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ABSTRACT

The lack of excitement for training students’ speaking abilities is at the root of the problem in this study.
Researchers are curious about: 1) This English Tutor exercise provides an incentive for students to practice
speaking English. 2) Students’ conduct or effort in practising speaking English through English Tutor
activities, attitudes, interests, values, or desires The design of this study is descriptive-quantitative. Creswell
(2012: 13) describes quantitative research as defining a research challenge based on trends in the field or the
need to explain why something occurs. According to the study’s findings, 1) the learner’s effort in practising
speaking English among ILP students is 63% or higher. 2) the students’ interest in practising speaking
English is 37%. 3) 47% of learners have a positive attitude regarding English-speaking practice. 4) the
student has a 50% motivation to practice speaking English. The following are the findings: 1) Having a
variety of learning activities and subjects available is beneficial for increasing motivation and offering
opportunities for concept exploration. 2) To avoid monotony, vary the tactics employed in the learning
process. 3) Rewarding and encouraging.
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INTRODUCTION

English, as a second or foreign language, plays a critical role in education. Speaking is one of the talents that
can be difficult to teach in English. (Widdowson, 1998) claims that speaking is the earliest and most
universal means for humans to convey their thoughts and feelings. (Language and Mind with Noam
Chomsky, 2014) defines spoken language as linguistic competence, ability, and performance. In other
words, competency comes first, followed by performance. The foundation of the problem in this study is a
lack of enthusiasm in teaching pupils’ speaking skills. According to (DOUGLAS & Frazier, 2001), one of
the more difficult difficulties in learning and teaching a second language is defining and executing the
concept of motivation in the classroom. Motivation is a concept that has no physical substance; we cannot
see motivation; we can only observe behaviour. As a result, motivation is measured indirectly, much like
any other psychological construct such as attitudes, interests, values, or desires. (Ihsan, 2016). Motivation is
defined as the extent to which a communicator is drawn to or motivated to communicate well in specific
settings (Vazquez-Martinez et al., 2021). According to (Crookes & Schmidt, 1991), “motivation has been
identified as learner orientation with respect to the goal of learning a second language.”. (Leonard & Shea,
2017) it is taught that students who like the people who speak it, admire the culture, and have the desire to
get to know or even integrate into the society in which that language is spoken are the most successful when
learning the target language. This suggests that students who are most effective at learning the target
language will at least replicate not only the culture but also the wants of the society in which the language is
spoken (Leaver et al., 2005).

The International Learning Program (ILP) is a study abroad activity that aims to broaden students’
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knowledge and experience across countries and cultures (Isabelli et al., 2018), (Le et al., 2017), (Hasegawa,
2019). Every week, 27 International Learning Program (ILP) participants participate in the English Tutor
activity; these students are from one of East Java’s private schools. The rationale for selecting this research
object is that we want to know the motivation of students who wish to participate in worldwide standard
activities against students who merely study in class; the results will, of course, be quite different if studied.
Furthermore, the focus of this study is on ILP students while they are studying with the English Tutor.
English tutoring is specialized tutoring provided to ILP students to help them enhance their English skills,
particularly their speaking abilities. Students attend this session twice a week for two months and must
practice speaking English in monologue and dialogue based on the specified topic at each meeting.
Researchers wish to know the following from these thoughts:

1) The incentive for pupils to practice speaking English through this English Tutor activity.
2) Students’ conduct or effort, attitudes, interests, values, or desires in speaking English through English.
METHODS

In this study, the population serves as the sample (Creswell, 2011), (Hatch, 2002) This study was followed
by 27 EFL students of private junior high schools in East Java, Indonesia who were enrolled in the
International Learning Program. Participants consisted of grade 7 (n = 6) and grade 8 (n = 21) with the
genders of male (n = 17) and female (n = 10) students, their ages were between 14 and 15 years.

The questionnaire instrument was obtained from the research conducted (1584-Article Text-9995-1-10-
20210911, n.d.), there are 4 indicators related to the students motivation in speaking English :

1. The Student’s Effort in Practicing Speaking English

2. The Student’s Interest in Practicing Speaking English

3. The Student’s Attitude towards Practicing Speaking English
4. The Student’s Desire in Practicing Speaking English

The data collection procedure was carried out in several stages. First, the researcher contacted and informed
the ILP participants about the purpose of the study. After that, the researcher made a face-to-face
appointment with each participant to carry out questionnaire activities. Then, the results were analyzed by
the author.

This study has a descriptive-quantitative design. According to (Creswell, 2011), and (Creswell,
2008)(Creswell & Guetterman, 2018) quantitative analysis highlights a research topic based on field trends
or the requirement to explain why something occurs. The questionnaire data is then evaluated to produce the
following result using the following formula:

F/ N multiplied by 100% equals the percentage

Explanation:

F: The number of students who completed the questionnaire regularly.
N denotes the total number of pupils.

It is then classified as follows:

100% refers to all of them.

80%-99% = the majority of them
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60%-79% = a large number of them
40%-59% = a portion of them
21%-39% = a small number of them

1%-20% = a very small number of them
RESULTS AND DISCUSSION

The researcher is interested: 1) students’ motivation for speaking English through English Tutor activities.
2) Student conduct or effort, attitudes, interests, values, or desires in speaking English as part of English
Tutor activities This research will undoubtedly be compared to earlier research undertaken by (lhsan, 2016).

The first focus is on the results of students’ behaviour or efforts in practising speaking English: according to
the questionnaire results, 63% of International Learning Program students attempted to practice speaking
English; 20% of some ILP students attempted to train in spoken English; and 8% and 9%, or very few ILP
students, attempted to practice speaking English. This suggests that ILP students’ interest in practising
speaking English is quite high; this differs from prior research conducted by (lhsan, 2016), in which
attempts to practice speaking English were assessed to be still within the average limit. This discrepancy is
related to students’ differing learning incentives in and out of class, especially when they are challenged in
international activities. This initiative demonstrates students’ willingness to carry out ILP activities overseas
by increasing their use of English and continuing to learn. (See Table 1) is an attachment.

The second focus stems from students’ desire to practice speaking English: according to the questionnaire
results, 20% of ILP students want to practice speaking English; 37% of students want to practice speaking
English; 25% or very few students want to practice speaking English; and only 18% of ILP students want to
practice speaking English. The findings above reveal that the average student’s interest in practising English
is still low, if not non-existent. The questionnaire findings show that there are numerous causes since there
IS a minor feeling of not caring, boredom, and sometimes daydreaming. This is in contrast to IThsan’s earlier
research (2016), which found that students found practising speaking English in class to be fascinating and
enjoyable. (See Table 2 in the file).

The third focus stems from students’ attitudes toward practising speaking English: according to the
questionnaire results, 47% or a few ILP students have an attitude toward practising speaking English. 22%
of ILP students have a practising attitude toward speaking English; 22% of ILP students have an attitude
toward speaking English practice; and 9%, or very few ILP students, have an attitude toward speaking
English practice. That is, many ILP students have a negative attitude toward speaking English. This attitude
demonstrates that kids like Students’ commitment to learning is demonstrated by their attitude toward the
English tutor material offered in class, even though the findings of the questionnaire indicate that students
occasionally find it difficult to practice speaking English. Of course, there are numerous variations between
this and (Thsan, 2016) research, such as the use of dictionaries, students’ material preferences, and so on
(See attachment: Table 3).

The fourth focus is the result of students’ desire to practice speaking English: according to the questionnaire
results, 53% of ILP students want to practice speaking English; 20% of ILP students want to practice
speaking English; 15% of ILP students want to practice speaking English; and 12% of ILP students want to
practice speaking English. This suggests that over half of the pupils want to practice speaking English.
According to this desire, students practice speaking English because they want to be able to speak English
fluently; they practice speaking English because they want to be able to talk and converse with native
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speakers; and they consider their future, which includes looking for a job that speaks English. Previous
research (lhsan, 2016) found nearly identical explanations; the percentages were merely different (See
attachment: Table 4).

CONCLUSIONS

Based on the information gathered from the questionnaire, the following conclusions were reached:
According to the study’s findings, 1) the learner’s effort in practicing speaking English is 63% or higher of
International Learning Program students who have attempted to practice speaking English. 2) Only 37% of
pupils want to practice speaking English. Some ILP students want to improve their English skills. 3) The
learner’s attitude toward English speaking practice is 47%, indicating that some ILP students have an
attitude toward practicing speaking English. 4) The learner’s willingness to practice speaking English is
50%, or some ILP students want to practice speaking English. The conclusions are as follows: 1) A range of
learning activities and themes is critical for improving motivation and providing excellent possibilities for
students to explore their ideas. 2) Vary the strategies used in the teaching and learning process to avoid
monotony. 3) Awarding prizes motivates and rewards pupils who can effectively express themselves in
English. 4) Creating a welcoming environment in the classroom Previous research conducted by (lhsan,
2016) discovered several disparities in the motives for practising speaking English, particularly in student
effort, attitude, and willingness to practice speaking English. We both examined EFL students for
commonalities. The limitations in obtaining data sources are a personal evaluation from the author and it is
hoped that there will be development of other research methods in the future so that more valid data can be
obtained with a wider description of the research results so that they can become new findings with various
communities and samples that are useful for future research studies. coming.
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APPENDICES

Table 1 The questionnaire 1) The Student’s Effort in Practicing Speaking English

Statements Options | Frequency
1. Compared to the other skills I a. More 25 93 %
practice Speaking English in b. Equally 2 7%
English Tutor ..... c. Less 0%
2. In a daily conversation I mostly a. English 3 11%
use ..... with my classmates. Language 21 78 %
b. Indonesia 3 11 %
Language 0%
c. Javanese
Language
d. Mother tongue
Language
3.1..... Speaking English in English | a. Always 27 100 %|
Tutor. practice 0 0%
b. Sometimes 0 0%
practice 0 0%
c. Do not practice
d. Do not care
4. I practice Speaking English in a. 3 hours a week | 27 100 %|
English Tutor ..... b. 2 hours a week | 0 0%
c. 1 hours a week | 0 0%
d. IfTam willing | 0 0%
to
practice
5. Besides practicing Speaking a. Join English 3 11 %
English at English Tutor, Speaking
I... course 4 15 %
b. Practice with
my 8 30%
friends 12 44 %
c. Practice by
myself
d. Never practice
6. Compared to the other skills in Lik ok
English Tutor, I ..... a .e Speaking | 4 26 %
Practice more
b. Like speaking | 20 74 %
Using a graphic:
NO A B C D
1 93 % 7% 0% --
2 11 % 78 11% 0%
%
3 100 % 0% 0% 0%
4 100 % 0% 0% 0%
3 11 % 15% 30 % 44 %
6 26 % 74 % -- --
AVR 63% 20% 8% 9%
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Table 2 The questionnaire 2) The Student’s Interest in Practicing Speaking English

Statements 0ption4 Frequency
7. What do you think about practicing | a. Join another 4 15
Speaking English in the classroom English %
Speaking
course
b. Practice with| 10 379%
my
friends z 30%
c. Practice by 18
myself %
d. Not care at
all
8. In learning English Tutor, I ..... a. Always pay 7 26 %
attention
to practice
b. Force myself] 10 379%
to practice
c. Sometimes 5 19%
da
drzaming 5 18%
d. Feel bored
Using a graphic:
NO A B (0) D
7 15 37 % 30 % 18
% %
8 26 37 % 19 % 18 %
%
AVR 20% 37% 25% 18%

Table 3 The questionnaire 3) The Student’s Attitude towards Practicing Speaking English

Statements Options Frequency | Percentage
9. Do you like the materials of Englisha. Yes, I like it 10 37%
Tutor presented in the classroom? very much
b. Yes, I like 10 37 %
c. No, I don’t 7 26 %
really like it
d. No, I hate it 0 0%
10. What are you going to do if you fa. T will ask 20 74 %
do not understand the words or my teacher
sentences uttered by your teacher in ~ [about the
your English Tutor class? meaning 0 0%
b. I will look
for the
meaning in the
dictionary 4 15%
c. I will just
keep silent 3 11%
d. I will not
care about it
11. What do you think about a. Itis very 8 30 %
practicing Speaking English? difficult 8 30 %
b. It is difficult 7 26 %
c. It is little 4 14 %
difficult
d. It is not
difficult
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Using a graphic:

NO A B C D
9 37% 37 26 % 0%
%
10 74 % 0% 15 % 11 %
11 30 % 30% 26 % 14
%
AVR 47% 22% 22% 9%

Table 4 The questionnaire 4) The Student’s Desire in Practicing Speaking English

Statements Options Frequency | Percentage
12. I practice speaking English a. True 2 7%
because I want to have a good b. Somewhat ) 19 %
mark on my report. true 10 37 %
c. Less true 10 379,
d. Not true
13. I practice speaking English a. True 15 55%
because I want to be able to b. Somewhat 8 30%
speak English fluently. true -+ 15%
c. Less true 0 0%
d. Not true
14. I practice speaking English a. True 13 48 %
because it is one of the b. Somewhat 8 30 %
important thing to get a job. true 2 7%
c. Less true 4 15 %
d. Not true
15. I practice speaking English a. True 27 100 %
because I want to be able to b. Somewhat 0 0%
speak and make a conversation true 0 0%
with native speakers. c. Less true 0 0%
d. Not true

Using a graphic:

NO A B G D
12 7% 19 % 37 % 37 %
13 55 % 30 % 15% 0%
14 48 30 % 7% 15
% %
15 100 % 0% 0% 0%
AVR 53% 20% 15% 12%
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