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Abstract: The purpose of this quantitative non-experimental
descriptive-correlational study was to determine the significant
influence of goals for reading towards self-efficacy of college
students on campuses of a particular university. Researcher-
made questionnaires on the two variables validated by the
experts and subjected to pilot testing for reliability tests were
conducted among college students in a specific private college.
Then these questionnaires were administered considering a
stratified random sample of 339 students. Data analysis tools
used were weighted mean, Pearson-r, and regression analysis to
test the hypotheses. The results showed that all reading goals,
curiosity, involvement, importance, recognition, grades, and
competition are all at a high level. Moreover, all the indicators of
self-efficacy, to wit, identifying learning needs and setting goals,
selecting learning resources and materials, seeking social
assistance, organizing the learning process and environment,
monitoring, evaluating, and transferring acquired skills or
information to other contexts are also in high level. Further, it
was found that there was a significant relationship between goals
for reading and self-efficacy. In contrast, domains of goals for
reading that significantly influence self-efficacy are importance
and competition, while the rest of the domains do not
considerably influence self-efficacy. Through this research, the
reading goals, as it influenced students' reading self-efficacy,
which in turn resulted in greater reading milestones and
academic achievement and would help educators enhanced their
instructional management abilities.
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I. INTRODUCTION

tudents' self-efficacy regarding their capabilities to

succeed with a learning task predicts how successful they
are with the job (Cantrell, Correll, Clouse, Creech, Bridges, &
Owens, 2013). It is an element of reading motivation that is
closely associated with a child’s perceived attainments in
reading and is less susceptible to the gender differences seen
in broader measures (Carroll & Fox, 2017). However, it is
found that low efficacy belief is related to students' weakened
motivation to engage in challenging academic work and
persist with completing study programs (Schunk & Mullen,
2012).

In addition, self-efficacy is important because it
influences an individual’s effort and willingness to persist
with a task until a goal is achieved. When learners believe the
desired outcome can occur and bring the result about, they
will be more likely to work to achieve the desired effect.
Goals are influenced by perceived self-efficacy or how people

consider their abilities. The higher each individual’s perceived
self-efficacy, the loftier the goals they set for themselves, and
the stronger their commitment is to achieve those goals
(Tugsbaatar, 2020).

It is also discovered that learners’ low self-efficacy
can be linked to low reading proficiency, which has a strong
relationship with low socio-economic status by providing or
not providing adequate and rich reading experiences. The
majorities of learners from low families are likely to attend
poorly resourced public schools, receive poor reading
instruction, have negative reading experiences, and are thus
expected to perform poorly in reading assessment (Boakye,
2015).

In relation, self-efficacy is believed to exist in
reading since students’ belief in their capability to read well
influences their reading behaviors, cognitive
processes, reading motivation, and reading achievement (Li &
Wang, 2010; Prat-Sala & Redford, 2010). However, only a
few studies showed positive correlations between self-efficacy
and reading achievement. One of which is Waleff (2010)
found a positive correlation between students’ self-efficacy
for reading and reading achievement. He found that students’
efficacy beliefs corresponded with their grade-level reading
abilities. Additionally, Mizumoto (2012) iterates that students
with high efficacy were active users of strategies, employed
deep strategy, and were meta-cognitively superior to those
without them. While those with average efficacy beliefs used
shallow techniques, those with low efficacy beliefs were
passive or non-users of reading strategies. Thus, it is
concluded that efficacy beliefs could promote reading
strategies. Still, over 100 million students currently have
below-minimum reading competence due to COVID-related
school closures (United Nations, 2021); hence, it is imperative
to study how this decline could be addressed.

Therefore, the researcher is interested in conducting
the study about the goals for reading and self-efficacy among
college students. There are existing studies on the two
variables mentioned above; however, those studies deal only
with identifying factors in a foreign context and only on the
main variables. Also, studies of the relationship between the
goals for reading and self-efficacy among college students
have not been initiated. Whereas, in this study, the researcher
covers the specific domain of each variable, and the
concentration is in the local set-up. Thus, the urgency of
conducting this study is to find out if the goals for reading
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may affect the self-efficacy among college students. The
present study will contribute to the existing gap in the
literature. It will contribute to advancing knowledge, theory,
and practice, especially in the local setting, about which
reading goals significantly influence self-efficacy among
college students.

I1. METHODS

Presented in this chapter are the discussions on the
research design, the research locale, the population and
sample, the research instruments, the data collection, the
statistical tools, and the ethical considerations.

Research Design

This study utilized a quantitative non-experimental
research design with the application of correlational
techniques. A quantitative design begins by looking at a
theory, produces hypotheses from that theory, and then
proceeds to test that theory and involves collecting a standard
range of quantitative data from a significant sample of
respondents through the use of survey questionnaires.
Similarly, quantitative research describes how one variable
impacts another. This study was non-experimental because the
researcher could not control, manipulate or alter the predictor
variable or subjects. Instead, it relies on interpretation,
observation, or interactions to come up with a conclusion
(Chiang, 2015; Creswell, 2012; & Creswell & Creswell,
2018).

Specifically, this study employed descriptive-
correlational research as this is concerned with establishing
relationships between two or more variables in the same
population or between the same variables in two populations.
Furthermore, correlational statistical designs are used by
researchers to define and quantify the degree of connection (or
link) between two or more variables or sets of scores.
Understanding the associations and relationships that exist
among human phenomena was a remaining incentive for
scientific investigation in all of the social science disciplines,
and that motivation surpassed even the most differentiated
model  distinctions  between  various research methods
(Creswell, 2012; Creswell & Creswell, 2018; & Curtis,
Comiskey, & Dempsey, 2016).

The above-cited concepts from different authors
justified the goal of this study which was to determine what
domains of the goals for reading significantly influence the
self-efficacy among college students.

Research Locale

This study was conducted in Davao del Norte. As
published in PhilAtlas (2022a updated), Davao del Norte is a
province in the Philippines situated in the Davao
Region occupying the southeastern section of Mindanao. Its
capital is the City of Tagum. The province has a land area of
3,422.61 square kilometers or 1,321.48 square miles. Its
population as determined by the 2020 Census was 1,125,057.
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This represented 21.46% of the total population of the Davao
Region, 4.29% of the overall population of the Mindanao
island group, or 1.03% of the entire population of the
Philippines. Based on these figures, the population density is
computed at 329 inhabitants per square kilometer or
851 inhabitants per square mile. Davao del Norte has
8 municipalities and 3 cities. The total number of barangays in
the province is 223.

Specifically, this study was conducted in three
branches of a certain university in the Davao Region located
in the three cities, wit: Panabo City, Tagum City, and
IGACOS, in Davao del Norte.

Panabo City was a third-class city in the Province of
Davao del Norte located between two major cities, Tagum
City and Davao City. The city has an area of 25,123 hectares
(62,080 acres). It is politically subdivided into 40 barangays
and has a population of 209,230, according to the 2020 census
(PhilAtlas, 2022b updated). The city was known as the
“Banana Capital of the Philippines” because of numerous
banana plantations scattered throughout the city; in particular,
it houses the world’s biggest banana plantation owned by
Tagum Agricultural Development Company (TADECO). The
lifeblood of the city was banana cultivation and exportation.

Tagum City was a coastal component city in the
province of Davao del Norte and served as its capital. The city
has a land area of 195.80 square kilometers or 75.60 square
miles, constituting 5.72% of Davao del Norte's total area. As
determined by the 2020 Census, its population was 296,202,
which represented 26.63% of the total population of Davao
del Norte province, or 5.65% of the overall population of
the Davao Region. Based on these figures, the population
density is computed at 1,513 inhabitants per square kilometer
or 3,918 inhabitants per square mile (PhilAtlas, 2022d
updated).

On the other hand, Samal was a coastal component
city in the province of Davao del Norte. The city has a land
area of 301.30 square kilometers or 116.33 square miles,
which constitutes 8.80% of Davao del Norte's total area. As
determined by the 2020 Census, its population was 116,771,
representing 10.38% of the total population of Davao del
Norte province, or 2.23% of the overall population of
the Davao Region. Based on these figures, the population
density was computed at 388 inhabitants per square kilometer
or 1,004 inhabitants per square mile (PhilAtlas, 2022c
updated).

Population and Sample

The respondents of this study were the three hundred
thirty-nine First-Year college students of the three branches of
a certain university in Davao Region for the academic year
2020-2021. These three branches are located in the three cities
of Davao del Norte Province, namely Panabo City, Tagum
City, and the Island Garden City of Samal. There were first-
year college students from these three institutions: With this
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baseline data, first-year college students were considered as
samples based on raosoft.com. The selection of the
respondents was due to the fact that the researcher was a
resident teacher of the target institution and that the
knowledge to be generated from the research can be utilized
in the analysis of students’ goals for reading and self-efficacy.

Only college students of the three branches for this
academic year 2020-2021 were included in this study. Other
year levels, except the first year, were not included, and
students from different branches and other schools aside from
the three branches specified were also excluded. The
respondent can withdraw his participation anytime without
penalty unless the research has already been approved.
Moreover, the participant can withdraw when he feels
threatened or uncomfortable responding to the survey
questionnaire.

Specifically, only those first-year college students
from the three institutions specified were considered. In case
one or more students withdraw in the middle of the conduct of
the survey, getting an alternative of the same gender within
the same institution shall be taken as a replacement with
voluntariness.

A stratified random sampling technique was used to
choose the study's respondents since the population is too big
to handle. The selection was based on the strata of the
population, which was represented by its percentage size to
achieve a substantial sample for data gathering. According to
Blay (2007), the proportional allocation was reasonable to
consider a stratified random sampling technique. Moreover,
the use of raosoft.com guaranteed good results while the
substantial number of samples was still achieved when the
population was too big to handle. Hence, raosoft website was
similar to Slovin’s formula.

However, students that declined or were unavailable
to answer the questionnaires were not forced and were
excluded from the study. The researcher always established
respect to unavailable respondents.

If they feel that they cannot discuss the information asked
from them during the survey, the respondents may withdraw
their consent and discontinue participation without penalty.
Since their participation was voluntary, their refusal to
participate involved no penalty or loss of benefits to which
they are otherwise entitled. The researcher valued their
participation and placed their welfare as the highest priority
during the study. This study was conducted from December
2020 until January 2021.

Research Instrument

This study used two sets of survey questionnaires
that assess the goals for reading and self-efficacy. Goals for
reading has 30 items distributed to five items for curiosity, six
items for involvement, four items for importance, five items
for recognition, four items for grades, and six items for
competition.
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The next instrument was the survey questionnaire on
self-efficacy with 35 items distributed in identifying learning
needs and setting goals with four items, selecting learning
resources and materials with five items, seeking social
assistance with five items, organizing the learning process and
environment with seven items, monitoring with three items,
evaluating with seven items, and transferring acquired skills
or information to other texts with four items.

For the level of goals for reading, the following Five-
Point Likert Scale was used. To measure the level of the
dependent variable, which was the competence and efficacy
beliefs, the tool used in gathering the data was the modified-
adapted questionnaires which originally developed by
Ramirez in 2008 with its indicators: experiential learning,
critical thinking, self-regulation, self-assessment.

In describing the goals for reading, the following five-point
Likert scale was used:

Descriptive
Level

Range of Means Interpretation

This means that the student
has an excellent

Manifestation of goals for
reading.

4.20-5.00 Very High

This means that the student
has a very good manifestation
of goals for reading.

3.40-4.19 High

This means that the student
has a good manifestation of
goals for reading.

2.60-3.39 Moderate

This means that the student
has a poor manifestation of
goals for reading.

1.80-2.59 Low

This means that the student
has a very poor manifestation

1.0-1.79 of goals for reading.

Very Low

In describing the self-efficacy, the following five-point Likert
scale was used:

Descriptive

Range of Means Level

Interpretation

This means that the student
has an excellent manifestation

4.20-5.00 of self-efficacy.

Very High

This means that the student
has a very good manifestation
of self-efficacy.

This means that the student
has

a good manifestation of self-
efficacy.

This means that the student
has

a poor manifestation of self-
efficacy.

3.40-4.19 High

2.60 - 3.39 Moderate

1.80 - 2.59 Low

This means that the student
has a very poor manifestation

1.0-1.79 of self-efficacy.

Very Low
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The survey questionnaires have undergone a
validation process to ensure content validity. The first draft of
the research instruments was submitted to the research adviser
for comments, suggestions, and recommendations to improve
the presentation with the corrections to be included and
integrated. The final copies were submitted to a panel of
experts for refinement. The final revision was made by
incorporating the corrections, comments, and suggestions
given by the expert validators before gathering data. The
ratings of the validators were computed and consolidated to
know the status of the questionnaires.

Further, a reliability index was observed through
pilot testing on the same target respondents in other places.
The data gathered have undergone the Cronbach Alpha test to
identify the items to be removed and revised so that the
questionnaires addressed the comprehension of the target
respondents according to their level before the final conduct.
The overall validation result of the questionnaires is 4.0,
which means very good and having a Cronbach’s alpha of
0.86 for goals for reading with an internal consistency of
good, and 0.95 for self-efficacy with an internal consistency
of excellent.

Data Collection

A letter asking for permission to conduct the study
was sent to the Dean Professional Schools of the said
university to issue a certificate to conduct. A letter requesting
permission to conduct the study to the directors of the three
institutions was sent, including the research instrument. A
letter and an informed consent to the student respondents were
sent. After the approval of the Dean of Professional Schools
and school directors of the three branches, the researcher then
brought the informed consent before personally administering
the survey questionnaires to the respondents in every school
chosen. The researcher administered the survey questionnaires
to the students after they had signed the informed consent.
The researcher retrieved the questionnaires after the
respondents had answered. The researcher checked, tabulated,
and consolidated the results and then gave them to the
Statistician for analysis.

All data collected for this research were secured to
safeguard confidentiality, especially during periods when the
data is transported. It was ensured that the identifying
information such as names was stored separately from other
personal information collected as part of the research, like
questionnaire responses, and secured in a locked filing
cabinet. In contrast, the soft copy of the data was stored in a
password-protected  computer.  Further, the gathered
information was not even passed on to random people.
Alternatively, it might mean the information can be used, but
people’s names and other identifying features of the situation
will be removed. Eventually, paper records were disposed of
in a manner that leaves no possibility for reconstructing
information such as burning or shredding then cross
shredding. The gathered data of survey responses were

International Journal of Research and Innovation in Social Science (IJRISS) |Volume VI, Issue V, May 2022 |ISSN 2454-6186

tabulated and placed by the researcher in an Excel spread
sheet emailed to the statistician for statistical treatment.

I1l. RESULTS AND DISCUSSION

Presented are the data and analysis of findings based
on the responses of the respondents on Goals for Reading and
Self-Efficacy among College Students. The discussions are
sequenced according to the following sub-headings: level of
goals for reading of college students; level of self-efficacy of
college students; the relationship between goals for reading
and self-efficacy among college students; and influence of
goals for reading to self-efficacy among college students.

The Level of Goals for Reading

Shown in Table 1 are the descriptive statistics result
on assessing the level of goals for reading which has an
overall mean of 3.69 (standard deviation=0.51), described as
high. Taken individually, the indicators of the level of goals
for reading of the participants were as follows: curiosity

(mean=4.03; standard deviation=0.54), involvement
(mean=3.70; standard deviation =0.63), importance
(mean=4.00; standard deviation=0.70),  recognition

(mean=3.44; standard deviation=0.69), grades (mean=3.60;
standard deviation =0.74), and competition (mean=3.44;
standard deviation=0.69) are measures assessed to be high. In
general, it is surmised that first-year college students are fairly
reliable on their goals for reading. The high level of curiosity,
involvement, importance, recognition, grades, and
competition means that these dimensions are pronounced
among college students. An overall high rating is indicative
that the college students have a very good manifestation of
goals for reading.

Table 1. Level of Goals for Reading

Indicator SD Mean Desli:er\i/;g}ive
Curiosity 0.54 4.03 High
Involvement 0.63 3.70 High
Importance 0.70 4.00 High
Recognition 0.69 3.44 High
Grades 0.74 3.60 High
Competition 0.94 3.44 High
Over-all 0.51 3.69 High

The Level of Self-Efficacy

Shown in Table 2 are the results of the descriptive
statistics in measuring the level of self-efficacy among first-
year college students. The overall self-efficacy mean is 3.71
(standard deviation= 0.50), assessed to be high. All seven
indicators are also in high level which are identifying learning
needs and setting goals (mean=3.72; standard
deviation=0.50), selecting learning resources and materials
(mean=3.92; standard deviation=0.74), seeking social
assistance (mean=3.45; standard deviation=0.84), organizing
the learning process and environment (mean=3.63; standard
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deviation=0.70),  monitoring  (mean=3.79;  standard
deviation=0.73), evaluating (mean=3.49; standard
deviation=0.52), and transferring acquired skills or
information to other contexts (mean=3.71; standard

deviation=0.50). It is concluded that first-year college
students are relying on their self-efficacy. It means that these
dimensions are marked among college students. An overall
high rating is indicative that the college students have a very
good manifestation of self-efficacy.

Table 2. The Level of Self-Efficacy

Mea | Descriptive
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dependent (self-efficacy) variables. Bivariate correlation
analysis using Pearson product-moment correlation was
employed to determine the relationship between the variables
mentioned. The first zero-ordered correlation analysis
between goals for reading and self-efficacy revealed a
computed r-value of 0.604 with a probability value of
p<0.000, which is significant at the 0.05 level. This indicates
that there exists a positive and strong association between the
two variables. Thus, the null hypothesis of no significant
relationship is therefore rejected.

Table 3. Correlation Analysis of the Variables

Variable Mean | S.D. | r-value | p-value Dem}s_:gn on
Goals for Reading 3.69 | 051 )
0.604 0.000 Reject
Self-efficacy 3.71 | 050

Indicator S.D.
n Level
Identifying Learning Needs and .
Setting Goals 0.50 3.12 High
Selecting Learnlng Resources and 074 392 High
Materials
Seeking Social Assistance 0.84 3.45 High
Organizing the Learning Process and 070 363 High
Environment
Monitoring 0.73 3.79 High
Evaluating 0.52 3.49 High
Transferring Acquired Skills or .
Information to Other Contexts 0.71 383 High
Over-all 0.50 3.71 High

The Significant Relationship Between Goals for Reading and
Self-efficacy

Displayed in Table 3 are the results of the
relationship between the independent (goals for reading) and

Displayed in Table 4 is the correlation analysis of all
indicators between the independent (goals for reading) and
dependent (self-efficacy) variables. All indicators of the two
variables have a positive relationship. Indicator curiosity from
the independent variable and indicator identifying learning
needs and setting goals from the dependent variable has the
highest r-value of 0.821, which has a descriptive level of very
high correlation. At the same time, indicators grades and
transferring acquired skills or information to other contexts
from independent and dependent variables have the lowest r-
value of 0.088, with a very low descriptive level of
correlation.

Table 4. Correlation Analysis of All Indicators

Variables

Goals for Self-Efficacy (Dependent Variable)

Reading

(Independent Indicator 1 Indicator 2 Indicator 3 Indicator 4 | Indicator5 | Indicator6 | Indicator 7

Variable)

Indicator 1 0.821 0.452 0.275 0.468 0.445 0.303 0.177
Indicator 2 0.662 0.297 0.182 0.244 0.238 0.197 0.260
Indicator 3 0.645 0.481 0.122 0.414 0.447 0.389 0.260
Indicator 4 0.786 0.400 0.381 0.379 0.322 0.304 0.100
Indicator 5 0.789 0.438 0.316 0.483 0.402 0.311 0.088
Indicator 6 0.815 0.432 0.230 0.426 0.495 0.351 0.216

The Significant Influence of Goals for Reading to Self-efficacy hypothesis that goals for reading do not significantly influence
self-efficacy. Moreover, 61.31% of the competence of

As shown in the table below, only importance and teachers can be attributed to social skills.

competition indicators of goals for reading significantly
influence (p-value<0.05) self-efficacy. The rest of the
indicators, to wit: involvement, curiosity, recognition, grades,
and competition, do not significantly influence (p-value>0.05)
self-efficacy.

Thus, the following working model is generated based on the
statistical results:

Self-efficacy = 1.43 + 0.126> importance +
0.108*competition
As can be seen, goals for reading has a significant
influence to self-efficacy. The regression model produced R’
= 0.392, F= 31.506, p>0.05. This is in rejection of the
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Table 5. The Significant Influence of Goals for Reading to Self-efficacy

Multiple Regression
Variable Weight
b B p-value
Constant 1.43 0.000
Curiosity 0.126 0.136 0.067
Involvement 0.017 0.021 0.724
Importance 0.190 0.264 0.000
Recognition 0.089 0.122 0.061
Grades 0.075 0.111 0.140
Competition 0.108 0.153 0.033
Self-efficacy 0.000
a=0.05
R-SQUARED = 0.392
F-VALUE = 31.506

P-VALUE = 0.000
Discussions

Presented are the discussions of data, conclusion, and
recommendations on the goals for reading and self-efficacy
among college students with supporting reviews of literature.

The Level of Goals for Reading

There is a very good manifestation of goals for
reading among first-year college students. This means that
students have very good studying habits in dealing with their
personal learning behaviors inside the classroom. Also, they
have a very good manifestation of curiosity, involvement,
importance, recognition, grades, and competition.

The first-year college students have a very good
manifestation of curiosity as one dimension of goals for
reading. This very good manifestation allows the students to
gain interest in reading from their curiosity. College students
often read more about what the teacher discusses, often read
about hobbies to understand them, always read about the
topics they are interested in, often read about new things, and
always spend more time reading topics that interest me.

Also, the very good manifestation of involvement as
one dimension of goals for reading allows the first-year
college students to become part of reading activities affecting
their perspective as readers. College students often read
fantasy stories, often make pictures in their mind of what they
read, often consider making friends with people through
reading good books, often read mystery stories, often enjoy
reading fiction, and often read adventure stories.

The very good manifestation of importance as one
dimension of goals for reading promotes and
fosters reading among first-year college students to create a
community of readers. This means that college students
always consider being a good reader very important, often
consider reading important than any other activities, often
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regard reading as a part of life skills, and always believe
reading contributes to their well-being.

Further, a very good manifestation of recognition as
one dimension of goals for reading allows first-year college
students to experience receiving tangible rewards for good
performance in reading. This means that college students
often recognize themselves as good reader according to their
friends, often read well according to their teachers, and are
often happy when someone recognizes their reading, were
sometimes praised by their parents about their reading habits,
and sometimes get compliments for their reading.

While very good grades of first-year college students
gave a clearer framework for first-year college students to
consider essential factors and the accumulated value of
achievement. This means that college students often look
forward to finding out their grades in reading, often
considering grades a good way to see how well they are doing
in reading, often read to improve their grades, and were
sometimes monitored by parents regarding their grades in
reading.

Lastly, the very good manifestation of competition
among first-year college students fueled the desire to
outperform others in reading. This means that college students
often find pleasure in being the only one who knows the
answer in what they read, often like being the best in reading,
often find it important to see their names in the list of being
good readers, often try to find more right answers than their
friends, often like to finish their reading before other students,
and often willing to work hard to read better than my friends.

The above discussion on goals for reading supports
the theory of Brevik and Hellekjer (2018) that good
participation in education and community, reading skills are
essential. When a student reads to learn, every article of the
week creates context information, every textbook passage
develops vocabulary, every poem becomes a chance, and
every annotation becomes deliberate.

Moreover, reading is an activity with a reason. An
individual can read to obtain information, check existing
knowledge, or criticize the author's ideas or writing style. An
individual can also read for pleasure or improve the language's
knowledge to be read. The intent of reading shall also decide
the appropriate approach to reading comprehension. It
conforms to the study of Sheeba (2018) that the
communicative approach to language teaching has provided
teachers and students with a different understanding of the
role of reading in the classroom language.

Additionally, it also supports the findings from
Oregon Literacy Framework (2009), mentioned that achieving
comprehensive reading ensures that students have the
knowledge and skills they need to read a range of competent
academic materials, are able to use reading as a method to
deepen their knowledge of difficult academic content in a
variety of educational fields, and can read for a variety of
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functions across their
enhancement.

lives, including enjoyment and

Furthermore, the result confirms the study of
Cabral-Marquez (2015), from the use of theoretical concepts
structure, has been found that students are more likely to be
attracted if the reading standard of their interest, skills, and
consistency are met by their teachers, where their curiosity
and choice of the genre will be the significant factors.

The Level of Self-Efficacy

The first-year college students have very good self-
efficacy. This means they have very good competency in
personal judgments of their intellectual capability. Also, they
have a very good manifestation in learning needs and setting
goals, selecting learning resources and materials, seeking
social assistance, organizing the learning process and
environment, monitoring, evaluating, and transferring
acquired skills or information to other contexts.

A very good manifestation in identifying learning
needs and setting goals allows for identifying the needs of
students and setting of teachers' objectives for the teaching-
learning process. This means that college students often
analyze their learning needs in language, often analyze what
skills they need to finish their assignments, often determine
what they want to learn, often identify what specific skills
they wish to acquire.

While a very good manifestation on selecting
learning resources and materials gives a good point in
appropriating materials and other resources for the teaching-
learning process. This means they often select effective,
relevant, and engaging learning materials, often evaluate
learning materials for relevance, ad often select an appropriate
learning routine for the task at hand.

Also, the very good manifestation of seeking social
assistance enables the first-year college students to ask for
help for the activities. This means that college students often
ask help from their classmates to make learning more
effective, often ask help from their schoolmates to make
learning more effective, often ask help from their mentors to
make learning more effective, often ask help from instructors
outside the class to make learning more effective, and
sometimes ask help from instructors through email to make
learning more effective.

Moreover, a very good manifestation of organizing
the learning process and environment allows the first-year
college students to set-up in being organized. This means that
college students often plan realistically, often stick to what
they plan, often organize their spatial learning environment,
often keep their learning environment clean and tidy, often
turn off their phone when studying, often keep their laptop
away when studying, and often consider a learning pace.

Further, the very good manifestation of monitoring
allows the students to perform checking the progress. This
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means that college students often reflect whether the selected
learning routine is effective, often adapt their learning process
to reach their goals, and often monitor their learning progress
based on the plan.

In addition, a very good manifestation of evaluating
first-year college students refers to the assessment of the
process. This means that they often select criteria in
evaluating their learning outcome, often evaluate the quality
of their learning outcome, often ask help from their peers in
evaluating their learning outcome, sometimes ask help from
the professor to evaluate their learning outcome, and often
evaluating if they reached their goals, whether the learning
process was effective, and whether their planning is realistic.

Lastly, the very good manifestation of transferring
acquired skills or information to other contexts of first-year
college students enabled their learning transferred to other
disciplines. This means that they often ensure the retention of
the newly acquired knowledge, often ensure the retention of
the newly acquired skills, often integrate the acquired
information into their own knowledge, and often utilize the
newly acquired information in similar contexts.

The discussion above about self-efficacy supports
Peura et al. (2019) proposition that effort and persistence of
learning. Moreover, self-efficacy beliefs may be fundamental
in achieving skills that require persistent practice, such as
fluent reading. Although reading self-efficacy has been
directly linked to reading comprehension, much less is known
about its relationship to reading fluency. Specific and
intermediate self-efficacy was directly correlated to fluency,
while another general self-efficacy was not. Intermediate self-
efficacy predicted the development of fluency.

The current result backed Ortlieb and Schatz (2020),
stating that literacy learning had been based on skills over
emotional aspects, such as self-efficacy, since the beginning
of the 21st century. Self-efficacy is confidence in one's ability
to achieve the desired outcomes hence self-efficacy in reading
can create confidence that a person may achieve the desired
goal to read and comprehend.

Further, the study supports the findings of Conway
(2017), which tested the correlation between the students’
self-efficacy and reading comprehension. It was shown that
there was a moderate correlation between the two variables;
therefore, it implies that the more students are self-efficient,
the better they can read and comprehend.

The Significant Relationship Between Goals for Reading and
Self-efficacy

It has been found that goals for reading and self-
efficacy are significantly related to each other, which implies
that as goals for reading increase (respectively decreases),
self-efficacy also increases (respectively decreases).

The above supports the proposition of Boakye (2015)
that a clear association between reading self-efficacy and

www.rsisinternational.org

Page 431



reading abilities for this group of students. Effective and well-
organized reading and writing practices improve self-
efficiency and enthusiasm and contribute to a high degree of
reading comprehension, leading to improved academic
success. Self-efficacy has been viewed as coming from a
variety of outlets.

Consequently, the study conforms to the theory of
Hedges and Gable (2016), which mentioned that there is a
significant rapport between the student’s goal of reading and
self-efficacy; it was clearly stated that self-efficacy is the
blood of every learner or student to move forward to their
primary goal, and it is to read with knowledge and
understanding.

It also supports the study of Naseri and Zaferanieh
(2012); the findings of Spearman's coefficient of association,
descriptive statistics, and canonical correlation showed that
there was a strong positive correlation between reading self-
efficacy and reading comprehension, as well as between
reading self-efficacy and reading strategies; the most common
application of the reading approach was the semantic strategy
followed by the testing strategy, the metacognitive strategy,
and eventually the countervailing strategy; With respect to
gender, there was no disparity in the relationship between
Reading Self-Efficacy and Reading Strategies by students.

Academic self-efficacy has been strongly linked to
academic success in previous student studies. Furthermore,
the present research conforms with the findings of Hager
(2017), which showed a non-significant positive association
between student reading self-efficacy and student reading
achievement. The results were not definitive as to students’
capacity in this age group to correctly measure their reading
self-efficacy and achievement capabilities

The Significant Influence of Goals for Reading to Self-efficacy

Only curiosity and competition indicators of goals
for reading significantly influence self-efficacy. This implies
that these two indicators are two important factors that can be
used to predict self-efficacy. While involvement, importance,
recognition, grades, and competition do not significantly
influence self-efficacy, which implies that they can’t be used
to predict self-efficacy. With this, a working model is
generated based on the statistical results:

Self-efficacy = 1.43 + 0.126*curiosity + 0.108*competition

The above result supports the proposition of Boakye
(2015), who enunciated that a regression analysis conducted
with other affective variables revealed self-efficacy as the
greatest indicator of student reading abilities.

In addition, the study confirms with Tobing (2013),
which provided a regression study that revealed that the
cumulative use of reading goals had a substantial relationship
to reading comprehension and made a minor contribution to
the estimation of reading comprehension capabilities. Hence,
the findings also showed that self-efficacy had a significant
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association with reading comprehension and contributed as
much as 20% to the prediction of reading comprehension.
When there were two independent variables around the same
time, reading techniques had a non-significant relationship to
reading comprehension, while self-efficacy was a significant
indicator of reading comprehension.

Moreover, the study is aligned with the proposition
of Sasson (2010), stating that reading goals as an element of
competitiveness and self-efficacy, reading goals helps them to
have long-term ideas and short-term boosts. Reading goals
helps students define their capabilities and let them take a
stand on committing those goals, but reading goals is only for
a long-drawn process.

Lastly, the result confirms the study of Sasson (2010)
that goals for reading in correlation with self-efficacy affect
competencies as mentioned by many studies above, reading
goals boost competitiveness among students by boosting one’s
confidence as the student has the ability to extract knowledge
from the text read. Also, it tells different goals to manifest
those reading goals. Settling reading goals makes the students
more capable of dealing with firm verdicts inside the campus,
making them more confident and logically more competitive.
Knowing their prior goals inside the campus helps them
concentrate and focus on a certain field.

IV. CONCLUSION

The following are conclusions gleaned from the
results of this study:

There is a high level of goals for reading among first-
year college students. This means that students have very
good studying habits in dealing with their personal learning
behaviors inside the classroom. Also, they have a high level of
curiosity, involvement, importance, recognition, grades, and
competition.

The first-year college students have a high level of
self-efficacy. This means they have very good competency in
personal judgments of their intellectual capability. Also, they
have a high level of learning needs and setting goals, selecting
learning resources and materials, seeking social assistance,
organizing the learning process and environment, monitoring,
evaluating, and transferring acquired skills or information to
other contexts.

It has been found that goals for reading and self-
efficacy are significantly related to each other. Only curiosity
and competition indicators of goals for reading significantly
influence self-efficacy. With this, a working model is
generated based on the statistical results:

Self-efficacy = 1.43 + 0.126*curiosity + 0.108*competition

The study's overall recent findings conform with
schema theory, which had a major impact on reading
instruction. It is based on the notion that past experiences
create mental frameworks that help readers make sense of new
experiences.
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The finding also supports the theory of metacognitive
view. Metacognitive reading strategies are conscious means
by which students monitor their reading processes, including
evaluating the effectiveness of cognitive strategies being used.
Metacognitive strategies may involve, for example, planning
how to approach the reading of a text, testing, and revising
according to purpose and time available.

In addition, the finding also conforms to the social
constructivist theory because it examines teachers'
experiences in implementing reading programs, which is a
process. Teachers' experiences are, without a doubt, based
only on learners' experiences in creating their knowledge
through reading and out of programs provided. This research
is based on the social constructivist teaching philosophy. The
collaborative nature of much learning is emphasized in this
idea. According to this idea, learning was not merely the
process of learner's assimilation and adaptation of new
knowledge; it was also the process of learners' integration into
a knowledge community.

Also, the finding supports Bandura's (1997) social
cognitive theory of motivation, which states that one's self-
efficacy influences behavior. According to this idea, students'
self-efficacy in their reading abilities can influence their
success on a reading task. If the student performs poorly,
these self-efficacy beliefs may become increasingly negative,
affecting the student's future reading performance. Because of
their mental condition, the student may be less motivated the
next time they are required to read. This is why it's crucial to
evaluate students' motivation when they're having difficulties
in reading.

V. RECOMMENDATION

With the above knowledge generated, the following are
recommended:

The school administrator and school leaders ought to
keep track of the programs that will maintain the high level or
may enhance into very high level the goals for reading and
self-efficacy of the college students. Also, teachers in
Language and Reading are recommended to check the
strategies in teaching reading so that goals for reading and
self-efficacy will be sustained at a high level or may be
enhanced to a very high level.

Teachers in reading subjects are also recommended
to improve their instructional management abilities so that the
dimensions of goals for reading like curiosity, involvement,
importance, recognition, grades, and competition will be
maintained at a high level or maybe enhanced to a very high
level. Also, the dimensions of self-efficacy, which are
learning needs and setting goals, selecting learning resources
and materials, seeking social assistance, organizing the
learning process and environment, monitoring, evaluating, and
transferring acquired skills or information to other contexts,
can be sustained in high level or may be enhanced to a very
high level.
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Further research on the correlation between goals for
reading and self-efficacy is recommended to be replicated,
and also exploration on the influence of other domains is
recommended to be tested for further enhancement. This study
is recommended to be replicated in different contexts and
other dimensions on the goals for reading and self-efficacy for
confirmation and additional generation of knowledge.
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