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Abstract: This study ascertained the effects of Logotherapy (LT)
and Cognitive-Attribution Therapy (CAT) on the academic
adjustment of undergraduate repeaters in Obafemi Awolowo
University, lle-1fe, Nigeria using experimental research design.
From a population comprising all repeating undergraduate
students of the university, a sample of 60 undergraduate
repeaters was selected across three faculties using purposive,
snowball and simple random sampling techniques. An
instrument titled Academic Adjustment of Undergraduate
Repeaters Questionnaire (AAURQ) was used to collect data
andit was analyzed using Analysis of Covariance (ANCOVA)and
post-hoc (Scheffe) test. The results showed a significant
difference between the pretest and posttest levels of academic
adjustment of the undergraduate repeaters (t = 2.04; p = 0.046 <
0.05), there was a significant effect of Logotherapy on the
academic adjustment of the students (F (1, 37) = 8.87; p = 0.005
<0.05]; also a significant effect of cognitive-attribution therapy
on the academic adjustment of the students [F (1, 37) =26.8; p =
0.000 < 0.05] respectively. However, cognitive-attributive therapy
(p = 0.000; p < 0.05) improved the participants’ academic
adjustment more significantly than Logotherapy (p = 0.08; p >
0.05). The study therefore concluded that cognitive-attribution
therapy could be employed in improving academic adjustment of
repeating undergraduate students.
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I. INTRODUCTION

University education is structured into courses which are
offered in a specific number of semesters within a
stipulated number of sessions, depending on the duration of
the programme. A good number of disciplines/programmes in
the university are scheduled to last for four years while
several others, like those in the health sciences, law and
engineering are of five or six-year duration. Among the
stipulated courses to be offered by undergraduate students are
the compulsory or core courses, the restricted elective courses
and the special elective courses. Success in a specific number
of these courses is a necessary requirement for the students’
graduation and a receipt of the award of the Bachelor of
Science (B.Sc.), Bachelor of Arts (B.A.), Bachelor of
Education (B.Ed.), and many other degrees as the case may
be. While 40, out of a total obtainable score of 100, is

considered a pass mark in most courses in the humanities, 50
is considered the benchmark in the health sciences as
prescribed by the National Universities’” Commission (NUC)
in Nigeria. However, undergraduate students sometimes fail
courses in the pursuit of their first degrees in the university.

In nearly all cases, failed courses must be repeated and passed
before graduation. Besides, failed courses in past semester(s)
are usually attended concurrently with the already scheduled
courses in subsequent or fresh semester(s). This spells a great
deal of work for the undergraduate repeaters. At times, the
failed courses may be prerequisites for other higher-level
courses. In such cases, the higher-level courses cannot be
attended until the prerequisite course is satisfactorily passed.
This sometimes causes undergraduate repeaters to stay in
school beyond the official duration of their programme, a
scenario technically referred to as ‘extension.” Apart from
this, the singular experience of failing a course itself and/or
repeating a failed course (apparently with one’s junior
colleagues) can also create additional problems for
undergraduate students. Failing and repeating experiences are
considered by students to be highly demeaning and
humiliating. As expected, this usually signals a sense of
shame and guilt for the concerned students and, in turn,
creates a host of other adjustment difficulties.

According to Raju and Rahamtulla (2007), adjustment is a
term used to emphasize an individual’s struggle to get along
or survive in his or her social and physical environment. It can
therefore be suggested that a student’s academic achievement
will correlate with his/her academic adjustment level. Since
academic failure/success is a multi-faceted phenomenon, it
then follows that academic adjustment will as well be
multifarious. Hence, academic adjustment entails numerous
activities and measures such as conformity to school rules and
regulations, acclimatizing to the geographical weather and
landscape, adapting to time schedules and durations of
lectures, regular and punctual attendance of all classes,
familiarizing and coming to terms with different teachers’
styles of instructional delivery, effective personal and
academic time-management, meeting deadlines for classroom
and course-related tasks, maintaining cordial and balanced
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relationships with roommates, classmates, course-mates, and
school staff, having an adequate awareness of all available
facilities and making an optimal use of those facilities,
adopting healthy lifestyles, and many more.

The experience of failing and repeating is often a bitter pill for
many undergraduate students to swallow. As a result of this,
many of them withdraw from social life, develop feelings of
shame and guilt, maintain notions of inferiority and non-
relevance, and sometimes go into states of depression. Based
on the foregoing, there are clear indications that the academic,
psychological and persona-social challenges faced by
undergraduate repeaters accentuate their need for counselling
intervention for adequate and optimum academic adjustment.

Statement of the Problem

In Obafemi Awolowo University, in particular, undergraduate
repeaters constitute a lot of problems to themselves,
colleagues, university staff and the entire school community.
It is a common practice for the repeating students of the
university to remain in the halls of residence as permanent
members of the room; constitute nuisance to the legal
occupants and they make themselves readily available to
disrupt the peace of the school at every slight provocation
through ‘aluta’ such students often turn themselves into lords
who cannot be challenged by anybody and often feel at ease
going about their unlawful activities without any form of
confrontation.

Besides, undergraduate repeaters often constitute a serious
problem for lecturers during the computation and presentation
of results. Part advisers sometimes go through a lot of stress
trying to gather the results of these students and ensuring they
are eligible for graduation and convocation. In cases when
such students fail to meet up with their National Youths
Service Corps (NYSC) posting, they make enmity of their
lecturers and grumble all over the university community.

Furthermore, some of these repeating students, having totally
dropped out of school, go into the society and present a fake
image of who they are not to the outside world. Some of them
claim to be full-fledged graduates of the university and
deceive people into giving jobs/services to them. Under this
disguise and pretense, these students perform different kinds
of quack jobs and services for the unsuspecting community
dwellers. This practice is not only harmful to community
health and safety, but is also detrimental to the good image
and integrity of their school. Based on the foregoing, a very
strong case can be made for the urgent need to look into the
possibilities of assisting these repeaters to adjust better to
school life in order to salvage their academic career and
forestall all these negative consequences.

In many previous studies, a number of counselling
interventions have been successfully applied to the resolution
of emotional and psychological problems faced by or similar
to those faced by undergraduate repeaters. For example,
Seligman (1994, 1995) has revealed that cognitive therapy,
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interpersonal therapy, and medications all provide moderate
relief from unipolar depressive disorder; that systematic
desensitization relieves specific phobias; that "applied
tension" virtually cures blood and injury phobia; that
transcendental meditation relieves anxiety; that aversion
therapy produces only marginal improvement with sexual
offenders; that disulfram (Antabuse) does not provide lasting
relief from alcoholism; and that flooding plus medication does
better in the treatment of agoraphobia than either alone.
Shobola (2013) demonstrated that cognitive-attribution
therapy was effective in reducing shame and guilt feelings
among Nigerian women exposed to spousal rejection
whileOmoyemiju (2017) also showed that cognitive-
restructuring therapy was highly effective in reducing internet
addiction among undergraduate students of OAU.

However, several gaps could be observed in these studies. In
Seligman’s (1995) Consumer Reports Study, for example,
there were no control groups. That is, those who just talked to
friends and clergy were not asked to fill out detailed
questionnaires about the results. Hence, the study could not
tell directly whether talking to sympathetic friends or merely
letting time pass would have produced just as much
improvement as treatment by a mental health professional.
Besides, the very many applications of cognitive-attribution
therapy in previous studies were mostly to cases of addiction,
depression, mental disorder and phobias. It has not been
widely applied on undergraduate repeaters who also manifest
some of these depressive symptoms and stand the risk of
needing clinical help.

Lastly, logotherapy, as a variant of existential theory, is based
on the premise that finding a ‘meaning’ in life is the major
driving force for each individual. This ‘meaning’, acting as
the major motivating force, thus encourages the individual to
resist and fight on. Since undergraduate repeaters are
perceived toooften to become disoriented as a result of their
academic disappointment, and some even lose their sense of
purpose in life, it is therefore assumed that logotherapy has a
tangential relevance to the psychological resolution of
academic adjustment problems of college students in general
and undergraduate repeaters in particular. Despite its many
applications such as for dealing with loss among bereaved
individuals (Boyraz, Horne, & Waits, 2015); on depression,
anxiety and hopefulness in women with cancer (Abolghasami,
Saeadi, &Morri, 2012); on depressive Filipinos suffering from
Myasthenia Gravis (Aguinaldo & de Guzman, 2014); for
preventing youth suicidal ideation (Armstrong & Manion,
2013); and for reducing job burnout (Asadi, Shafiabadi,
Panahali, &Habibollahzade, 2012); studies involving the use
of logotherapy on repeating undergraduate students are either
very minimal or non-existent.

Despite the perceived efficacy of both CAT and LT, there is
also a dearth of research-based evidences as regards their
relative effectiveness in proffering psychological help. In lieu
of these, there is the need to investigate the effects of both
therapies on academic adjustment of undergraduate repeaters
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and at the same time compare such effects to determine their
efficacy; hence, this study.

Il. OBJECTIVES OF THE STUDY
The objectives of the study were to:

(@) determine the effect of logotherapy on the academic
adjustment of undergraduaterepeaters in Obafemi Awolowo
University; (b) investigate the effect of cognitive-attribution
therapy on the academic adjustment ofundergraduate repeaters
in Obafemi Awolowo University; and (c) ascertain the
effectiveness of logotherapy and cognitive-attribution therapy
in improving the academic adjustment of undergraduate
repeaters in Obafemi Awolowo University.

Research Hypotheses

a. There is no significant effect of logotherapy on the
academic adjustment of undergraduate repeaters in
Obafemi Awolowo University;

b. There is no significant effect of cognitive-attribution
therapy on the academic adjustmentof undergraduate
repeaters in Obafemi Awolowo University;

c. There is no significant difference between the
effectiveness of logotherapy and cognitiveattribution
therapy in improving the academic adjustment of

repeating undergraduate students of Obafemi
Awolowo University.
I1l. METHODOLOGY

The research study adopted an experimental research design
involving a control group. The study involved the application
of two different counselling interventions (LT and CAT) on
separate but statistically identical groups of undergraduate
repeaters having academic adjustment problems while the
third group was a control group against which to test and
compare the results of the first two experimental groups. The
research design, the experimental and control groups, and the
counselling interventions applied are represented as follows:

R: O; X10p;
R: 0. Xz Op; and
R: 0,C Oy
Where R = Random selection of research participants,
O, = Pre-treatment observation,
Oy, =Post-treatment observation,
X,= Treatment of Logotherapy,
X,=Treatment of Cognitive-Attribution Therapy, and
C= Placebo Treatment

Population and Sample

The population for the study comprised all undergraduate
repeaters in Obafemi Awolowo University (OAU), lle Ife.
They included all male and female session-repeating, extra-
year and transferred students drawn from parts 2-4 in the
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thirteen (13) faculties of the university. The sample for the
study comprised sixty (60) undergraduate repeaters selected
through purposive and snowballing sampling techniques from
three (3) faculties. The three faculties (Faculties of Education,
Pharmacy and Social Sciences) were purposively selected
based on the fact that they have the highest numbers of
repeating and transferred students who were the target of the
study.

Research Instrument

The instrument used for the study was titled ‘Academic
Adjustment of Undergraduate Repeaters Questionnaire’
(AAURQ). It was simply made up of two sections. Section A
obtained personal and socio-demographic information of the
respondents such as age (in years), sex, religion, present and
previous departments (if applicable), nature of academic
status, etc. There were seven items in the section. Section B of
the research instrument contained 30 items relating to how
well or poorly the respondents have fared in coping with
school life and academic work within the time of their failure
and/or transfer to the present department. A 4-point Likert
scale was used ranging from Strongly Agree (SA), Agree (A),
Disagree (D), and Strongly Disagree (SD). For negatively-
framed items, Strongly Agree (SA) was scored 1 point, Agree
(A) was scored 2 points, and Disagree (D) was scored 3 points
while Strongly Disagree (SD) was assigned a score of 4
points. This scoring pattern was reversed for positively-
framed items. Hence, participants who scored less than 87 on
this subscale were deemed to have low academic adjustment;
those who scored between 87 and 102 were considered to
have moderate academic adjustment level; while those who
scored between 103 and 120 were considered to have high
academic adjustment. The modified four-point Likert response
format was adopted to avail the respondents the opportunity of
expressing themselves clearly and in greater detail and to
ensure that their academic adjustment or maladjustment levels
were measurable in terms of persistence, intensity and
severity.

Validity and Reliability of the Instrument

The research instrument was found valid and reliable by
carrying out a pilot study and internal consistency scores
yielded a Cronbach Alpha’s coefficient of 0.924 which
therefore implied high reliability of the instrument.

Treatment

Discussions with the groups were initially centred on the
perceived cause(s) of the failing experience, the various
events (physical, social, mental, emotional and psychological)
which followed the failure and the coping strategies adopted
thus far. In essence, the group participants under cognitive-
attribution therapy were trained on Albert Ellis’ 12 illogical
statements, guided to dispute those beliefs and assisted to
adopt more functional ones in relation to their failing
experience.
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The group members under logotherapy were also enlightened
to realize that one could always overcome the most
devastating circumstances and adversities in life if only one is
determined and resolute enough and also that there is more to
their lives than just one singular challenge/experience of
academic failure. The participants in the control group were
also made to believe that they were being helped to overcome
their academic adversity through interaction with the
researcher, although no treatment was actually given to them.
This group of participants was exposed to the normal and
usual life conditions without any manipulation or assistance
from the researcher. Discussions in the control group centre
on the failing experience, the resultant effects, what was being
done to overcome the effects, how effective the devised
coping strategies have been, and so on. The experimental
groups were met for the same number of weeks but within
different time frames. Upon the completion of the treatment,
the research instrument was again administered on all the
participants to obtain the posttest data.

Post-treatment Experience

The major activity at this stage was a kind of follow-up on the
clients. This was necessary to find out how the participants
were faring outside the therapies and to identify and resolve
any further difficulty in adjustment. The research participants
were contacted via the group page on social media and
through phone calls. This was done to monitor their progress
and continuous positive development outside the therapy.
Some of the participants ran into the therapist on campus
while some others visited at the department and all of them
showed signs of greater psychological improvement.

V. RESULTS

Hypothesis 1: There is no significant effect of logotherapy on
the academic adjustment of repeating undergraduate students
of Obafemi Awolowo University.

International Journal of Research and Innovation in Social Science (IJRISS) |Volume V, Issue XII, December 2021 |ISSN 2454-6186

logotherapy and control group participants [F (1, 37) = 3.226;
p = 0.081> 0.05]. This implied there was no prejudice in the
selection of participants into treatment groups with respect to
their academic adjustment scores.

With the posttest p-value of 0.005 being less than the critical
value of 0.05, the null hypothesis was rejected. It was then
concluded that there was a significant effect of logotherapy on
the academic adjustment of repeating undergraduate students
of OAU. This therefore means logotherapy was effective in
improving academic adjustment of repeating undergraduate
students.

Table 2: Descriptive Statistics of Logotherapy and Control group

Descriptive Logotherapy Control group
Statistics Pretest Posttest Pretest Posttest
par'\'tigigms 20 20 20 20
Mean score 79.60 91.95 97.10 84.35
S.D. 15.985 10.369 10.442 10.389
Range 58 40 49 28
Minimum 62 70 68 70
Maximum 120 110 117 98

Table 2 shows that the posttest mean score of the participants
in the logotherapy group was significantly higher than the
pretest mean score. This was unlike the control group where
the pretest mean score of 97.10 declined to a posttest mean
score of 84.35. This implied that logotherapy treatment
contributed to a noteworthy improvement in the participants’
academic adjustment.

Hypothesis 2: There is no significant effect of cognitive-
attribution therapy on the academic adjustment of repeating
undergraduate students of Obafemi Awolowo University.

Table 3: Effect of cognitive-attribution therapy on repeaters” academic

adjustment
Table 1: Effect of Logotherapy on repeaters’ academic adjustment Type Il Mean
Source Sum of df F Sig.
Source Type I11 Sum Df Mean F Sig. Squares Square
of Squares Square Correcied
Corrected 905.865a 2 | 452933 | 4451 | 0.019 Model 28645672 | 2 | 143228 | 134761 0
Intercept 4123.1 1 41231 | 40517 | o0 Intercept 4107.508 1 410751 | 38648 | O
PRETEST 328.265 1 328265 | 3.226 | 0.081 PRETEST 383.942 1 383.942 | 3.613 | 0.065
TREATMENT 902.697 1 902.697 | 8.871 | 0.005 TREATMENT | 2856.155 1 2856.16 | 26874 | 0
Error 3765.235 37 101.763 Error 3932.408 37 106.281
Total 315488 40 Total 347015 40
Corrected Corrected
Total 4671.1 39 Total 6796.975 39

a.  Dependent Variable: Post-test score on academic adjustment

Table 1 shows the test of significant effect of logotherapy on
the academic adjustment of undergraduate repeaters of
Obafemi Awolowo University. The pretest score analysis
revealed that there was no significant difference between the

a.  Dependent variable: Post-test score on academic adjustment

Table 3 shows the test of significant effect of cognitive-
attribution therapy on the academic adjustment of
undergraduate repeaters in Obafemi Awolowo University. The
pretest analysis revealed that the CAT and control group
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participants were statistically homogeneous, showing that
there was no bias in their selection with respect to academic
adjustment scores [F (1, 37) = 3.613; p = 0.065> 0.05].

With the posttest p-value of 0.000 being less than the critical
value of 0.05, the null hypothesis was rejected. It was then
concluded that there was a significant effect of CAT on the
academic adjustment of repeating undergraduate students of
OAU. This therefore means cognitive-attribution therapy was
effective in improving academic adjustment of repeating
undergraduate students.

Table 4: Descriptive Statistics of Cognitive-attribution therapy and Control

group
Descriptive CAT Control group
Statistics Pretest Posttest Pretest Posttest
pa:\‘tigigms 20 20 20 20
Mean score 85.05 100.10 97.10 84.35
S.D. 16.005 10.920 10.442 10.389
Range 58 42 49 28
Minimum 58 78 68 70
Maximum 116 120 117 98

Table 4 shows that the pretest mean score of 85.05 was
recorded in the cognitive-attribution group compared with
97.10 in the control group. After treatment, posttest mean
score rose significantly to 100.10 in CAT group as opposed to
84.35 in the control group. This implies that cognitive-
attribution therapy was effective in improving the
participants’ academic adjustment.

Hypothesis 3: There is no significant difference between the
effectiveness of logotherapy and cognitive-attribution therapy
in improving academic adjustment of repeating undergraduate
students of Obafemi Awolowo University.

Table 5: Post-hoc (Scheffe) test of effectiveness of
logotherapy and CAT

M

Mean . .
. Sig. Std. 95% Confidence
Treatment (J) Differenc Error Interval
e (I-J)
Upper
Lower
Treatment Bound Bcéun
0.05
LOGO CAT -8.15 3.34 9 -16.55 0.25
CTR 76 s | %8 08 16
0.05
CAT LOGO 8.15 3.34 9 -0.25 16.55
CTR 15.750* 3.34 0 7.35 24.15
CTR LOGO 7.6 33 | O%® 1 e 08
CAT -15.750* 3.34 0 -24.15 -7.35

*. The mean difference is significant at the 0.05 level.
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Table 5 shows the test of difference in the relative effects of
logotherapy and cognitive-attribution therapy on the
repeaters’ academic adjustment. It is revealed from the table
that there was no significant difference between logotherapy
and control groups (p = 0.084; p > 0.05) while there was a
significant difference between cognitive-attribution therapy
and control group (p = 0.000; p < 0.05). This implies that
cognitive-attributive  therapy improved the participants’
academic adjustment more significantly than did logotherapy.
Since both groups also recorded an increase in their academic
adjustment means, it may be inferred that both therapies
(logotherapy and cognitive-attribution therapy) were actually
effective in improving the academic adjustment of the
research participants, but that the treatment effect of
cognitive-attribution was more significant.

It was then concluded that cognitive-attribution therapy was
relatively more effective than logotherapy in improving the
academic adjustment of repeating undergraduate students of
OAU.

V. DISCUSSION

In testing the first hypothesis, it was found that there is a
significant difference between the post-test mean scores of
logotherapy group and the control group. This led to the
conclusion that logotherapy was effective in improving the
academic adjustment of repeating undergraduate students.
Logotherapy as a counselling technique has been widely used
in the modern-day counselling practice and proven to be
effective in resolving diverse psychological issues ranging
from shame, guilt, low self-esteem, etc. to drug and substance
abuse, addiction, anxiety, neuroticism, depression, and
suicidal ideation (O’Connor & Chamberlain, 1996). Since
some of these psychological issues are similar to those
experienced by undergraduate repeaters, it is therefore
expected that logotherapy will be efficiently helpful in
improving the academic adjustment of the research
participants; hence, the observed effectiveness in its
application. This is consistent with findings in some previous
studies about the efficacy of logotherapy such as Moomal
(1999) who found out that life meaning is positively
correlated with social life, acceptance of death (or academic
failure) and satisfaction with self as well as Wong (1998b)
who found out that meaning in life correlated with measures
of physical and psychological wellbeing.

Also, the effectiveness of logotherapy on the participants
could be viewed from the cultural and religious perspectives.
Nearly all the participants (90%) are Yoruba speaking people
who believe in the philosophy that in order to reach one’s
destiny in life, one has to pass through diverse problems and
challenges. So, to the Yoruba people, problems and challenges
are part of life and can be meaningful as they pave way for
success much later when successfully tackled. This therefore
creates in them the determination and will to face the problem
(freedom of will) so as to advance toward their destiny. Much
of these Yoruba philosophies are in tandem with the tenets of
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logotherapy which hold that meaning can be found in all
circumstances, however cruel or catastrophic. This could have
contributed to the effectiveness of the therapy on the research
participants.

The results obtained from testing the second hypothesis
revealed that there is a significant difference between the post-
test mean score of the cognitive-attribution therapy group and
that of the control group. This led to the conclusion that
cognitive-attribution therapy was effective in improving the
academic adjustment of undergraduate repeaters in OAU.
Evidences from the literature suggest that adjustment to
college has to do with students’ locus of control and that
students driven by internal locus of control were usually more
adjusted to school or college life than their externally-driven
counterparts (Martin & Dixon, 1989; Stoever, 2001). By
maintaining these external attributions, opinions or mindset,
repeating undergraduate students feel they have no influence
whatsoever over their academic performance and educational
attainments (Forsyth, Lawrence, Burnette,& Baumeister,
2007). Consequently, such repeaters are convinced that they
cannot change their academic adversity nor overcome their
failure, and thereby risk falling into what Haynes, Perry,
Stupnisky, and Daniels (2009) called an “exacerbation cycle”.
Therefore, an application of cognitive-attribution therapy
aimed at challenging, changing, and restructuring these
irrational and dysfunctional thought patterns and belief
systems held by repeating undergraduate students could help
them to feel more in control of their academic activities and
educational outcomes. This could, consequently, have a
positive effect on their academic adjustment as evidenced by
the findings of this research study.

Examples of research evidences from the literature which
support and substantiate this finding include Wilson and
Linville (1982) who claimed that vulnerable freshmen who
performed poorly at the end of first semester and received
attribution retraining eventually improved their GPAs; Noel,
Forsyth and Kelley (1987) who reported that underperforming
students (including those who had failed some exams) who
received attributional retraining earned higher grades in the
remaining class exams than those who did not receive the
training; and Ruthig et al. (2004) who found that
underperforming  students who received attributional
retraining withdrew from fewer courses than those who did
not.

While testing the third hypothesis, it was found out from table
3 that there was a significant difference between the
effectiveness of logotherapy and cognitive-attribution therapy
in improving the academic adjustment of repeating
undergraduate students of Obafemi Awolowo University. This
led to the assertion that both therapies were essentially
effective in assisting undergraduate repeaters to overcome
their adjustment problems but thatcognitive-attribution
therapy was relatively more effective.
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VI. CONCLUSION AND RECOMMENDATIONS

The study concluded that the two therapies were effective in
treating psychological problems or challenges student
repeaters may be facing and at all levels.The following
recommendations are therefore generated:

1. Counselling psychologists should make use of the
information provided in this study toassist repeating
undergraduate students in improving their academic
adjustment.

2. Posttest results of the research participants showed that
the treatment programmehad been of immense benefits
to them. Thus, it is recommended that such a
counselling programme for repeating undergraduate
students be put in place with a view to facilitating their
academic adjustment, growth and development.

3. The influence of socio-demographic variables on the
effectiveness of the therapies shouldalso be examined
in order to ascertain other factors that may be
contributing to their potency or otherwise.
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