table 9 indicated that motivating students improves academic performance at the Dolokelen Gboveh High School.  Based on these findings, the researcher concludes that ineffective teaching strategy is a major cause of students’ poor academic performance at the Dolokelen Gboveh High School. Therefore, it is recommended that school administrators and teachers adopt effective, learner-centered teaching strategies that focus on motivating students to improve academic outcomes.


APPENDIX B: RESEARCH QUESTIONNAIRE
These questionnaires seek to obtain the basic information on the topic outlined by the researcher.
Responses are highly confidential.
Please answer the below questions by ticking (√) in the bracket your choice of answer.
1. Respondents’ Gender
a. Male      (     )
b. Female (     )
2. Respondents’ Age Range 
a. 15-19 years    (    )
b. 20-29 years    (    )
c. 30-39 years and Above (    )
d. 40 years and Above (    )
3. Respondents’ Categories   
a. Teachers (    )
b. Parents (    )
c. Students    (    )
4. Ineffective Teaching Strategy is a Factor Responsible for the Poor Performance of Students in Dolokelen Gboveh High School?
a. Agree   (    )
b. Disagree    (     )
c. I Don’t Know (    )
5. Inadequate Teacher Support is a Factor Responsible for the Poor Performance of Students in Dolokelen Gboveh High School?
a. Agree   (    )
b. Disagree    (     )
c. I Don’t Know (    )
6. Poor Study habit is a Factor Responsible for the Poor Performance of Students in Dolokelen Gboveh High School?
a. Agree   (    )
b. Disagree    (     )
c. I Don’t Know (    )
7. Lack of Interest in the Subject is a Factor Responsible for the Poor Performance of Students in Dolokelen Gboveh High School?
a. Agree   (    )
b. Disagree    (     )
c. I Don’t Know (    )
8. Strengthening the Role of Teacher improves the Academic Performance of Students at the Dolokelen Gboveh High School?
a. Agree   (    )
b. Disagree    (     )
c. I Don’t Know (    )
9. Motivating Students   improves the Academic Performance of Students at the Dolokelen Gboveh High School?
a. Agree   (    )
b. Disagree    (     )
c. I Don’t Know (    )
10. Effective Study Habit Improves the Academic Performance of Students at the Dolokelen Gboveh High School?
a. Agree   (    )
b. Disagree    (     )
c. I Don’t Know (    )
11. Promoting Students’ Mental Improves the Academic Performance of Students at the Dolokelen Gboveh High School?
a. Agree (   )  
b. Disagree (    )
c. I Don’t Know (    )




Sales	Agree	Disagree	Don't Know	80	14	6	
Sales	Agree	Disagree	Don't Know	76	18	6	
Sales	Agree	Disagree	Don't Know	78	14	8	
Sales	Agree	Disagree	Don't Know	82	14	4	
Sales	Agree	Disagree	Don't Know	80	14	6	
Sales	Agree	Disagree	Don't Know	78	18	6	
Sales	Male 	Female 	54	46	
Sales	15-19 years	20-29 years	30-39 years	40 years and above	36	26	22	16	
Sales	School Administrators	Teachers	Students	10	30	60	
Sales	Agree	Disagree	Don't Know	82	14	4	
Sales	Agree	Disagree	Don't Know	78	14	8	
