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Abstract: This study was conducted to examine the citizenship
status among senior high school (SHS) students. It identified and
described students’ perceptions and practices of citizenship; its
underlying components manifested in perceptions and practices,
and the predominant type of citizenship. Furthermore, the
predictors of the predominant type of citizenship through their
socio-demographic characteristics were determined as well. It
made use of a quantitative predictive correlation to achieve the
objectives of the study. Four hundred eleven (411) Grade 11
students of Ateneo de Naga University SHS from the different
strands of the first semester in SY 2020-2021 responded to the
57-item online survey. Results showed that students' top
citizenship perceptions were rights, a set of responsibilities,
commitment for the good of others, taking pride in the country's
traditions and culture, and a sense of belongingness. In contrast,
the top citizenship practices included helping others, taking care
of the environment, observance of rules and regulations, treating
people equally, and voting every election. The three underlying
components of citizenship perceptions were rights and
responsibilities, relationship connections, and legal features,
while citizenship practices were manifested by active
engagement, institutional participation, and cultural concerns.
Committed citizenship was the predominant type among them
but no socio-demographic factors were significant to determine
their predominant type of citizenship. In general, the study
recommended that the Department of Education should design
attainable programs of citizenship education. Also, the Junior
High School (JHS) teachers should regularly review and revisit
their syllabus, textbook, and teaching strategies to strengthen
citizenship. In addition, Senior High School teachers (SHS)
should reinforce citizenship participation in programs and
activities initiated in the JHS driven by the advocacy for active
engagement, social and civic responsibilities. Future researchers
should use the data using a qualitative approach to validate
results. They should also consider other socio-demographic
factors like membership in organization/s, participation in
competitions, socio-economic status, and location (urban or
rural) to understand how these factors influence students'
predominant type of citizenship.

Keywords: perception, practices, underlying components, type of
citizenship

I.  INTRODUCTION

he question "Ano ang ambagmo?" ("What is your
contribution?") becomes the trending topic considering
the current conditions of the country. It challenges every
citizen to do his/her part and participate in the affairs of
his/her community and country. The school instills a holistic

formation among students which focuses on the necessary
knowledge, skills, and values in life. Among these formation
aspects is citizenship which emphasizes responsibility and
participation to the community where he/she belongs. The
effectiveness of teaching citizenship among students is
essential to answer these concerns.

Encyclopaedia Britannica (1998) states that citizenship is the
relationship between an individual and a state to which the
individual owes allegiance and, in return, is entitled to have
protection and implies the status of freedom with
accompanying responsibilities and duties. According to
Geboers et al. (2013), a good citizen knows his/her roles and
duties, has the skills and values linked to the commitment for
the common good, and the engagement in different situations
with different degrees of interaction (e.g., school, home,
community).

The studies and literature associated with citizenship primarily
focused on perceptions and practices. Studies assert that
students have different perceptions and practices of
citizenship. The perceptions include one's rights and of others
(Ak, 2018; Altinok, 2020; Intia, 2018; Jafarov, 2018; Mufioz
Labrafia et al., 2010), community service or involvement
(Akar, 2016; Alazzi& Chiodo, 2008; Chiodo & Martin, 2008;
Environics Institute, 2011; Jafarov, 2018; Capello& Tupper,
2012), having duties and responsibilities (Arslan, 2016; Intia,
2018; Keles& Tonga, 2014; Leal Tejada, 2018; Senay, 2008),
helping others (Alazzi& Chiodo, 2008; Altinok, 2020; Leal
Tejada, 2018), and the cultural perspective of citizenship
(Arslan, 2016; Environics Institute, 2012; Intia, 2018; Jafarov,
2018; Milligan et al., 2011; Capello& Tupper, 2012) while
citizenship practices include participation in the political
activities (Bolstad, 2009; Goering, 2013; Leal Tejada, 2018;
Petrovicova et al., 2012; Senay, 2008), and social
participation (Leal Tejada, 2018; WVujci¢, 2003,). In the
Philippines, the studies also revealed different perceptions and
practices of citizenship (Cabo, 2016; Intia, 2018; Mangahas,
2008; Herrera &Obias, 2010; Garcia, 2016). Also, some
factors affected citizenship engagement in civic activities such
as social contexts or setting (Ferrer, 2016; Mercado, 2018;
Snow & Kennedy, 2014), school (Lawley & McEwan, 2011;
Wood, 2018), the role of the community (Goering, 2013;
Hands, 2008; Lawley & McEwan, 2011), stages of life
(Dekker et al., 2019; Keating et al., 2010), gender (Rivera,
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2017; Keating et al., 2010; Yigit, 2016), and course or career
track (Yigit, 2016).

Citizenship includes components or dimensions namely legal
(lija, 2011), political (lija, 2011; Leydet, 2017; Maftei, 2015;
Veldhuis, 1997),social (lija, 2011; Veldhuis, 2017), cultural
(Leydet, 2017; Veldhuis, 1997), economic (Veldhuis, 1997),
and the psychological dimension (Condor, 2011). It also
entails specific citizenship components such as feeling, status,
and practice (Osler & Starkey, 2005), membership, rights, and
participation (Bellamy, 2008), and duties, rights, membership,
and participation (O’Byrne, 2003) cited in Weber-Pillwax
(2008). Its nature is complex; however, the overall notion
involves and allows linkages, interconnection, and
collaboration among its citizens.

Some research studies identified the categorizations,
classifications, or types of citizenship among students like
Dalton (2007), Westheimer and Kahne (2004) as cited in
Bolstad (2009), Torney-Purta et al. (2008), and Geboers et al.
(2014). Dalton (2007) concluded that there were two evident
patterns of citizenship namely duty involving rules to
maintain order in society and engaged citizens emphasizing
more involvement and participation, and the commitment to
social justice. Westheimer and Kahne (2004), as cited in
Bolstad (2009), explained three kinds of citizens: the
personally responsible citizen who acts dutifully in the
community; the participatory citizen who is an active member
in an organization of the community, and the justice-oriented
citizen who assesses and analyzes social, political, and
economic structures. Torney-Purta et al. (2018), however,
identified clusters of four citizenship profiles that include the
indifferent who are eager to perform the bare minimum, social
justice supporters as the most eager to create social change,
conventional as politically skilled but not fully support rights,
and the alienated as the one mainly opposing the democratic
principles and political culture. The study of Geboers et al.
(2014) revealed four identified types of citizenship:
committed citizenship characterized having the essential skills
and the readiness to participate in society, the indifferent
citizenship as not having the essential skills and is neither able
nor willing to participate in society, the ordinary citizen that
has the essential skills to participate in society but showing
less affinity to stand up for public opinion, and the self-
assured citizenship that has the necessary skills but opinions
based on what they know but not on reflection and less
readiness than committed or ordinary citizens to participate in
the society.

In the Philippines, good citizenship emphasizes the core
values such as maka-bayan, maka-Diyos, maka-kalikasan, and
maka-tao reflected in the preamble of the 1987 Constitution.
Several local citizenship studies enumerated different
perceptions and practices. Studies on perceptions revealed
awareness of one's rights and others, having duties and
responsibilities, and the cultural perspective of citizenship
(Intia, 2018). On the other hand, studies on citizenship
practices showed political participation (Mangahas, 2008),
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and critically expressed views on politicians' and political
candidates' behaviors (Cabo, 2016), obeyed rules and
regulations (Mangahas, 2008), helped to solve national
problems (Herrera &Robias, 2010), joined voluntary
organizations (Rivera, 2017),involved themselves in projects
for social causes (Garcia, 2016), and responsibilities and
duties essential to the preservation of civic life and political
system (Intia, 2018).

The citizenship studies in the Philippines have been mainly
concerned with Filipino perceptions and practices of
citizenship as revealed in the studies of Mangahas (2008),
Herrera and Obias (2010), Cabo (2016),Intia (2018), and the
report of Garcia (2016) but not on the types or categories of
citizens that the Filipinos belong. There is a dearth of studies,
or little has been known in exploring the different types or
categorizations of citizenship in the Philippines that are
important in identifying and describing the predominant type
of citizens today, particularly the youth. The grouping or
classification into the types of citizenship is essential to
explain how the Filipino youth is responding and participating
in the Philippine society.

In general, the present research examined the status of
citizenship among senior high school students. Specifically,
this study sought to answer the following questions:

1. What perceptions and practices associated with
citizenship do students have?

2. What underlying components of citizenship do these
perceptions and practices manifest?

3. What type of citizenship predominates among the
Filipino youth?

4. What socio-demographic factors determine the
predominant type of citizenship among the Filipino
youth?

II. METHODS
Research Design

This is a quantitative non-experimental predictive study where
no interventions were made to manipulate the variables of the
study. It established students' perceptions and practices
associated with citizenship and its underlying components. It
also used the predictive correlation to identify the
predominant type of citizenship and the socio-demographic
factor/s predicting the predominant type of citizenship among
students. Correlational for it attempted to determine the
students' perceptions and practices associated with citizenship.
An online survey was utilized to gather data on citizenship.
Also, it used the principal component analysis to explain the
underlying components manifested in the perception and
practices and K-means cluster analysis to identify the type of
citizenship among students. Furthermore, the ordinal
regression analysis determines if sociodemographic factors
predict Filipino youth's predominant type of citizenship.
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Research Locale and Participants

The locale of the study were students at private Senior High
School in Naga City, offering strands in the academic track. A
total of 411 respondents out of 799 or 51. 44% of Grade 11
SHS students of the first semester of the SY 2020-2021
answered the online survey. Respondents were represented by
the different strands such as Accountancy and Business
Management (ABM) strand, Humanities and Social Sciences
(HUMSS), Science and Technology, Engineering and
Management (STEM), and General Academic Strand (GAS),
2D Animation and Visual Effects; HUMSS - Social
Journalism (HUMSS -SJ), and HUMSS - Teacher
Assistantship Program (HUMSS-TAP) responded to the final
57 items survey questionnaire consisted of 10 items on
citizenship perceptions, 13 items on citizenship practices, and
the final 34-item on type of citizenship composed of the
citizenship orientation domain and citizenship knowledge
domain.

Data Gathering Procedure

The researcher used the online platform in gathering the data.
Emails were sent to the strand chairpersons about the online
survey to be conducted. With the strand chairpersons'
approval and the consideration of the online platform in
obtaining the data, the email addresses were requested from
the class advisers requesting their permission and the
students’ participation in the said survey. A quota sampling
procedure for the online survey was used. For the continuity
of the research, a minimum target of 400 respondents was
needed. Through the google form link, the survey was opened
for nine weeks.

Research Instruments

The survey questionnaire on citizenship perceptions,
practices, and type of citizenship was used in data gathering.
The survey instrument contained students' profile elicited
information about the respondents, perception associated with
citizenship, practices associated with citizenship, and the
citizenship orientation domain with its components such as
societal interest, pro-social ability, reflective thinking, and
assertiveness orientation, and the citizenship knowledge
domain with its components such as societal knowledge and
interpersonal knowledge to identify the predominant type of
citizenship among Grade 11 SHS students.

To address the validity of the survey questionnaire, the
researcher requested four experts in research and education to
look into the content. The ten (10) items on citizenship
perceptions and the 13 items on citizenship practices were
from related literature and studies. The items were answered
using a five-point Likert scale to measure the extent of
agreement for the items on citizenship perceptions and
practices. The researcher made the initial 63 items for
citizenship orientation components and citizenship knowledge
components. The items were answered using a five-point
Likert scale to measure the frequency of involvement,
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participation, action, or thought on the items for citizenship
orientation and citizenship knowledge during the four years
stay as a JHS student (from Grade 7 to Grade 10). The initial
63 citizenship orientation and citizenship knowledge items
were then analyzed using PCA. The results of the factor
extraction and rotation retained 34 items from the initial 63
items. Six components were extracted appropriately for the
data of the final measurement tool to identify the predominant
type of citizenship among students as used in the Geboers et
al. (2014) framework. The Cronbach alpha of the pilot test
was .882 which indicated that the test has higher internal
consistency thus reliable.

Using the final 57-item survey questionnaire with ten items on
citizenship perception, 13 items on citizenship practices, and
the final 34 items for citizenship orientation and citizenship
knowledge, 411 Grade 11 SHS students answered the online
survey at their most convenient time. The result of the final
online survey was interpreted using the scale of interpretation
as observed in the scores obtained by the students:

The socio-demographic factors of the respondents included
age, gender, the school where respondents graduated from
(JHS), religion, and strand used for the profiling of the
respondents. The anonymity of the respondents was highly
assured. Answering the membership in the organization,
participation in the community, and attending seminars was
included as a guide to understand students' setting to explain
or confirm the study results.

The second part of the survey was on perceptions associated
with citizenship that identified students' beliefs, ideas,
insights, and understanding associated with citizenship. It was
a 10-item test gathered from related literature and studies
using a 5-point Likert scale of 1 — strongly disagree, 2 —
disagree, 3 — undecided, 4 — agree, and 5 — Strongly agree.
The higher the score (mean), the more affirmative the
citizenship perception was. The sample test items include |
believe that a citizen has a set of responsibilities he/she is
expected to fulfill, and | believe that a citizen feels a sense of
belongingness where he/she lives. The scale of interpretation
used in the scores obtained by students in the citizenship
perceptions test was 1.0 — 1.5 (Very low), 1.6 — 2.5 (Low), 2.6
— 3.5 (Moderate), 3.6 — 4.5 (High), and 4.6 — 5.0 (Very high).

The third part of the survey is on practices associated with
citizenship that identified students' citizenship practices in
terms of the rights, responsibilities to others, school,
government, community, and country. It is a 13-item test
gathered from related literature and studies using a 5-point
Likert scale of 1 — strongly disagree, 2 — disagree, 3 —
undecided, 4 — agree, and 5 — Strongly agree. The higher the
mean score, the more affirmative the citizenship practice is.
Sample test items include | believe that a citizen updates
himself/herself for current issues through the newspaper,
television, or radio, or social media (e.g., politics) and |
believe that a citizen takes care of the environment. The scale
of interpretation used in the scores obtained by students in the
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citizenship practices test is 1.0 — 1.5 (Very low), 1.6 — 2.5
(Low), 2.6 — 3.5 (Moderate), 3.6 — 4.5 (High), and 4.6 — 5.0
(Very high).

The fourth part of the survey is on Citizenship Orientation and
Citizenship Knowledge to identify the predominant type of
citizenship among students. The components of the
citizenship orientation domain included (1) societal interest,
(2) pro-social ability, (3) reflective thinking, and (4)
assertiveness orientation, and the components of citizenship
knowledge included (5) societal knowledge, and (6)
interpersonal knowledge. The students indicated how
frequently their involvement, participation, action, or thinking
based on their daily practices and experiences during their
four years of stay as Junior High School students (from Grade
7 to Grade 10). A 5-point Likert scale of 1 — Never (I do not
practice this at all), 2 — rarely (I hardly or almost not practice
this), 3 — Sometimes (I only practice this at certain times), 4 —
Almost always (I practice this most of the time), and 5 —
Always (I practice this all the time) was used.

Citizenship orientation is the domain of citizenship that refers
to the combination of knowledge requiring critical reflection
on matters relevant for participation, attitudes reflecting a
willingness to participate, and skills needed for suitable
participation in citizenship.

The one to five (1-5) items are about the societal interest
component that concerned students' interest and attitudes on
social issues and open-mindedness or tolerance towards social
differences. This part had a reliability index (Cronbach alpha)
of 0.682. Examples of items included in the test are | read
publications to be updated on the current events and/or issues
of the country and I monitor the programs of my school or my
community (e.g., protection of the environment). Items six to
ten (6-10) are about a pro-social ability component test
referring to the ability of students to adjust to rules,
regulations, moral values, and conventions and practices and
to empathize with compassion with others in society. This part
had a reliability index (Cronbach alpha) of 0.798. Examples of
items included in the test are I participate in fund drives (e.g.,
fun run or concert or walk for a cause) and | volunteer in
clean-up drives of public parks, or streets, or coastal areas.
Items 11 to 17 are about reflective thinking components that
explain the critical thinking and/or reflection about
issues/problems and structures in society indicated by the
extent as to how frequently the students reflect about/of issues
on democracy, responsibility in society, and people's
differences. This part had a reliability index (Cronbach alpha)
of 0.775. Examples of items included in the test are | think
about the quality of education both in public and private
schools in the country and | reflect on whether school officials
listen to their students (e.g., complaints). Items 18-21 are
about the assertiveness orientation component concerning
students' ability to express their opinions and stand up for
them. They indicate students' skill in formulating and
asserting their own opinion clearly and effectively. This part
had a reliability index (Cronbach alpha) of 0.653. Examples of
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items included in the test are | post and/or share my support
or protest on issues that affect me, or my country and | contact
using any means of communication person/s in authority (like
school official) regarding an issue that matter/s (e.g., bullying
incident). Citizenship knowledge is the domain of citizenship
that refers to students' awareness of ideas, facts,
understanding, and learnings on citizenship. Items 22-24 are
about societal knowledge components concerning students'
actions or behaviors that reflect abstract knowledge about
democratic principles, organizations, and social norms. This
part had a reliability index (Cronbach alpha) of 0.526.
Examples of items included in the test are | join the discussion
(including online) that talks about issue/s that matter to me or
my country and | report to proper authorities any abuse or
violation committed (e.g., traffic violation).ltems 25-34 are
about the interpersonal knowledge component that refers to
the knowledge of students of existing social values, behavioral
rules, regulations, and the day-to-day manners indicating the
frequency of doing or applying them while interacting with
others. This part had a reliability index (Cronbach alpha) of
0.834. Examples of items included in the test are | reflect on
my responsibility to help solve problems even in small ways
(e.g., report violation) and Before | criticize others, | imagine
what I feel if | were in their place The scale of interpretation
used in the scores obtained by the students in the components
of citizenship orientation domain and citizenship knowledge
domain tests was 1.00 — 2.00 (Absolutely Low), 2.01 — 3.00
(Relatively Low), 3.01 — 4.00 (Average), and 4.01 — 5.00

(High)
Data Analysis

The statistical tools were utilized to answer the objectives of
the study. Frequency count and percentage techniques were
used to describe the profiles of the respondents. Specifically,
it described the number of males and females, age, the school
graduated from (JHS), religion, and the strand of the
respondents. Weighted mean and standard deviation were
used to identify students' perceptions and practices associated
with citizenship where the higher the mean scores from the
perceptions and practices, the more positive the perceptions
and practices were. Principal component analysis was used to
identify the underlying components of citizenship manifested
in the respondents’ perceptions and practices. K-means cluster
analysis was used to identify and describe the types of
citizenship utilized by Geboers et al. (2014). The advanced
clusters of citizenship were described based on the criteria of
the four groups namely committed, ordinary, indifferent, and
self-assured. Groupings of Grade 11 SHS students were based
on the similarity of their scores for the four components of
citizenship orientation and two components of citizenship
knowledge. The differences/variations in the citizenship
orientation and citizenship knowledge between the students
within groups were minimized, and differences between
groups were maximized. The number of Grade 11 SHS were
clustered according to types based on the conditions of the
types of citizenship. The predominant type of citizenship
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among the Filipino youth was identified based on the number
of students categorized into different types of citizenship.
Ordinal regression analysis was used to determine whether the
socio-demographic factors were predictors of students'
predominant type of citizenship and whether the predominant
type of citizenship can be predicted by gender, age, the school
graduated from (JHS), religion, and strand. Categorical
variables for gender, strand, school, and religion, codes were
assigned using coded categories to make them compatible
with the regression statistics. For continuous independent
variable such as age (15, 16, 17, and 18 years old) indicates
that an increase or decrease in age was associated with the
odds of determining the predominant type of citizenship. The
independent variable of age considered either continuous or
categorical was treated as categorical in the data analysis.

I1l. RESULTS

A. Students’ Perceptions and Practices Associated with
Citizenship

The statements with the highest weighted mean and those with
the lowest weighted mean were presented based on the item's
ranking to highlight the difference in the students' perceptions
and practices on citizenship. The higher the weighted mean,
the more affirmative the citizenship perception or practice
was.

A.1 Students' Perceptions Associated with Citizenship

Tables 1 and 2 present the indicators with the highest and
lowest weighted mean of students’ perceptions of citizenship.

Table 1. Top five indicators associated with citizenship perceptions

Verbal
Interpretation

Standard

Item Indicators Weighted nda
Deviation

Number Mean
A citizen has
rights that
cannot be taken
from him/her.
A citizen has a
set of
responsibilities
(duties) he/she
is expected to
fulfill.

A citizen
commits to the
good of his/her
fellow citizens.
A citizen takes
pride in his/her
4 country’s 4.49 0.696 High
tradition and
culture.

A citizen feels a
sense of
6 belongingness 4.40 0.795 High
where he/she
lives.

4.78 0.587 Very high

4.64 0.638 Very high

4.62 0.607 Very high

The highest weighted mean based on ranking, as shown in
Table 1, is exhibited in statements concerning students’
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perceptions of their rights (M = 4.78, SD = 0.587),
responsibilities (M = 4.64, SD = 0.638), and their commitment
to the good of fellow citizens (M = 4.62, SD = 0.607). Also,
students perceived citizenship with taking pride in the
country’s tradition and culture (M = 4.49, SD = 0.696), and a
sense of belongingnesswhere he/she lives (M = 4.40, SD =
0.795). It can be observed that the weighted mean of items 1,
5, and 8 is interpreted as very high, while items 4 and 6 are
interpreted as high under citizenship perceptions.

Table 2. Lowest five indicators associated with citizenship perceptions

Standard
Deviation

Verbal
Interpretation

Item Indicators Weighted
Number Mean
A citizen
participates in
9 the political 4.32 0.775 High
affairs of the
country.
A citizen enjoys
his/her freedom
3 choice because 4.26 0.847 High
he/she has legal
guarantees.
A citizen is
conferred
identity by the
state.

A citizen is
protected by the
laws of the
country.

A citizen serves

2 his/her country. 3.95 0.775 High

4.03 0.895 High

10 401 1.190 High

Table 2 indicates the lowest weighted mean based on the
ranking was exhibited in statements concerning students'
perception of political participation (M = 4.32, SD = 0.775)
and freedom because of legal guarantees (M = 4.26, SD =
0.847). Students also perceived citizenship as conferring
identity by the state (M = 4.03, SD = 0.895), protection of the
laws (M = 4.01, SD = 1.190), and serving the country (M =
3.95, SD = 0.775). Thus, the weighted mean of all the items
was interpreted as high under citizenship perceptions.

A.2 Students’ Practices Associated with Citizenship

Tables 3 and 4 present the indicators with the highest
weighted mean and the lowest weighted mean on students’
practices associated with citizenship.

Table 3. Top five indicators associated with citizenship practices

Standard
Deviation

Verbal

Item . Weighted
Indicators Interpretation

Number Mean
A citizen
helps others
or those who
are in need.
A citizen
4 takes care of 463 0.663
the
environment.
A citizen
9 obeys rules 4.60 0.681
and

10 467 0575 Very high

Very high

Very high
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regulations
(e.g., school,
community,
country).
A citizen
13 treats people 4.59 0.764 High
equally.
A citizen
who is of
12 legal age 4.55 0.698 High
votes during
the election.

The highest weighted mean based on ranking, as shown in
Table 3, are exhibited in the statements concerning students’
practices of helping others (M = 4.67, SD = 0.575), taking
care of the environment (M = 4.63, SD = 0.663) obedience to
rules and regulations (e.g., school, community, country) (M =
4.60, SD = 0.681), equal treatment of people (M =4.59, SD =
0.764), and voting (M = 4.55, SD = 0.698). It can be observed
that the weighted mean of items 4, 9, and 10 is very high,
while items 12 and 13 under citizenship practices are
interpreted as high.

Table 4. Lowest five indicatorsassociated with citizenship practices

Standard
Deviation

Verbal

Item Indicators Weighted )
Interpretation

Number Mean
A citizen
volunteers in
7 his/her 4.09 0.835 High
community or
locale initiatives.
A citizen
exercises
5 freedom of 4.00 1.121 High
speech or
religion.

A citizen
respects the
government’s
11 representatives 3.98 0.926 High
or persons in
authority or other
citizens.

A citizen
observes the
traditions of
his/her country.
A citizen defends
his/her country.

3.90 1.078 High

3.35 1.102 Moderate

Table 4 shows the lowest weighted mean based on ranking
was exhibited in the statements concerning students’ practices
of volunteerism (M = 4.09, SD = 0.835), freedom of speech or
religion (M = 4.00, SD = 1.121), respecting government
authority or others (M = 3.98, SD = 0.926), observance of
traditions (M = 3.90, SD = 1.078), and defending the country

International Journal of Research and Innovation in Social Science (IJRISS) |Volume V, Issue XII, December 2021 |ISSN 2454-6186

(M =3.35, SD = 1.102). It can be observed that the weighted
mean of items 2, 5, 7, and 11 is high while item 8 is
interpreted as moderate under citizenship practices.

B. Underlying Components of Citizenship that Manifest on
Students’ Perceptions and Practices

The underlying components of perceptions and practices
associated with citizenship of the Grade 11 Senior High
School (SHS) students were explored by subjecting the data
from the 411 SHS students, who answered the survey of the
10-item citizenship perceptions and 13-item citizenship
practices, to Principal Component Analysis.

B.1 Underlying Components of Students’

Perceptions

Citizenship

The result of the assessment of the sampling adequacy
assessment using KMO and Bartlett's Test of Sphericity on
citizenship perceptions is indicated in Table 10.

Table 5.Kaiser-Meyer-Olkin and Bartlett’s Test of the data on citizenship
perceptions

KMO and Bartlett's Test
Kaiser-Meyer-Olkin Measure of Sampling
787
Adequacy.
Approx. Chi-Square 497.730
Bartlett's Test Df 45
of Sphericity -
Sig. 000

The data in Table 5 were subjected to factor extraction and
guided by Kaiser-Meyer-Olkin (KMO), a statistical measure
indicating the proportion of variance in the variables that
might be due to underlying factors, a measure of sampling
adequacy of .787. KMO should be 0.60 or higher for the data
to be considered good Principal Component Analysis (Kaiser,
1960). Bartlett's Test of Sphericity, which requires a
significant level of less than 0.05, indicated that the data were
appropriate for PCA with 0.000 significance levels (p <0.05)
(Bartlett, 1954).

Based on the result, three potential components were observed
for extraction based on Kaiser's (1960) criterion, where only
components with an eigenvalue of 1.0 or more should be
retained for further investigation among the initial ten
components. Ensuring that the number of components for
extraction is accurate, the assessment of data utilizes the Scree
plot. From the PCA results, the scree plot confirmed the
choice of three components. Table 6 shows the total variance
of citizenship perceptions.
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Table 6. Table of total variance on citizenship perceptions

Total Variance Explained
Initial Eigenvalues Extraction Sums of Squared Rotation Sum_s of Squared
Component % of Cumulative °/|;?Jidm SCumulative O/Igcz;dm SCumulative
Total ° Total . Total .
Variance % Variance % Variance %
1 2.761 | 27.606 27.606 2.761 | 27.606 27.606 2.011 | 20.114 20.114
2 1114 | 11141 38.747 1114 | 11141 38.747 1673 | 16.730 36.845
3 1.033 | 10.333 49.080 1.033 | 10.333 49.080 1224 | 12.235 49.080
4 .954 9.543 58.623
5 .868 8.678 67.301
6 .804 8.039 75.340
7 713 7.132 82.472
8 .694 6.940 89.412
9 542 5.415 94.827
10 517 5.173 100.000
Extraction Method: Principal Component Analysis.

After extraction and rotation, the results indicated that the
extracted three principal components explained a total of
49.080% of the cumulative variance (Table 6). The first
principal component explained 27.606% of the total variance
of the eigenvalues, wherein the second component explained
11.114% of the total variance, and the third component
explained 10.333% of the total variance. The total eigenvalues
of the components after rotation indicate that the rotation
optimizes the component structure, which equalizes the
relative importance of the three components. Before rotation,
principal component one accounted for considerably more
variance than the other two components (27.606% compared
to 11.141% and 10.333%), but after rotation, principal
component one accounted for 20.114% of variance compared
to 16.730% and 12.235%. The rotated component matrix
where three components were extracted is shown in Table 7.

Table 7.Rotated Component Matrix of the underlying components of
citizenship perceptions

Item . Component
Rotated Component Matrix®
Number
1 2 3
A citizen has a set of
Iltem 1 responsibilities he/she is expected | .548
to fulfill.
A citizen enjoys his/her freedom
Item 3 | oris free to make choices because | .637
he/she has legal guarantees.
A citizen takes pride in his/her
Item 4 country’s tradition and culture. 569
Item 5 A cmz'en commits to_ t_he good of 478
his/her fellow citizens.
A citizen has rights that cannot be
ltem 8 taken from him/her. 673
A citizen participates in the
ltem 9 political affairs of the country. 406
Item 2 A citizen serves his country. .697
A citizen feels a sense of
ltem 6 belongingness where he/she lives. 544

Iltem 7 A citizen is conferred identity by 624
the state.
A citizen is protected by the laws
Item 10 of the country. 859

Extraction Method: Principal Component Analysis.
Rotation Method: Varimax with Kaiser Normalization.

a. Rotation converged in 5 iterations.

Based on the result of PCA, the underlying components of
citizenship perceptions among Grade 11 SHS students were
examined and named according to the similarities of ideas of
the underlying components of the original set of variables.
Three components were extracted after an analysis of the data:

1. Rights and responsibilities
2. Relationship connections
3. Legal feature

The first underlying component is labeled as rights and
responsibilities in the citizenship perceptions where rights
pertain to conditions bestowed by the state under situations
and instances for the wellbeing of the people. These include
inalienable, political, and social rights and where
responsibilities pertain to the duties and obligations of a
citizen to others, to the community, or the state. This was
exemplified by items in Principal Component 1 on rights such
as enjoyment of freedom because of legal guarantees, rights
that cannot be taken, and political rights and on items of
responsibilities namely fulfillment of duties or obligations to
others shown in commitment and to the state like taking pride
of country's tradition and culture.

The second underlying component observed in the citizenship
perceptions was the relationship connections that pertain to
the citizen's links or ties with fellow citizens and the country.
For Principal Component 2 example items include service to
the country, sense of belongingness, and shared identity.
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The third underlying component observed in the citizenship
perceptions was the legal feature, which pertains to the link
between citizens and the nation that entitles the citizen to
protection, rights, and privileges under the legal system. An
example item for Principal component 3 is shown in the
protection of the citizens by the country's laws.

B.2 Underlying Components of Students’ Citizenship
Practices

With the 13 items on the citizenship practices survey, the
results of the assessment of the sampling adequacy using
KMO and Bartlett’s Test of Sphericity for -citizenship
practices are indicated in Table 8.

Table 8.Kaiser-Meyer-Olkin (KMO) and Bartlett’s Test of the data on
citizenship practices
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The data were subjected to factor extraction, where the KMO
measure of sampling adequacy is .854. KMO should be 0.60
or higher for the data to be considered good Principal
Component Analysis (Kaiser, 1960). Bartlett’s Test of
Sphericity which requires a significant level of less than 0.05,
indicated that the data were appropriate for PCA with 0.000
significance levels (p <0.05). (Bartlett, 1954).

Based on the result, three potential components were
observed. Based on Kaiser’s (1960) criterion only components
with an eigenvalue of 1.0 or more should be retained for
further investigation among the initial 13 components.

Ensuring that the number of components for extraction was
accurate, the data was also assessed using the Scree plot. The
PCA results indicated that based on the points of inflection,
three components could be retained. Table 9 shows the total

KMO and Bartlett's Test variance in citizenship practices.
Kaiser-Meyer-Olkin Measure of Sampling 854
Adequacy.
. Approx. Chi-Square 1284.305
Baglr?rt]tesri;i;t o Df 8
Sig. .000
Table 9. Table of total variance on citizenship practices
Total Variance Explained
Initial Eigenvalues Extractiorlf:gs Osf Squared Rotation Sums of Squared Loadings
Component Total % of Cumulative Total % of Cumulative Total % of Cumulative
Variance % Variance % Variance %
1 4.152 31.939 31.939 4.152 31.939 31.939 3416 26.276 26.276
2 1.420 10.920 42.859 1.420 10.920 42.859 1.820 13.996 40.273
3 1.208 9.295 52.155 1.208 9.295 52.155 1.545 11.882 52.155
4 .884 6.800 58.955
5 .832 6.396 65.351
6 .809 6.224 71.575
7 .664 5.107 76.683
8 .632 4.860 81.543
9 574 4.416 85.958
10 532 4.091 90.049
11 .508 3.905 93.954
12 441 3.391 97.346
13 .345 2.654 100.000
Extraction Method: Principal Component Analysis.

After extraction and rotation, the results indicated that the
extracted three principal components explained a total of
52.155% of the cumulative variance (Table 9). The first
principal component explained 31.939% of the total variance
of the eigenvalues, wherein the second component explained
10.920% of the total variance, and the third component
explained 9.295% of the total variance. The total eigenvalues
of the components after rotation indicated that the rotation

optimizes the component structure which equalized the
relative importance of the three components. Before rotation,
principal component 1 accounted for considerably more
variance than the other two components (31.939% compared
to 10.920% and 9.295%) but after rotation, principal
component one accounted for 26.276% of variance compared
to 13.996% and 11.882%. The rotated component matrix with
three components extracted is shown in Table 10.
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Table 10. Rotated Component Matrix of the underlying components of
citizenship practices

The underlying components of citizenship practices among
Grade 11 SHS students were examined to identify and name
the underlying components of the original set of variables
based on the similarities of ideas of the items identified. The
three components emerged:

1. Active engagement
2. Institutional participation
3. Cultural concerns

The first component observed in the citizenship practices was
an active engagement which pertains to citizen’s participation
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and involvement in a wider range of activities such as civil
or social actions or crusades, community, and political
engagements. Principal component 1 included taking care of

Item . Component ! . (
Number Rotated Component Matrix 1 2 3 the environment, equal treatment, respecting and helping other
— A citizen Takes care o e - peo_plle, og_eymg_ t_hg laws, voting, and acting responsibly in

environment. : social media activities.
A citizen acts responsibly for his/her : . . :

Item 6 <ocial media activities. 688 The s_eco_nd 'componenF gbse.rve:d in the.c.ltlzerjshlp.p.ra}ctlces
tem o | A citizen obeys rules and regulations | .- was InStItutlonaI. participationin 'Ehe citizens ’flctIVItle'S or

(e.g., school, community, country). | engagement to different local, national, and/or international
ltem 10 | A Citizen helps others or those who | oo, institutions. Principal component 2 included monitoring the
_ are in need. issues through different media platforms, volunteerism in the
A citizen respects the government’s it t £ fi ial blicati t th
Item 11 representatives or persons in 484 community, paymen . 0 inancial — obligations 10 e
authority or other citizens. government, and defending the country.
A citizen who is of legal age votes . . - . .
Item 12 every ebctign g 588 The third component observed in the citizenship practices was
ltem 13 A citizen treats people equally. 813 cultural concerns which included the observance of traditions,
A citizen Tollows current issues freedom of speech as self-expression, or religious freedom.
through the newspaper, or television, i . . A
Item 1 or radio, or social media (6., 562 C. Type of Citizenship that Predominates Among the Filipino
politics). Youth
A citizen pays financial obligation/s . oo . .. .

Item 3 10 the government (e.q., taxfes) 683 In identifying the predominant type of citizenship among

ltem 7 A citizen volunteers in his/her £30 students, four components under the citizenship orientation
community or locale initiatives. ' domain namely the social interest, pro-social ability, reflective
ltem8 | A citizen defends his/her country. 669 thinking, and assertive orientation, and two components under
ltem2 | A citizen observes the traditions of 777 the citizenship knowledge domain namely societal knowledge
__his/her country. and interpersonal knowledge.  Geboers et al. (2014)

A citizen exercises freedom PO
Item 5 ofspeech or religion 795 framework was used. It indicated how frequently the Grade 11
Extraction Method: Principal Component Analysis. SHS students were involved, participative, and reflective
Rotation Method: Varimax with Kaiser Normalization. based on their daily practices and experiences during their
a. Rotation converged in 5 iterations JHS years (from Grade 7 to Grade 10). K-means cluster

analysis was used in categorizing students into types of
citizenship based on the conditions/criteria utilized by
Geboers et al. (2014) where the grouping of respondents was
made based on the similarity of their scores for the four
components of citizenship orientation and two components of
citizenship knowledge. The differences in the citizenship
orientation and citizenship knowledge between the students
within groups were minimized and differences between
groups were maximized. From the cluster analysis, the type of
citizenship that predominates among the Filipino youth was
identified. Table 16 shows the types of citizenship of the
Grade 11 SHS students.

Table 11. Result of the clustered types of citizenship of Grade 11 SHS students

Tvpe of Percen-
| ype ot N tage Citizenship Orientation Citizenship Knowledge
Citizenship %
Societal Pro-social Reflective Assertiveness Societal Interpersonal
Interest ability Thinking Orientation Knowledge knowledge
M SD M SD M SD M SD M SD M SD
Committed 127 30.9% | 466 | 015 | 435 | 032 | 477 | 011 | 428 | 006 | 445 | 044 | 484 | 006
Citizenship
Self-assured 120 292% | 414 | 029 | 364 | 037 | 420 | 021 | 370 | 022 | 385 | 050 | 431 | 0.7
Citizenship
C.’fd'”arY 88 21.4% 3.91 046 | 3.12 | 0.68 | 441 | 0.30 | 254 0.24 3.24 117 4.50 0.24
Citizenship
Indifferent 76 185% | 332 | 045 | 262 | 044 | 334 | 035 | 226 | 027 | 279 | 082 | 385 | 0.26
Citizenship
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Table 11 shows the types of citizenship among Grade 11 SHS
students. Out of 411 respondents, 127 students or 30.9% of
the respondents belonged to committed citizenship. Students
have relatively high mean scores in all of the four components
of citizenship orientations such as societal interest (M = 4.66,
SD = 0.15)pro-social ability (M = 4.35, SD = 0.32), reflective
thinking (M = 4.77, SD = 0.11), and assertiveness (M = 4.28,
SD = 0.06), and two components of citizenship knowledge
such as societal knowledge (M = 4.45, SD = 0.44) and
interpersonal knowledge (M = 4.84, SD = 0.06). They have
the highest score across all the components of citizenship
orientation and citizenship knowledgecompared to the other
three types of citizenship.

120 students or 29.2% belonged to self-assured citizenship.
Students have varied scores both in four components of
citizenship orientation such as societal interest (M = 4.14, SD
= 0.29)pro-social ability (M = 3.64, SD = 0.37), and
assertiveness (M = 3.70, SD = 0.22), and two components of
citizenship knowledge such as societal knowledge (M = 3.85,
SD = 0.50), and interpersonal knowledge (M = 4.31, SD =)
but with low scores in reflective thinking (M = 4.20, SD =
0.21) compared to committed citizenship (M = 4.77, SD =
0.11) and ordinary citizenship (M = 4.41, SD = 0.30).

88 students or 21.4% belonged to ordinary citizenship.
Students have an  overall average score in
citizenshipknowledge and citizenship orientation across all
components such as societal interest (M = 3.91, SD =
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0.46)pro-social ability (M = 3.12, SD = 0.68), reflective
thinking (M = 4.41, SD = 0.30), and two components of
citizenship knowledge such as societal knowledge (M = 3.24,
SD = 1.17), and interpersonal knowledge (M = 4.50, SD =
0.24) but low scores on assertivenesscomponent (M = 2.54,
SD = 0.24) compared to committed citizenship (M = 4.28, SD
= 0.06) and self-assuredcitizenship (M = 3.70, SD = 0.22).

76 students or 18.5% of the respondents belonged to
indifferent citizenship. Students scored low across all the
components of citizenship orientation such as societal interest
(M = 3.32, SD = 0.45), pro-social ability (M = 2.62, SD =
0.44), reflective thinking (M = 3.34, SD = 0.35), and
assertiveness (M = 2.26, SD = 0.27), and components of
citizenship knowledge such as societal knowledge (M = 2.79,
SD = 0.82), and interpersonal knowledge (M = 3.85, SD =
0.26). They have an overall average low score across all the
components of citizenship orientation and citizenship
knowledgecompared to the other three types of citizenship.

D. Socio-demographic Factors that Determined the
Predominant Type of Citizenship Among the Filipino Youth

Table 12 presents the results of the first step of the ordinal
regression analysis to yield information on what socio-
demographic factors determine Filipino youth's predominant
type of citizenship. The dependent variable is the type of
citizenship, and the independent variables include gender, age,
the school graduated from (JHS), religion, and strand.

Table 12. Parameter estimatesof the socio-demographic factors

Parameter Estimates
. . 95% Confidence Interval
Estimate Std. Error Wald df Sig.
Lower Bound | Upper Bound
Male -.239 130 3.356 1 .067 -.494 .017
Gender

Female 0 . . 0 . . .
15 years old 6.199 9.118 462 1 497 -11.672 24.070
Age 16 years old 5.084 9.092 313 1 576 -12.736 22.903
17 years old 5.183 9.092 .325 1 .569 -12.637 23.002

18 years old 0* . . 0 . . .

School Public -.168 157 1.144 1 285 -476 140
Graduated -

from (JHS) Private 0* . . 0 . . .
Roman Catholic 735 .233 9.934 1 .002* 278 1.192
Religion Islam -2.324 5.792 161 1 .688 -13.676 9.028

Protestant 0 . . 0 . . .
ABM -.089 .636 .019 1 .889 -1.335 1.158
HUMSS .047 .649 .005 1 .942 -1.225 1.319
GAS .009 .681 .000 1 .989 -1.326 1.345
Strand STEM .058 627 .009 1 .926 -1.171 1.287
AVFX -.141 .663 .045 1 .832 -1.441 1.158
HUMSS-SJ -.051 .869 .003 1 .953 -1.754 1.651

HUMSS-TAP 0? . . 0
Link function: Logit.
a. This parameter is set to zero because it is redundant.
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Table 12 reveals the parameter estimates of the socio-
demographic factors to predict the predominant type of
citizenship. When all the socio-demographic factors were
evaluated to determine which were necessary to predict the
predominant type of citizenship, at step 1 of the analysis, none
of the socio-demographic factors entered the ordinal
regression analysis equation, hence, the analysis was
discontinued. Information on the case processing summary is
provided.

The ordinal logistic regression assumed that the relationship
between the types and citizenship were the same “across all
possible comparisons.” The Final model indicated significant
(-2Log Likelihood = 321.922; ¥* (26) = 90.027, p = 0.000)
indicating a significant result meaning that the assumptions
are satisfied. Both the Pearson Chi-Square %2 (187) = 202.519,
p = 0.207) and Deviance Chi-Square x2 (1987) = 183.988, p
=0.549) were not significant suggesting a good model fit. The
NagelherkePsuedo R-Square showed to predict the outcome
(0.210) better, showing the percentage of the type of
citizenship variation that the linear model explains. The mean
of the type of citizenship predicts it as well as
the regression model.

However, it is interesting to note that with the use of ordinal
logistic regression, the only significant result is Roman
Catholicism, one of the religious affiliations of the
respondents on the socio-demographic factor — religion
predicting the predominant type of citizenship among the
Filipino youth. Using Wald chi-square, the odds of
Catholicism to determine the type of citizenship (95% ClI,
0.278 to 1.192) than the other socio-demographic variables, is
statistically significant, Wald x2 (1) = 9.934, p = 0.002. The
estimated parameter for Roman Catholicism is significant
which is=0.735 (1), p= 0.002* < 0.05, showing that it is
within the confidence interval of 0.278-1.192.

IV. DISCUSSIONS

A. Students' Perceptions and Practices Associated with
Citizenship

A.1 Students' Perceptions Associated with Citizenship

The survey result revealed that rights, responsibilities, the
commitment of doing good to others, taking pride in tradition
and culture, and a sense of belongingness are the top five
statements perceived as very high or high associated with
citizenship by the Grade 11 SHS students based on the total
weighted mean obtained in citizenship perceptions. It
indicates that students have a clear ideas understanding of
ideas, and knowledge regarding citizenship.

Rights as the top perception could imply that students may
have the awareness and an understanding of their rights that
cannot be taken from them. Furthermore, they know how to
exercise these rights and may fight for them as citizens when
needed. Concerning previous studies, having rights is
consistent with the findings of Mufioz Labrafia et al. (2010),
Jafarov (2018), Keles(2014) and Altinok (2020) that revealed
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students’ awareness of rights and students’ responses were
high when their rights were violated, as claimed by Ak
(2018).

Having responsibilities as the second-highest weighted mean
could suggest that students give importance to their roles to be
good citizens who have duties and obligations to the
community, others, and the state. These responsibilities may
take different forms and means. This finding is similar to the
results of Keles’s (2014) study. It also supports the study of
Senay (2008), emphasizing obligations to the state and others,
while Intia (2018) described it as a core set of responsibilities
to be fulfilled. Payment of taxes, military service (Arslan,
2016), obedience to laws (Snow & Kennedy, 2014),
community involvement (Chiodo & Martin, 2008; Jafarov,
2018; Leal Tejeda, 2018), and community service and
involvement in tribal organizations (Alazzi& Chiodo, 2008)
were ways of fulfilling the responsibilities.

The commitment to doing good to others could be because of
the influence of values and dispositions students in dealing
with others. This may also explain the willingness of each
citizen to sacrifice personal interest for what is more
important of doing good for others based on personal
experiences or may have been because of the exposure to the
needs of others when schools and community provided the
opportunities using different platforms. This perception
mentioned above was evident in showing respect to others
(Alazzi, 2009), relationship and communal ethos (Tupper &
Capello, 2012), helping others (Keles&Altinok, 2020; Leal
Tejeda, 2018), making efforts and tolerance of others, and
respecting other religions (Environics Institute, 2011).

Taking pride in tradition and culture reflects that the students
consider citizenship as people living together in a community
or country who share the same traditions and culture and form
a bond to have a sense of community. Citizenship perception
validated the study of Capello and Tupper (2012). Intia (2018)
added that taking pride in tradition and culture was necessary
for citizenship.

The citizenship perceived as having asense of belongingness
could mean allowing the students to identify themselves as
part or member of a group or community sharing the same
beliefs and practices. It affirmed the idea of ‘belonging’
(Jafarov, 2018).

A.2 Students’ Practices Associated with Citizenship

The survey revealed that helping others, taking care of the
environment, obeying rules and regulations, equal treatment
of people and voting are the top five practices as very high or
high associated with citizenship by the Grade 11 SHS students
based on their total highest weighted mean on citizenship
practices. It indicated that students could have specific
actions, undertakings, and activities when it comes to daily
citizenship activities and experiences.

Helping others may be attributed to students' knowledge of
their responsibility and obligation towards others considering
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their values, attitudes, dispositions, or even personal
experiences in interacting with fellow citizens. This could
reflect the school's mission, especially the Catholic schools'
identity rooted in gospel values and resonating with God's
love for His people. These studies on the citizenship practice
of helping others support the study of Environics Institute
(2011) where respondents showed generosity by donating to
charities, collecting money for a social cause (Bolstad, 2009),
and sponsoring various civic activities (Petrovicova et al.,
2012).

Taking care of the environment could be explained by
students' interest to participate or demonstrate the desire to
contribute to the community or take part in the development
of civic actions indicating the personal involvement, to some
extent, in the community. It can be interpreted that the school
and community may have prepared events where students can
join activities to take care of the environment like ecological
movement, volunteer activities such as planting trees or
cleaning up of parks, and the involvement in social causes
(Goering, 2013; Rappler, 2016; Vuj¢i¢, 2003).

Obeying rules and regulations (e.g., school, community, and
country) could mean that students know and understand
institutions and their procedures. They are not just aware of
the policies; they also follow the guidelines demonstrating
their willingness to compromise and cooperate for the stability
of the institutions. This citizenship practice is the same
finding in the studies of Mangahas (2008), Environics
Institute (2011), and Intia (2018).

The citizenship practice identified as equally treating people
could convey students' recognition of differences and open-
mindedness to accept differences or diversity among
individuals. It can also be that the "makatao” Filipino values
as one of the DepEd core values are properly taught in JHS.
This finding of the present study supported the result of other
studies. The tolerance of others, respect for other religions
(Environics Institute, 2011), respect for relationships and
communal ethos (Capello & Tupper, 2012), and support for
LGBT rights (Garcia, 2016) exhibited great importance in
treating people equally.

Voting as citizenship practice could indicate students'
engagement to exercise the right to vote as one form of
participation in political affairs. This suggests that students
may have formed a habit of voting. The school provides
opportunities to encourage students to practice voting for their
class officers or the student government. The result, as
mentioned above, supported the studies of Leal Tejeda (2018),
Intia (2018), and Senay (2008). For Goering (2013), it was a
part of political activism among individuals.

Statements with the highest weighted mean identified in
citizenship perceptions, to some extent, are translated or
evident to the statements with the highest weighted mean in
citizenship practices. Having rights that cannot be taken from
citizens was observed in the right to vote as the fifth-highest
weighted mean in citizenship practice. It also reflected on the
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freedom of speech or religion and the legal rights where the
country's laws protect citizens. It could convey students'
understanding of the rights that cannot be taken from as
citizens and the specific rights that the state guarantees to its
people and knowledge taught to students in schools.

The second-highest weighted mean in citizenship perception
of having responsibilities was exhibited in the second and
third highest weighted mean of citizenship practices of taking
care of the environment and obeying rules and regulations, but
not necessarily on defending the country with the lowest
weighted mean. This suggests the students' understanding of
fulfilling their duties to the community and institutions but not
automatically to the country and that they are not given a
chance/opportunity to attend to some tasks of serving the
country on a national level.

The third highest weighted mean on citizenship perception of
committing to the good of others was apparent in the top
citizenship practice of helping others and equally treating
people as the fourth-highest weighted mean but not
necessarily showing respect to government's representatives
or authority. Students' commitment to do good for others may
depend on the values and attitudes, their interaction with
others, and the possible influence of the family and schools on
their value formation.

The citizenship perceptions of taking pride in the country's
tradition and culture and sense of belongingness as the fourth
and fifth-highest weighted mean on citizenship perceptions
respectively do not necessarily reflect on citizenship practice
in the observance of the country's traditions having the lowest
weighted mean.

It is also important to note that serving the country is the least
perceived and defending the country is the least practiced item
associated with citizenship. This could suggest that at their
age serving the country is not yet a priority because their
focus is the present and defending it belongs to the future or
older generation. In addition, possibly there are no
opportunities in JHS to conduct activities about serving the
country.

The statements with the highest weighted mean explaining the
more affirmative association to perceptions and practices
characterized the committed type of citizenship. The high
level of citizenship perceptions could indicate the more
profound knowledge and necessary skills that students have.
At the same time, the practices may suggest that the
understanding of citizenship implies the willingness to
contribute to society when given the opportunities and may
develop competencies as committed citizens making them
more active and engaged.

In connection with Filipino citizenship values, the top
perception of doing good to others and practices of helping
others and equal treatment exhibited pagkamaka-tao cluster
while taking pride in tradition and culture, and sense of
belongingness as perceptions and obedience to rules and
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regulations and voting as practice showed pagkamaka-
bayan cluster. In addition, taking care of the environment as
citizenship practice exhibited the pagkamaka-
kalikasan cluster.

In the context of civic republicanism theory, civic virtue
(Banyan, 2016) is shown by doing good to others, fulfilling
civic responsibilities for others, and to the state, being proud
of one's tradition and culture. Participation (Maynor, 2007) is
shown in the citizenship perception of fulfilling the
responsibilities (Gey, 1993) of citizens to the community and
the state and is evident in the top citizenship practices of
obeying the rules and regulations and active engagement by
taking care of the environment and voting as political
activity.

The result of the study reveals the complex ideas of
citizenship perceptions and practices. This can be due to the
influences of the surrounding communities as centers of
influence (Michelman, 1998; Babcock, 2009) where different
interactions take places such as schools providing citizenship
programs like seminar-workshop, club activities, and the local
community or barangay providing other tasks involving
students'  participation  affecting  their  knowledge,
understanding, and participation in the daily citizenship
activities citizens. This supports ecological development
(Bronfenbrenner, 1998) that explained the influences of the
surrounding environment and the situated cognition of Lave
and Wenger (1991) and Wenger (1998) who explained that
different communities affect students' citizenship perceptions
and practices. This research showing students' complex ideas
of citizenship perceptions and practices reflects the individual
beliefs and preferences of their daily experiences as citizens.

B. Underlying Components of Citizenship Manifested on
Students’ Perceptions and Practices

Based on the result of the study identified through the PCA,
both citizenship perceptions and practices have three
underlying components.

B.1 Underlying Components of Citizenship Manifested on
Students’ Perceptions

The analysis of the citizenship perceptions resulted in three
components:  rights and responsibilities, relationship
connections, and legal features.

The first component is rights and responsibilities. Rights
pertain to conditions bestowed by the state under situations
and instances for the wellbeing of the people. These rights
include the inalienable, political, legal, and social. The
responsibilities pertain to the duties and obligations to others,
as shown in the citizens' commitment to do good to others, the
community, and the state, like taking pride in the country's
tradition and culture. The different rights bestowed among
citizens are their obligations in return to the state for the
common good. Rights and responsibilities as the first
component of citizenship perception are linked to the political
component (lija, 2011; Leydet, 2017; Maftei, 2015; Veldhuis,
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1997) and social component of citizenship (llja, 2011;
Veldhuis, 1997). However, the newly identified combined
component as rights and responsibilities negates the
components proposed by Bellamy (2008) and Byrne (2003) as
cited in  Weber-Pillwax (2008) where rights and
responsibilities are distinct but complementary components on
citizenship.

The second component is relationship connections, described
as a citizen's bonds with fellow citizens and to the country as
shown in one's service to the country, sense of belongingness,
and conferring of the shared identity. This indicates that they
are part or members living together in a community or a
country. The relationship connections reflect the cultural
component as explained by Veldhuis (1997), Beaman (2016),
and Leydet (2017) and the membership component (Byrne,
2003) as cited in Weber-Pillwax (2008) and Bellamy (2008).
Osler and Starkey (2005), described it as the affiliation of the
citizen to the state.

Lastly, the third component is the legal feature of citizenship
that refers to the link between citizens and the nation that
entitles the citizen to protection, rights, and privileges. These
exist under the policies of legal systems as shown in the
citizens' protection of the laws. It can be inferred further that
the students believe that with various rights, and privileges
they have as citizens, they are assured of being protected
under the rule of law in preserving their different rights as
citizens. This component is the legal component (lija, 2011)
where rights are conferred to every citizen (Byrne, 2003;
Weber-Pillwax, 2008) and the institutional rights to establish
the just terms of interaction among citizens (Bellamy, 2008).

B.2 Underlying Components of Citizenship Manifested on
Students’ Practices

Three components were derived from citizenship practices
namely: active engagement, institutional participation, and
cultural concerns.

Active engagement as the first component pertains to the civil
or social actions or crusades, community involvement, and
political engagements of citizens while the second component
is the institutional participation that relates to citizens'
activities or engagement to different institutions. The findings
mentioned above imply that students are conscious of certain
obligations to others, the community, and the country. It could
indicate the various levels of involvement to the different
institutions and different forms of engagement enabling them
to participate and even influence society. Both components
are linked to political component (lija, 2011; Leydet, 2017;
Maftei, 2015; Veldhuis, 1997) and social component (lija,
2011; Veldhuis, 1997) of citizenship. However, the first
component is explicitly labeled as a practice (Osler & Starkey,
2005), while the second component is labeled as participation
in the study of Byrne (2003) as cited in Weber-Pillwax
(2008).
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Cultural concernsare the third component shown in the
observance of traditions, freedom of speech, or religious
freedom. This implies that the students know the shared
cultural identity and the morals that allow cultural differences
and diversity while shaping a standard value system. This
could also mean the students' feeling of full inclusion in the
community while keeping their sense of identity. The third
component reflects the cultural dimension of citizenship as
explained by Veldhuis (1997), Leydet (2017), and Beaman
(2016) and identified by Osler and Starkey (2005) as the
"feeling of belonging to a community of citizens."

Thus, the four identified top perceptions on citizenship are
similar items describing the principal component 1 on
perceptions labeled as "rights and responsibilities." The
finding described the committed type of citizenship
characterized by the high level of awareness of rights afforded
to them granted by the state and the fulfillment of
responsibilities in return. This could imply that rights and
responsibilities are interconnected. Also, the top four
citizenship practices are comparable items representing the
principal component 1 on practices labeled as "active
engagement." This finding characterizes the committed type
of citizenship. This may imply the inclination to participate,
act, and contribute to society by using committed citizens'
knowledge and participatory skills and competencies.
Furthermore, citizenship practices may mean fulfilling the
obligations and being actively engaged in the activities
depending upon the need of the situation.

Identifying the underlying components of citizenship
perceptions and practices suggests that students have different
ideas about citizenship. This could be interpreted as the proper
teaching of citizenship perceptions and practices in the JHS
curriculum. Students learned these concepts and therefore can
explain how they develop personal knowledge and
understanding through their interaction with others and
different experiences. With the civic republicanism theory, the
ideals of responsibilities and civic virtues are evident in
principal component 1, labeled as rights and responsibilities,
and principal component 2, labeled as relationship
connections. At the same time, participation as its core feature
is apparent in both principal component 1 active engagement
and principal component 2 institutional participation. It also
explored the ecological development (Bronfenbrenner, 1998)
and the situated cognition of Lave and Wenger (1991) and
Wenger (1998) theories that shaped students' perceptions and
practices associated with citizenship.

C. Type of Citizenship that Predominates Among the Filipino
Youth

The result of the K-means cluster analysis showed the number
of students under each type of citizenship. The study reveals
that the type of citizenship predominating among the Filipino
youth is committed citizenship having the highest number of
respondents among the Grade 11 SHS respondents. This
group of students shows great willingness to contribute to
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society. They have a high level of citizenship knowledge and
skills that give them many opportunities to develop their
citizenship competencies further. It affirms the ideals of civic
republicanisms, such as civic virtue and participation by
contributing to society. This could suggest that they may have
engagements and activities to show what it means to be a
citizen by participating actively in daily citizenship activities.
This may also indicate the successful teaching of citizenship
knowledge and skills in Junior High School through activities
and programs associated with citizenship. This could have a
more significant and positive impact on their future
participation in the SHS or college.

However, self-assured citizenship ranked second with 120
students or 29.2% of the total respondents with only seven
respondents’ difference from committed citizenship as the
predominant type among Filipino youth.

The stage of development of students can explain the result of
the present study. Significant changes happen in the
adolescent stage. The influence of the surroundings, such as
the school, peers, organizations, community, media, etc., may
impact the development of values, ideologies, conscience, and
interests as they explore their own identities. They may be full
of idealism and optimism. The way they respond affects their
behaviors, attitudes, and actions concerning citizenship
knowledge, activities, and skills. In 21st-century skills, the
findings of this study show the willingness of students to
contribute as committed citizens as one among the 21st-
century skills in critical thinking, and their participation in
citizenship activities and programs will empower them to
make wise decisions and participate in any activity or program
of their society, though significant changes may happen in
their adolescent stage of development.

These results differ from Geboers et al.’s (2014) study where
ordinary citizenship had the highest percentage describing
Dutch students due to the total number of respondents and
their grade levels.

Civic republicanism theory claims that committed citizenship
is the predominant type of citizenship, exhibiting the readiness
to participate in society reflecting the civic virtues and the
deeper knowledge of responsibilities that students must fulfill.
The predominant type of citizenship is influenced by their
environments, such as the "communities of practice" as
explained by the theories of ecological development and
situated cognition affecting students' citizenship orientation
and knowledge in their daily citizenship activities and
behaviors.

D. Socio-demographic Factors Determining the Type of
Citizenship Predominant Among the Filipino Youth

Based on the ordinal regression analysis, it was found that no
socio-demographic factors entered in the regression analysis
can be significant predictors to determine the predominant
type of citizenship. However, Roman Catholicism is a
significant predictor of Filipino youth's predominant type of
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citizenship. Future research may be done about it because
almost 80% of the Philippine population are Catholics
(Philippine Statistical Yearbook, 2019). In addition, the
majority of the respondents are graduates of some private
Catholic schools in the Bicol Region which offer formation
programs including immersion programs, and Christian
Living Education a subject that helps them understand their
faith, gain skills, values, and even participation in the daily
citizenship activities leading to a community transformation.

In the context of the ecological development theory
(Bronfenbrenner, 1998) which explains the development of a
person is influenced by everything of his or her surrounding
environment and situated cognition of Lave and Wenger
(1991) and Wenger (1998) emphasizing the results of the
"communities of practice”, the socio-demographic factors in
this study do not necessarily predict the predominant type of
citizenship except for one variable of religion where Roman
Catholicism as the religious affiliation of the majority of the
respondents that were found to be a significant predictor of
the predominant type of citizenship among students.

V. CONCLUSIONS

Based on the findings, the study showed that students have
complex ideas on citizenship. The top citizenship perceptions
include rights, responsibilities, committing to the good to
others, taking pride in tradition and culture, and sense of
belongingness, while the top citizenship practices include
helping others, taking care of the environment, obedience to
rules and regulations, equal treatment of people, and voting.
The top five perceptions and practices are linked with the
committed type of citizenship. However, there is a need for an
intervention to develop students' commitment to the country
through varieties of service not only in the local community
and fellow citizens but also at the national level as well.

It can also be concluded that there are differences in the
students' citizenship perceptions and practices which have
three underlying components namely: components of
citizenship perceptions which are rights and responsibilities,
relationship connections, and legal features, and the
components of citizenship practices are active engagements,
institutional participation, and cultural concerns.

Filipino youth's predominant type of citizenship is the
committed type characterized by their great willingness and
readiness to contribute to society. Socio-demographic factors
such as age, gender, the school graduated from (JHS),
religion, and strand are insignificant predictors in identifying
their predominant type of citizenship.

With the theory of civic republicanism and the theories of
ecological development and situated cognition, citizenship
status among senior high school students was examined,
leading to an understanding of students' perceptions, practices,
and types of citizenship. The participation, civic virtues, and
responsibilities were given emphasis and the influence of the
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surroundings through the "nested communities of practice"
affected the daily citizenship activities of students.
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