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Abstract: This study examined the relationship between 

classroom climate and student goal orientation in English among 

college students. The study involved 408 freshmen college 

students from English 101 of UM Panabo Campus. A 40-items 

questionnaire was administered to the selected respondents. The 

result of the study showed that the better the condition of the 

classroom climate, the higher goal orientation of the students in 

learning English 101. It is suggested that higher goal orientation 

among students be encouraged despite the desired outcome of 

this study. Similar studies be conducted to different groups to 

explore other variables that may have on effect on the goal 

orientation of students. 
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I. INTRODUCTION 

n Europe, public elementary school came across problems 

with regards to goal orientation, students‟ perceptions of 

their classroom environments (Tapola & Niemivirta, 2008). In 

a different study, Grade 8 African-American and Caucasian 

students were investigated about their goal orientation and 

found out that African-American students adopted personal 

mastery and extrinsic goals significantly more frequently than 

did Caucasian students, suggesting cultural differences in 

student goal orientation (Freeman et al. as cited by Mucherah, 

2008).  

In the Philippines, several studies have been undertaken 

regarding learning motivation which in this study was used to 

describe the goal orientation of students. As revealed in those 

studies, learning motivation was seen to play a vital role in 

either promoting or hampering intercultural communication 

and language learning (Lucas et al., 2010). However, it is 

interesting to note that Filipino students included in those 

studies were motivated to learn the language due to the very 

nature of the skills which they found interesting and relevant 

to them. 

However, in the local context Lumaday (2004) showed a 

negative result on learning motivation among college student. 

She argued that Davao del Norte State College has been 

complaining about the observed lack of interest among 

students in their English classes. This is manifested in the 

poor goal orientation of students as reflected in the 

instructor‟s grading report at the end of every semester.  

The researcher found it important to conduct this study, since 

the same problem is observed to be recurring among students 

specifically at UM Panabo Campus. Perennial observation in 

the campus is the explicit inadequacy of the students to 

present report, oral presentation, inability of a number of 

students to write good essays inside classroom and towards 

teachers‟ course compliance, improper use of oral and written 

language, passive unassertive behavior in English discourse 

and deficiencies of basic English communication skills. 

Statement of the Problem  

The purpose of the study was to determine the significance of 

the relationship between classroom climate and student goal 

orientation in English among students. Specifically, it sought 

answers to the following questions: 

1. What is the condition of classroom climate in English in 

terms of: 

1.1. Interpersonal relationship 

1.2. Emotional Intonations and structural aspects of 

teaching style andclassroom organization 

1.3. Teacher expectations of students and attitude 

towards them; 

1.4. Level of teacher control 

1.5. Disciplinary problems  

1.6. The gender and age of the students? 

2.    What is the level of students goal orientation on terms 

of: 

  2.1 Performance goals; 

  2.2 Learning goals? 

3. Is there a significant relationship between classroom 

climate and student goal orientation?   

Hypothesis 

The null hypothesis of the study was tested at .05 Level of 

Significance stated that there is no significant relationship 

between classroom climate and student goal orientation in 

English. 

II. THEORETICAL AND CONCEPTUAL FRAMEWORK 

This study is anchored on the goal theory which states that 

students‟ goals relate to their classroom climate (Mucherah, 

2008).  

I 
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Zedan (2010) stressed that classroom climate influences 

students‟ behaviors, levels of knowledge, scholastic 

achievements, motivation, self-image and attitudes towards a 

certain discipline, the class and school, and schooling and 

education as a whole. To identify and understand social 

processes within the classroom, researching the factors enable 

to know the affect classroom environment, which explain the 

behavior of the students at both the emotional and cognitive 

level. 

A further study says instructors influence classroom climate 

by establishing and maintaining the nature of the learning 

environment in terms of competition, collaboration, and 

caring (Hirschy& Wilson, 2002 cited in Johnson, 2006). 

As shown in Figure 1, the 1st variable is classroom climate, 

which includes interpersonal relationships which refer to exist 

between any two or more persons who interact and fulfill one 

or more physical or emotional needs; Emotional intonations 

and relationships which refer to exist between any two or 

more persons who interact and fulfill one or more physical or 

emotional needs; Emotional intonations and structural aspects 

of teaching style and classroom organization; teacher 

expectations of students and attitudes towards them; level of 

teacher control; disciplinary problems; the gender and age of 

the students (Zedan, 2010).  

The 2nd variable is student goal orientation, which consist of 

two major kinds; performance goals and learning goals. 

Performance goals refer to orientation seeking to maximize 

favorable evaluations of their ability and minimize negative 

evaluations of ability. In contrast, with learning goals refer to 

individuals focus on mastering tasks and increasing 

competence at different tasks (Mucherah, 2008). 

 

 

Figure 1: The Conceptual Paradigm Showing the Variables of the Study 

III. METHOD 

Research Design: The researcher made use of descriptive-

correlational method. It is descriptive since it assessed the 

level of classroom climate and student goal orientation in 

English among college students. It is correlational in the sense 

that it determined whether a significant relationship existed 

between classroom climate and student goal orientations.     

According to Frankel & Wallen (1993) as cited by Bermoy 

(2010) descriptive research includes present conditions 

concerning the nature of the group or person or class or events 

which requires procedures of induction, analyses, 

classification, enumeration and measurement. Similarly, 

Aquino as cited by Heramil (2007) indicated that the method 

of conducting a study determine the factors and practices 

which may assist the researcher to seek accurate description 

and findings of the status of events. 

Research Subjects: The respondents of the study were the 

first-year students of UM Panabo Campus who were enrolled 

in English 101 course in the First Semester, 2012-2013.  

While the study evaluated the classroom climate and student 

goal orientation in English among college students, the point 

of reference in selecting the school was from the total number 

of first year student with English 101 course in UM Panabo 

Campus, P.N. Arguelles Street, Barangay San Francisco, 

Panabo City, Davao del Norte. The researcher utilized the 

universal sampling in determining the total number of college 

students enrolled in English 101 in UM Panabo Campus. 

The researcher chooses English 101 student as the 

respondents of the study because it was a required course for 

all first-year student. A total of 408 students were involved in 

the study in different programs. Furthermore, students also 

rated themselves in term of their level of goal orientation.  

Therewere 408 or 100 percent first year students served as the 

subject of the study, 136 were male and 272 were female 

student. In summary universal sampling used in selecting the 

number of students as respondents of the study.The study was 

restricted to classroom climate and student goal orientation in 

English among college students where the subjects included 
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only the teacher handling first year English 101 course in UM 

Panabo campus. 

The classroom climate was delimited to the following aspects: 

interpersonal relationship, emotional intonations and 

structural aspects of teaching style and classroom 

organization, teacher expectation of students and attitudes 

towards them, level of teacher control, disciplinary problems, 

the gender and age of the students. 

The student goal orientation was also restricted in terms of 

performance goals and learning goals. The conduct of the 

study was done during first semester 2012-2013. 

Table 1: Distribution of Respondents 

 
Type 

 

Number of 
Respondents 

% 

Age: 
15 

7 1.72 % 

16 134 32.84 % 

17 113 27.70 % 

18 49 12.01 % 

19 33 8.09 % 

20 16 3.92 % 

21 15 3.68 % 

22 12 2.94 % 

23 9 2.21 % 

24 4 0.98 % 

25 3 0.74 % 

26 2 0.49 % 

28 3 0.74 % 

30 4 0.98 % 

31 1 0.25 % 

32 1 0.25 % 

40 1 0.25 % 

44 1 0.25 % 

Total 408 100 % 

Sex: 

Male 
136 33.33 % 

Female 272 66.67 % 

Total 408 100 % 

 

Research Instrument 

The set of researcher‟s-made questionnaire was used in 

gathering the data. The research instrument used in this study 

was a questionnaire patterned after the book of Bermoy, L. M. 

(2010), on Teacher Competence and Intrinsic Motivation of 

Students. The research modified the questionnaire to fit/suit it 

to the study to determine the classroom climate which deals 

on interpersonal relationship, emotional intonations and 

structural aspects of teaching style and classroom 

organization, teacher expectation of students and attitudes 

towards them, level of teacher control, disciplinary problems, 

the gender and age of the students. Set B was adapted from 

questionnaire of Lepper, et al., (2005) used to determine the 

student goal orientation which deals on performance goals and 

learning goals. The test was design for use with respect to 

basic need satisfaction scale which was used to determine the 

level of student goal orientation among English students focus 

on their performance goals and their learning goals. 

The improvement of the questionnaire was done in the 

following manner. First, two sets of questionnaireswere 

presented to the adviser for comments and suggestions for 

improvement and refinement. Second, the instrument was 

checked and approved by the adviser for validation to ensure 

the content validity before gathering data. Then, comments 

and suggestions were incorporated in the revised 

questionnaire by the researcher. 

Condition of Classroom Climate 

Interpersonal Relationship:  

Table 2 presents the condition of classroom climate in English 

in terms of interpersonal relationship with means ranging 

from 3.65 to 4.64 and an overall mean of 4.41 described as 

Satisfactory. This means that the Condition of classroom 

climate in terms of interpersonal relationship is Very Good. 

Table 2 depicted Classroom Climate on the variable 

Interpersonal Relationship, ranked as Satisfactory were 

Teacher inspiring students to pursue higher goals, Motivate 

students to study, Encourage students to express one‟s 

thoughts and ideas, Show respect and are comfortable in their 

dealings and interaction with each other while moderately 

satisfactory yield Teacher cracking jokes during class 

discussion to ease boredom and to cheer up students. 

The data for interpersonal relationship are arranged from 

highest mean rating to lowest mean ratings and they are as 

follows: 4.64 or very satisfactory for Teacher inspiring 

students to pursue higher goals; 4.63 or very satisfactory for 

Teacher motivating students to study; 4.61 or very satisfactory 

for Teacher encouraging students to express one‟s thoughts 

and ideas; 4.53 or very satisfactory for Teacher and 

classmates showing respect and are comfortable in their 

dealings and interaction with each other; 3.65 or satisfactory 

for Teacher cracking jokes during class discussion to ease 

boredom and to cheer up students.  

Table 2: Condition of Classroom Climate in English in terms of Interpersonal 

Relationship 

Item 
Standard 

Deviation 
Mean 

Descriptive 

Equivalent 

1. Teacher and classmates 

showing respect and are 
comfortable in their 

dealings and interaction 

with each other 

0.656 4.53 
Very 

Satisfactory 

2. Teacher cracking jokes 

during class discussion to 
1.021 3.65 Satisfactory 
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ease boredom and to cheer 

up students 

3. Teacher motivating 

students to study 
0.720 4.63 

Very 

Satisfactory 

4. Teacher inspiring students 
to pursue higher goals 

0.680 4.64 
Very 

Satisfactory 

5. Teacher encouraging 

students to express one‟s 

thoughts and ideas 

0.676 4.61 
Very 

Satisfactory 

Overall Mean 0.475 4.41 Satisfactory 

 

Emotional Intonations and Structural Aspects of Teaching 

Style and Classroom Organization: 

Table 3, underscores the condition of classroom climate in 

terms of emotional intonations and structural aspects of 

teaching style and classroom organization with mean ranging 

from 3.39 to 4.38 and an overall mean rating of 4.05 or 

described as Satisfactory. Depicted in this table is the 

emotional intonations and structural aspects of teaching style 

and classroom organization getting attention of students 

through asking question or opinion about the subject, uses 

appropriate gestures to emphasize important point or to lead 

into a new topic, normal voice tone in ordinary conversation 

during English class discussion, facial expression to convey 

emotion during English and awareness of intonation that draw 

attention to it, by using fillers such as: uh huh, ah, um, oh… 

The data for emotional intonations and structural aspects of 

teaching style and classroom organization are arranged from 

highest to lowest mean ratings and they are as follows: 4.38 or 

satisfactory for Teacher keeping student‟s attention by asking 

question or opinion about the subject; 4.24 or satisfactory for 

Teacher using appropriate gestures to emphasize important 

point or to lead into a new topic; 4.22 or satisfactory for 

Teacher moderating his/her voice in an ordinary conversation 

during English class discussion; 4.01 or satisfactory 

forTeacher using facial expression to convey emotion during 

English class discussion; and 3.39 or moderately satisfactory 

for Teacher building awareness of intonation that draw 

attention to it, by using fillers such as: uh huh, ah, um, oh… 

Table 3: Condition of Classroom Climate in English in terms of Emotional 

Intonations and Structural Aspects of Teaching Style and Classroom 

Organization 

Item 
Standard 
Deviation 

Mean 
Descriptive 
Equivalent 

1. Teacher using facial 

expression to convey 
emotion during English class 

discussion 

1.007 4.01 Satisfactory 

2. Teacher keeping student‟s 

attention by asking question 
or opinion about the subject 

0.841 4.38 Satisfactory 

3. Teacher moderating his/her 

voice in an ordinary 
conversation during English 

class discussion 

0.848 4.22 Satisfactory 

4. Teacher building awareness 

of intonation that draw 
attention to it, by using 

fillers such as: uh huh, ah, 

1.168 3.39 
Moderately 
Satisfactory 

um, oh… 

5. Teacher using appropriate 

gestures to emphasize 
important point or to lead 

into a new topic 

0.853 4.24 Satisfactory 

Overall Mean 0.632 4.05 Satisfactory 

Teacher Expectations of Students and Attitude towards Them:  

Table 4 shows the condition of classroom climate in terms of 

teacher expectation of students and attitude towards them 

have mean ranging from 3.77 to 4.19 and an overall mean of 

4.07 as Satisfactory. This means that the condition of 

classroom climate in terms of teacher expectation of students 

and attitude towards them is very good. Data on this table 

shows the teachers expectation of students/attitude of students 

towards them. Satisfactory descriptive results to all areas in 

this variable; Teacher recognizing that every learner has 

strength and weaknesses, providing clues, and repeats or 

rephrases questions during English class discussion, 

establishing strategies and techniques in order to meet the 

needs of the students, taking time to wait for student to 

respond to a given question, praising student‟s 

accomplishment in class. 

The data for teacher expectation of students and attitude 

towards them are arranged from highest mean rating to lowest 

mean ratings and they are as follows: 4.19 or satisfactory for 

Teacher recognizing that every learner has strength and 

weaknesses; 4.18 or satisfactory for Teacher providing clues, 

and repeats or rephrases questions during English class 

discussion; 4.10 or satisfactory for Teacher establishing 

strategies and techniques in order to meet the needs of the 

students; 4.10 or satisfactory for Teacher taking time to wait 

forstudent to respond to a given question; 3.77 or satisfactory 

for Teacher praising student‟s accomplishment in class. 

Table 4: Condition of Classroom Climate in English in terms of Teacher 

Expectations of Students and Attitude towards Them 

 
Item 

 

Standard 
Deviation 

Mean 
Descriptive 
Equivalent 

1. Teacher praising student‟s 
accomplishment in class 

1.103 3.77 Satisfactory 

2. Teacher establishing 

strategies and techniques in 
order to meet the needs of the 

students 

0.875 4.10 Satisfactory 

3. Teacher providing clues, and 

repeats or rephrases questions 
during English class 

discussion 

0.880 4.18 Satisfactory 

4. Teacher taking time to wait 
for student to respond to a 

given question 

0.899 4.10 Satisfactory 

5. Teacher recognizing that 

every learner has strength and 
weaknesses 

0.954 4.19 Satisfactory 

Overall Mean 0.643 4.07 Satisfactory 
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Level of Teacher Control 

Table 5 exhibits the condition of classroom climate in term of 

level of teacher control have mean ranging from 3.32 to 4.49 

and an overall mean 3.99 as Satisfactory. This means that the 

condition of classroom climate in terms of level of teacher 

control is very good. Result show presents the level of teacher 

control showing satisfactory descriptions on teacher maintains 

discipline, morale and promote group activities from students, 

monitoring student progress using appropriate assessment or 

evaluation techniques, showing interest in students‟ problem 

and needs and helping meet them while moderately 

satisfactory to informing student progress to the parents. 

The data for level of control are arranged from highest mean 

rating to lowest mean ratings and they are as follows: 4.49 or 

satisfactory for Teacher maintaining discipline, morale and 

promote group activities from students; 4.39 or satisfactory 

for Teacher maintaining a safe and orderly classroom that is 

free from interruption/disturbance; 4.08 or satisfactory for 

Teacher monitoring student progress using appropriate 

assessment or evaluation techniques; 3.66 or  satisfactory for 

Teacher showing interest in students‟ problem and needs and 

helping meet them; and 3.32 or moderately satisfactory for 

Teacher informing student progress to the parents. 

Table 5: Condition of Classroom Climate in English in terms of Level of 
Teacher Control 

 

Item 
 

Standard 

Deviation 
Mean 

Descriptive 

Equivalent 

1. Teacher maintaining a safe 

and orderly classroom that is 

free from 
interruption/disturbance 

0.852 4.39 Satisfactory 

2. Teacher maintaining 

discipline, morale and 
promote group activities from 

students 

0.743 4.49 Satisfactory 

3. Teacher monitoring student 
progress using appropriate 

assessment or evaluation 

techniques 

0.855 4.08 Satisfactory 

4. Teacher informing student 
progress to the parents 

1.270 3.32 
Moderately 
Satisfactory 

5. Teacher showing interest in 

students‟ problem and needs 
and helping meet them 

1.104 3.66 Satisfactory 

Overall Mean 0.630 3.99 Satisfactory 

 

Disciplinary Problems: 

 Table 6 presented the condition of classroom climate in terms 

of disciplinary problems have means ranges from 2.46 to 4.14 

with overall mean of 3.48 or described as moderately 

satisfactory. This meansthat condition of classroom climate in 

terms of disciplinary problems is good. Data shows the 

variable Classroom climate – Disciplinary Problems. Teacher 

treating students fairly regardless of their tribes/differences, 

and Teacher providing time for student consultation depicted 

satisfactory responses; when Teacher monitoring student„s 

work personally, it resulted to moderate response 

consequently, putting unsatisfactory to teacher visiting 

students homes when students have problems or being absent 

from school/classes. 

The data for Disciplinary problems are arranged from highest 

mean rating to lowest mean ratings and they are as follows: 

4.14 or satisfactory for Teacher treating students fairly 

regardless of their tribes/differences; 3.87 or satisfactory for 

Teacher showing interest in the problems and difficulties 

encountered by students; 3.62 or satisfactory for Teacher 

providing time for student consultation; 3.31 or moderately 

satisfactory for Teacher monitoring student„s work personally; 

2.46 or unsatisfactory for Teacher visiting students in their 

homes especially those students with absences or problems. 

Table 6: Status of Classroom Climate in English in terms of Disciplinary 

Problems 

 
Item 

 

Standard 

Deviation 
Mean 

Descriptive 

Equivalent 

1. Teacher visiting students in 
their homes especially those 

students with absences or 

problems 

1.239 2.46 Unsatisfactory 

2. Teacher monitoring 
student„s work personally 

1.181 3.31 
Moderately 
Satisfactory 

3. Teacher providing time for 

student consultation 
1.075 3.62 Satisfactory 

4. Teacher treating students 
fairly regardless of their 

tribes/differences 

1.047 4.14 Satisfactory 

5. Teacher showing interest in 
the problems and 

difficulties encountered by 

students 

1.031 3.87 Satisfactory 

Overall Mean 0.769 3.48 
Moderately 
Satisfactory 

 

The Gender and Age of the Students: 

Table 7 presented the condition of classroom climate in terms 

of the gender and age of the students have means ranges from 

3.82 to 4.55 with overall mean of 4.33 or described as 

satisfactory. This means that the condition of classroom 

climate in terms of the gender and age of the students is very 

good. Data showed Teachers treat boys and girls equally, 

student have a good relationship regardless of age gap, older 

or younger compared to them, Teachers equally motivate boys 

and girls, teachers alsoequitably relate towards boys and girl‟s 

questions and students are more comfortable to ask questions 

to younger classmates than older ones. 

The data for the gender and age of the students are arranged 

from highest mean rating to lowest mean ratings and they are 

as follows: 4.55 or satisfactory for Teacher giving equal 

treatment to boys as well as girls in English class; 4.52 or very 

satisfactory for Students maintaining a good relationship with 

older or younger classmates in English class; 4.42 or 

satisfactory for Boys and girls being both motivated to study 

in English; 4.33 or satisfactory for Teacher relating 
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equally/equitably to boys‟ and girls‟ questions in English 

class; and 3.83 or satisfactory for Students feeling comfortable 

to ask question to younger classmates during English class. 

Table 7: Condition of Classroom Climate in English in terms of Gender and 

Age of Students 

 
Item 

 

Standard 

Deviation 
Mean 

Descriptive 

Equivalent 

1. Teacher giving equal 
treatment to boys as well 

as girls in English class 

0.944 4.55 
Very 

Satisfactory 

2. Students feeling 

comfortable to ask 
question to younger 

classmates during English 
class 

1.153 3.83 Satisfactory 

3. Teacher relating 

equally/equitably to boys‟ 

and girls‟ questions in 
English class 

0.824 4.33 Satisfactory 

4. Students maintaining a 

good relationship with 
older or younger 

classmates in English 

class 

0.769 4.52 
Very 

Satisfactory 

5. Boys and girls being both 
motivated to study in 

English 

0.793 4.42 Satisfactory 

Overall Mean 0.605 4.33 Satisfactory 

 

IV. SUMMARY 

Presented in Table 8 is the condition of classroom climate 

with mean ranging from 3.48 to 4.41 and an overall mean 

rating of 4.05 or described as satisfactory. This means that the 

condition of classroom climate in terms is very good. Data 

presents the summary of the student condition of climate as 

putting Interpersonal Relationship, Gender and Age of the 

Students, Teacher Expectations of Students and Attitude 

Towards Them, Emotional Intonations and Structural Aspects 

of Teaching Style and Classroom Organization as  Level of 

Teacher Control as satisfactory while Disciplinary Problems 

as  Moderately Satisfactory. 

The indicators for classroom climate are classified from 

highest mean rating to lowest mean ratings and they are as 

follows: 4.41 or satisfactory forInterpersonal Relationship; 

4.33 or satisfactory for The Gender and Age of the Students; 

4.07 or satisfactory for Teacher Expectations of Students and 

Attitude Towards Them; 4.05 or satisfactory for Emotional 

Intonations and Structural Aspects of Teaching Style and 

Classroom Organization; 3.99 or satisfactory for Level of 

Teacher Control; of 3.48 or Moderately Satisfactory for 

Disciplinary Problems. 

Table 8: Summary of the Condition of Classroom Climate in English 

Item 
Standard 
Deviation 

Mean 
Descriptive 
Equivalent 

Interpersonal Relationship 0.475 4.41 Satisfactory 

Emotional Intonations and 

Structural Aspects of Teaching 
0.632 4.05 Satisfactory 

Style and Classroom Organization 

Teacher Expectations of Students  

and Attitude Towards Them 
0.643 4.07 Satisfactory 

Level of Teacher Control 0.630 3.99 Satisfactory 

Disciplinary Problems 
0.769 3.48 

Moderately 
Satisfactory 

The Gender and Age  

of the Students 
0.605 4.33 Satisfactory 

Overall Mean 0.454 4.05 Satisfactory 

 

Level of Student Goal Orientation 

Performance Goals: 

Table 9 exhibits the level of student goal orientation in term of 

performance goals with mean ranging from 3.45 to 3.70 and 

an overall mean 3.57 or described as high. This means that the 

level of student goal orientation in terms of performance goals 

is evident in most class activities they participated. Data show 

the Student Goal Orientation on Performance Goals. 

Presented in the above data Students are good in 

communication skills, able to excel in any activities during 

English class, better when teacher initiates group discussion in 

English class able in both oral and written communication as 

High while Moderate to surpass others in terms of writing 

English articles.   

The data for performance goals are arranged from highest 

mean rating to lowest mean ratings and they are as follows: 

3.70 or high for Being good in communication skills; 3.62 or 

high for Being able to excel in many activities during English 

class; 3.55 or high for Being better when teacher initiates 

group discussion in English class; 3.53 or high for Being able 

to be good both oral and written communication; obtained a 

score of  3.45 or moderate for Being able to surpass others in 

terms of writing English articles. 

Table 9: Level of Students Goal Orientation in terms of Performance Goals 

Item 
Standard 
Deviatio

n 

Mean 
Descriptive 

Equivalent 

1. Being good in 
communication skills 

0.803 3.70 High 

2. Being able to surpass 

others in terms of writing 

English articles 

0.862 3.45 Moderate 

3. Being better when teacher 

initiates group discussion 

in English class 

1.000 3.55 High 

4. Being able to excel in 
many activities during 

English class 

0.923 3.62 High 

5. Being able to be good both 
oral and written 

communication 

0.939 3.53 High 

Overall Mean 0.701 3.57 High 
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Learning Goals:  

Table 10 exposed the level of student goal orientation in terms 

of learning goals with mean ranging from 3.62 to 4.16 and an 

overall mean of 3.80 described as High. This means that the 

level of student goal orientation in terms of learning goals is 

evident in most class activities they participated. Table 10 

shows Student Goal Orientation on Learning Goals.  Table 

implies students being trained by English teachers to use the 

language properly both oral/written communication as High 

so learning to be competent in English grammar and structure, 

able to do easily the task of reporting in English class and 

Moderate in Teachers giving task to give presentation or 

reports.   

The data for learning goals are arranged from highest mean 

rating to lowest mean ratings and they are as follows: 4.16 or 

high for Being trained by English teacher to use the language 

properly may it be oral or written; 4.04 or high for Learning to 

speak and write well in English class; 3.91 or high for 

Learning to be competent in English grammar and structure 

through writing good essays in English class; 3.62 or high for 

Being able to do easily the task of reporting in English class; 

3.27 or moderate for Being always tasked by English teacher 

to give presentation or reports whenever the class has a group 

discussion. 

Table 10: Level of Students Goal Orientation in terms of Learning Goals 

Item 
Standard 

Deviation 
Mean 

Descriptive 

Equivalent 

1. Learning to speak and write well 
in English class 

0.898 4.04 High 

2. Being able to do easily the task of 

reporting in English class 
0.955 3.62 High 

3. Being trained by English teacher 
to use the language properly may 

it be oral or written 

0.938 4.16 High 

4. Learning to be competent in 
English grammar and structure 

through writing good essays in 

English class 

0.956 3.91 High 

5. Being always tasked by English 
teacher to give presentation or 

reports whenever the class has a 

group discussion 

1.157 3.27 Moderate 

Overall Mean 0.725 3.80 High 

 

Summary: 

Table 11 reveals the summary of the level of student goal 

orientation with mean ranging from 3.57 to 3.80 and an 

overall mean 3.68 or described as High. This means that the 

level of student goal orientation is evident in most class 

activities they participated. These signify that students are 

motivated to pursue their goals on their English 101 subject 

also its shows that students are interested to learn the subject 

matter. 

The indicators for student goal orientation are arranged from 

highest mean rating to lowest mean ratings and they are as 

follows: 3.57 or high for Performance Goals; and 3.80 or high 

for Learning Goals. 

Table 11: Summary of the Level of Students Goal Orientation 

Item 
Standard 

Deviation 
Mean 

Descriptive 

Equivalent 

Performance Goals 0.701 3.57 High 

Learning Goals 0.725 3.80 High 

Overall Mean 0.653 3.68 High 

 

Significance of the Relationship between Classroom Climate 

and Student Goal Orientation 

Table 12 shows the significant relationship between classroom 

climate and student goal orientation in English 101 first year 

student. The overall mean of the significant relationship 

between classroom climate and student goal orientation has 

computed r-value of 0.462 and probability value of 0.00; the 

disciplinary problem computed overall r –value of 0.479 and 

has overall probability value of 0.00 which is lesser than 0.05; 

the gender and age of the student computed overall r-value of 

0.359 and has overall probability of 0.00 which is lesser that 

0.05; level of teacher control computer the overall r-value of 

0.348 and has overall probability of 0.00 which is lesser than 

0.05; teacher expectations of students and attitude towards 

them computer the overall r-value of 0.259 and has overall 

probability of 0.00 which is lesser than 0.05; Emotional 

Intonations and Structural Aspects of Teaching Style and 

Classroom Organization computer the overall r-value of 0.259 

and has overall probability of 0.00 which is lesser than 0.05; 

and for interpersonal relationship computer overall r-value of 

0.235 and has overall probability of 0.00 which is lesser than 

0.05. This means that the relationship between classroom 

climate and student goal orientation in English is significant 

since the r-value of 0.462 has probability value of 0.00 which 

is lesser than 0.05 a significant level set in this study. 

The results and findings of the study support the theory where 

the study is anchored in the theory of Mucherah (2008), which 

state that, students‟ goals relate to their classroom climate. 

V. CONCLUSIONS 

Based on the findings of the study, the following concluded 

that the better the condition of the classroom climate, the 

higher the goal orientation of the students on the English, 

since the computed r-value ranges from 0.235 to 0.479 with 

overall computed r-value of 0.462 very much higher than the 

corresponding probability value of 0.113 at α = 0.05 level of 

significance. The result articulated that the null hypothesis of 

the study is rejected.  Data showed that there is a significant 

relationship between classroom climate and student goal 

orientation when measured through interpersonal relationship 

described as satisfactory; emotional intonations and structural 

aspects of teaching style and classroom organization described 

as satisfactory; teacher expectations of students and attitude 

towards them described as satisfactory; level of teacher 



International Journal of Research and Innovation in Social Science (IJRISS) |Volume VI, Issue I, January 2022|ISSN 2454-6186 

www.rsisinternational.org Page 662 

control described as satisfactory; disciplinary problems 

described as moderately satisfactory; gender and age of the 

students described as satisfactory: and performance goals 

described as high and learning goals described as high. 

VI. RECOMMENDATIONS 

Based on the findings and conclusions, the following 

recommendations are drawn: 

1. Future research and studies on goal orientation on 

various groups, such as per program, particularly 

education, and those specializing in English course 

for UM Panabo as an offered program with license 

tests, are urged for school directors. 

2. For program leaders to design a strategy that will 

improve that can serve as a guide to every program 

in terms of goal orientation, especially where 

students are weak, so that the student can be 

motivated to learn the English course. 

3. Teachers can employ tactics, interventions, and 

multimedia to encourage students to engage in audio-

visual activity and other technology that meets their 

English competency needs. 

4. Students should develop and practice the habit of 

paying greater attention and exerting more effort in 

their regular activities by incorporating the English 

course into their daily routine. Regardless of the 

study's desired outcome, goal orientation among 

English students is promoted. In the realm of 

conditions and normal settings, evaluating classroom 

management and strategies for delivering instructions 

is also recommended. 
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