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ABSTRACT

The purpose of this research paper is to provide a review of the systematic approach design on instructional
leadership in school-based management of DepEd schools in Samar Island. The research methodology paper
draws from the database of reviews previously conducted over the past seven years of instructional
leadership in the context of different practices, and styles in school-based management. This study used a
systematic approach review performed using four phases in Preferred Reporting Items for Systematic
Reviews and Meta-analysis (PRISMA) that emphasizes a specific topic and selects relevant literature using
content analysis based on the abstract of selected articles in instructional leadership. The study revealed that
instructional leadership should provide technical assistance to teachers, innovating teaching and learning
that ensure quality instruction in learning, growth of learners, and professional development of teachers.
Leadership fosters decision-making by strategically balancing, competing priorities, having visionary goals,
empathy with constituents, and resistance to change in all educational endeavors. In addition, different
abstract literature reviews develop the existence of several challenges and limitations of instructional
leadership in school-based management. The gaps and challenges have been recognized in the reviews. It
shows high-quality research reviews conducted in instructional leadership simplify to administrators,
teachers, students, and the community that contribute quality of education in school-based management. The
implications of this study are highlighting systematic methods reviews to provide decision-making, and
guidance to enhance knowledge in more systematic ways of instructional leadership in school-based
management. The originality and value of this research paper lies in its adaptation and application for the
recent reviews on social sciences to the field of instructional leadership in school-based management such as
instructional leadership: practices, school performance, internal and external stakeholders, and community-
based resources.

Keywords: Instructional leadership, School-based management, DepEd schools, Systematic review

INTRODUCTION

Instructional leadership is one of the skills that must possessed by a school principal and one of the most
important components in DepEd schools. Principals are education providers, coordinators, coaches,
utilization, administrators, facilities, and infrastructure in carrying out the process of teaching and learning
activities to achieve the goal of successfully improving the quality of education and producing graduates
who have the skills and abilities independently to carry out a decent and better life (Aisayah et, al., 2022).
The principal or school head delegates teachers, makes decisions by deliberation, and determines policy the
principal always holds open meetings, builds communication, and conducts evaluations and the school has a
democratic leadership style that always invites subordinates to work together on the school’s vision,
mission, and goals (Roque, 2023). However, based on the conclusion of the study by Walewangko et.al.,
(2023) understanding the instructional leadership by the school principal is insufficient and hinders its
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implementation in schools. The school head’s role as a supervisor, manager, administrator, innovator,
motivator, and leader needs improvement. They should focus on involving teachers in seminars and training
to improve their abilities, monitor teacher teaching strategies and techniques, embrace all stakeholders in
decision-making, and improve administrative efficiency. The study reveals also the obstacles in
coordination with stakeholders such as unclear roles, lack of effective communication, and busy
stakeholders. That is why the school leadership should focus on improving communication, understanding
roles, and establishing to improve school-based management effectiveness.

Instructional leadership has changed a lot from old approaches to new innovative instruction that mightbe
good to use as a basis for improvement because of the influence of society and modern technology.
Likewise, according to the study by Youngs (2020),distributed leadership has many forms in practice. It is
not only a diverse concept, but a complex one, which requires empowerment in managerial positions, and
also, the school head is expected to manage together with significant stakeholders, it should focus on
empowering the school’s management team and instructional leadership.Instructional leadership, defined as
the actions school leaders take to promote effective teaching and learning, has been widely recognized as a
crucial element in determining the success of schools (Hallinger 2020; Fullan 2020). Effective instructional
leadership has been associated with higher student achievement, improved teacher effectiveness, and overall
school improvement (Sebastian, et al. 2019; Jimenez& Galicia, 2023). The standard of primary education in
the Philippines has witnessed improvement since the commencement of the new millennium; however,
public schools in the nation persistently confront numerous challenges (Anabo, 2024). Therefore, the pivotal
role of education in achieving sustainable development remains crucial. As asserted by Valencia (2018), the
challenge lies in educating and cultivating individuals who embody values conducive to sustainable
practices, empowering learners to make choices and decisions that actively endorse sustainable
development. The role of the instructional leader as a partners in creating changes and development through
acquiring quality education is an urgent concern, especially in this time of Basic Education. However, not
all leaders is aware of their roles as partners of the school in attaining its vision and mission. There are
school leaders who are having a hard time collaborating with the school programs and projects, working
together, and sharing responsibilities with the community. However, the Department of Education (DepEd)
has been putting into practice several projects, programs, and activities that will achieve the legal
frameworks of the department, both now and in the past. This shows how strong the role of instructional
leadership is as the central point of innovation and education reform in schools (Ulfatin, N., et.al.,2022).This
research study determines the systematic concept of instructional leadership of DepEd schools in Samar
Island.

RESEARCH METHODOLOGY

The type of research method used was a systematic approach review that was designed to synthesize and
analyze existing published articles related to instructional leadership. To select relevant literature the study
used content analysis based on the abstract of selected articles on different instructional leadership concepts.
The systematic approach review was performed using four phases in Preferred Reporting Items for
Systematic Reviews and Meta-analysis (PRISMA) (Moher, Liberati, Tetzlaff, Altman, & The PRISMA
Group, 2009).

The search was limited to articles published in peer-reviewed journals, books, and conference proceedings
but not limited to Google Scholar, JSTOR, ERIC, PubMed, Science Direct, Ebcohost, and Scopus with the
help of Open Athens. Keywords in English such as Instructional Leadership, School-Based Management,
Community-Based Resources, School Performance, DepEd Schools, and Internal and External
Stakeholders. In addition to searching for indexed journal articles, conference proceedings, and unpublished
thesis. Likewise to ensure the relevance and quality of the selected literature, inclusion and exclusion criteria
were established. A total of 320 studies were found in a database searchand another 12 studies from other
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sources. 8 duplicate articles were removed, thus 300 studies underwent the next phase. In the screening
phase, the scope of the search was narrowed down to several criteria; articles of related studies had been
published from 2018 to the present, available in the Open Access category, and in the context of past
studies. A total of 268 studies were excluded after the screening process and only 12 studies were assessed
in the third phase, eligibility using PRISMA checklist. Finally, 20 studies included and independently
summarized their scope, methods, samples, and geographic profile.

Figure 1. PRISM A Systematic Approach Review Flowchart
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Figure 1. PRISMA Systematic Approach Review Flowchart

FINDINGS AND DISCUSSION

Instructional Leadership: Practices

School heads, sometimes known as instructional leaders, are also called Principals or Teachers-in-charge of
secondary schools in the Department of Education (DepEd), and as such, they are the school’s managers and
administrators. They are responsible for providing instructional leadership, which includes managing
instructional programs and ensuring effective use of instructional time to promote the achievement of
educational goals and objectives. Under Section 6.1, Rule VI of the Implementing Rules and Regulations of
Republic Act No. 9155, there shall be a school head for each public elementary school and secondary
school, or cluster thereof (Jimenez, & Galicia, 2023). The administrative and instructional oversight of a
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school or group of schools is the responsibility of the school head. The following leadership qualities are so
demanded of a school leader: educational, people, and strategic leadership (DepEd Order No. 42 s. 2007).

School heads, together with the teachers, are also the frontrunners of DepEd in making sure that the mission
and vision are attained for the learners to develop as individuals and grow to contribute meaningfully to
building the nation. Similarly, Ikediugwu and Agu (2022) asserted that school heads are responsible for
defining the school’s vision, introducing innovation to teachers’ teaching methods, supporting staff
performance, coordinating instructional activities, and fostering a positive school climate. Instructional
leaders are considered to be goal-oriented. They motivate others to put their efforts toward achievement and
always lead from the front while giving a clear direction for the schools (Baldanza, 2018). This direction is
primarily focused on improving students’ academic outcomes in instructional effective schools serving
underachieving students (Liu & Hallinger, 2018). In any profession people doing their job within the scope
of ethical codes and standards earn the trust of others, prevent the waste of time and resources, and
contribute to the order of the organization. Society expects employees to act justly, responsibly, and
respectfully. When employees behave ethically in their jobs, organizational interest is protected more than
self-interest. The welfare of society prospers and stability is enhanced (McBrayer, et al, 2018). According to
a study by Mosage and Mataboge (2021), there is a shift from a top-down style of leadership to shared or
distributed leadership which requires empowerment in managerial positions, and also, the school head is
expected to manage together with significant stakeholders, it should focus to empowering the school by
school management team and instructional leadership. An administrator who behaves ethically easily gains
the support of all employees because employees who work in such an environment believe that the
administrator would act ethically in any circumstance.

Today society expects much more from school administrators and this puts extra duties and responsibilities
upon them. These duties are so excessive that one cannot easily stand. Administrators are responsible not
only for enhancing academic success but also for creating an environment in which both students and
employees can learn effectively (Hallinger, et al., 2018).In general terms, leadership is defined as the power
to influence people. Leadership in terms of ethics, on the other hand, is the power to determine what is good
and bad or right and wrong to reach common aims of organizations and to influence others accordingly
(McBrayer, et al., 2020). In other words, ethical leaders lay down rules, follow these rules, and seek to
enforce them. The school heads put a lot of effort into helping their teachers, kids, and parents build
relationships and trust (Wieczorek & Manard, 2018).

Instructional Leadership: Performance of School

High-performing schools are significantly influenced by great leadership. Various leadership approaches
can be practiced in schools according to the suitability and abilities of the leader (Fullan, M. 2020;
Hallinger, 2020). Instructional leadership is appropriately practiced by school leaders to bring school
excellence through educational change and innovation. In this regard, teacher performance is one of the
dimensions that need to be considered in building an excellent school (Rivera, 2023). Therefore, schools
need to have leaders who practice instructional leadership. Many past studies havefound that there is a
relationship between instructional leadership and teacher performance. A study by Tatlah, et.al., (2019)
found that Headmasters who practice instructional leadership become agents of change and create a
conducive school environment that has a positive impact on teacher performance and student achievement.
The role of instructional leadership can also enhance the teachers’ functional competency (Ismail, et al.,
2019). Likewise, a very high level of managerial competency and financial management among school
heads in terms of school-based management (Operario, 2022). However, instructional leadership has a
significant impact on student academic achievement and teacher performance (Hallinger, et.al., 2020;Zahed-
Babelan, et al., 2019; Pietsch,Bellibas, et.al., 2021).

In reality, principals or school heads are less effective at guiding teachers and sharing school goals
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(Schildkamp, et al., 2019). Less clear goals make it difficult for teachers to share and achieve. In this regard,
Hallinger, (2020) asserts that clear goals can help school leaders ensure the effectiveness of the teaching and
learning process by teachers. Likewise, schools must improve learning materials, and facilities, and always
monitor learning outcomes provided with necessary interventions for academically challenging learners
(Anabo, 2023). On the other hand, Makgato & Mudzanani, (2019) explained that school excellence depends
on its leaders who share goals with teachers. A study by Mansor, et al., (2022) found that school
performance problems are due to weaknesses in leadership practices and lack of focus on curriculum
management. Further research by Danish, et al., (2019) revealed that there are still many school headmasters
in rural or small schools who are less proactive, less creative, less innovative, and often lose focus as
curriculum managers. Rapid changes in the field of education and the increasing workload have had
implications for teachers’ work performance. Concerning this, teachers expect guidance, support, help,
encouragement, and constructive advice from the headmaster. However, due to the busy factor with other
tasks, the headmaster did not have time to discuss and communicate effectively with teachers related to
teaching (Nurhayati, et al., 2019).

Instructional Leadership: Internal Stakeholders

In the implementation of school-based management, instructional leadership has an important role in the
internal stakeholders of the school consultative meetings, administrative protocol, open communication, and
decision-making are the most important parts of school-based management they serve as the heart of the
organization in management because without them the school will be paralyzed in all aspects (Martin,
2019). There are two critical issues identified as internal stakeholders such as school heads, teacher
competency, student organization, and parents’ teachers’ association these will promote empowerment and
involvement in decision-making among all of them to increase motivation, and professional guidance in
various aspects such as pedagogy in teaching strategies, professional development, accountability, and
integrity in school based-management (Isa, et.al.,2020). In addition, the study by Bandur, (2018), on
stakeholders’ responses to school-based management in Indonesia, concludes that school-based
management drives the emergence of decision-making authority of school heads with the presence of
participatory schools in decision-making and high involvement of school council for better teaching, the
academic achievement of students was increased, and learning environments were harmonious to learning
that are the effective implementation of school-based management, while less effective due to lack of proper
understanding of the school stakeholders resulted to lower academic achievements of the school.

The implementation of school-based management requires various components that require readiness from
various internal stakeholders and tools of educational support such as school buildings, learning facilities
and infrastructure, school principals or heads, educators, and students in the school support system
(Hardiansyah & Zainuddin, 2022). Likewise, the participation of internal stakeholders will optimize the
potential of existing resources that create an open and democratic school climate that aims to meet the needs
and interests of different educational programs of the students and teachers in school (Gaspar et.al., 2022).
Quality improvement is obtained through parental participation, flexible management, teacher-increased
professional development, rewards, and punishments, and fostering a conducive environment for learning
(Hardiansyah & Mas’odi, 2022). Therefore, internal stakeholders play an important role in school-based
management to improve the quality of education. Similarly, the same findings of Hardiansyah (2022)
revealed that the activeness of the school committee evidences this by providing suggestions and
considerations, supporters, controllers, and mediators. In school as well as the management of curriculum
and teaching programs, projects, and activities, faculty and staff will be given the chance to manage the
internal school.

Based on the study of Delgado (2019), the teachers, parents, and pupils as internal stake holders have
greater control over the education process by giving them responsibility for decisions about budget,
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personnel, and the curriculum. As an internal stakeholder, felt the need to diagnose the problems and
challenges being confronted in the implementation of SBM. It is necessary to determine what the internal
stakeholders need to have to be able to perform more efficiently, and what intervention scheme can be
developed to enhance the effective implementation of SBM. The descriptive-evaluative survey method was
employed with a questionnaire as the primary data-gathering instrument. The following statistical tools were
used: Frequency Count, Percentage Technique, Weighted Mean, Five-Point Rating Scale, and Kruskal
Wallis H-Test. Data revealed the highest rating was garnered by the accountability of performance and on
school policies and regulations with an average weighted mean of 4.31, followed by a learning process with
4.20, all described as “Very High.” On the other hand, rated as “high” with an average weighted mean of
4.05 was on serving on school council and organizations. The overall assessment was 4.22 described as
“Very High,” 4.41 of which came from the group of teachers, 4.12 came from the group of teachers, and
4.13 from the group of pupils. The data proved the fact that by putting power in the hands of the end users
of the service (education), SBM eventually leads to better school management that is more cognizant of and
responsive to the needs of those end users, thus creating a better and more conducive learning environment
for the students. A sound training program for internal stakeholders is critical to ensure higher performance
efficiency because many of them are likely to lack the skills necessary to carry out their new
responsibilities. School heads should create greater “overlap” among the school, home, and community
through the implementation of activities across six types of involvement: parenting, and communication.

Instructional Leadership: External Stakeholders

In instructional leadership in school-based management, one of the factors is external stakeholders these are
parents, community, local government units (LGU), and non-government organizations (NGOs). According
to the study by Perez (2019). Parents and other external stakeholders play a significant role in the
improvement of the schools. School and community are two important aspects that help build the future of
our children. Focuses on the perception of the respondents based on their observation of how stakeholders’
involvement affects the school’s performance. They utilized qualitative research with phenomenology as an
approach. The researcher made use of purposeful random sampling. In gathering pertinent information, they
used a semi-structured interview with the respondents. After gathering all the data from the interviews
conducted, the researcher transcribed the interviews verbatim with her respondents. Based on the interview,
the school’s external holder’s lack of involvement in the different activities and programs of the school
affects the overall performance of the activities such as Brigada Eskwela, Family Day, Recognition Day,
etc. The respondents also mentioned that parents are the partners of the teachers in activities and programs
especially when it comes to the physical and financial aspects. Lack of time and lack of involvement and
communication with external stakeholders are some of the reasons cited why they are not involved in the
school. This issue is very relevant nowadays because, through the good implementation of School-Based
Management (SBM), the school’s performance will improve as well as the learners’ skills and abilities. It
will be possible through the work collaboration of the internal and external stakeholders of the school. As a
result, there will be a conducive and safe learning place for our learners, and the goal of providing a quality
education will be achieved.

However, external stakeholders have a significant degree of involvement in the school improvement plan
preparation, implementation, monitoring, and evaluation. Furthermore, based on the study of Guzman
(2022) results indicate that school performance is very good, and it does not differ regardless of the type of
school. Surprisingly, they still faced challenges despite the large extent of stakeholders’ involvement in the
three stages of the school improvement plan. There is no significant difference in terms of the degree to
which the different stakeholder groups engage in the three stages of the school improvement plan and type
of school. Also, the same result was found that there was no significant difference between the performance
of the school and the type of school. Another finding using the Pearson r revealed that there is no significant
relationship between the extent of stakeholders’ participation in the three stages of the school improvement
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plan and school performance.

Stakeholders’ participation plays a crucial role in realizing school programs and projects. Parental
involvement and parent-school partnership strategies are critical factors in children’s academic success and
it was perceived that parental, school, and community involvement were important for children’s academic
success of parent-school partnerships (Massucco, 2020, O’Toole, et.al, 2019, Xhemajli & Mullaliu, 2022,
Falayi, 2023, Poudel & Subedi, 2024, Yiki, 2024, Jamer, 2024, Anabo, 2024).

Instructional Leadership: Community-Based Resources

Community-based resources play an important role in instructional leadership. According to the study of
Kurniawan et.al., (2023) the spirit of decentralization of education needs to be welcomed by educational
institutions where educational institutions are given the freedom to manage their institutions according to
the needs of the surrounding community and involve community participation in carrying out the
educational process. To realize this, various fields in the organizational structure of school institutions are
maximally functioning, not only those that are academic in nature but also those that are supportive, in this
case, the field of public relations, which is a mediator of communication between educational institutions
and the community. This is what educational institutions and society have not realized where they still
consider the two parts to be separate so that there is no concern for each other’s existence, even though they
are two groups that cannot be separated in the implementation of the educational process to produce moral
generations of a moral society. To understand theories related to the material and conduct studies and
discussions with colleagues to find solutions to the problems that the author encounters. In the discussion of
this article, the author describes the problems regarding the new trend of future education based on the
concept of the future curriculum, preparation for future education, and the essence of future education. The
community-based resources it is important to have an in-depth understanding of how the school-based
management operates at the local level, with what limitations, and with what implications for programs
more generally. The second purpose related to shifting perspectives on community-based management
draws on concepts related to systems theory, social capital, and community empowerment (Edwards, 2019).

However, the planning process for the implementation of school-based management includes the
establishment of the school’s vision and mission as well as community involvement in planning school
improvement (Tabroni et. al., 2022). Likewise, the goal of school-based management is to enable schools
and community stakeholders to take a more active role in the administration and decision-making process.
Making decisions is a shared duty between teachers and the community to promote a positive environment
and advance the process of teaching and learning (Ayeni & Bamire, 2022). The school-based management
aims to decentralize power and resources to the administrators, teachers, and people in the community to
engage in school governance and improvement (Lara &Pafiares, 2023).

Communities have strong partnerships and cooperation in school is good this can be seen through the
availability of meetings gathered, school facilities donated, and infrastructure sufficient to the community
support funds to implement programs and projects of the school (Jihan Abdulah, 2023). School components
and focuses on programs to improve the quality of graduate students and educators (Sumaryanti &
Purwanto, 2023). whereas others assert that SBM degrades educational quality, particularly in the least
effective schools (Pepugal, 2022).

Based on the study of Nicdao & Ancho (2020), the Philippine Department of Education promotes shared
governance through School-Based Management (SBM) as stated in the Governance of Basic Education Act
of 2001. The school heads are required to develop the School Improvement Plan (SIP) that requires the
involvement of stakeholders. It aimed to identify the extent of stakeholders’ knowledge about the School
Improvement Plan; analyze the extent of the stakeholders’ involvement in the formulation and
implementation of the School Improvement Plan in terms of the Assess Phase, Plan Phase, and Act Phase;
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and describe the practices on stakeholders’ involvement in the formulation and implementation of the
School Improvement Plan. Instruments used to gather data were prepared by the researcher and had been
validated by the experts in the field of SBM and SIP. Results were organized and analyzed to answer the
research questions of the study. Data revealed that stakeholders generally agreed that they understood the
School Improvement Plan as a process. The key stakeholders gave several definitions that were aligned and
similar to the definition given by the Department of Education (DepED); though schools had some
modifications. Moreover, different practices emerged in the study in the different phases of SIP. These
practices were proven to have a high and very high level of stakeholders’ involvement. Key stakeholders
were also asked about the unique practices that they thought made their school invite and involve more
stakeholders, particularly in the SIP process. It was observed that there are good practices that are beneficial
in a particular school; common practices, practices that are just part of the guidelines, and distinct practices
on specific schools. A high and very high extent of participation was observed in the practices presented.

School-based management (SBM) has logical findings on its efficacy and influence at the grassroots level.
Despite some hindering factors, its impact on leadership and governance, curriculum and learning,
accountability and continuous improvement, and resource management are commendable. Dones et. al.,
(2023) conclude that the improvements in schools triggered by SBM are responsiveness to the needs and
challenges of schools; contextualization of the curriculum; improvement of physical facilities and linkages;
and stakeholders’ awareness and involvement in school programs, projects, and activities (PPAS). Principals
likewise implemented SBM in their respective schools by holding SBM planning with its stakeholders. The
quality assurance by the community for all programs and projects implemented in schools includes SBM
crafting and planning; implementation, monitoring, and documentation of student learning activities; and
clean-up drive and transparency board installation. However, internal and external factors in influencing
schools make outcomes unpredictable, thus bureaucracy is an effective managerial and analytical tool that
can be used to examine and direct organizational structure (Yusuf et.al., 2019).

CONCLUSIONS

The research study concludes that the different principles of instructional leadership in school-based
management. Administrative tasks are essential for school leadership, and community involvement because
they provide them with a quality education that supports and collaborates with the school system. However,
the findings of the systematic approach review the instructional leadership in school-based management
utilized methods in schools’ administrators that involve setting a direction, developing people, and
designing the organization, which provides significant contributions to student learning through an
interactive process dependent upon core values and beliefs. These are the common strategies of leadership
within schools classified as effective and successful if the assessment results are higher, work driven by
clear morals, ethical values, respect and trust among staff and parents, and varied learning opportunities
developed in collaboration.

Instructional leadership should provide technical assistance to teachers and innovate teaching and learning
that ensure quality instruction and learning, growth of learners, and professional development of teachers.
In addition to the teaching and learning side of school leadership, instructional leadership should include
organizational management for instructional improvement instead ofthe usual teaching and learning. The
engagement of school heads in classroom instruction has only a little impact on the efficacy and efficiency
of teaching-learning experiences in school. This implies that instructional leaders may have a significant
impact on the quality of teaching and student learning by hiring teachers, assigning them to classrooms,
retaining them, and providing them with opportunities to develop. These findings of different abstract
literature reviews develop the existence of several challenges and limitations of effectiveness in the
implementation of school-based management. The gaps and challenges have been recognized. It shows also
in the reviews, that different factors on the principles such as schools, teachers, administrators, students, and
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the community contribute greatly to the effectiveness and quality of education of school-based management.
The researcher recommends the possible areas of perspective, broader or larger scales of literature reviews,
and different geographic context areas. Furthermore, further research study on the analysis of different
principles in instructional leadership of school-based management is highly recommended.
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