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Abstract : Purpose: The integration of the creative arts into 
individual subjects in primary school education enhances the 
teaching of challenging topics in those subjects. However, 
teachers teach subjects individually without the integration of 
creatives hindering the understanding of students during lessons. 
This study focused on the teaching of "challenging to teach 
topics" in three subjects: English Language, Mathematics and 
Natural Science using creative art methods.  

Design/methodology/approach: A sample of 261 respondents was 
purposively selected for the study. The sample involved basic 
school students from the Kwame Nkrumah University of Science 
and Technology Primary School. Besides, the study employed 
interviews and observation to gather qualitative data.  

Findings: The study found that the teachers used textual 
materials without interactive activities during teaching. Also, the 
teachers employed the lecture method of teaching topics which 
made it difficult for students to understand the lessons. The 
introduction of creative arts to teach the "Challenging to teach 
topics" positively influenced class participation and engagement 
and subsequently, the academic performance of the students. 
The study recommended that the teachers should adopt child-
centred teaching strategies such as hands-on activities and the 
use of visual aids to cater to students with different learning 
abilities. Finally, the School should organise professional 
development programmes for primary school teachers on the 
integration of creative arts to teach the "challenging to teach 
topics".  

Originality/value: To the authors' knowledge, no study has been 
conducted to examine the teaching of English Language, 
Mathematics and Science with creative arts methods, especially 
using teacher-and-student made illustrations in Ghana. 
Therefore, this study explores the use of creative arts to enhance 
the teaching of challenging topics in English Language, 
Mathematics and Natural Sciences in a selected basic school in 
Ghana. 

Keywords: Primary school Education, challenging to teach topics, 
English language, Mathematics, Natural Science, Creative arts, 
NaCCA. 

I. INTRODUCTION 

n every country, teaching is one of the professions expected 
to educate its populace. Though this is certainly true for 

both those who have formal education and those without, a 

well-trained teacher has the requisite skills and the patience to 
teach topics which appears to be 'difficult' for an unskilled 
teacher who has limited knowledge in handling such topics. 
Every educational system might have its challenges regarding 
teaching in general, but how does a teacher handle 
"challenging to teach topics" without the use of creative arts 
or an approach which requires more than one of the senses to 
drive home what the teacher taught? 

Teaching may be viewed as a skill and also as a talent 
(Tachie-Menson et al., 2015); therefore, teachers provide 
opportunities to transform, notably, children's lives 
permanently for the better or worse (University of Kent, 
2016). For instance, good teachers may change children's life 
for the better, whereas bad teachers may worsen the state of a 
child. It is worth noting that skills teachers should display in 
schools are enormous, and these include practical skills, 
mental skills, pedagogical skills, research skills, life skills, as 
well as leadership and management skills (Unicef, 2012). 
These skills help to distinguish between teachers as regards 
who may not be able to exhibit those skills in their delivery as 
teachers, which could be a worry to heads of School 
(Competency Profile for Primary School Teachers in Uganda, 
2005.). According to Stigler and Hiebert (2009), school 
learning will not improve unless authorities give teachers the 
opportunity and support they need to advance their craft. 
Equipping teachers by increasing the effectiveness of the 
methods they use, such as employing practical skills and 
performances; since schools that fail to do so may be lacking 
in terms of their ability to ensure students understanding of 
what they are taught through effective teaching methods. 

Consequently, the outcome of effective teaching could lead to 
continuous success in students' academic achievement. There 
is a gap in the teaching methods employed by teachers and not 
competency, and this gap refers to the kinds of teaching 
needed to achieve the educational dreams Stigler and Hiebert 
(2009). On the other hand, from the accounts of Iwai (2003), 
the introduction of arts education is not only to promote the 
implementation of creative arts education in schools but also 
to encourage art activities within formal and non-formal 
school settings as a way to improve the quality of education.  

I 
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Consequently, in September 2007, Creative Arts were 
introduced into Ghana's basic School's curriculum. Although, 
despite the inclusion of Creative Arts in the primary 
education, teachers still teach subjects separately promoting 
disintegration of the arts and the other subjects, though 
integration was part of the Ghanaian system of indigenous 
education. Creative Arts provides the opportunity for a learner 
to self-explore, self-express and build mental focus skilfully 
use hands to create, manage and reduce stress, achieve 
personal satisfaction and enjoyment. The skill acquired 
through the study of Creative Arts enables learners to improve 
their performance in other learning areas (NaCCa, 2020). 
Creative arts include drama or theatre, music, film, creative 
writing, graphic design, photography and visual arts (for 
instance, leatherwork, sculpture, jewellery, textiles, picture 
making).  

Creative Arts is one of the subjects taught at the Primary 
School in addition to English Language, Mathematics, 
Science, French, Ghanaian Language, Information and 
Communication Technology, Religious and Moral Education, 
among others (Essel, Tachie-Menson & Ahiaklo, 2017). The 
importance of Creative Arts in primary education cannot be 
taken lightly. It is seen in the fact that Creative Arts play a 
crucial role in the formative years of a child's educational 
journey. Students who may not be able to perform well in 
subjects taught in class might be helped through the use of 
creative art activities to instil in them the assurance that they 
can also make it just like their peers. Art is a natural activity 
to support free play in children to employ diverse materials in 
an organic and unstructured way, permitting for exploration 
and experimentation. These artistic endeavours and self-
directed explorations are not only fun but educational as well 
(Rymanowicz, 2015).  

The relevance of Creative Arts in primary education is that it 
helps students to see, touch, feel, understand and perform 
some actions regarding what they are asked to do during a 
teaching session. Fiske (1999) says that students who are not 
easily reached otherwise in the classroom are catered for 
through the use of art techniques.  

In the Kwame Nkrumah University of Science and 
Technology Primary School, popularly known as KNUST 
Primary School, the art teachers sought many ways to explore 
how creative arts could help students in learning difficult 
subjects at the primary level of education. This effort is to 
thoroughly propagate efficiency in teaching and learning of 
some challenging to teach (and learn) topics in subjects like 
English Language, Mathematics and Natural Science. Besides, 
some primary school teachers at the KNUST Primary School 
rely on Creative Arts teachers to demonstrate challenging 
topics as they are unable to explain clearly to students without 
the use of drawings, songs and drama. However, this may be 
due to the abstract nature of some topics in the three subjects, 
which makes it difficult for these teachers to explain to 
students effortlessly. The headmistress of the School 
confirmed a decline in the performance of students in English 

Language, Mathematics and Natural Science.  For the past 
years especially when they progress to write the Basic 
Education Certificate Examination (BECE) as a result of 
students' lack of interest in the subjects, usually a problem 
which begins at the lower primary level.  

Besides, some of the primary school teachers attribute 
students' non-performance in the three subjects to the use of 
foreign materials for classroom instructions.  The lack of local 
instructional materials makes learning unfamiliar and 
incomprehensible leading, to some students finding it difficult 
to connect with ideas being discussed in class as they appear 
to be from foreign sources. 

Purpose of the study 

To the authors' knowledge, no study has been conducted to 
examine the teaching of English Language, Mathematics and 
Science with creative arts methods, especially using teacher-
and-student made illustrations in Ghana. Therefore, this study 
explores the use of creative arts to enhance the teaching of 
challenging topics in English Language, Mathematics and 
Natural Sciences in a selected basic school in Ghana. 

Research questions;  In making this research successful, three 
research questions were set to help answer the substantive 
issue of the study: 

RQ1: What are the existing methods of teaching and learning 
"challenging to teach" topics in English Language, 
Mathematics and Natural Science at KNUST Primary School 
in Kumasi? 

RQ2: How will Creative Arts activities be explored to teach 
"challenging to teach" topics in English Language, 
Mathematics and Natural Science at KNUST Primary School 
in Kumasi? 

RQ3: What is the effectiveness of using Creative Arts to teach 
"challenging to teach" topics in English Language, 
Mathematics and Natural Science and how will they impact 
students' academic performance at KNUST Primary School in 
Kumasi? 

II. MATERIALS AND METHODS 

2.1 Study Design 

The research design was a case study, and as many authors 
have written about case study research. Yin (2014) describes 
it as a detailed description of a phenomenon in its natural 
context. In my case, this study is a description of how 
challenging topics are handled in School at the lower primary 
level. By using KNUST Primary School as a case study, a 
similar approach could be adopted in other primary schools as 
replication studies.  

KNUST Primary School is perceived as a government-
assisted institution with the best teachers handling different 
students. This perception may be held by either private or 
public schools or both. The choice of a case study was 
appropriate to understand the nature of the study and its 
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outcome. Moreover, since qualitative research deals with the 
underlying qualities that pertain to a phenomenon, it was 
decided that this approach would help develop a theory, which 
is one of the theoretical aims for qualitative research designs. 

2.2 Population and Sampling 

The population for the study comprised primary two students 
(n = 254), class teachers (n = 6) who teach English Language 
and Mathematics,  and a teacher who teaches Natural Science 
on the whole class two-block (2A-2F classes). Primary two 
students were chosen because primary two students were 
more matured to have acquired knowledge and skills in 
reading and writing.  They were also seen to have the ability 
to think to some extent more than primary one students, 
hence, the choice of primary two.  

Table 1: Target population of students and teachers at KNUST Lower 
Primary Two 

Class Blocks Teachers Total 

2A 2B 2C 2D 2E 2F 

7 261 43 42 42 44 41 42 

Total for classes: 254 

 

The target population for the study is 261 students. The 
researcher chose class 2E, which has similar characteristics to 
the other classes in this category. In KNUST primary, there is 
a careful distribution of students in each class based on their 
performance as a way of creating a good competition amongst 
students. For this reason, the accessible population for the 
study was made up of primary 2E students who were 41 in 
addition to 6 class teachers plus a natural science teacher 
totalling 48. 

The study employed a purposive sampling technique, and the 
choice of participants was determined by how relevant those 
in the wider population would benefit from the study in 
question. It reflected not only the true characteristics of the 
participants but also enriched the study. Two teachers taught 
the three subjects: one teacher taught both English Language 
and Mathematics, and the other teacher taught Natural 
Science. Purposive sampling was used to select primary two 
students from class 2E at KNUST Lower Primary School to 
participate in this study. This class was chosen because it has 
the characteristics of all the other classes from 2A to 2F. 
These characteristics include one class teacher teaching both 
English Language and Mathematics, and a Natural Science 
teacher that teaches on the block that is from Class 2A up to 
2F. Students were seen to possess the same qualities as that of 
the other classes, which will help them understand and 
participate fully in the study.  

2.3 Procedure 

Based on the chosen research approach, it was relevant to use 
interview and observation for collecting data for the study. A 
study by Asare-Forjour (2009) claims that observing 
behaviour is a sure way of evaluating the works of a teacher 

and a school. Through the field of education, observation 
could be made in determining a particular teacher's skill and 
assessment of a practical skill. This method of collecting data 
ensures that the research questions are answered and makes 
the provision of the full documents of observation by 
recording and also making field notes on the place or persons 
observed (Ruane, 2005). The researcher made use of an 
observation guide, which also relied on the field notes 
gathered while lessons were underway. Photographs of 
teachers and students actively engaged in the creative arts 
activities were captured during the lessons. 

Permission was then granted enabling, the researcher to begin 
the study through observation. The researcher visited the 
participants on the agreed dates and times for the scheduled 
observation sessions which happened on every Monday to 
Wednesday, lasting for 30 minutes in each session. The 
follow-up observation had its basis on the observation 
checklist needed to collect data necessary to help guide the 
design of an intervention to resolve the shortfall of the 
teaching and learning of selected challenging topics in English 
Language, Mathematics and Natural Science. The researcher 
used reflexivity to maintain a neutral position during 
observation while watching classroom activities. The results 
of the observation and the interviews conducted follows in the 
next section. 

III. RESULTS 

The results section is broken into three parts, with each part 
focusing on each research question for the study.  

3.1 What are the existing methods of teaching and learning 
"challenging to teach" topics in English Language, 
Mathematics and Natural Science at KNUST Primary School 
in Kumasi? 

Observation and interview played a significant role in 
collecting data to answer the first research question. The 
investigator observed six lessons, two different topics under 
the three subjects. A lesson on nouns and an essay about my 
family was observed under the English Language. In 
Mathematics, students were observed during a lesson on 
money and also multiplication. For the Natural Science class, 
students learnt about personal hygiene and parts of the human 
body. In-depth qualitative interviews were conducted with 
two teachers handling both English Language, Mathematics, 
and a Natural Science teacher. The topics observed were seen 
as challenging to teach topics in English language, 
Mathematics and Natural Science. The teachers nominated the 
earlier mentioned topics as challenging to teach.  

3.1.1 Observation of Lesson on Noun under the English 
Language  

On 13 June 2016 at 8:00 am class session began at KNUST 
Class' 2E' classroom. A total number of 41 pupils with an 
average age of 7 years and a female teacher were present. The 
lesson lasted for 30 minutes. The objective of the lesson was 
for pupils to know about Nouns as naming words and use 
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them correctly in sentences. The class began with the teacher 
asking what the date was and upon the response from the 
pupils, she wrote the topic Nouns and the present date on the 
board. The teacher began teaching by asking pupils to show 
by hand if they could mention objects in the classroom. She 
then defines what a noun is and asked pupils to repeat the 
definition after her. It went on till pupils could define noun on 
their own.  She wrote names of animals as the sub-topic and 
explained as she walked through the rows and called pupils by 
their names to get their attention.  She mentioned some of the 
names of animals and described them as well. According to 
the teacher, she had already taught pupils nouns as names of 
people, places, food and objects.  

 
Plate 1: English teacher teaching Nouns as names of animals to Class 2E 

pupils at KNUST Primary School 

3.1.2 Observation of Lesson on Essay Writing of 'My Family' 
under English Composition  

Another observation of an English Language lesson on the 
topic 'my family' under Composition was observed on 
Monday, 14 June 2016. The class began at 10:30 in the 
morning, which is the time when pupils return from the 
morning break. The objective of the lesson was for pupils to 
be able to express themselves freely, describe things, 
especially their family accurately and also to be able to write 
about their families. The teacher introduced the topic by 
explaining how to write about the family. She told the class 
about her family and pupils seemed interested in the story she 
said about her family. After that, she wrote about her family 
on the board for pupils to repeat after her as she read. She then 
asked pupils to write about their family as a form of class 
exercise looking on hers on the board for guidance. As pupils 
were busily writing, the researcher went round to read as they 
wrote about their family. Thirty per cent of the pupils could 
write to express their families as their teacher had taught 
them. Still, the majority representing 70% of the pupils copied 
the exact Composition that the teacher had written on the 

board since they forgot to make changes to fit their own 
family. 

3.1.3 Observation of Lesson on Human Body Parts under 
Natural Science  

On 15 June 2016, a class begun at 9:30 am on the topic 
Human Body Parts. The objectives of the lesson were for 
pupils to learn the vocabulary associated with the body parts 
and also to explore the critical functions of the body parts. 
The lesson was introduced as pupils were asked to mention 
the names of parts of their body. The teacher tried to draw a 
human figure on the board, but he could not do it. Eventually, 
he called the Creative Arts master to draw the human figure 
on the board for teaching the Human Body Parts. During the 
time that the teacher was out of the classroom, pupils talked 
and laughed about their Natural Science teacher's drawing of 
the full human figure on the board. Pupils were clapping as 
the art master was finishing the sketch. The Natural Science 
teacher then labelled the parts of the body and explained the 
functions of each part. He then asked pupils to draw the 
labelled human body into their exercise books. During this 
period pupils move about borrowing colours from friends to 
complete their exercise.  

 
(a)                                     (b) 

Fig (a): Natural Science  teachers drawing of a human figure on the board for 
teaching and learning (b): The drawing of a labeled teachers drawing of a 
human figure on board by Creative Arts teacher for teaching and learning 

3.1.4 Observation of Lessons on Personal Hygiene under 
Natural Science 

The lesson in class 2E utilised illustration in the Natural 
Science textbook. The objective of the lesson was for pupils to 
learn to keep their bodies clean and germ-free. The teacher 
introduced the lesson by writing the topic boldly on the board. 
She asked pupils to open to the page that had the illustration 
and explained what personal hygiene signifies. Pupils were 
then asked questions on the topic to be answered since it was 
almost time for a break. The picture below shows how pupils 
were not excited about the topic and not willing to raise their 
hands to answer questions posed by the teacher. Pupils 
jumped joyously at the sound of the siren that it was time to 
break the teacher ended the class by letting pupils go out for a 
break. 
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Plate 2: A Natural Science teacher teaching "personal hygiene" to Class 2E 
pupils. 

3.1.5 Observation of Lesson on Multiplication under 
Mathematics 

At 8:00 am on 15 June 2016, a class was observed on 
multiplication under mathematics. The objective of the lesson 
was for pupils to be able to state the product if the order of 
factors in a multiplication sentence is changed. Another 
objective was for pupils to be able to recite the multiplication 
times table.  The methods of teaching mathematics in Class 
2E classroom was the lecture, demonstration and discussion. 
Teachers used textbooks and writing board as the basic 
methods of teaching maths. Again, the teacher only employed 
the basic items that could be found in the environment, such 
as a broomstick, small stones, bottle covers for teaching 
multiplication. Assessment of pupils was done by asking them 
to write the correct answers on a given page in their textbook   

                         

 
Plate 3: Above is an opened page for class exercise on multiplication and cost 

of items. 

3.1.6 Observation of Lesson on Money under Mathematics 

The objective of the lesson was for pupils to know the value 
of money by finding the total cost of items bought and to find 
the change as well. The teacher introduced the lesson by 
showing money of the various notes and coins in Ghana 
Cedis. She showed pupils how to find the total cost and 
change by working examples on the board and called pupils 
who understood her method to find the answers to questions 
she had written on the board. The teacher then gave pupils a 
class exercise from their math textbook by telling pupils the 
page number. Pupils who did not understand the exercise, 
especially those seated at the back of the class were fidgeting, 
talking, and others slept when the exercise was given. 

3.2 How will Creative Arts activities be explored to teach 
"challenging to teach" topics in English Language, 
Mathematics and Natural Science at KNUST Primary School 
in Kumasi? 

The second part is linked with the activities undertaken for the 
second research question. It saw the integration of creative art 
exercises taking centre stage of how the topics mentioned 
above were handled in the three subjects. Nouns were taught 
under the English language lesson whereby students coloured 
animals to remember names the animals.  Again, memory 
drawings served as a hook for students to remember members 
of their families. On Mathematics, students were taught to use 
trees with branches to solve the difficult task in front of the 
chalkboard for the learning of multiplication, and the use of 
buying and selling ideas to help them understand how to find 
the total cost and change of an item. Action songs were used 
to help children to remember parts of the human body, and a 
drama was performed for students to learn about the 
importance of personal hygiene. 3.2.2 Integration of Memory 
Drawing for Teaching "My Family" in English Composition 

Upon enquiry on the next day on pupil's performance on 'My 
Family' under 'English Composition', the teacher recorded 
40% as the pass mark. The researcher introduced drawing and 
colouring to the English Language teacher and asked her to 
make pupils draw themselves first and include their family in 
the drawing.  It gave the teacher a clear picture of what pupils 
wrote about their family. 
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Plate 4: A pupil's drawing from memory to depict his Muslim family. 

A female pupil made the other drawing, and she explained in 
her essay that the person lying down was in heaven. Upon 
enquiry from her teacher, she explained that the girl's sister 
passed away not too long ago. The researcher identified that 
by doing this, pupils were able to express themselves through 
art by drawing and colouring. Conversely, it can be surprising 
for many people to see how 'able' in art some children are 
when they do not appear so developed cognitively, and vice 
versa (Tessa, 1990). With pupils drawing and colouring, it 
served as a reminder for pupils as they wrote about their 
family. The teacher also got a clear picture of what pupils 
wrote about their family. 

3.2.3 Integration of Drama into the Teaching and Learning of 
Natural Science 

Under Natural Science, the topic Personal Hygiene did not 
seem interesting to pupils in the class as pupils were fidgeting 
and conversing when the teacher was not looking. The natural 
science teacher was teaching with the lecture method, hence 
the need to introduce a creative arts activity in the form of 
drama. "Kwaku woke up in the morning without brushing his 
teeth and bathing. He, later on, visited the toilet without 
washing his hands and then went to take his breakfast (Milo 
and Bread with a fried egg). Kwaku left for School. Another 
classmate of Kwaku, by name Kwasi also woke up and then 
bathed, brushed his teeth and visited the toilet and washed his 
hands before eating his breakfast (Milo and Bread). Kwasi 
also left for School after taking his breakfast. In a week, 
Kwaku ended up at the hospital very sick, and the doctor 
advised him to practice personal hygiene, thus, bathing twice 
regularly, brushing their teeth twice and washing their hands 
with soap and running tap water after every visit to the toilet. 
Kwasi did not fall sick, and so he continued practising 
personal hygiene and lived healthier." 

      
Plate 6: Kwaku went to the toilet without washing his hands. He eats his food 
and falls sick. His doctor advised him. Kwasi washes his hands with soap and 
water before eating so he is well and happy. 

 
Plate 7: Pupils' interest in answering questions orally after drama on Personal 

Hygiene 

Integration of storytelling of "Trees with Branches" concept in 
Mathematics for Teaching and Learning of Multiplication 

As a result of the outcome of the low marks scored by pupils, 
the researcher introduced the story of a forest that had plenty 
of trees. Each tree represents a multiplication problem, and the 
branches and fruits were the solutions or answers. An example 
is seven multiplied by five goes like this; the tree will have 
seven branches with five fruits on each of a branch. After 
carefully drawing the tree with branches and fruits, pupils 
counted the fruits altogether and arrived at the answer 
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Plate 8: Pupils engaged in a Mathematical activity for Multiplication and 

Pupils demonstrating buying and selling. 

The researcher introduced buying and selling in the classroom 
with the help of the mathematics (class) teacher. From the 
observations made during lessons, pupils bought pencils, 
sharpeners, erasers, crayons, rulers, each day since they are 
not able to keep their things well at their age. The class 
teacher, with the guidance of the researchers, introduced the 
concept of buying selling among pupils in the classroom. It 
made the pupils understand the calculation of total cost and 
change. Pupils were happy to find the total cost and change 
for their friends as they practised buying and selling and were 
able to apply the idea when an exercise was given by their 
Mathematics (class) teacher. 

3.3 What is the effectiveness of using Creative Arts to teach 
"challenging to teach" topics in English Language, 
Mathematics and Natural Science and how will they impact 
students' academic performance at KNUST Primary School in 
Kumasi? 

For the third part, activities undertaken for the last research 
question resulted in assessing the performance of students in 
the three subjects: English Language, Mathematics and 
Natural Science (Table 2). 

Table 2:  Pupil academic performance in the three subjects using Creative 
Arts activities 

 
English 

Language 
Mathematics Natural Science 

Level Result N % Result N % Result N % 

Primar
y 2 

Pass 
4
1 

1
0
0 

Pass 
3
4 

8
3.
0 

Pass 
3
5 

84.
0 

 Fail 0 0 Fail 7 
1
7.
0 

Fail 6 
16.
0 

Total  
4
1 

1
0
0 

 
4
1 

1
0
0 

 
4
1 

10
0 

 

From table 2, the results revealed that 100% of students who 
took the achievement test in the English Language passed 
with no failure recorded. Regarding the Mathematics subject, 
83% of students passed while 17% failed. With the Natural 

Science subject, 84%students passed with 16% of students 
failing. 

IV. DISCUSSIONS 

The study identified that teachers only use the standard 
textbook and whiteboard illustrations when teaching without 
considering the individual abilities of the students. It also 
revealed that the lecture method of teaching does not help the 
students to understand what is taught in class, and that makes 
the lessons dull. Consequently, whereas students performed 
well in the English Language where all passed (n=41), 
participation in class was very low, and this led to the low 
academic performance of some students in Mathematics (n=7) 
and Natural Science (n=6). The researcher introduced creative 
arts which were activity-oriented, hands-on lessons that 
allowed students who had difficulty in expressing themselves 
freely verbally to communicate and to demonstrate their 
understanding of the concepts taught. The result also shows 
that teachers are aware of the existence of Challenging to 
teach topics in their subject.  

With the introduction of the Creative Arts activities, teachers 
were able to confidently and comfortably tackle 'challenging 
to teach' topics within the lessons period and even had time to 
give some form of assessment to students. It made teaching 
and learning easy and fun. Students who did not previously 
participate in lessons all got involved in the classroom, 
answering questions correctly to demonstrate their 
understanding of the topics.  

Students' attitude, conduct and response to English Language, 
Mathematics and Natural Science lessons of "challenging to 
teach" topics were also carried out from time to time to ensure 
that students could grasp what is taught in class by a teacher. 
Exercises given continuously determine how students 
understand a topic, and somehow topics are repeated to ensure 
students understand a particular subject. Topics yet to be 
discussed in class are hinted by the teacher and parents of 
some students are uncooperative in assisting their wards' 
homework. Teachers interviewed seemed to rate themselves 
as 'good' in their delivery or handling of challenging topics on 
the subject they teach. 

Based on the results from the study through interviews with 
teachers and participation of students in a standardised quiz, it 
seems clear from the primary data collected that teachers have 
a way of handling challenging topics in the three subject 
areas. Teachers are not limited to one particular way of 
handling challenging topics in the classroom. Teachers might 
use many classroom activities to manage difficult students 
during teaching. Besides, explanations were given on the 
topics being discussed. Afterwards, exercises were given to 
determine the level of understanding of the students. 
Furthermore, classroom demonstrations are handled by 
students through the direction of the teacher handling a 
particularly challenging topic for students to better relate to 
the topic being discussed at the moment. 
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Assessing students from time to time helps the teacher to 
know the rate at which he or she is moving, and if the teacher 
noticed that it is too fast, then the teacher might slow down. It 
helped to know if it went down well with the students and 
what topics need to be revisited. Engaging students 
consistently with exercise gives the teacher an idea of whether 
students understand the topic and how prepared they are 
should there be an exam at the time. Introducing the next topic 
to students ensures that students prepare by themselves or 
through the help of a guardian or a parent on the next topic. 
This activity resulted in students getting an 'easy' 
understanding of the topic to be treated in class, and they are 
better placed at asking questions related to the subject at their 
level. 

V. CONCLUSION 

Preparation is mentioned as the main advice for new teachers 
in the field of speciality, using relevant books and internet as 
well as critical planning. A lack of preparation might result in 
the teacher confusing the students in the class. Some students 
are very clever due to the use of ICT, and this might have 
broadened their minds in several subjects. Students at that 
level trust what their teachers say to them, therefore it is 
important that adequate preparation is done in order not for 
teachers to disgrace themselves in front of the students. 

The implications for schools to adopt unique ways of handling 
challenging topics were discussed. It is recommended that 
periodic training or professional development (PD) sessions 
are organised for primary school teachers. It will equip the 
teachers with the skills to vary their methods of teaching using 
creative art activities and adopt more child-centred lessons, 
such as hands-on activities and visually-oriented materials. 
The teachers, through the PD session, will also develop the 
ability to handle students with different learning abilities, 
learning preference and learning styles when teaching 
challenging topics in the classroom. 

VI. RECOMMENDATIONS 

 The study recommended that teachers should vary 
the way they handle "challenging to teach" topics by 
using appropriate methods which ensure that students 
understand a particular topic being treated. 

 Videos should also be encouraged at the level during 
teaching, and not only on challenging topics. Primary 
schools should purchase a projector which could be 
used during such lessons to aid in the understanding 
of challenging topics. The computer laboratory in 
various schools could help with the provision of a 
laptop to aid in the viewing of educational videos in 
solving problems students encounter with the 
learning of challenging topics in the classroom.  

 Teachers should explore creative art activities to 
teach challenging topics in English Language, 
Mathematics and Natural Science. Periodic 
assessment should be encouraged by teachers 
regularly to know if what is being taught is 

understood. The periodic assessment will result in 
better grades on the part of students during 
examinations, and ultimately parents or guardians 
will be delighted in their ward's performance. 
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