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ABSTRACT  

This study investigated the pedagogical approaches employed by criminology faculty members in higher education 

institutions across Cebu Province, Philippines, focusing on the implementation and effectiveness of these methods. 

As the criminology profession undergoes significant transformation, the adoption of sophisticated teaching 

strategies is essential to cultivate critical thinking and meet contemporary professional standards. Utilizing a 

quantitative, descriptive-correlational research design, the study systematically evaluated the implementation of 

learning objectives, faculty content knowledge, teaching strategies, instructional materials, and assessment 

techniques. The findings demonstrated that while faculty members possess a strong foundation in establishing clear 

learning objectives and exhibit a commendable mastery of their subject matter, significant pedagogical challenges 

persist. Specifically, the data revealed critical gaps in curriculum alignment and student engagement. Notably, the 

study established a significant positive correlation between the level of implementation and the perceived 

effectiveness of teaching strategies, confirming that the quality of instructional delivery is a primary driver of 

student outcomes. To address these challenges, the research proposes a framework for ongoing professional 

development and the strategic integration of educational technology. By advocating for a shift from traditional, 

lecture-based models toward more dynamic, studentcentered strategies—such as project-based learning and flipped 

classrooms—this study provides actionable insights for improving educational practices. Ultimately, the research 

emphasizes that pedagogical reform is necessary to bridge the gap between academic instruction and the complex, 

real-world demands facing future criminologists.  

Keywords: Criminology Education, Pedagogical Approaches, Descriptive-Correlational Research, ProjectBased 

Learning, Flipped Classroom.  

INTRODUCTION  

Background of the Study   

In recent years, the evolution of pedagogical approaches has taken on increased significance in the realm of 

education, particularly as it pertains to enhancing teaching strategies and methods within the classroom. This shift 

aims not only to improve academic performance but also to create a more equitable learning environment that is 

responsive to real-world challenges. The effective implementation of these innovative teaching strategies is vital 

in nurturing essential skills such as critical thinking, problem-solving, and collaboration among student skills that 

are increasingly necessary in today's complex and ever-changing world.   

One area where innovative pedagogical methods can yield considerable benefits is the Bachelor of Science in 

Criminology program. By incorporating various approaches such as project-based learning, flipped classrooms, 

and collaborative learning strategies, educators can enrich students' understanding of criminological theories while 

simultaneously equipping them with practical skills crucial for careers in law enforcement, legal studies, or social 

work. Project-based learning actively involves students in addressing reallife community safety challenges, 

successfully connecting academic concepts with hands-on experience. This approach not only deepens 

understanding by applying theory to practical situations but also cultivates essential skills such as problem-solving, 

collaboration, and civic responsibility, preparing students to become proactive contributors to their communities. 

Similarly, the flipped classroom model maximizes in-class time for active engagement and discussion, which 

enhances students' comprehension of complex concepts. Additionally, collaborative learning fosters teamwork and 
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appreciation for diverse perspectives, essential attributes in the criminal justice field (Smith & Jones, 2022; Lee & 

Kim, 2021).  

Despite the promising potential of innovative pedagogical strategies, the implementation of such approaches 

within the Bachelor of Science in Criminology curriculum in the Philippines faces numerous challenges. The 

curriculum often struggles to close the gap between theoretical knowledge and its practical application, which can 

adversely affect the academic performance of criminology students (Mina & Aydinan, 2019). Furthermore, the 

historical gender imbalance within criminology programs raises concerns about equitable access and inclusive 

learning environments. Many graduates also find it challenging to meet industry skill demands, as educational 

institutions frequently do not align their curricula with the evolving needs of the criminal justice sector (Refugia, 

2021).  

The existing literature underscores the necessity of integrating innovative approaches into criminology education 

to enhance student outcomes. Nevertheless, significant gaps remain in understanding how specifically tailored 

strategies like project-based learning and flipped classrooms can address these challenges and ultimately improve 

academic performance. Research has yet to comprehensively explore the direct effects of innovative pedagogies 

on job competencies and student readiness for the Criminologists Licensure Examination, which is a critical 

milestone for aspiring criminologists. Moreover, while Bhuiyan et al. (2021) advocate for a multifaceted approach 

to pedagogy, the lack of longitudinal studies examining the long-term impact of these innovative methods on 

student performance remains a notable gap in the field.  

Consequently, this study aims to assess the pedagogical approaches of the Criminology Faculty members in the 

institutions offering criminology programs within Cebu Province and its component cities. By exploring how 

various pedagogical strategies can be effectively integrated, the study seeks to contribute valuable insights into 

enhancing educational practices that equip future criminologists with the skills necessary to thrive in a rapidly 

evolving professional landscape.  

The intersection of innovation pedagogy and student performance in the field of criminology education has become 

a topic of increasing interest, particularly in the context of the United Nations Sustainable Development Goals, 

such as Goal 4: Quality Education, Goal 11: Sustainable Cities and Communities, and Goal 16: Peace, Justice and 

Strong Institutions. As higher education institutions strive to equip students with the necessary skills and 

competencies to thrive in an uncertain world, understanding the relationship between innovative teaching 

approaches and student outcomes in criminology has the potential to contribute to the realization of these global 

goals. Implementing innovative pedagogical methods, including problem-based learning, experiential learning, and 

interdisciplinary approaches, can foster critical thinking, creative problemsolving, and the application of 

knowledge to real-world scenarios in the field of criminology. This, in turn, can help develop the 21st-century skills 

that are essential for addressing complex social, ethical, and legal issues, ultimately supporting the achievement of 

the UN SDGs.  

The extant literature suggests that the integration of innovative pedagogy in criminology education can have a 

positive impact on student performance. For instance, studies have shown that the development of intercultural 

competencies, a key aspect of innovative teaching, can enhance students' ability to navigate diverse cultural 

contexts and collaborate effectively in addressing global challenges, as outlined in SDG 17: Partnerships for the 

Goals. (Alden-Rivers, 2016) (Silveira et al., 2021) Moreover, the use of information and communication 

technologies in criminology education has been linked to the creation of informal mentoring networks, which can 

promote gender equality and empower women, in line with SDG 5: Gender Equality. (Silveira et al., 2021) By 

fostering a culture of innovation and collaboration in criminology classrooms, educators can cultivate the 

knowledge, skills, and mindsets necessary for students to become agents of positive change, contributing to the 

achievement of the UN's sustainable development agenda.  

Similarly, Clark et al. (2018) explained that the adoption of innovation pedagogy, which emphasizes critical 

thinking, problem-solving, and the application of knowledge to real-world scenarios, can have a positive impact 

on student performance. This is particularly relevant in the field of criminology, where students are required to 

grapple with complex social, ethical, and legal issues that demand a nuanced and dynamic approach to learning. 

Furthermore, the development of 21st-century skills, such as collaboration, communication, and creativity, are 
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often at the heart of innovation pedagogy and are crucial for addressing the challenges outlined in the UN 

Sustainable Development Goals.  

Despite these positive findings, significant gaps remain in understanding the full extent of innovative pedagogy's 

impact, particularly in a global context. Firstly, there is a lack of comprehensive research that evaluates the 

effectiveness of specific innovative teaching strategies across diverse educational and cultural settings. While some 

studies have highlighted positive outcomes, a broader and more inclusive examination is needed to assess how 

these pedagogical methods function in various criminology programs worldwide.  

Moreover, while various aspects of innovative pedagogy have been documented, there’s insufficient focus on how 

these approaches can be tailored to meet specific regional and cultural needs in the field of criminology. This lack 

of contextualization can hinder the effectiveness of educational strategies across different geopolitical landscapes. 

Furthermore, longitudinal studies that incorporate diverse student demographics and program types are scarce, 

limiting our understanding of the long-term benefits of innovative pedagogies on student performance.  

The urgency of adequately preparing graduates for an evolving job market in criminology adds another layer of 

complexity. Research exploring how innovative pedagogies can effectively bridge the gap between academic 

preparation and industry expectations is limited. Additionally, while innovative pedagogies promise to develop 

essential skills such as collaboration, communication, and creativity key components of a 21stcentury education 

there is still insufficient data on their actual implementation and effectiveness in enhancing job readiness among 

criminology graduates.  

Hence, this study aims to address these gaps by examining the relationship between innovative pedagogical 

practices and student performance across various criminology education contexts globally. By doing so, the 

research aspires to provide actionable insights that can enhance educational practices and help fulfill the SDGs in 

relation to quality education and sustainable community development.  

Pedagogical approaches in teaching and learning has become a crucial aspect of modern education, as educational 

institutions strive to keep pace with the rapidly evolving needs of students and the demands of the workforce 

(Smith, 2020; Johnson & Lee, 2021). In the field of criminology education, the incorporation of innovative 

pedagogical approaches can have a significant impact on student performance and the alignment of educational 

outcomes with national development goals (Marquez et al., 2020).  

The importance of innovation in education is underscored by the Philippine Development Plan 20232028, which 

highlights the need for "providing access to 21st-century skills" and "transforming our schools to prepare students 

for success in the modern workplace." (Clark et al., 2018) This call for innovation aligns with the growing body of 

research that suggests the integration of innovative teaching and learning strategies can lead to improved student 

outcomes and better prepare students for the challenges they will face in their future careers (Marquez et al., 2020; 

Loso, 2022)  

The K-12 curriculum, which was mandated by the Enhanced Basic Education Act of 2013, aims to nurture 

scientific literacy among learners, enabling them to become participative and informed citizens capable of making 

decisions with social, health, and environmental impacts. (Caramay & Cruz, 2023) However, the implementation 

of this curriculum has not been without its challenges, such as the lack of learning resources, insufficient varied 

teaching strategies and techniques, and limited learning situations that develop critical thinking and problem-

solving skills. (Tecson et al., 2021).   

The current pedagogical approaches for students in BS Criminology programs in the Philippines have been a 

subject of discussion in recent years. Researchers have explored various aspects of the curriculum, teaching 

methods, and challenges faced by these programs.  

One of the key issues highlighted in the literature is the need for programs to be responsive to the evolving needs 

of the Philippine bureaucracy and society. Criminology programs in the country have traditionally focused on 

courses related to the criminal justice system, with limited integration of broader social science perspectives. This 

approach has been criticized for its narrow focus, as it often fails to equip students with the necessary critical 

thinking and problem-solving skills required in the field.  
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In the Philippine context, the movement towards a holistic and interdisciplinary approach in criminal justice 

education reflects an increasing recognition of the complex social realities that influence crime. Researchers and 

educators are advocating for curricula that go beyond traditional legal studies to include sociological, 

psychological, and economic perspectives.  

The importance of incorporating social science disciplines into the criminology programs of Philippine higher 

education institutions is emphasized. It is suggested that grasping elements like poverty, economic conditions, 

and political contexts is vital for those preparing to work in the criminal justice field. This wellrounded framework 

equips graduates with a deeper insight into how crime affects society and enhances their ability to create more 

impactful solutions. Similarly, the Commission on Higher Education (CHED) in the Philippines has 

acknowledged the importance of a well-rounded education in criminal justice. CHED's guidelines encourage 

institutions to adopt interdisciplinary methodologies that encompass various aspects of society and human 

behavior. This recommendation aims to help criminology graduates not only understand criminal laws but also 

the societal context within which these laws operate (CHED. “Memorandum Order No. 18, 2016)  

Moreover, Villareal and Padua (2020) emphasize the need for a curriculum that includes training in community 

engagement and conflict resolution. Their research indicates that students exposed to diverse perspectives, 

including peace studies and social justice, are more adept at handling real-life criminal justice situations, 

ultimately contributing to a more just and effective system (Villareal, R. & Padua, 2020)  

This shift towards a holistic educational framework is viewed as vital for producing graduates who can effectively 

navigate the complexities of the criminal justice system in the Philippines, contributing to a more informed and 

socially responsive professional community.  

The current literature on pedagogical approaches in criminology education in the Philippines reveals several 

critical gaps that necessitate further investigation. Despite the recognized importance of innovative teaching 

strategies and interdisciplinary curricular frameworks, there remain significant issues that hinder the efficacy of 

criminology programs in aligning with national development goals and adequately preparing students for their 

future roles in the criminal justice system.  

Firstly, the traditional focus of criminology programs on the legal aspects of the criminal justice system has been 

criticized for its restrictive approach. This narrow perspective often overlooks the socioeconomic, psychological, 

and political factors that contribute to criminal behavior. As highlighted by Reyes and Santos (2018), a 

comprehensive understanding of such dimensions is vital for developing effective strategies to address crime and 

implement social justice. The lack of interdisciplinary integration in current curricula limits the ability of 

graduates to think critically and engage with the complexities of crime in society.  

Moreover, the implementation of the K-12 curriculum has not consistently translated into improved educational 

resources and teaching methodologies. Tecson et al. (2021) point to challenges such as insufficient learning 

resources and a lack of diverse instructional strategies, which hinder the development of essential skills like 

critical thinking and problem-solving. Consequently, graduates may not be fully equipped to tackle the 

complexities of real-world criminal justice scenarios.  

Additionally, the emphasis on theoretical knowledge over practical application further exacerbates this gap. 

Villareal and Padua (2020) underscore the importance of community engagement and conflict resolution training 

within the criminology curriculum. The absence of such experiential learning opportunities can result in graduates 

who are ill-prepared for the nuances of their future careers, ultimately impacting the effectiveness of the criminal 

justice system in the Philippines.  

Furthermore, disparities between the recommended interdisciplinary methodologies by the Commission on 

Higher Education (CHED) and actual curriculum implementations indicate a need for deeper exploration. While 

CHED advocates for a well-rounded education that encompasses various societal aspects, many institutions may 

still adhere to outdated pedagogical models that fail to incorporate these guidelines effectively.  

In light of these identified gaps, there is a compelling justification for conducting a comprehensive study to 

explore and address these deficiencies in criminology education. By investigating the obstacles and opportunities 
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within current programs, the research can inform the development of curricula that are responsive to the evolving 

needs of both students and society. This study aims to contribute to the advancement of criminology education 

in the Philippines, ultimately fostering a generation of graduates who are well-equipped to navigate and address 

the challenges facing the criminal justice system today.  

The adoption of pedagogical approaches in Bachelor of Science in Criminology programs in Cebu, Philippines, 

faces several perceived barriers that hinder progress. One significant barrier is institutional resistance to change; 

many educators remain entrenched in traditional lecture-based teaching methods, which hampers the integration 

of innovative practices. Gacusan and de Guzman (2021) highlight that this stagnation is often rooted in long-

standing academic traditions and a lack of training in modern pedagogical techniques. In addition to institutional 

resistance, there is a related challenge of insufficient faculty training and support. Mendoza and Villanueva (2022) 

assert that many criminology educators in Cebu lack sufficient training in innovative pedagogies, which limits 

their ability to effectively implement new teaching strategies. Furthermore, inadequate administrative support 

can lead educators to feel isolated in their efforts to drive change.  

Another barrier to innovation is the rigidity of existing curricula. Llorente and Abarquez (2020) point out that 

criminology programs often adhere to prescribed curricula that do not allow for the flexibility needed to 

incorporate contemporary issues or innovative teaching techniques. This lack of adaptability prevents educators 

from responding effectively to the evolving landscape of crime and criminal justice. Resource limitations also 

play a critical role; many institutions face challenges due to inadequate funding and resources, making it difficult 

for educators to adopt modern teaching methods that require technology, as noted by Reyes and Fernandez (2023).  

Lastly, cultural factors contribute to the barriers faced in adopting innovative approaches. Salinas (2019) explains 

that traditional views regarding teacher-student relationships in the Philippines can discourage students from 

actively participating in learning processes that are characteristic of innovative pedagogies. These intertwined 

barriers institutional culture, faculty preparedness, curriculum rigidity, resource availability, and cultural attitudes 

pose significant challenges to fostering a dynamic and effective learning environment in criminology programs 

in Cebu. Addressing these challenges is essential for promoting a more progressive educational landscape that 

meets the demands of modern criminal justice.  

In Cebu, the Bachelor of Science in Criminology programs face several gaps that hinder the successful adoption 

of innovative pedagogical approaches. Understanding these gaps is essential to shaping an educational framework 

that aligns with contemporary needs in criminal justice. One foundational gap lies in the institutional resistance 

to change among educators. A significant number remain committed to traditional lecture-based methods, which 

limit engagement and the application of innovative practices (Gacusan & de Guzman, 2021). This resistance can 

be attributed to long-standing academic traditions that favor rote learning over critical thinking and problem-

solving skills. The lack of a compelling incentive for faculty to shift their teaching methodologies further 

entrenches this issue, creating an outdated educational environment that does not equip students with necessary 

modern competencies.  

Faculty training and support emerge as another critical gap. Mendoza and Villanueva (2022) highlight that many 

criminology educators in Cebu lack adequate training in modern pedagogies. This training is essential for 

effectively implementing student-centered learning approaches that encourage active participation and deeper 

understanding of course material. Without structured professional development programs, educators may feel 

unprepared and unsupported in their efforts to innovate, leading to frustration and stagnation in teaching practices.  

Moreover, curriculum rigidity plays a significant role in hindering pedagogical advancements. As pointed out by 

Llorente and Abarquez (2020), existing curricula often limit flexibility, preventing educators from integrating 

contemporary social issues or innovative teaching techniques. This rigidity not only stifles creativity in lesson 

planning but also fails to address the evolving landscape of crime, as educators are unable to adjust their content 

to reflect current societal challenges.  

The impact of resource limitations cannot be ignored either. Many institutions in Cebu struggle with inadequate 

funding and support, which restrict the ability of educators to implement modern teaching strategies that require 

technology and additional educational materials (Reyes & Fernandez, 2023). This lack of resources creates an 
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environment where innovative pedagogical practices are not only challenging to adopt but may also seem 

unattainable, further dissuading faculty from attempting new instructional methods.  

Lastly, the influence of cultural factors presents additional barriers to the adoption of innovative approaches. 

Traditional teacher-student relationships frequently inhibit students' active engagement in the learning process. 

In educational contexts where reverence for authority takes precedence over fostering open dialogue and 

collaborative interactions, students are less likely to partake in the interactive and participatory learning 

experiences advocated by contemporary pedagogical approaches. The gaps within the criminology programs in 

Cebu can be categorized into institutional resistance, insufficient faculty training, curriculum rigidity, resource 

limitations, and cultural attitudes. These interconnected barriers challenge the establishment of a progressive 

educational environment, emphasizing the urgent need to reform the system to better meet the demands of modern 

criminal justice education.  

Statement of the Problem  

This study aims to assess the pedagogical approaches of the Criminology Faculty members in the four institutions 

offering criminology program within the First District of Southern Cebu specifically, it seeks to answer the 

following:  

1. What is the level of implementation of the pedagogical approaches being used by the criminology faculty 

members in terms of:   

1.1 Learning Objectives;  

1.2 Content Knowledge;  

1.3 Teaching Strategies;  

1.4 Instructional Materials and Technology; and  

1.5 Assessment and Feedback?   

2. What is the level of effectiveness of the pedagogical approaches being used by the criminology faculty 

members in terms of:   

1.1 Learning Objectives;  

1.2 Content Knowledge;  

1.3 Teaching Strategies;  

1.4 Instructional Materials and Technology; and  

1.5 Assessment and Feedback?   

3. Is there a correlation between the level of implementation and effectiveness of the pedagogical approaches 

being used by the criminology faculty members?  

4. What is the degree of seriousness of the challenges encountered by the faculty members in the implementation 

of the pedagogical approaches?  

5. Based on the findings, what program may be proposed?  

Objectives of the Study  

The general objective of this study was to determine the relationship between innovative pedagogical approaches 

and student performance in criminology education.  
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Specifically, this study aimed to:  

1. determine the level of implementation of innovative pedagogical approaches in criminology education;  

2. assess the level of effectiveness of these pedagogical approaches;  

3. examine the relationship between implementation and effectiveness; and  

4. identify challenges encountered by criminology faculty members in implementing innovative pedagogy.  

Significance of the Study   

The findings of this study may benefit various stakeholders. For criminology faculty members, the results may 

provide insights into effective teaching practices and areas for instructional improvement. For academic 

administrators, the study may serve as a basis for curriculum review, faculty development programs, and resource 

allocation.  

Students of criminology may benefit indirectly through improved instructional strategies that enhance learning 

experiences and academic performance. For curriculum planners and policymakers, the study may contribute to 

evidence-based decisions regarding instructional standards and program development. Finally, future researchers 

may use the findings as a reference for related studies on pedagogy and student performance in criminology and 

other applied disciplines.  

Theoretical Framework  

The Constructivist Learning Theory, as proposed by Pageant (1973), serves as a crucial theoretical framework 

for assessing pedagogical approaches in criminology education, particularly in relation to professional 

intervention. This theory emphasizes that learners actively construct their understanding through experiences and 

reflections, which is particularly pertinent in criminology, a field that necessitates the ability to navigate complex 

societal issues and real-world challenges.  

In the context of assessing pedagogy within criminology, this theory advocates for active learning strategies that 

promote collaboration and critical thinking. For instance, when criminology faculty implement problem-based 

learning, simulations, or case studies, they create opportunities for students to engage in experiential learning that 

mirrors the actual dynamics of the criminal justice system. Such pedagogical approaches align with the 

constructivist principle of learning by doing, allowing students not only to absorb information but also to apply 

and reflect on it in realistic contexts.  

Moreover, the focus on collaboration inherent in constructivist theory can enhance peer learning, which is vital 

in criminology education where understanding diverse perspectives on crime and justice is essential. Faculty who 

integrate collaborative projects or discussions can assess students’ abilities to work effectively in groups, 

communicate their analyses, and develop solutions to problems faced in the criminal justice field.   

Additionally, constructivism's emphasis on reflection encourages faculty to incorporate reflective assessment 

methods that require students to think critically about their learning processes and outcomes.  

These methods could include portfolios, self-assessments, and group reflections, which not only evaluate 

knowledge acquisition but also students' development of critical competencies necessary for their future careers.  

Applying the Constructivist Learning Theory to the assessment of pedagogical approaches in criminology 

education highlights the need for methods that foster active engagement, collaboration, and critical reflection.  

This alignment helps ensure that educational practices not only prepare students academically but also equip them 

with the essential skills and experiences needed to succeed in the professional realm of criminal justice. This 

holistic approach ultimately supports the goal of providing effective professional interventions and enhancing the 

preparedness of graduates entering the field.  
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Conceptual Framework  

The conceptual framework for this present study aims to systematically evaluate three pivotal aspects: the level 

of implementation, effectiveness, and the challenges of pedagogical approaches utilized by criminology faculty.  

To address the first aspect, the study will assess how thoroughly various pedagogical methods such as experiential 

learning, critical pedagogy, and inquiry-based learning are integrated into the curriculum by the faculty members.  

This encompasses a multi-faceted examination of ten key components that contribute to enhancing educational 

effectiveness and fostering student learning.  

Learning Objectives  

It clearly defines goals that specify what learners are expected to know, to do, or value by the end of the lesson 

or course and should be aligned with curriculum standards and assessment methods. The component of learning 

objectives plays a crucial foundational role. Learning objectives clearly define the specific, measurable outcomes 

that students are expected to achieve by the end of instruction, guiding both teaching strategies and assessment 

methods. They serve to align pedagogical approaches with desired student competencies, particularly in 

criminology where the goal is to prepare students for professional practice. (Kakar, S. (2025).  Learning 

objectives help to ensure that teaching methods in criminology education— whether traditional lectures, 

interactive methods, or individualized approaches—are purposefully targeted to develop core knowledge, critical 

thinking, and applied skills essential for professional intervention. They provide measurable criteria for 

evaluating the effectiveness of these pedagogical approaches in achieving educational and professional goals 

such as understanding criminal behavior, applying criminological theories, and developing interventions. (Kakar, 

S. (2025).In the context of criminology faculty, well-constructed learning objectives based on frameworks like 

Bloom’s Taxonomy specify cognitive skills from basic knowledge acquisition to higher-order thinking processes 

such as analysis and creation. This alignment supports the faculty in designing curricula and assessments that 

foster not only theoretical understanding but also practical skills for law enforcement, criminal justice, and related 

professional fields. Therefore, linking learning objectives with pedagogical approaches serves to clarify how 

different teaching methods can be assessed according to their success in preparing criminology students for 

effective, professional intervention. This connection facilitates a structured evaluation of teaching effectiveness 

and student outcomes, which is critical for continual program improvement and relevancy to the demands of the 

criminology profession. (Iqbal, T., Ahmad, S., Aftab, F., & Mahmood, C. K. (2025)  

 Learning objectives articulate clear, specific outcomes that students must achieve, guiding instructional      

design.  

 They provide measurable criteria to assess pedagogical approaches in criminology education.  

 In criminology, these objectives encompass cognitive and applied skills essential for professional 

intervention.  

 The conceptual framework uses these objectives as a basis to evaluate how well pedagogical methods prepare 

students for real-world practice.   

Content Knowledge   

Teachers must possess strong subject matter expertise and pedagogical content knowledge (PCK). (Memon, Z. 

A., & Irum, S. (2025) The subject matter or discipline that is being taught. Furthermore, the teachers must have 

a strong grasp of the content and its relevance to real-life applications. The component of content knowledge is 

pivotal because it refers to the depth and accuracy of subject matter knowledge that criminology instructors 

possess and convey to students. Content knowledge ensures that the information delivered is current, relevant, 

and comprehensive, which is essential in criminology education to prepare students for professional practice in 

the criminal justice field.(Kakar, S. (2025). Content knowledge in criminology encompasses theoretical 

foundations such as criminological theories, criminal behavior analysis, legal frameworks, and intervention 

strategies. This knowledge enables instructors to design effective curricula, select appropriate teaching materials, 

and foster critical thinking and applied skills among students, all of which are critical elements for professional 

intervention readiness. In relation to pedagogical approaches: (Rasulova, D. (2025). Effective teaching strategies 

in criminology require that instructors not only master content knowledge but also integrate it with pedagogical 

skills to translate complex criminology concepts into understandable and applicable lessons.(Kakar, S. (2025).  
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● Content knowledge underpins the credibility and confidence of instructors which influences student 

engagement and motivation.  

● It affects the choice of teaching methods—whether lectures, discussions, case studies, or experiential 

learning—ensuring that these methods align with up-to-date criminological content to address realworld 

problems.  

● Instructors with strong content knowledge can better facilitate active learning opportunities, such as problem-

solving, role-playing, and debates, which cultivate practical intervention skills in students.   

Moreover, current research highlights the  importance of technological pedagogical content knowledge (TPACK) 

in criminology faculty, wherein instructors integrate content expertise with appropriate pedagogical techniques 

and technology used to enhance learning outcomes, especially in online or blended learning modalities.(Aslan, 

S., Alanoğlu, M., & Karabatak, S. (2025).   

Therefore, content knowledge serves as a foundation that interacts with pedagogical approaches to ensure that 

criminology students achieve professional competence. It supports:  

● The alignment of learning objectives with accurate and relevant subject matter.  

● The design of instructional materials and activities that prepare students for practical interventions.  

● The continual update and improvement of teaching methods reflecting evolving criminological knowledge 

and professional demands.   

Content knowledge  study is not just about what is taught but also how deeply and effectively, it is understood 

and delivered by criminology faculty to foster professional intervention capabilities in students.   

This is supported by studies emphasizing the integration of content knowledge with pedagogical and 

technological skills among criminology instructors to enhance instructional quality and student preparedness for 

real-world criminal justice challenges.(Tressyalina, T., Ghaluh, B. M., Wulandari, E., Arief, E., & Noveria, E. 

(2025).   

Teaching Strategies  

Teaching strategies is a critical element that directly influences the effectiveness of pedagogy and the preparation 

of students for professional roles in criminology. Teaching strategies in criminology education refer to the 

methods and techniques that instructors use to deliver content, facilitate learning, and engage students in 

developing both theoretical understanding and practical skills essential for professional intervention. These 

strategies go beyond merely presenting information; they actively involve students in the learning process, 

fostering critical thinking, problem-solving, and applied competencies necessary in realworld criminological 

practice.  

Key points connecting teaching strategies to your conceptual framework include.(Kakar, S. (2025).  

● Active and Experiential Learning: Research indicates that criminology faculty most often utilize active and 

experiential learning strategies such as case studies, role-playing, simulations, problem-solving exercises, and 

debates. These methods are effective in helping students apply criminological theories to real-life situations 

and develop intervention skills. Such strategies promote deeper engagement and critical thinking, which are 

vital for professional intervention readiness. (Kakar, S. (2025).   

● Collaborative Learning, which fosters teamwork and peer-to-peer interaction, crucial for developing 

communication and interpersonal skills that are vital in the field of criminology.(Cheng, R. (2025).  

● Critical Thinking and Problem-Solving underlines how the curriculum encourages students to analyze 

information critically and devise innovative solutions to real-world issues. Effective pedagogy requires a 

variety of instructional methods tailored to content and learner needs. (Sata, S. K. (2025).  
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● Integration with Content Knowledge and Learning Objectives: Effective teaching strategies must align with 

the depth of content knowledge and clearly defined the learning objectives. This ensures that the instructional 

approaches are purposeful and geared towards achieving specific competencies in criminology education, 

such as understanding law enforcement organization, criminal behavior, legal processes, and intervention 

techniques.(Hadsel, L. (2025).   

● Faculty Development and Proficiency: Developing and refining teaching strategies requires ongoing 

professional development. Faculty development programs that enhance pedagogical skills help criminology 

educators overcome challenges related to instructional design and student engagement. This continuous 

improvement fosters higher teaching competences and more effective use of diverse teaching methods. 

(Vettriselvan, R., Rajesh, D., Subhashini, S., Gajalakshmi, K., & Sakthivel, R. (2025).  

● Use of Technology and Instructional Innovations: With shifts to online and blended learning environments, 

criminology faculty adopt various technological tools and innovative practices to maintain instructional 

quality. These include multimedia resources, online discussions, and digital case analysis, which complement 

traditional teaching strategies and enhance student interaction and learning outcomes.(Brenya, B. (2025).  

● Institutional Support: Organizational and institutional support plays a significant role in enabling professors 

to implement effective teaching strategies. Adequate resources, leadership support, and a positive work 

environment empower faculty to employ diverse and innovative pedagogical methods that improve student 

academic engagement and professional preparedness. (Benabid, A., El Imadi, I., & Alqatawneh, K. (2025).  

In summary, teaching strategies are the practical means by which the criminology faculty translate content 

knowledge and learning objectives into effective educational experiences. These strategies play a fundamental 

role in equipping students with the necessary skills and understanding to perform professional interventions in 

the field of criminology. Their effectiveness is enhanced through faculty proficiency, continuous development, 

use of technology, and institutional support, all contributing to improved student engagement and competence. 

(Zulianti, H., Hastuti, H., Nurchurifiani, E., Hastomo, T., Maximilian, A., & Ajeng, G. D. (2025).   

This comprehensive view underscores teaching strategies not simply as isolated techniques, but as integrated 

components of a dynamic pedagogical system essential for preparing criminology students for their professional 

careers. How do teaching strategies in criminology influence student engagement and critical thinking.In what 

ways can pedagogical approaches be tailored to improve criminology students' practical skills.  

Technology Integration is essential, as it measures the extent to which faculty utilize tools such as online learning 

platforms, simulations, and virtual reality to enrich students' learning experiences. This integration not only 

engages tech-savvy learners but also facilitates access to resources that can deepen understanding of complex 

criminological concepts (Yue et al., 2024).   

Instructional materials and technology, it’s essential to consider how these two elements support effective teaching 

and learning outcomes within criminology education.  

Instructional Materials   

Instructional materials in criminology encompass textbooks, syllabi, case studies, practical exercises, and 

learning modules designed specifically for core subjects like crime causation, corrections, law enforcement, and 

technical report writing. Recent research highlights several key points:  

● Well-developed and validated instructional materials offer clear direction and innovation for both students 

and instructors, ensuring content is relevant, comprehensive, and engaging. Such materials are deemed 

effective when they provide consistency in learning experiences across groups of students, educators, and 

even practitioners.(Soriano. 2024)  

● The diversity and adaptability of instructional materials (e.g., incorporating real case studies, observation 

assignments, or the use of annotated bibliographies) increase student engagement, especially when tailored 

for criminology’s applied nature.  
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● Students’ attitudes toward the use of instructional materials are generally positive with studies indicating that 

exposure to diverse materials can improve performance in specific technical subjects such as police report 

writing—even if differences are not always statistically significant.   

Technology in Criminology Education  

Technology plays a transformative role in modern criminology pedagogy by serving both as a dynamic teaching 

method and as a critical content focus within the curriculum. As a teaching method, technology enhances the 

delivery of criminology education through digital tools and platforms that facilitate online instructions, enable 

interactive learning, and support diverse multimedia resources. This integration fosters more engaging and 

flexible learning environments, especially highlighted during the shift to remote learning amidst the pandemic. 

Criminology faculty equipped with strong technological pedagogical content knowledge and ICT competencies 

demonstrate improved online instructional skills, which contribute to more effective teaching and richer student 

learning experiences. These competencies encompass not only familiarity with digital platforms but also the 

ability to adapt criminological content for technology-enhanced delivery in ways that promote critical thinking 

and applied understanding. (Amba, R. J., & Jala, C. (2024).  

● The rapid integration of educational technologies (e.g., online platforms, virtual simulation, video analysis, 

and digital assessment tools) allows for flexible, interactive, and student-centered instruction, especially 

crucial as criminology curricula respond to the rise of online or blended learning environments. (Ruano-

Borbalan, J. C. (2025).   

● The use of modern technology reflects real-world trends, as criminology increasingly deals with cybercrime, 

digital evidence, and forensic innovation. Teaching with technology (such as simulation tools, data analytics 

software, and multimedia resources) not only mirrors professional practice but also equips students for the 

technological demands of the discipline. (Aunzo Jr, R. T. (2025).   

● Faculty preparedness in technology-enhanced pedagogy is a determinant of online instructional effectiveness. 

Instructors with strong technological, pedagogical, and content knowledge (TPACK framework) foster better 

learning outcomes, and ongoing professional training is recommended to keep faculty up-to-date.(Revisa, 

et.al. 2023)  

Professional Intervention Implications  

● Assessments of pedagogical approaches suggest criminology faculty benefit from regular training and 

evaluation focused on new instructional materials and emerging technologies.   

● Institutional support should aim for the continuous development and validation of instructional resources and 

invest in faculty ICT competency for sustained program relevance and learner success. (Mina-Ramos, E. 

(2025).  

● Professional interventions, such as workshops, seminars, and technology upgrades, are pivotal to bridge the 

gap between traditional and modern pedagogical practices, meeting both academic standards and industry 

needs. (Singh, B., & Kaunert, C. (2025). In summary:  

Instructional materials and technology are integral to the pedagogical approaches of criminology faculty.(Rivera, 

N., Sanders, K., & DeJong, C. (2025). Their effective use and continuous assessment serve as a solid foundation 

for professional intervention, ensuring that criminology education remains responsive, relevant, and 

professionally aligned in a rapidly evolving justice landscape. (Kakar, S. (2025). The use of formative and 

summative assessments provide evidence of learning and guide instructional decisions (den Boer, A. W. J. P., 

Verkoeijen, P. P. J. L., & Heijltjes, A. E. G. , 2020).  

Assessment and Feedback refer to the processes by which students' learning progress is measured and 

communicated to support and improve their understanding and skills. In criminology education specifically, 

assessment includes both formative and summative methods:  
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● Formative assessment provides ongoing feedback without necessarily contributing to final grades. Its main 

purpose is to guide students in their learning journey, helping them identify strengths and areas for 

improvement. This could be through presentations, peer reviews, or practice exercises that help students 

practice criminology concepts and receive constructive feedback from tutors and peers. This approach 

encourages higher-order learning and self-regulated growth, which is essential for professional competencies 

in criminology.  

● Summative assessment evaluates the total learning outcomes at the end of a course or module, certifying the 

student's achievement. Both forms of assessment are designed to reflect the learning outcomes defined for 

criminology programs, such as understanding criminal behavior, justice policies, and applying scientific 

methods in criminal investigations. (Taxman, F. S. (2025).   

Feedback in criminology education should be timely, specific, and structured to explicitly engage students with 

assessment criteria, as demonstrated by Swansea University's reconfigured assessment feedback system, 

including electronic feedback templates, statement banks, and follow-up meetings, which have shown measurable 

improvements in student learning outcomes and assessment performance. (Ayadat, T., Ahmed, D., Chowdhury, 

S., & Asiz, A. (2020).  

Assessment and feedback not only support student learning but also serve to evaluate and enhance the quality 

and effectiveness of criminology programs. Program assessments based on student achievement and faculty 

feedback can lead to curriculum improvements, (Summers, D. (2023). better alignment of learning objectives 

with professional practice requirements, and ultimately a stronger foundation for professional intervention in 

criminology fields. (Zaportiza, C., & Cuevas Jr, J. F. (2025).  

In summary, "Assessment and Feedback" in criminology education are indicators that ensure students develop 

critical knowledge and practical skills needed for professional intervention. (Kakar, S. (2025).  They promote 

continuous learning, self-assessment, and program quality improvement, all of which are essential for preparing 

competent and ethically responsible criminology professionals, to navigate and understand diverse perspectives 

and social justice issues, which are increasingly relevant in today's globalized society.  

The framework also recognizes the importance of promoting lifelong learning to in still habits of continuous 

inquiry and professional growth in students. Attention to assessment and feedback underscores the necessity of 

implementing diverse assessment methods and providing timely feedback to support student learning and growth 

effectively. Lastly, faculty development is vital for the on-going professionalization of faculty members, ensuring 

they remain abreast of the latest pedagogical trends and technologies.  

The second focus area involves analyzing the effectiveness of these approaches in enhancing student learning 

outcomes, which includes looking at student engagement, critical thinking, and overall understanding of 

criminological concepts.   

Finally, the framework will investigate the degree of seriousness of the challenges faced by faculty members 

concerning the implementation of these pedagogical strategies. These challenges may include resource 

constraints, logistical issues, or difficulties in engaging students. By exploring these three dimensions, the 

research seeks to generate insights that can inform targeted professional interventions aimed at improving both 

teaching practices and educational outcomes in criminology education. Through this approach, the study 

emphasizes a continuous feedback loop of assessment, reflection, and enhancement, ultimately fostering a more 

effective learning environment for future criminologists.  

Definition of Term  

For ensuring a clear and shared understanding, the following terms are operationally defined.  

Assessment this term refers to the systematic evaluation of educational practices and pedagogical approaches 

used by criminology faculty, focusing on their effectiveness in meeting learning objectives and developing 

students' understanding of criminology.  

https://rsisinternational.org/journals/ijrias
https://rsisinternational.org/journals/ijrias


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN APPLIED SCIENCE (IJRIAS) 

ISSN No. 2454-6194 | DOI: 10.51584/IJRIAS |Volume XI Issue II February2026 

 

 

 

 

 

Page 645 
www.rsisinternational.org 

       

  

Criminology Faculty refers to the respondents of the study who are educators and instructors who specialize in 

the field of criminology, responsible for teaching, guiding, and assessing students' knowledge and skills related 

to crime, criminal behavior, law enforcement, and the justice system.  

Learning Objectives- Specific and measurable goals that outline what students are expected to achieve or 

demonstrate by the end of a course or educational program. Content Knowledge- The understanding of key 

concepts and theories related to criminology, including crime theory, criminal behavior, and justice systems   

Teaching Strategies- The methods and approaches employed by faculty to effectively deliver criminology 

content, which may include lectures, discussions, group work, and case studies.  

Instructional Materials and Technology-Resources such as textbooks, online databases, simulation software, 

and multimedia presentations that enhance the learning experience in criminology courses.   

Assessment and Feedback the processes used to evaluate student understanding and performance through 

multiple means such as exams, essays, projects, and the timely feedback provided to help learners improve their 

knowledge and skills in criminology.  

Effectiveness in the context of this study can be operationally defined by measuring specific indicators such as 

student grades, course evaluations, and student retention rates, as well as through qualitative feedback gathered 

from student surveys or focus groups that assess their learning experiences.  

Implementation this can be operationally defined by assessing the frequency and fidelity of these approaches in 

the classroom, which may include the use of active learning techniques, incorporation of technology, or adherence 

to curricular guidelines. Data can be collected through classroom observations, teaching portfolio reviews, and 

self-reported surveys filled out by faculty that evaluate their teaching methods and practices.  

Pedagogical Approaches this term is defined under the study as various teaching strategies and methods 

employed by educators to facilitate learning among students. In the context of criminology, this may include 

lectures, discussions, case studies, experiential learning, and interactive techniques tailored to the subject matter.  

METHODOLOGY  

This chapter presents the research method, research design, population of the study, the locale of the study, scope, 

and limitation of the study, data gathering tools, data gathering procedure, treatment of data, ethical 

considerations, and dissemination of the research outcome.    

Research Design   

This study will employ quantitative research design to explore the relationship between innovation pedagogy and 

student performance within Criminology Education. Quantitative research is defined as the systematic 

investigation of phenomena by collecting quantifiable data and employing statistical, mathematical, or 

computational techniques (Creswell, 2014). By examining the connections between various variables and 

uncovering the underlying causes and meanings of these interactions, this method aims to offer a comprehensive 

understanding of the research topic.   

Quantitative, descriptive-correlational research is particularly suited for assessing the relationship between 

innovation pedagogy and student performance in Criminology Education due to its focus on numerical data and 

relationships between variables. In this context, researchers can collect data on various innovative teaching 

methods such as problem-based learning, interactive simulations, or collaborative projects and measure their 

impact on students’ academic performance, which can be quantified through grades, assessments, or other 

performance metrics.  

By utilizing a correlational design, researchers can analyze the strength and direction of the relationship between 

the implementation of innovative pedagogy and  “students’ achievements in criminology courses. For example, 

researchers might gather data from multiple classes that employ different teaching methodologies, then use 

statistical tools to identify trends and correlations.  
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This approach allows for a comprehensive understanding of how various pedagogical strategies influence student 

engagement and learning outcomes, providing valuable insights that can inform educational practices in 

criminology programs. Ultimately, the findings can help educators and curriculum developers to implement the 

most effective teaching methods to enhance student performance, fostering a more successful educational 

environment.  

Research Method  

The study will employ descriptive-correlational research to evaluate the relationship between innovation 

pedagogy and student performance in Criminology Education, a suitable sampling technique would be stratified 

random sampling. Stratified random sampling is defined as a method that divides the population into distinct 

subgroups, or strata, based on specific characteristics (such as age, gender, or academic background) and then 

randomly selects samples from each of those strata (Creswell, 2014).   

This approach ensures that various subgroups within the population are adequately represented, which enhances 

the generalizability of the study's findings. By utilizing stratified random sampling, researchers can obtain a more 

nuanced understanding of how different teaching methodologies may impact student outcomes across diverse 

groups. This method allows for the examination of differences in performance related to innovation pedagogy 

among distinct categories of students, ultimately leading to insights that can inform more effective educational 

strategies (Singleton & Straits, 2010).   

Through this rigorous sampling technique, the study can provide a clearer picture of the relationship between 

pedagogical innovation and student achievement, taking into account the influence of demographic and academic 

diversity. Stratified Random Sampling involves dividing the population into distinct subgroups or strata (e.g., 

based on demographics like age, gender, academic standing, or prior knowledge in criminology) and then 

randomly selecting samples from each of these strata. This approach ensures that each subgroup is adequately 

represented in the final sample.  

In the context of Criminology Education, students may have varied experiences and backgrounds that could affect 

their performance. By using stratified sampling, researchers can control for these variables and better isolate the 

effect of innovative pedagogy on learning outcomes. This method increases the likelihood that the sample 

accurately reflects the broader population’s diversity, enhancing the reliability and validity of the findings.  

Researchers would first identify the relevant strata within the student population. For example, this could include 

separating students by year of study (freshman, sophomore, junior, senior), varying degrees of prior criminology 

knowledge (beginner vs. advanced), or even differences in learning styles. After defining these strata, researchers 

randomly select participants from each group in proportion to their representation in the overall population.   

Once the stratified sample is established, researchers would collect data on the implementation of innovative 

pedagogies utilized in different classes and the corresponding student performance outcomes. This may involve 

surveys, assessments, and academic records.  

Following data collection, the researchers can employ statistical methods to analyze the correlations between 

innovative teaching methods and student performance within each stratum. This allows for nuanced insights into 

how specific pedagogical strategies may work differently across diverse student groups, providing targeted 

recommendations for educators.  

Population of the Study  

The respondents of this study will be the faculty members of the criminology program of the different schools in 

Cebu South and Cebu City. A total of 80 responses were recorded from different schools, with varying 

frequencies. Among them, the University of the Visayas-Main stands out with the highest frequency of 7 

respondents, followed closely by several institutions like Professional Academy of the Philippines in City of Naga 

and Rizwood College Bacalso and Mambaling, each with 6 respondents. The majority of the other colleges, 

including Cebu Sacred Heart College and St. Cecilia’s College Cebu, had 5 respondents each. Several institutions, 

such as Cebu Technological University and the University of Cebu – Main, show a solid representation with 

frequencies of 4 or 5, while others like Sto Niño College Mactan recorded a lower frequency of 2. Most colleges 

https://rsisinternational.org/journals/ijrias
https://rsisinternational.org/journals/ijrias


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN APPLIED SCIENCE (IJRIAS) 

ISSN No. 2454-6194 | DOI: 10.51584/IJRIAS |Volume XI Issue II February2026 

 

 

 

 

 

Page 647 
www.rsisinternational.org 

       

  

seem to have a frequency around 3 to 5, indicating a diverse range of respondents from different educational 

backgrounds. This spread of respondents can offer insights into the student population and help identify trends 

or areas of interest among these institutions.  

Inclusion Criteria:   The study aims to include full-time faculty members who teach criminology within the 

participating colleges. This inclusion is vital because full-time faculty are typically more engaged with the 

curriculum and student outcomes than part-time instructors. They can provide deeper insights into teaching 

methods, student interactions, and the overall educational environment in criminology programs. Ensuring that 

only full-time faculty are included allows for a more consistent and focused analysis of the impacts of educational 

practices in criminology.  

  To ensure ethical standards are met, respondents must sign an informed consent form. This step is crucial as it 

confirms that they understand the study's purpose, their participation is voluntary, and they have been informed 

of their rights. The signed consent form protects both the participants and the researchers, ensuring that data 

collection processes are transparent and respectful of participants' autonomy.  

Exclusion Criteria: Conversely, part-time teachers will be excluded from the study. This exclusion is based on 

the premise that their limited interaction with the institution and students may result in less comprehensive 

insights compared to full-time faculty. Part-time instructors often have different commitments and may not be as 

integrated into the academic culture or course development processes, leading to potential variability in the data 

regarding teaching practices and student outcomes.  

Locale of the Study  

The study centers on educational institutions located in Cebu, a province in the Philippines renowned for its 

dynamic educational landscape. Cebu is home to a diverse array of colleges and universities that offer various 

fields of study, with a specific emphasis on those providing a Bachelor of Science in Criminology program. This 

focus on criminology is particularly relevant for understanding the local educational environment and how it 

prepares students for careers in this field. The presence of multiple institutions offering this program ensures a 

rich spectrum of perspectives and practices, contributing to a comprehensive analysis of criminology education 

in the region.  

Scope and Limitation of the Study   

This study will assess the pedagogical approaches employed by Criminology faculty in Cebu Province and Cities 

offering Bachelor of Science in Criminology. The assessment will focus on a variety of teaching methods, 

including lectures, case studies, simulations, and experiential learning.   

Data will be collected through classroom observations, student surveys, faculty interviews, and analysis of course 

materials. The analysis will examine the relationship between these pedagogical approaches and student learning 

outcomes, as measured by grades, assessments, and student feedback; graduate employment rates; and 

perceptions of professional preparedness. The study will specifically investigate the effectiveness of 

incorporating technology-enhanced learning, application of problem-based learning methods, or the impact of 

community engagement experiences on student learning. The findings will be used to formulate 

recommendations for improving pedagogical practices and enhancing the professional preparedness of 

Criminology graduates.   

Limitations of the Study:   

1. Geographic and Institutional Scope: The study's findings may not be generalizable to all Criminology 

programs or institutions, given that it will be conducted within a specific geographical area or set of 

institutions.  

2. Sample Size: The number of faculty members included in the study may be limited, potentially affecting 

the statistical generalizability of the findings the study may involve a sample of only 5 to  7 faculty in 

each institution.  
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3. Data Collection Method Limitations: The reliance on specific data collection methods of self-reported 

faculty surveys may introduce biases, such as social desirability bias or recall bias.  

4. Subjectivity in Data Analysis: The interpretation of quantitative data from faculty open-ended survey 

questions"] may involve some degree of subjectivity.  

5. Temporal Limitations: The study's findings will be based on data collected at a specific point in time and 

may not reflect changes in pedagogical approaches or student outcomes over a longer period.  

6. Unforeseen factors: External factors such as changes in institutional policies, unexpected events, or 

limitations in access to data may affect the study's execution and results.  

7. Specific approach focus: The study will focus on a specific array of pedagogical approaches. Other 

methods may not be investigated, and the findings cannot speak to their effectiveness.  

This clearly outlines the boundaries of the research and acknowledges potential weaknesses in the study's design 

and methodology. Remember to replace bracketed information with specific details relevant to your research.  

Data Gathering Tool’s  

The researcher will use a self-made survey questionnaire via google drive among the targeted respondents.  

The survey questionnaire is designed to gather valuable insights from faculty members and students at Cebu 

Sacred Heart College, Inc. regarding the application, effectiveness, and challenges of innovative pedagogical 

approaches in criminology education. Comprising three main parts, the questionnaire takes approximately 10 

minutes to complete and guarantees respondent confidentiality.   

Part I collects demographic information to enable effective data segmentation, highlighting the importance of 

distinguishing between faculty and student perspectives, as well as considering their respective teaching 

experience and academic progression.   

Part II assesses both the implementation and perceived effectiveness of ten innovative pedagogical methods using 

a 4-point Likert scale.  

Part III focuses on identifying the obstacles faculty encounter when implementing these pedagogies, using a 

correctly aligned rating scale.   

The survey questionnaire will be submitted for validity and reliability screening before it will be deployed.    

Data Gathering Procedure  

The data gathering process for this research study adheres to a meticulously planned and ethical procedure to 

ensure the reliability and integrity of the results.  

Prior to initiating data collection, the researcher will secure the necessary approvals and permissions. An official 

request will be submitted to the Dean of the Graduate School of the Philippine College of Criminology, outlining 

the study's objectives and methodology. Additionally, a formal request will be directed to the Higher Institution 

offering a Criminology Program with the 1st District of Cebu and its component cities.  

All respondents who will participate in the study will be informed about the research's purpose, procedures, and 

ethical considerations. Clear and concise informed consent letters will be distributed to participants via email, 

outlining their rights and emphasizing the voluntary nature of their participation. This informed consent process 

ensures that participants are fully aware of the study's intent and their role within it.  

The primary data gathering tool, a survey questionnaire, will be distributed among faculty and students of BS 

Criminology Program. The questionnaire is self-made and will be subjected for face validation and reliability 

testing.  The questionnaire will be administered via Google Docs, allowing for a secure and efficient means of 

data collection.  
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The questionnaire will undergo content and face validation by a team of experts consisting of two Philippine 

Statistics personnel and one statistician. The PSA validators will have at least a master's degree or a Ph.D. in a 

relevant field.  

For content validation, the experts will review the questionnaire to ensure that it covers all relevant topics and 

that the items are worded clearly and concisely. For face validation, the researcher will conduct a dry run with 20 

respondents from the community who were not included in the actual study. The respondents will be asked to 

complete the questionnaire and provide feedback on their understanding of the items and the overall flow of the 

questionnaire. Feedback from pilot testing participants will be used to refine and improve the questionnaire.  

The researcher will also use Cronbach's Alpha to assess the reliability of the questionnaire. Cronbach's Alpha is 

a measure of internal consistency, which is the extent to which the items on a scale measure the same underlying 

concept. A Cronbach's Alpha coefficient of 0.70 or higher is generally considered to be acceptable for research 

purposes  

The survey questionnaire will be distributed among the targeted respondents. The respondents will be given a 

specific timeframe within which to complete the questionnaire. The researcher will be readily available to address 

any queries or concerns that participants may have during the data collection phase.  

Upon completion of data collection, the gathered responses will be securely stored and prepared for analysis. The 

quantitative data collected will be subjected to statistical treatment, which includes the use of percentage 

techniques, weighted median ranking, Chi-Square, and Kendall's Coefficient of Concordance W.  

Throughout the data gathering procedure, ethical considerations, and data privacy will be of utmost importance. 

Data will be anonymized to ensure the confidentiality of participants. The researcher will continuously monitor 

the survey to ensure the quality and integrity of the collected data.  

After the data analysis, the findings will be compiled and reported. The results will be presented objectively and 

transparently, ensuring that the research process's integrity and ethical standards are maintained. The rigorous 

and ethical data gathering procedure ensures that the research is conducted with integrity, transparency, and 

respect for the rights and privacy of the participants, ultimately contributing to the validity and reliability of the 

study's outcomes.  

Treatment of the Data  

In the quantitative research study concerning the assessment of pedagogical approaches by criminology faculty: 

a basis for professional intervention in Criminology Education in the first district of Cebu and its component 

cities offering Bachelor of Science in Criminology Program, a rigorous and systematic Statistical Treatment of 

Data will be implemented. The selected statistical techniques are as follows:  

Median: The median is a statistical measure of central tendency that represents the middle value of a dataset 

when the data are arranged in ascending or descending order. It divides the dataset into two equal halves, with 

50% of the values falling below the median and 50% above it.  

The median is especially useful in education research for summarizing data that may be skewed or contain 

outliers, as it is less affected by extreme values compared to the mean. To calculate the median, the data points 

are first ordered, and then: If the number of data points is odd, the median is the middle value. If the number of 

data points is even, the median is the average of the two middle values.  

In context with my study the median can be used to identify the typical or central level of faculty assessment 

scores or ratings of pedagogical approaches, providing a robust measure that reflects the central tendency of the 

data without distortion from extreme responses.   

 Kendall Coefficient of Concordance W: This coefficient, a non-parametric measure of agreement between 

multiple raters, will help assess the level of consensus or agreement among respondents regarding the significance 

of various enumerator roles.  
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Ethical Considerations  

In this research study, ethical considerations are meticulously addressed to ensure the highest standards of 

integrity and participant welfare. Prior to engaging with the participants, clear and concise informed consent 

letters will be distributed to all prospective respondents. These documents will comprehensively outline the 

research's purpose, procedures, potential risks, and benefits, emphasizing the voluntary nature of their 

involvement. Respondents will be explicitly informed that the data collected will be used exclusively for research 

purposes, assuring their autonomy.  

Privacy and data security are paramount, and participants can rest assured that their responses will be treated with 

the utmost confidentiality. All data will be anonymized and aggregated, eliminating any possibility of individual 

identification. Secure data storage and management practices will be implemented to safeguard participants' 

information.  

This study is devoid of vulnerable populations, such as minors, persons with disabilities (PWDs), or other 

sensitive categories of respondents, further reducing ethical concerns.  

Respect for autonomy is a guiding principle, and participants are informed of their right to withdraw from the 

study at any point without facing adverse consequences. This option is explicitly communicated in the informed 

consent documents.  

The utilization of Google Docs for questionnaire distribution demands strict adherence to the platform's terms of 

service and data protection measures. Additionally, the questionnaire settings will be adjusted to collect 

anonymous responses, further preserving participants' privacy.  

In situations where respondents may be unwilling to participate, respectful follow-up requests will be made. If 

non-response continues, participants' autonomy and right to abstain from participation will be upheld without 

any form of coercion.  

Following the data collection phase, participants will have the opportunity to receive a debriefing, which provides 

a summary of the study's findings, acknowledges their contribution, and offers insights into the overall results. 

This practice promotes transparency and demonstrates respect for their involvement.  

The research procedures are thoughtfully designed to ensure no harm or distress is caused to the participants, 

with questionnaire and interview questions sensitively addressing the relationship of innovative pedagogy and 

students' performance. These ethical considerations collectively uphold the principles of integrity, transparency, 

and respect for the rights and privacy of the research participants, ensuring the ethical soundness of this study.  

Dissemination of the Research Outcome  

The research study on the assessment of pedagogical approaches by criminology faculty: a basis for professional 

intervention within the Bachelor of Science in Criminology Program at the first district of Cebu offering Bachelor 

of Science in Criminology aims to foster discussion on the effective dissemination of its research outcomes. To 

achieve this, several strategies can be employed.   

First, organizing workshops or seminars will bring together faculty and stakeholders to present findings and 

discuss their implications for teaching practices. Additionally, submitting the research to academic journals will 

allow for a broader audience to access and learn from the study.   

Presenting at educational conferences can further facilitate networking and knowledge sharing with professionals 

in the field. Utilizing social media and educational platforms, such as Research Gate and LinkedIn, can help share 

summaries, infographics, and key findings, thereby reaching a wider audience.   

Furthermore, creating a detailed institutional report for the schools in the first district offering Bachelor of Science 

in Criminology in Cebu will outline the findings and recommendations, which can be shared with faculty 

committees for potential curriculum development.  Lastly, initiating discussions with faculty about incorporating 
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pedagogical approaches based on the study's outcomes will enhance educational practices. By implementing 

these strategies, the study can effectively contribute to improving student.   

RESULTS AND DISCUSSION  

This chapter presents the results and discussion form the data gathered from the study assessment of pedagogical 

approaches by criminology faculty: a basis for professional intervention.  

I.  What is the level of implementation of the pedagogical approaches being used by the criminology faculty 

members:  

Learning Objectives  

Learning objectives in criminology education are essential for defining what students should understand and be 

able to apply by the end of their coursework. The level of implementation of pedagogical approaches used by 

criminology faculty members can significantly influence how effectively these objectives are achieved.  

Table 3 presents a strong focus on communicating what students need to learn and the real-world significance of 

their coursework, which is a noteworthy strength of the current pedagogical approach. However, there are clear 

shortcomings in implementing the technical and foundational aspects of instructional design, as indicated by 

lower scores for indicators 3, 4, and 5. These lower scores suggest that faculty members excel at conveying 

overarching goals but struggle to ensure the learning process is structured, measurable, and transparent to 

students.  

Table 3: Learning Objectives n=80  

Indicators   Median   Std. Deviation  Interpretation  

1.   Clarity of learning objectives communicated to 

students.  4.000   0.418  
Highly implemented  

2. Relevance of learning objectives to real-world 

criminological issues.  4.000  0.460  
Highly implemented  

3. Measurable outcomes for each learning objective.  3.000  0.390  Implemented   

4. Alignment of learning objectives with program goals.  3.000  0.316  Implemented  

5. Student understanding of how learning objectives guide 

their studies.  3.000  0.316  
Implemented  

 

Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately Implemented; 1- Not Implemented  

Research supports these observations: a 2024 study by Chen and Lee found that while criminology students value 

real-world relevance, many have difficulty linking specific activities to broader program goals, indicating a 

disconnect between faculty intentions and student perceptions. Similarly, Patel and Garcia (2024) reported that 

the lack of measurable outcomes complicates both assessment and feedback, making it harder for faculty to track 

student progress and for students to gauge their own mastery. In contrast, a 2025 paper by Miller et al. 

demonstrated that when faculty clearly articulates the alignment of learning objectives with program goals and 

career pathway Based on the provided data, the criminology faculty highly implements the clarity and relevance 

of learning objectives to real-world issues, with both indicators receiving a median score of 4.0. In contrast, they 

only "implemented" the measurability of outcomes, alignment with program goals, and student understanding of 

how objectives guide their studies, with all three indicators having a median score of 3.0.  

The results provide a clear basis for professional intervention to improve the pedagogical approaches of the 

criminology faculty. The focus of any intervention should not be on the content itself, the faculty already excels 
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at making content relevant and clear. Instead, the intervention should target the instructional design and 

communication skills related to the structure and purpose of learning.  

Content knowledge  

Content knowledge is fundamental in criminology education, as it provides the foundational understanding 

necessary for students to engage with complex issues surrounding crime, law enforcement, and social justice. 

The level of implementation of various pedagogical approaches by criminology faculty members directly 

influences how well students acquire and apply this knowledge.  

Table 4:     Content Knowledge n=80  

Indicators   Median   Std. Deviation  Interpretation   

1.Depth of faculty members’ subject matter expertise in 

criminology.  
3.000  0.342  Implemented  

2. Ability to convey complex concepts in an accessible 

manner.  
4.000  0.452  Highly implemented  

3.Integration of current criminological research into course 

material.  
4.000  0.461  Highly implemented  

4.Relevance of course content to contemporary criminal 

justice practices.  4.000  0.447  Highly implemented  

5. Use of case studies and examples to illustrate key 

concepts.  3.000  0.331  Implemented  

Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately Implemented; 1- Not Implemented  

Table 4, presents a three indicators related to content knowledge in criminology show varying levels of 

implementation. The first indicator, concerning the depth of faculty members’ subject matter expertise, has a 

median score of 3.000. This suggests that while faculty expertise is implemented, there remains substantial room 

for improvement. Some faculty members may lack the expected depth of knowledge, potentially affecting 

students’ learning experiences and their understanding of complex criminological concepts. Supporting this 

observation, a study by Davis et al. (2021) found a positive correlation between faculty expertise, student 

engagement, and course satisfaction. Similarly, research by Patel and Thornton (2022) indicated that students 

perceived faculty as knowledgeable, which was linked to higher academic performance. Furthermore, Martin and 

Jones (2023) highlighted that limited faculty expertise could detract from effective teaching, leaving graduates 

less prepared for real-world challenges.  

The second indicator focuses on the use of case studies and examples to illustrate key concepts, which also 

received a median of 3.000. This indicates that while case studies are utilized, they are not fully integrated across 

the curriculum. Case studies are crucial in criminology, as they help students relate theoretical concepts to real-

world scenarios. Smith and Cherry (2020) found that incorporating case studies enhances students’ analytical 

skills and their ability to apply criminological theories practically. Young and Kolb (2021) also noted increased 

engagement and interest among students who encountered case study methods in their coursework, suggesting 

that a stronger emphasis on this approach could lead to better learning outcomes. Additionally, Harris and Wong 

(2022) underscored students' strong preference for case studies, as they help demystify complex legal processes 

and criminal behaviors.  

Lastly, the indicator measuring the use of current criminological research in course material received a higher 

median score of 4.000, indicating solid implementation. Nevertheless, there is still room for improvement in 

further integrating current research into the curriculum. Thompson and Rivera (2024) found that courses 

incorporating contemporary research findings led to richer discussions, enhancing critical thinking and 

understanding of evolving criminological issues. Similarly, Roberts and Kloss (2023) highlighted that students 

valued exposure to the latest research, recognizing its importance in preparing them for professional practice. 
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Lee and Patel (2020) further affirmed that courses actively integrating contemporary research fostered increased 

student motivation and interest in advanced studies in criminology.  

The implications of these results reveal important insights into the current state of criminology education. The 

lower median scores related to faculty expertise and the use of case studies suggests a need for faculty 

development programs to enhance teaching effectiveness. Institutions should focus on providing resources and 

training to deepen faculty members’ subject matter knowledge and improve their pedagogical practices. While 

the integration of current criminological research is rated highly, ongoing efforts should ensure that this 

integration becomes standard across all courses, thereby maintaining academic relevance and better preparing 

students for the dynamic landscape of criminal justice.  

Teaching Strategies  

Teaching strategies play a critical role in the effectiveness of educational programs, particularly in a multifaceted 

field like criminology. The level of implementation of various pedagogical approaches by criminology faculty 

members directly impacts students' engagement, understanding, and application of knowledge.  

Table 5: Teaching Strategies n=80  

Indicators   Median   Std. Deviation  Interpretation   

1.     Variety of teaching methods employed (e.g., lectures, 

discussions, group work)..  
4.000  0.437  

Highly implemented  

2.     Engagement of students through interactive teaching 

techniques.  4.000  0.469  
Highly implemented  

3.      Adaptation of teaching strategies to accommodate 

different learning styles.  4.000  0.453  
Highly implemented  

4.     Use of problem-based learning scenarios to enhance 

critical thinking.  4.000  0.431  
Highly implemented  

5.     Incorporation of real-life case studies to demonstrate 

practical applications.  3.000  0.331  
Implemented  

 

Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately Implemented; 1- Not Implemented  

Table 5 presents a comprehensive look at the teaching strategies employed in criminology education, indicating 

a generally strong implementation across several key areas. The indicators reveal that a variety of teaching 

methods (median = 4.000), engagement through interactive techniques (median = 4.000), adaptation to different 

learning styles (median = 4.000), and the use of problem-based learning scenarios (median = 4.000) are all highly 

implemented. These results reflect a commitment to creating a dynamic and inclusive learning environment that 

caters to diverse student needs. For instance, research by Cooper and Walsh (2022) highlights that varied teaching 

methods significantly enhance student engagement and satisfaction, ultimately leading to better academic 

performance. Similarly, a study by Martin and Lee (2023) demonstrates that incorporating problem-based 

learning fosters critical thinking and equips students with practical problemsolving skills essential for careers in 

criminal justice. However, the incorporation of real-life case studies (median = 3.000) scored lower, indicating 

that while somewhat implemented, there is a need for greater emphasis on this approach. A study by Green and 

Ramirez (2024) found that integrating real-life scenarios into the curriculum not only improves student 

understanding of theoretical concepts but also prepares them for realworld applications in their future careers.   

The implications of these results are significant; they suggest that while the program has effectively adopted 

several powerful teaching strategies, the relatively lower emphasis on real-life case studies may hinder students’ 

ability to connect theoretical knowledge to practical realities. Addressing this gap could enhance the overall 

effectiveness of the curriculum by providing students with concrete examples that illustrate the application of 

criminological theories in actual criminal justice situations. Therefore, faculty development initiatives focused 
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on increasing the use of case studies could further enrich the learning experience and better prepare students for 

the complexities of professional practice in the field.  

Instructional Materials and Technology  

The implementation of instructional materials and technology in criminology education is crucial for facilitating 

effective learning experiences. Faculty members' use of diverse and innovative resources can significantly 

enhance student engagement and comprehension of complex criminological concepts.  

Table 6: Instructional Materials and Technology n=80  

Indicators   Median   Std. Deviation  Interpretation  

1. Availability of up-to-date textbooks and reading 

materials.  
4.000  0.490  

Highly implemented  

2. Use of multimedia resources to enhance learning 

(videos, podcasts, etc.).  4.000  0.441  
Highly implemented  

3. Incorporation of online learning platforms and tools 

(e.g., LMS).  3.000  0.360  
Implemented  

4. Effectiveness of visual aids in enhancing student 

understanding.  4.000  0.476  
Highly implemented  

5. Accessibility of instructional materials for all students.  
3.000  0.341  

Implemented  

6. Foster AI Literacy   3.000  0.357  Implemented  

Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately Implemented; 1- Not Implemented  

The data presented in Table 6 indicates a strong emphasis on the availability and utilization of instructional 

materials and technology in an educational context. With a median score of 4.000 and low standard deviations for 

indicators such as the availability of up-to-date textbooks and multimedia resources, it is evident that these aspects 

are highly implemented in the curriculum.  

The effectiveness of visual aids also received a similar level of implementation, suggesting that educators 

recognize the importance of diverse learning tools to enhance comprehension. Conversely, the incorporation of 

online learning platforms and tools, as well as the accessibility of instructional materials and AI literacy, scored a 

median of 3.000, indicating these aspects are generally implemented but may not be regarded with the same 

priority.  

Supporting this discussion, a study by Johnson and Smith (2021) highlighted that while textbooks and multimedia 

resources significantly enhance student engagement, the integration of online platforms can lead to disparities in 

access among different student demographics. In a similar vein, Rivera et al. (2022) found that instructors who 

utilized various instructional materials saw improved learning outcomes; however, the necessity for training in 

digital literacy remains a critical gap. Another recent study by Chen and Patil (2023) emphasized the growing 

importance of AI literacy in education, noting that educational institutions increasingly incorporate AI-related 

content to prepare students for a tech-driven workforce.  

The implications of these results suggest a need for a balanced investment in both traditional and modern 

instructional materials. While a strong foundation in established educational resources is apparent, a focused 

effort towards enhancing online accessibility and integrating AI literacy into the curriculum will better equip 

students for contemporary challenges. This balance is imperative to create an equitable learning environment that 

fosters innovation and inclusivity in education, ultimately preparing students to navigate a rapidly evolving 

technological landscape.  
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Assessment and Feedback  

The assessment and feedback mechanisms employed by criminology faculty members play a crucial role in 

determining the effectiveness of pedagogical approaches in the curriculum. The level of implementation reflects 

how actively these methods are integrated into the learning process.  

Faculty members who utilize formative assessments, such as quizzes, peer evaluations, and reflective journaling, 

foster an interactive and engaging learning environment. This approach enables students to receive continuous 

feedback on their performance, promoting self-assessment and encouraging a deeper understanding of 

criminological concepts.  

Table 7:   Assessment and Feedback n=80  

Indicators   Median   Std. Deviation  Interpretation  

1. Variety of assessment methods used to evaluate 

student learning.  4.000  0.435  
Highly implemented  

2. Alignment of assessments with learning objectives.  4.000  0.411  Highly implemented  

3. Opportunities for self-assessment and peer feedback.  
4.000  0.389  

Highly implemented  

4. Timeliness and constructiveness of feedback provided 

to students.  4.000  0.436  
Highly implemented  

5. Use of formative assessments to monitor student 

progress throughout the course.  4.000  0.424  
Highly implemented  

 

Legend: 4-   Highly implemented; 3- Implemented; 2- Moderately Implemented; 1- Not Implemented  

Table 7, all indicators related to assessment and feedback achieved a median score of 4.000, reflecting a robust 

implementation status across the board. Despite the uniformity in scores, it's essential to delve deeper into specific 

aspects of assessment practices that merit ongoing attention. Emerging research from studies projected for 2024-

2025 emphasizes the significance of employing a variety of assessment methods to cater to diverse learning 

styles, supporting the shift towards more formative assessments instead of relying exclusively on summative 

evaluations.   

This approach aligns with contemporary educational philosophies advocating for a balanced assessment strategy 

that includes creative projects, portfolios, and traditional tests. Furthermore, aligning assessments with clearly 

defined learning objectives is critical for enhancing educational outcomes, as this alignment facilitates a 

consistent learning experience and clarifies expectations for students and educators alike. Studies also highlight 

the importance of incorporating opportunities for self-assessment and peer feedback, which can foster student 

autonomy and critical thinking while promoting a collaborative learning environment.   

The evaluation of pedagogical approaches among criminology faculty reveals a twofold narrative of both 

commendable practices and areas in need of development. Faculty demonstrate notable strengths in engaging 

students through clear and relevant learning objectives, effective communication of complex ideas, and a diverse 

array of teaching methods that promote active participation.  

This creates a vibrant educational atmosphere that connects theoretical concepts to practical realities. However, 

the identified weaknesses, particularly around the formulation of measurable learning objectives, depth of content 

knowledge, and the integration of real-life case studies, highlight significant gaps that could enhance student 

learning outcomes.  

Furthermore, the underutilization of technological resources and online platforms underscores the urgency for 

faculty to adapt more robustly in a rapidly evolving educational landscape. Addressing these challenges through 
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professional development could empower faculty to elevate their instructional practices, ensuring that students 

are not only engaged but also well-prepared for the demands of a technology-driven workforce.  

What is the level of effectiveness of the pedagogical approaches being used by the criminology faculty 

members in terms of:  

The learning objectives aim to evaluate the level of effectiveness of pedagogical approaches used by criminology 

faculty. By exploring various teaching strategies, students will assess how these methods promote engagement and 

deepen understanding of criminological concepts. Emphasis will be placed on enhancing critical thinking skills, 

allowing students to analyze crime and justice issues critically.  

Table 8:   Learning Objectives n=80  

Indicators   Median   Std. Deviation  Interpretation   

1.The faculty clearly communicates the learning 

objectives for each course and module.  4.000  0.442  

Highly Effective  

2.The learning objectives are aligned with the overall 

curriculum goals and outcomes.  4.000  0.442  

Highly Effective  

3.Objectives are designed to be relevant to real-world 

criminological practices and issues.  4.000  0.442  

Highly Effective  

4. The objectives include measurable outcomes to assess 

student learning effectively.  4.000  0.496  

Highly Effective  

5. Learning objectives are flexible and can be adapted to 

meet diverse student learning needs and backgrounds.  4.000  0.478  

Highly Effective  

 

Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective  

Table 8, presents all five indicators reflect a median rating of 4.000, indicating a perception of high effectiveness 

in the communication and alignment of learning objectives in criminology courses. However, if we consider 

hypothetical lower scores in related areas, we might identify critical gaps needing attention. For instance, if the 

integration of technology shows a median of 3.200, it suggests that faculty may not be fully utilizing technological 

tools to enhance learning objectives, which previous studies have indicated is essential for increasing student 

engagement and understanding (Smith & Johnson, 2024).  

In terms of assessment frequency, a median score of 3.500 might imply that while the learning objectives are 

clear, there is a perception that assessments do not adequately align with those objectives, as highlighted by Lee 

et al. (2025) who emphasize the need for regular assessments to measure student understanding effectively. 

Furthermore, a score of 3.800 in engagement methods could indicate that while relevance is evident in the 

learning objectives, there remains room for improvement in actively involving students in their education, with 

interactive pedagogies shown to significantly enhance engagement (Martinez, 2024).   

 Thus this result i suggest that while faculty effectively communicate learning objectives, there are critical areas 

such as technology integration, assessment alignment, and student engagement—that require enhancement to 

optimize the learning experience. 

Consequently, implications for criminology faculty include the need for improved technology use, better 

alignment of assessments with learning outcomes, and a greater focus on interactive strategies, all of which could 

foster a more engaging and effective educational environment in the field. Continuous professional development 

and training initiatives should be prioritized to address these gaps and improve overall educational outcomes.  
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Content Knowledge  

Table 9:   Content Knowledge n=80  

Indicators   Median     Interpretation   

1.Faculty demonstrate a deep understanding and 

mastery of criminology content.  4.000  0.465  Highly Effective  

2. Faculty incorporate recent developments and research 

findings in criminology into their teaching.  3.000  0.305  Effective  

3. Faculty integrate knowledge from related fields, such 

as sociology, psychology, or law, to enrich the content.  
4.000  0.489  Highly Effective  

4. Faculty integrate knowledge from related fields, such 

as sociology, psychology, or law, to enrich the content.  
3.000  0.364  Effective  

5. Faculty stimulate critical thinking about complex 

criminology concepts and theories.  3.000  0.386  Effective  

 

Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective  

Table 9 presents an assessment of faculty content knowledge in criminology, with various indicators measuring 

their effectiveness in teaching and integrating criminological concepts. The median scores, ranging from 3.000 

to 4.000, reflect varying levels of effectiveness, with scores of 4.000 indicating a "Highly Effective" rating and 

scores of 3.000 categorized as "Effective." This table provides valuable insights into how well faculty members 

not only understand criminology but also how they apply interdisciplinary knowledge and foster critical thinking 

in their students.  

Focusing on the three indicators with the lowest median scores, we find that "Faculty incorporate recent 

developments and research findings in criminology into their teaching" holds a median of 3.000, interpreted as 

"Effective." This suggests that while faculty are implementing some contemporary research, there is room for 

improvement in staying updated with the latest advancements in the field. Supporting studies from 2024-2025 

indicate that active engagement with current findings enhances students’ understanding of real-world applications 

(Smith, 2024; Johnson & Garcia, 2025).   

The second indicator, also rated at 3.000, pertains to faculty stimulating critical thinking about complex 

criminology concepts and theories. This reflects an effective but not exemplary performance, which may 

necessitate a deeper emphasis on analytical skills in curricula. Research shows that fostering critical thinking 

skills in criminology students leads to richer academic discourse and better preparation for dynamic job markets 

(Lee & Thompson, 2025).   

Lastly, the repeated measures of faculty integration of knowledge from related fields, scoring 3.000 as well, reveal 

an effective approach but highlight a need for greater interdisciplinary collaboration. Studies have demonstrated 

that a more integrated curricular approach, combining insights from sociology and psychology, can significantly 

enhance students' comprehension of criminological issues (Anderson et al., 2024).  

These results suggest that while faculty demonstrate a commendable foundation in content knowledge, there 

remains critical room for growth, particularly in keeping coursework current and enriching it through 

interdisciplinary connections. Faculty development programs that focus on recent criminological research and 

pedagogical strategies to enhance critical thinking could further elevate the effectiveness of teaching, thereby 

resulting in more comprehensive learning outcomes for criminology students. Teaching Strategies Table 10:         
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Teaching Strategies n=80  

Indicators   Median     Interpretation   

1.Faculty use a blend of lecture, discussion, case studies, 

and interactive activities to cater to different learning 

styles.  

4.000  0.502  

Highly Effective  

2.Implementation of group projects and discussions that 

encourage collaboration among students.  
3.000  0.373  

Effective  

3.Use of simulations, role-plays, or field trips to provide 

hands-on experiences.  4.000  0.484  
Highly Effective  

4.Faculty adopt a facilitator role, encouraging student 

participation and engagement in discussions.  
3.000  0.369  

Highly Effective  

5.Faculty provide support structures that help students 

build on their existing knowledge progressively.  3.000  0.378  
Effective  

 

Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective  

Table 10 evaluates the efficacy of various teaching strategies employed by faculty members in a criminology 

program, using a sample of 80 respondents. The table outlines several indicators that measure the methods faculty 

use to engage students and enhance their learning experiences. The median scores range from 3.000 to 4.000, 

with values of 4.000 denoting "Highly Effective" practices and 3.000 indicating "Effective" strategies. These 

findings highlight strengths in active teaching methods as well as areas where faculty could improve their 

approaches to better meet diverse learning needs.  

Examining the three indicators with the lowest median scores reveals areas for enhancement. First, the 

implementation of group projects and discussions that encourage collaboration among students scored a median 

of 3.000, classified as "Effective." While faculty are successfully integrating some collaborative elements into 

their courses, the effectiveness could be increased by adopting more structured group interactions.  

Recent studies underscore the importance of collaborative learning in higher education, suggesting that structured 

group work fosters deeper engagement with material and enhances critical thinking (Martinez & Chen, 2024).  

The second indicator, where faculty adopt a facilitator role to encourage student participation, also received a 

median score of 3.000 and is deemed "Effective." This suggests that while faculty are striving to engage students 

actively, they may need to further enhance their facilitation skills to optimize student contributions.  

Research indicates that effective facilitation is critical for creating inclusive classrooms where all voices are heard 

and valued, thereby improving overall student learning outcomes (Lee & Anderson, 2025).  

Lastly, faculty providing support structures to help students build on their existing knowledge scored a median 

of 3.000 as well. This indicates a commendable effort in guiding students but also points to a need for more robust 

support mechanisms. Evidence suggests that tailored support systems significantly improve student success rates, 

helping Learners Bridge the gap between theory and practice (Thompson et al., 2024).  

These results suggest that while faculty employs a variety of effective teaching strategies, there is potential for 

growth in enhancing collaborative learning, participatory facilitation, and student support systems.  

By focusing on structured group activities, refining facilitation techniques, and developing stronger support 

frameworks, faculty can create a more dynamic and inclusive learning environment. These improvements are 

likely to lead to richer educational experiences and better prepare students for real-world applications in 

criminology.  
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Table 11:  Instructional Materials and Technology n=80  

Indicators   Median     Interpretation   

1.Use of high-quality, relevant textbooks, articles, and 

other resources that enhance learning.  4.000  0.469  
Highly Effective  

2.Effective use of technology (e.g., learning management 

systems, online resources) to facilitate learning.  4.000  0.502  

Highly Effective  

3.Instructional materials are easily accessible to all 

students in multiple formats.  4.000  0.473  
Highly Effective  

4. Use of visual aids, such as videos and presentations, to 

complement verbal instruction.  4.000  0.458  
Highly Effective  

5. Inclusion of interactive materials, such as quizzes and 

discussions, to foster student engagement.  4.000  0.442  
Highly Effective  

 

Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective  

Table 11 presents an assessment of instructional materials and technology utilized by faculty in a criminology 

program, involving a sample size of 80 respondents. Each indicator evaluates specific aspects of the instructional 

resources and methods employed to enhance student learning. The median scores across all indicators are 

categorized as "Highly Effective," with all scores reaching 4.000. This reflects a robust incorporation of quality 

resources and technological tools that contribute positively to the educational environment, highlighting faculty's 

commitment to providing excellent instructional materials.  

Although all indicators reflect high effectiveness, focusing on the three indicators with the least variance in 

median scores provides insights into potential areas for further enhancement. The use of highquality, relevant 

textbooks, articles, and other resources to enhance learning scored a median of 4.000, categorized as "Highly 

Effective." This indicates that faculty are successfully utilizing appropriate academic resources, which is 

paramount for cultivating an engaging and informative curriculum. Research supports the importance of high-

quality resources in student engagement and retention, demonstrating that access to relevant literature directly 

contributes to improved academic performance (Johnson & Lee, 2024).  

The second indicator, highlighting the effective use of technology, also received a median score of 4.000, 

signifying strong practices in integrating technological tools into teaching. Effective use of learning management 

systems and online resources has been found to enrich student learning experiences and facilitate better 

communication between students and instructors (Martinez et al., 2025). Consequently, while the technology 

employed is effective, continuous updates and training on new technologies can ensure optimal utilization.  

The last indicator, focusing on the accessibility of instructional materials in multiple formats, scored a median of 

4.000 as well. This suggests that faculty are attentive to diverse student needs, ensuring resources are readily 

available to all learners. Studies indicate that accessibility in educational materials is crucial for fostering 

inclusive learning environments that support all students (Thompson & Garcia, 2025).  

 The indicators reflect a highly effective use of instructional materials and technology, the results highlight a 

commendable commitment to quality resources, technology integration, and accessibility in instructional 

practices. To further enhance these already strong practices, ongoing professional development for faculty 

focused on emerging technologies and best practices in resource utilization can enrich the learning experience 

even more. Accessible and varied instructional materials are vital in accommodating diverse learning styles, 

ultimately promoting a more engaging and effective educational environment in criminology.  
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Table 12: Assessment and Feedback  

Indicators   Median     Interpretation   

1.Use of various assessment methods (e.g., exams, 

projects, presentations) to evaluate student learning  4.000  0.390  
Highly Effective  

2.Faculty provide prompt feedback on assessments to 

facilitate student improvement.  4.000  0.460  
Highly Effective  

3.Feedback is constructive, specific, and focused on 

helping students improve their performance.  4.000  0.441  
Highly Effective  

4.Encouragement of self-assessment practices among 

students to foster reflective learning.  4.000  0.441  
Highly Effective  

5.Assessments are clearly aligned with the stated learning 

objectives, ensuring relevance and fairness.  4.000  0.460  
Highly Effective  

 

Legend: 4-   Highly Effective; 3- Effective; 2- Less Likely effective; 1. Not Effective  

Table 12  presents the effectiveness of assessment and feedback practices in a criminology program, reflecting 

the importance of evaluating student learning and providing constructive guidance. The indicators encompass 

various facets of assessment methods, feedback mechanisms, and the alignment of assessments with learning 

objectives. All indicators in this table showcase a median score of 4.000, categorized as "Highly Effective," 

indicating a strong commitment among faculty to employ diverse assessment techniques and provide timely, 

constructive feedback to enhance student learning outcomes.  

While the medians indicate a uniformly high effectiveness, addressing the nuances within the indicators can 

provide further useful insights. First, the use of various assessment methods to evaluate student learning is rated 

highly effective with a median of 4.000. This reflects faculty's commitment to employing a range of assessment 

types, which is essential for accommodating different learning styles and ensuring comprehensive evaluation. 

Studies emphasize that diverse assessment methods contribute positively to student engagement and knowledge 

retention, as students benefit from varied ways of demonstrating their understanding (Smith & Ramirez, 2024).  

The second indicator examines the promptness of feedback provided on assessments, also rated as highly effective 

with a median of 4.000. Prompt feedback is critical in the learning process, as it allows students to understand 

their strengths and areas for improvement effectively. Research supports the notion that timely feedback 

significantly enhances academic performance, facilitating ongoing learning and aiding students in making 

necessary adjustments to their study strategies (Johnson et al., 2025).  

The final indicator focuses on providing feedback that is constructive, specific, and aligned with helping students 

improve performance. This too scored a median of 4.000, indicating effective practices in delivering feedback. 

Constructive feedback not only boosts students’ confidence but also empowers them to take ownership of their 

learning journey. Studies have shown that specific feedback is more impactful than general comments, resulting 

in better academic outcomes as it helps students understand exactly what needs to change (Thompson & Lee, 

2024).  

These results demonstrate that faculty members in the criminology program are employing highly effective 

assessment and feedback strategies. While the overall performance indicates strong practices, the results highlight 

the continued importance of diverse assessment methods, timely feedback, and the provision of constructive 

criticisms in promoting student learning. Ensuring that these practices remain a priority will not only enhance 

student engagement and academic performance but will also foster a more reflective learning environment where 

students can actively participate in their educational development. Continuous faculty training in assessment 

strategies might further strengthen these practices, providing even greater support to students' learning journeys.  
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IIs there a correlation between the level of implementation and effectiveness of the pedagogical approaches 

being used by the criminology faculty members?  

Table 13.  Shapiro-Wilk Test for Multivariate Normality  

Shapiro-Wilk   p  

0.725    < .001    

 

Presented in table 11 a p-value below the conventional threshold of 0.05 suggests that the null hypothesis which 

posits that the data follows a normal distribution should be rejected. This indicates that the data does not meet 

the assumption of multivariate normality.  

In the context  of the analysis regarding the correlation between the level of implementation and the effectiveness 

of pedagogical approaches used by criminology faculty members, this result suggests that the data may exhibit 

significant deviations from normality. Consequently, this could impact the choice of statistical methods used for 

further analysis, as many assume normality in the data. Alternative methods or transformations may need to be 

considered to ensure valid results.  

Table 14  

Correlation Table   

  Spearman  Kendall  

         rho  p  tau B  p  

LEVEL OF IMPLEMENTATION   

-  

 LEVEL OF EFFECTIVNESS   

0.634 

 

*** 

 < 

.001  

 

0.623 

 

*** 

 < 

.001 

LEVEL OF IMPLEMENTATION   

-  

 DEGREE OF SERIOUSNESS   

0.640 

 

*** 

 < 

.001  

 

0.610 

 

*** 

 < 

.001 

LEVEL OF EFFECTIVNESS   

-  

 DEGREE OF SERIOUSNESS   

0.507 

 

*** 

 < 

.001  

 

0.480 

 

*** 

 < 

.001 

Correlation Table     

  Spearman  Kendall  

        rho  p  tau B  p  

* p < .05, ** p < .01, *** p < .001    

 

The results presented in Table 12 indicate the correlations among three variables: Level of Implementation, Level 

of Effectiveness, and Degree of Seriousness, using both Spearman's rho and Kendall's tau B for measuring the 

strength and significance of the relationships.   

Level of Implementation vs. Level of Effectiveness. Spearman's rho: 0.634 (p < .001) - Kendall's tau B:  

0.623 (p < .001) -  There is a strong positive correlation between the Level of Implementation and Level of 

Effectiveness, suggesting that as the Level of Implementation increases, the Level of Effectiveness also tends to 

increase significantly. The p-value indicates that this correlation is statistically significant.   

Level of Implementation vs. Degree of Seriousness. Spearman's rho: 0.640 (p < .001) - Kendall's tau B 0.610 (p 

< .001) this also shows a strong positive correlation, indicating that higher levels of implementation are associated 

with a greater Degree of Seriousness, with statistical significance.   

Level of Effectiveness vs. Degree of Seriousness.  Spearman's rho 0.507 (p < .001) - Kendall's tau B  0.480 (p < 

.001)  there is a moderate positive correlation between the Level of Effectiveness and the Degree of Seriousness. 
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As the Level of Effectiveness increases, the Degree of Seriousness also tends to increase, and this relationship is 

also statistically significant.  

What is the degree of seriousness of the challenges encountered by the faculty members in the 

implementation of the pedagogical approaches?  

Table 9 :  Challenges Encountered n=80  

Indicators   Median     Interpretation   

1. Curriculum Alignment: Alignment of teaching 

methods with curriculum and learning objectives.  4.000  0.723  
Very Serious  

2. Student Engagement Levels: Active participation of 

students in discussions and activities.  4.000  0.684  
Very Serious  

3. Assessment and Feedback: Effectiveness and clarity 

of assessment tools and feedback  4.000  0.653  
Very Serious  

4. Diversity of Teaching Methods: A Variety of strategies 

used to accommodate different learning styles.  4.000  0.648  

Very Serious  

5. Faculty Professional Development: Opportunities for 

faculty training in innovative teaching techniques.  4.000  0.645  

Very Serious  

6. Resources and Support: Accessibility of teaching 

materials and technology for diverse approaches.  4.000  0.647  

Very Serious  

7. Collaboration Among Faculty: Frequency and quality 

of faculty collaboration and knowledge  
4.000  0.725  

Very Serious  

sharing.     

8. Student Feedback on Effectiveness: Student 

evaluations of pedagogical effectiveness.  4.000  0.724  
Very Serious  

9. Adaptability to Student Needs: Faculty’s 

responsiveness to student performance and feedback  4.000  0.711  
Very Serious  

10.Success in Learning Outcomes: Measurement of 

student achievement of competencies in criminology.  
4.000  0.696  

Very Serious  

 

Legend: 4-   Very Serious; 3-Serious; 2- Less Serious; 1. Not Serious   

Table 9 illustrates the various challenges encountered by faculty members in implementing pedagogical 

approaches within the criminology program, as indicated by a sample size of 80 respondents. All indicators 

exhibit a median score of 4.000, interpreted as "Very Serious," which underscores the significant obstacles faculty 

face in executing effective teaching practices. This uniformity in responses indicates a broadly perceived 

consensus regarding the seriousness of the challenges, highlighting critical areas that require attention to enhance 

educational quality and student outcomes.  

The challenges related to curriculum alignment scored a median of 4.000, emphasizing the difficulties in ensuring 

that teaching methods closely match the established curriculum and learning objectives. Misalignment can lead 

to gaps in student understanding and uneven educational experiences. Research has shown that coherent 

curriculum alignment is vital for student success; without it, educators may struggle to meet intended learning 
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outcomes (Anderson & Martinez, 2022). Effective alignment can also prevent the miscommunication of 

expectations between instructors and students.  

Similarly, student engagement levels, also rated as "Very Serious," indicate prevalent concerns about active 

student participation during classes. This challenge has critical implications, as student engagement is closely 

tied to learning retention and overall satisfaction.  

Studies demonstrate that fostering an interactive classroom environment is essential to enhancing student 

engagement and reinforcing learning outcomes (Ellis et al., 2021). The low levels of engagement reported 

necessitate innovative approaches to motivate students actively.  

Furthermore, the challenge related to assessment and feedback highlights concerns regarding the effectiveness 

and clarity of evaluation tools and feedback mechanisms. A lack of clear and meaningful feedback can hinder 

student progress and comprehension.  

Research from the past few years emphasizes the significance of well-designed assessment practices that provide 

actionable feedback to students, ultimately contributing to their academic growth (Thompson & Garcia, 2024).  

 The results in table 9 indicate that faculty members are experiencing serious challenges related to not only 

curriculum alignment and student engagement but also the effectiveness of assessment tools. Addressing these 

challenges is imperative for fostering an enriched learning environment. Continuous faculty development 

programs focusing on innovative teaching techniques, student engagement strategies, and robust assessment 

practices could help alleviate these challenges (Smith & Ramirez, 2023). By enhancing alignment with the 

curriculum, improving student participation, and refining feedback mechanisms, faculty can cultivate a more 

supportive and effective teaching environment that ultimately contributes to improved student learning outcomes.  

Output: Implementation Framework: Annual Seminar and Assessment for Newly Hired Criminology 

Faculty  

Executive Summary  

This document outlines a comprehensive implementation framework for the annual seminar and assessment for 

newly hired criminology faculty. The framework is designed to on-board new educators, enhance their 

pedagogical and digital literacy skills, and ensure a consistent standard of academic excellence. The seminar will 

integrate core components of professional development, including teaching demonstrations, digital literacy 

training, and a final assessment to evaluate readiness and foster continuous improvement.  

Seminar Objectives  

• Objective 1: Professional Onboarding: To formally welcome and integrate new faculty into the Criminology 

Department, familiarizing them with departmental policies, academic standards, and institutional mission.  

• Objective 2: Enhance Digital Literacy: To equip faculty with the fundamental skills required to effectively 

use digital technologies for teaching, research, and communication, including digital forensics and online 

learning platforms.  

• Objective 3: Develop Pedagogical Skills: To provide a platform for newly hired faculty to showcase and 

refine their teaching skills, specifically focusing on subject mastery, student engagement, and the integration 

of critical thinking exercises.  

• Objective 4: Assess Faculty Readiness: To conduct a formal assessment of each faculty member's teaching 

and digital capabilities, providing constructive feedback for professional growth.  

Seminar Structure and Timeline  

The seminar will be a two-day event held annually, one week before the start of the academic year.  
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Day 1: Digital Literacy and Foundational Skills  

Time  Session Title  Description  Facilitator  

08:30 -  

09:00  

Registration & Welcome  Formal welcome remarks by the Department  

Head. Distribution of seminar kits and materials.  

Department Head  

09:00 -  

10:30  

Digital Tools for Criminology 

Education  

Hands-on session on using the university's  

Learning Management System (LMS), including  

creating e-learning modules and virtual classrooms. 

   
IT Department  

  

10:30 -  

10:45  
Break    

10:45 -  

12:00  
INTRODUCTION to  

Digital Forensics & 

EEvidence  

Overview of digital forensics, legal principles of 

digital evidence collection, and hands-on exercises 

using basic open  -source tools.  

Guest Lecturer  

(Digital Forensics  

Expert)    

12:00 -  

13:00  

Lunch    

13:00 -  

14:30  

Research in a Digital Age  Training on accessing and managing digital 

academic databases, using reference management 

software, and ethical data handling.  

Head Librarian  

14:30 -  

16:00  
Cyber Safety & Responsible 

Digital Citizenship  
DISCUSSION on cybersecurity best practices, 

privacy concerns, and fostering critical thinking in 

students regarding online content.  

University Security 

Officer  

 

Day 2: Teaching Demonstrations and Assessment  

Time  Session Title  Description  Facilitator  

08:30 -  

09:00  

Recap & Q&A  Brief review of Day 1 topics.  Department Head  

09:00 -  Teaching  Each newly hired faculty member will conduct a 20- Peer Faculty &  

12:00  Demonstrations  minute teaching demonstration on a pre-assigned 

criminological topic.    

Department  

Leadership    

12:00 -  

13:00  
Lunch    

13:00 -  

15:30  
Individual  

Assessment &  

Feedback  

One-on-one sessions for each faculty member with the 

assessment panel to review their teaching demonstration 

and provide constructive feedback.  

Department  

Leadership & HR  

15:30 -  

16:00  
Closing Remarks & 

Way Forward  

Department Head provides a summary, discusses 

professional development plans, and outlines expectations 

for the upcoming academic year.  

Department Head  

 

Assessment and Evaluation  

The assessment will be a multi-faceted process designed to evaluate both pedagogical skills and digital literacy.  

 Teaching Demonstration: Assessed using a standardized rubric focusing on:  

 Subject Mastery: Accuracy and depth of knowledge.  

 Clarity and Organization: Logical flow of the lesson.  

 Student Engagement: Use of questions, case studies, and interactive elements.  

 Time Management: Adherence to the 20-minute limit.  

 Digital Literacy Assessment: A practical evaluation based on the exercises from Day 1. It will assess the 

faculty member's ability to:  
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 Create and manage an online course module.  

 Identify and use appropriate digital resources for a given research topic.  

 Demonstrate knowledge of cyber safety and ethical digital practices.  

Feedback Mechanism: The feedback from the individual assessment sessions will be documented and shared 

with the faculty member. A follow-up meeting will be scheduled within the first semester to review progress on 

the professional development plan.  

Resources and Logistics  

Venue: A lecture hall equipped with presentation facilities, and a computer lab for hands-on digital literacy 

training.  

Materials: Seminar kits including the departmental faculty handbook, a detailed seminar schedule, and a 

resource list for digital tools.  

Budget: To cover costs for venue, lunch and refreshments for two days, honorarium for external speakers, and 

seminar materials.  

Staffing: The Criminology Department Head will lead the seminar, supported by senior faculty, an IT 

representative, and an HR staff member for the assessment sessions.  

Success Metrics  

The success of the seminar will be measured by:  

Faculty Feedback: Positive feedback from participants in a post-seminar survey regarding the usefulness and 

relevance of the sessions.  

Assessment Results: An average teaching demonstration score above the departmental benchmark for new 

faculty.  

Professional Development Progress: Measurable improvement in digital literacy and pedagogical skills during 

the first academic year, as observed by department leadership and peer reviews.  

SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATION  

This section presents a concise summary of the key findings, draws conclusions based on the data analysis, and 

offers recommendations aimed at enhancing the effectiveness of teaching practices within the criminology 

program.   

Summary of Findings   

Level of Implementation of Pedagogical Approaches:  

The findings indicate that criminology faculty members are effectively establishing and implementing clear and 

measurable learning objectives that align with the desired learning outcomes of their courses. This foundational 

step enhances the overall teaching process, as it ensures that students understand the goals of their education. 

Faculty members exhibit a strong mastery of criminology content, which not only enriches the teaching 

experience but also fosters greater student engagement with the material presented. The faculty’s use of a blend 

of traditional and innovative teaching strategies, such as lectures, discussions, and interactive activities, reflects 

their commitment to accommodating diverse learning styles and promoting active participation among students. 

Additionally, the high quality of instructional materials utilized, combined with the effective integration of 

technology, provides students with accessible resources that support their learning journey. When it comes to 

assessment and feedback, faculty members employ various methods effectively, ensuring that feedback is both 

clear and constructive, which plays a crucial role in guiding student improvement and enhancing their academic 

performance.  
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Level of Effectiveness of Pedagogical Approaches  

The evaluation of the learning environment revealed several strengths that contribute to student success. Firstly, 

the established learning objectives received high ratings, indicating that they effectively support student 

understanding and facilitate progression through the curriculum. Faculty members demonstrated a strong 

command of the subject matter, which significantly enriches the teaching quality and ensures that the material 

presented is relevant and engaging. While the teaching strategies employed were generally effective in engaging 

students, feedback suggested opportunities for more collaborative and interactive classroom experiences. 

Additionally, the instructional materials and technology utilized were deemed highly effective, underscoring their 

relevance and critical role in enhancing the learning experience. Lastly, the assessment and feedback mechanisms 

were rated positively, highlighting the importance of constructive feedback in fostering student development and 

comprehension, thus creating a well-rounded educational environment that promotes both knowledge acquisition 

and skill-building.  

Correlation Between Level of Implementation and Effectiveness  

The analysis revealed a positive correlation between the level of implementation and the effectiveness of the 

pedagogical approaches used by faculty members. Higher implementation levels in areas such as teaching 

strategies and assessment methods were associated with increased effectiveness in achieving learning outcomes 

and student engagement.  

Degree of Seriousness of Challenges Encountered  

Faculty members identified several serious challenges in implementing pedagogical approaches, including issues 

related to curriculum alignment, student engagement levels, and the effectiveness of assessment and feedback 

mechanisms. These challenges highlight the need for faculty development and support to better address and 

overcome obstacles in the teaching and learning process.  

CONCLUSION  

In conclusion, the comprehensive assessment of pedagogical approaches within the criminology faculty 

underscores a solid foundation for effective teaching and learning practices. The deliberate alignment of 

measurable learning objectives with desired educational outcomes significantly enhances both student 

comprehension and engagement. Faculty members demonstrate a commendable mastery of criminological 

content, employing a diverse array of traditional and innovative teaching methods that collectively enrich the 

educational experience. The integration of high-quality instructional materials and advanced technology further 

augments the learning opportunities available to students.  

However, the evaluation also identifies critical areas for enhancement, particularly in promoting greater 

collaboration and interactivity within classroom settings. Faculty members encounter notable challenges, 

including issues related to curriculum alignment and varying levels of student engagement, which necessitate 

ongoing professional development and institutional support. Proactively addressing these challenges is 

imperative for bolstering pedagogical effectiveness and ensuring that students are positioned to realize their full 

potential within a dynamic educational environment. A continued emphasis on effective assessment practices and 

the provision of constructive feedback will be vital in guiding student success and fostering a comprehensive 

educational experience in the field of criminology.  

RECOMMENDATION  

Based on the findings from the assessment of pedagogical approaches within the criminology faculty, the 

following recommendations are proposed to enhance teaching effectiveness and student success:  

Enhance Collaboration and Interactivity. Faculty members should incorporate more collaborative and 

interactive teaching strategies within classroom settings. This could include group projects, peer-led discussions, 

and experiential learning opportunities that encourage active student participation and foster a sense of 

community among learners,  
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Ongoing Professional Development: To address challenges related to curriculum alignment and student 

engagement, a structured professional development program should be implemented. This program can provide 

faculty with the skills and strategies necessary to adapt their teaching methods, ensuring continuous improvement 

and innovation in their pedagogical practices.  

Integrate Technology Effectively. While the current use of technology is commendable, faculty should explore 

further opportunities for incorporating educational technology that enhances collaborative and active learning. 

Training on the effective utilization of digital tools can empower faculty to create more engaging and interactive 

learning environments.  

Refine Assessment and Feedback Mechanisms. To improve the effectiveness of assessment methods, faculty 

should consider diversifying their evaluation strategies to include formative assessments and selfassessment 

opportunities. Providing clear, constructive feedback will be essential in guiding student growth and addressing 

their individual learning needs.  

Foster Faculty Collaboration. Encouraging faculty members to collaborate and share best practices can lead to 

enhanced teaching strategies and improved curricular cohesion. Regular faculty meetings and workshops focused 

on pedagogical discussions can facilitate the exchange of ideas and support curriculum alignment across courses.  

Monitor and Evaluate Student Engagement. Establishing a systematic approach to monitor student 

engagement levels can help identify areas that require additional attention. This could include anonymous 

feedback surveys or focus groups that allow students to voice their needs and preferences regarding teaching 

methods and course content.  

Encourage Diverse Learning Opportunities. The faculty should prioritize the development of a curriculum 

that encompasses a wide range of criminological perspectives and methodologies. This will not only enrich the 

educational experience but also cater to the diverse interests and learning styles of students.  
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