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ABSTRACT 

This study investigates the motivation and interest of Universiti Teknologi MARA (UiTM) students in learning 

Arabic, given the diverse educational backgrounds of the students. Drawing on Causal Attributional Theory 

(Pintrich & Schunk, 1996), the research explores how prior educational experiences impact students’ motivation 

and level of interest in Arabic. Using a quantitative approach, data were collected through questionnaires 

distributed to 175 students from social sciences courses at UiTM Melaka. The survey covered demographic 

information, interest levels, motivational factors, and perceptions of the Arabic syllabus and teaching methods. 

Data analysis revealed that while the majority of students (96.2%) expressed a strong interest in learning Arabic, 

there were significant concerns about their proficiency, with 60% uncertain of their mastery. Key motivational 

factors included the desire to understand Quranic content (64%) and a supportive learning environment (10.3%). 

Most students (85.7%) found the syllabus appropriate, and 96.6% emphasised the importance of teaching 

techniques in language proficiency. The findings suggest that tailored teaching approaches, such as the Student-

Centred Learning (SCL) method, and enhancements in co-curricular activities can significantly boost students’ 

motivation and proficiency. Recommendations include ongoing syllabus updates and diverse teaching strategies 

to accommodate the varied backgrounds of students. This research underscores the need for a supportive and 

adaptable learning environment to enhance Arabic language acquisition at UiTM. 

Keywords – tendencies, interest, mastery, learning, Arabic language 

INTRODUCTION 

To meet the demands and specific needs of various faculties and disciplines at Universiti Teknologi MARA 

(UiTM), language curriculum involving third language, apart from English, has been devised and taught to the 

students at the university as a means to give them a competitive edge in the job market. Amongst the third 

languages offered is Arabic (communication). Through this course, students are exposed to the essential skills 

of communicating in the language, namely, reading, listening, writing, and speaking. Students enrolled in Arabic 

courses at UiTM come from diverse educational backgrounds. Some students have completed Arabic studies at 

the college level, while others have studied the language at secondary and elementary school levels. Additionally, 

there are students who have no prior experience with Arabic. However, the teaching and learning system at the 

university does not distinguish between these groups of students in class and placement tests are not conducted 

before semesters begin. In other words, students’ diversity is often overlooked in classroom settings, the result 

of which may affect their proficiency in the target language as suggested by Causal Attributional Theory 

(Pintrich & Schunk, 1996). More importantly, educational experiences can significantly impact students’ 

motivation to learn Arabic. For example, though a study by Mukmin (2019) proved a positive correlation 

between students’ motivation to learn Arabic and their prior language proficiency and early exposure in Arabic, 

the opposite can be postulated to be true of those who have never learnt this particular language. Due to several 

concerns such as insufficient personnel and inflexible study plan, a number of academic programmes offered at 

UiTM Melaka branch have opted to make Arabic language as a compulsory subject to pass as part of their 
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graduation requirements. This inevitably leads to classroom settings wherein students who are of diverse 

backgrounds placed together to learn Arabic. Despite the fact that learning Arabic, like learning other languages, 

requires a distinctive environment and educators with outstanding skillsets to facilitate students’ understanding 

while maximising the skills acquired, the limitations faced by the university might prove to be costly for the 

students. Therefore, it is of utmost importance to explore whether students of UiTM Melaka branch are well-

driven to learn Arabic language amidst the aforementioned challenges that they face. 

RESEARCH OBJECTIVES 

The objectives of this paper are to attempt to understand UiTM students’ level of interest in learning Arabic 

language, along with key motivational factors that drive students to learn the language. Recognising the factors 

that drive students to learn a third language is essential for effective teaching and enjoyable learning experiences 

for students. Additionally, factoring in students’ motivation when developing third language courses will ensure 

a higher level of proficiency in the target language (Zhang et al., 2020). Given the circumstances, against the 

backdrop of UiTM students’ highly distinctive educational experiences prior to enrolment in the Arabic language 

course offered by the university, there is a need to examine their readiness and motivation to strive for excellence. 

Specifically, the research questions of the study are as follows: 

1. What is the level of interest in learning Arabic amongst the students? 

2. What are the motivational factors that influence the students to learn Arabic? 

Subsequently, the paper will suggest appropriate methods or approaches that may increase students’ motivation 

to learn Arabic.  

LITERATURE REVIEW 

A. The Relationship Between Educational Backgrounds and Motivation 

Scholars are generally in consensus that motivation is highly crucial in ensuring that learners perform well in 

their language endeavours (Gardner, 1985; Deci & Ryan, 1985; Dörnyei, et al. 2006; Dörnyei & Ottó, 1998). 

Related past studies show that students’ motivation is an important variable that can affect the level of students’ 

achievements because motivation can influence what, where, and how learning is done. For example, a study by 

Nik Yusoff et al. (2008) concluded that high motivation in learning Arabic listening skills had a significant 

relationship with students’ performance.  Understanding the perspectives and factors to raise learners’ 

motivation in learning a language is undoubtedly important to be considered when developing language learning 

programmes as it significantly impacts teaching effectiveness and student outcomes (Zhang et al., 2020). This 

literature review aims to explore learners’ backgrounds, focusing on their diversity, by which learning 

motivation may be affected.  

Several studies have investigated this topic and discovered a consistent theme throughout, that students’ prior 

knowledge contribute to their learning achievements. For instance, in a study conducted by Keumala et al. (2019) 

on the socio-cultural and educational factors that influence learners’ motivation on English as Foreign Language 

(EFL) learning amongst 20 post-graduate students of English Department of Syiah Kuala University, Aceh, 

Indonesia, it was learnt that 70% of students’ learning achievements could be attributed to their prior knowledge 

of English language.  

Mukmin (2019) performed a study to observe whether the knowledge of Arabic language that one gained from 

before they were 12 years old has any bearings on their motivation to use and continue learning Arabic. The 

study was quantitative in nature, and it involved 89 students from Program Bahasa Arab (PBA) of UIN Raden 

Fatah, Palembang. As for the collection of data, questionnaires were used to get the picture of students’ 

educational backgrounds and language motivation, along with gathering students’ information on their 

competence via documentation. It was learnt that students with early exposure to Arabic language and possessed 
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high language competence exhibited higher motivation to learn the language. This positive influence accounted 

for 37.5% of the variance in motivation. 

Che Mat et al. (2005) reported an interest in learning Arabic amongst students at UiTM Terengganu and Sultan 

College Zainal Abidin (KUSZA). This finding is in line with previous study by Ismail (2004) and subsequent 

study by Zubairi and Hj. Sarudin (2009). However, students from these two institutions cited lacking available 

options as their main motivator to learn Arabic. While other aspects of the Arabic language were not a hindrance 

for most students, their educational experiences were found to have effects on their achievements in learning 

Arabic as those who have never learnt Arabic said that they found it difficult to learn the language. Additionally, 

for most students, they were satisfied with the teaching staff provided both at UiTM and KUSZA. 

In understanding students’ decisions to continue or discontinue learning Japanese as a foreign language at 

universities in Australia, Matsumoto (2009) set out to learn the factors that their determination could be attributed 

to. The results of the study demonstrated that those with closer cultural and linguistic backgrounds to Japanese 

had different motivational dynamics compared to those from more distant backgrounds. Students with more 

exposure to the target language or similar languages were found to be more motivated and could perform better.  

Matsumoto also published another paper in 2015, having investigated motivational intensity and perceptions of 

classroom factors that affect the motivation of university students learning second or foreign languages in 

Australia. The study revealed that students’ motivational intensity and perception of classroom factors vary 

amongst cultural backgrounds, with learning experiences affecting motivation differently depending on where 

they come from and what target languages they are learning. 

Students’ motivation is also closely related to teachers’ motivation. In addressing students’ wide range of 

academic abilities and their lack of motivation to learn, a topic that was often discussed by the staff at Kanda 

Jogakuen school in Tokyo, Jerrems and Asami (2019) set out to establish a self-access learning centre at the 

school. This centre is driven by three main goals which include fostering autonomy amongst students when 

learning, creating more opportunities for students to learn and practice language outside the classroom settings, 

and fostering better language learning in general. Though they could not say that the project was highly 

successful, they remain optimistic of its future considering some of their accomplishments, if they can have their 

constraints eliminated. They cited a lack of motivation amongst the teachers due to poor staff support is what 

hinders the centre to be more successful. 

B. The Relationship Between Interest and Learning Style 

In a paper written by Sadler-Smith (1996), it emphasises the importance of viewing learning styles as part of a 

broader “personal style” framework that includes learning preferences and cognitive styles. This holistic 

perspective aids in understanding individual differences in learning, allowing for the development of more 

inclusive and effective educational practices. The paper highlights the value of profiling personal styles to tailor 

teaching methods and improve learning outcomes. This approach is particularly beneficial for human resource 

development practitioners, enabling them to design training that accommodates diverse learning styles and 

enhances overall learning performance. 

Misnan (1999) performed a study to see the relationship between learning styles and achievements in Arabic 

subjects using the instrument of ‘Learning Inventory in Schools’ (Selmes 1987). Misnan adapted the inventory 

into memorisation style, discussion style, training style and motivational style. The study sample consisted of 

200 students in form four from six schools in Perak. The findings of the study showed that the learning styles 

that students are interested in and are practiced by outstanding students are the motivational and the 

memorisation style. Meanwhile, the weak students practice the motivational and discussion style when learning 

Arabic.  

In a study done by Habib and Azizan (1997) to determine the relationship between learning styles and science 

and mathematics’ achievements in junior high school, the researchers presented three learning styles, namely 

motivational, deep, and surface style, based on Selmes’ learning style inventory (1987). The study sample 
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consisted of 539 fourth-grade students from 20 schools around Selangor and Kuala Lumpur. The findings of the 

study showed that there was a significant relationship between the three learning styles and students’ 

achievements in the subject of science and mathematics. The relationship was positive for motivation and depth 

style which means students will show interest in the content of the lesson and love to understand it deeply but 

negative for surface style which refers to situation where students will only respond when directed. This means 

that motivation and depth style can increase academic achievement. 

Pintrich published a paper in 1999 to present a comprehensive framework for understanding the role of 

motivation in self-regulated learning. His research showed that three types of beliefs in motivation (self-efficacy 

belief, task value belief, and goal orientation belief) are appropriate and can promote and sustain the process of 

self-learning and students’ academic achievements. Pintrich's study highlights the importance of motivation in 

self-regulated learning. By fostering positive motivational beliefs and goal orientations, educators can enhance 

students’ self-regulatory skills and improve their learning outcomes. 

A study by Laidra et.al. (2007) explores the relationship between personality traits, intelligence, and academic 

achievement across different educational stages. This study involved 3618 Estonian school students from grades 

2,3,4,6,8,10 and 12. This research used Raven's Standard Progressive Matrices instrument to measure 

intelligence and for the personality traits, they were measured using the Estonian NEO Five Factor Inventory 

(NEO-FFI) and Big-Five Questionnaire-Children version (BFQ-C). The results of the study found that 

intelligence is the best predictor in determining Grade Point Average (GPA) for all grades specified. While 

personality traits (Openness, Agreeableness. and Conscientiousness) show a positive correlation with students 

GPA, the same cannot be said of neuroticism as it showed a negative correlation with GPA in each grade. In 

general, though there are personality traits that affect GPA, the academic achievements of students are very 

much closely related to cognitive ability in each grade level. 

Duff et.al (2004) conducted a study to investigate how personality traits, learning approaches, and background 

variables relate to academic performance in undergraduate students. The study design included participation 

from 146 social science students from a Scottish university, whose personality traits were measured using 

Cattell's 16 Personality Factor Inventory (16PFi), and learning approaches were assessed with the Revised 

Approaches to Studying Inventory (RASI). The study also factored in background variables such as students’ 

age, gender, and prior educational achievements. The study highlights the intricate interplay between personality, 

learning approaches, and academic performance. It suggests that while personality traits are significant, their 

influence on academic performance may be mediated through learning approaches. As a result, educators should 

consider these factors holistically when developing strategies to support student learning. 

Che Mat and Goh (2010) study related to the situation of foreign language learning at the Institute of Higher 

Education, from which it can also be concluded that the attitude of students towards learning foreign language 

is influenced by both internal and external factors. Internal factors include motivation, psychology, and beliefs 

that are directly or indirectly formed by external factors such as language structure, instructors, modules, and 

teaching design. Students’ attitude towards the language they learn must also be understood by language teachers 

to achieve the objectives of teaching and learning. 

Overall, previous studies report that there are several factors which can affect students’ interest and performance 

in learning language learning. Amongst the factors that have been identified to be able to influence the interest 

and performance of students in learning Arabic is a strategy, technique and teaching and learning style language 

The relationship between interest and learning style is multifaceted and significant, impacting educational 

outcomes across various subjects and educational levels. The reviewed studies collectively underscore the 

importance of understanding and accommodating individual differences in learning preferences and cognitive 

styles to enhance educational effectiveness. 

C. The Use of The Student-Centred Learning (SCL) Approach as An Effective Approach 

Student-centred learning (SCL) is an educational approach that places the student at the heart of the learning 

process, emphasising active participation, autonomy, and personalised learning experiences. SCL involves 
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viewing students as whole individuals, considering their personal growth, consciousness, and empowerment. 

This approach integrates cognitive, agentic, and humanist dimensions to support student development (Tangney, 

2014; Starkey, 2017). The role of teachers in SCL shifts from traditional authoritative figures to facilitators of 

learning. This requires teachers to let go of conventional responsibilities and focus on creating an environment 

that fosters students’ autonomy and engagement (Hashim et al., 2007; McCabe & O’Connor, 2013). SCL 

promotes active learning through methods such as problem-based learning, project-based learning, and 

interactive activities, encouraging students to engage deeply with the material, reflect on their learning, and 

develop critical thinking and critical thinking skills (Noor, 2004; Geven & Attard, 2012; Um, 2017). Students in 

an SCL environment are expected to take responsibility for their learning, making choices about what, how, and 

why they learn, fostering a sense of ownership and self-direction (Nanney, 2020). The learning environment in 

SCL is designed to be supportive and adaptive to individual student needs, using technology for interactive 

learning, providing diverse assessment methods, and creating a positive and motivating learning climate 

(Greener, 2015; Um, 2017). Implementing SCL can be challenging, particularly in terms of shifting traditional 

power dynamics and ensuring adequate resources and support. Furthermore, the large class size and enormous 

number of students, managed by one instructor, is seen as a challenge to the effectiveness of SCL 

implementation. This is a major issue in teaching and learning because the teaching method is “mass lecture” 

(Kasmo, 2004). Felder (1997) agrees that any form of teaching and learning that involves a large class and a 

large number of students will be more effective if implemented in a small class. However, successful 

implementation can lead to improved student engagement, satisfaction, and learning outcomes (Lea et al., 2003; 

Jordan et al., 2014). 

Cannon (2000) wrote that SCL refers to ways of thinking about learning and teaching that emphasise students’ 

responsibility in learning activities such as planning their learning, the process of interaction between 

teachers/educators and other students, along with researching and evaluating learning results. Gibbs (1992) 

defines student-centred learning as an approach that shifts the focus of activity from the teacher to the student. 

This method emphasises active learning, where students engage with the material through discussions, projects, 

and problem-solving activities, rather than passively receiving information. Gibbs advocates for creating 

learning environments that foster independence, critical thinking, and a deeper understanding of subject matter, 

as opposed to traditional methods that rely heavily on lectures and rote memorisation. The implication of this 

definition of SCL is that students need to act, play a role and be responsible in their learning situation and context, 

and indirectly, be active in determining goals and objectives in managing their learning process. In other words, 

students are given the freedom to deeply explore the understanding of knowledge in the learning process based 

on their own desires and interests, especially in solving problems with the help and support of lecturers who 

function as facilitators.  

D. Language Learning Strategy Theory (LLS) 

Language Learning Strategy Theory encompasses the techniques and approaches that learners employ to acquire 

a new language effectively. These strategies are categorised into cognitive, metacognitive, affective, and social 

domains. Cognitive strategies involve direct interaction with the language, such as practicing repetition and 

summarisation (O'Malley & Chamot, 1990). Metacognitive strategies focus on planning, monitoring, and 

evaluating one’s learning process (Oxford, 1990). Affective strategies help manage emotions and motivation 

through techniques like relaxation (Arnold & Brown, 1999). Social strategies enhance learning through 

interactions, including group work and feedback seeking (Chamot & Kupper, 1989). These strategies 

collectively aim to optimise language acquisition by aligning learning processes with individual learner needs 

and preferences. Chamot, et al. (1999) argue that language learning strategies (LSLs) are techniques that students 

can use to help with learning tasks. While Rigney (1978) thinks LLS can be related as a conscious step or a 

behaviour used by language learners in achieving, storing, recalling, and reusing added information. In other 

words, language learning is a cognitive process that involves conscious mental effort and takes place in a social 

dimension where learning occurs through interaction (Griffiths, 2003). The differences between Malay and 

Arabic, particularly in terms of linguistics and orthography calls for a study related to LLS in learning Arabic in 

Malaysia. (Kamarul Shukri et al. 2009). 
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E. Language learning strategies and cognitive learning theory 

Initially, studies on second language learning strategies use the “study first, theory later” approach. (Skehan, 

1991). At that time, LLS research was not based on a solid theory. After the emergence of cognitive learning 

theory, most LLS researchers began to make that theory the theoretical framework of their studies (Griffiths, 

2003). This is because learning strategies are not much different from cognitive processes. Both focus on the 

question of how students store, recall and acquire information when learning new knowledge or skills (Anderson, 

1993). Cognitive learning theory sees learning as an active and dynamic process, that is, students will process 

information or data. Thus, the role of learning strategies in acquiring information can be understood by referring 

to the framework (O' Malley & Chamot, 1990). According to this theory, students will face the environment and 

get various stimuli consciously or unconsciously and intentionally or unintentionally. Stimulus will be felt or 

experienced through the senses and then processed through the nervous system to be recognised. Part of the 

information will be sent to the short-term memory store or working memory to be encoded to get a certain 

meaning and the other part will be lost or forgotten. Short-term memory stores have limited payload space. If 

the information in it is not used or encoded it will be lost or forgotten. 

According to Macaro (2001), language information that comes from outside will be stored in the brain in a 

different form than when it is outside. If it is outside, language information may be in the form of sounds and 

the like but in the brain, it is in the form of meaning and ideas. Language information that reaches the short-term 

memory area stays there for a few seconds. However, in this brief time working memory performs various 

processes such as selecting, changing, interpreting, storing, discarding, and recalling. Then the language 

information will be transferred to long-term memory to be stored more permanently and organised. When 

students' efficiency in interacting with language items increases, the speed of short-term memory to recall the 

information from long-term memory also increases until it becomes automatic. Likewise, language learning 

strategies theory also suggests that when learning is conducted in a controlled manner, over time it will occur 

automatically without being controlled. 

Cognitive psychology sees the process of acquiring information through four stages, namely selection, 

acquisition, construction, and integration. (Weinstein & Mayer, 1986). While the stages of selection and 

acquisition show how much has been learnt, the construction and integration stages show what has been learnt 

and how it is organised (O' Malley & Chamot, 1990). In going through the four levels mentioned, students will 

use various appropriate language learning strategies. They will create mental connections, use images and 

sounds, analyse and reason by making judgments and evaluations using reason, guess using linguistic clues and 

so on. All of these are done to speed up the acquisition, storage, recall and use of information and they are 

amongst the elements that define language learning strategies (Ehrman & Oxford 1990). 

In addition, language learning theory is also influenced by another cognitive theory put forward by Anderson 

(1993) which is related to the theory above and is seen as more convincing. O' Malley and Chamot (1990) in 

particular have made the theory of information processing presented by Anderson (1993) as a theory that 

supports their research. According to them, this theory is most relevant to talk about second language acquisition. 

Amongst the reasons is that the theory represents a combination of several concepts found in the field of 

cognitive processing. This theory can also be expanded to be able to include strategy processing in describing 

how the information is learnt. 

Clearly Anderson’s study (1993) can be used as a basic theory to explain the phenomenon of using language 

learning strategies in learning balaghah as the essence of the Arabic language. During the language learning 

process, students will receive two types of knowledge about the language being learnt (Faerch & Kasper, 1983). 

First, declarative knowledge which is usually implicit or implicit. It involves the internalisation or absorption of 

language rules and the memorisation of language such as definitions of words, grammar rules, and spelling. 

Second, procedural knowledge that is generally explicit or clear. It involves the strategies and procedures used 

by students to process information about the second language in order to improve their language skills such as 

language comprehension and generation. Language learning strategies have an effective relationship and strong 

connection with information processing to produce successful language learning (Lan, 2005). Cognitive theory 

encourages students to regulate their learning and develop the concept of learning strategies that can be used to 
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facilitate the learning process (Griffiths, 2003). In addition, seeing language learning as a cognitive skill allows 

learning ability to be improved and language learning strategies to be learnt (O' Malley & Chamot, 1990). 

F. Theoretical Framework 

The Causal Attributional Theory by Pintrich and Schunk (1996) serves as the foundational theoretical framework 

for this research. This theory posits that individuals attribute their successes and failures to specific causes, which 

in turn affects their motivation, emotions, and future behaviour. The theory categorises these attributions into 

dimensions such as locus of control (internal vs. external), stability (stable vs. unstable), and controllability 

(controllable vs. uncontrollable). These attributions significantly influence learners’ motivation and their 

engagement with the learning process. 

In the context of UiTM students learning Arabic, the Causal Attributional Theory helps to understand how 

students’ perceptions of their past experiences with the Arabic language influence their current motivation and 

level of interest. The diverse educational backgrounds of UiTM students—ranging from those with prior 

exposure to Arabic to those with none—provide a unique context for applying this theory. 

Students with prior exposure to Arabic may attribute their success in learning the language to internal factors, 

such as their own abilities and efforts. Conversely, students without prior exposure may attribute their struggles 

to external factors, such as the lack of foundational knowledge or inadequate teaching methods. 

Attributions related to the stability dimension can influence students’ expectations for future success. Students 

who view their difficulties in learning Arabic as stable and unchanging may feel demotivated. In contrast, those 

who see these difficulties as unstable and improvable are likely to be more motivated to persevere. The 

perception of controllability affects students’ motivation and engagement. If students believe that their success 

in learning Arabic is within their control through effort and effective study strategies, they are more likely to be 

motivated. On the other hand, if they perceive it as uncontrollable due to external constraints (e.g., lack of 

appropriate resources or support), their motivation may decrease. 

Understanding these attributions can help educators develop strategies to enhance students’ motivation and 

learning outcomes. Encouraging students to view their successes as a result of their own efforts can boost their 

confidence and motivation. This can be achieved through positive reinforcement and by setting achievable goals. 

Educators can help students understand that their current level of proficiency is not fixed and can be improved 

with effort and effective learning strategies. Providing feedback that emphasises growth and improvement can 

foster a growth mindset. Teaching methods should emphasise the controllable aspects of language learning, such 

as effective study techniques and the use of available resources. Additionally, creating a supportive learning 

environment that addresses the diverse needs of students can help them feel more in control of their learning 

process. 

The application of Causal Attributional Theory to this research on UiTM students’ motivation and level of 

interest to learn Arabic provides valuable insights into how past experiences and perceived causes of success 

and failure impact current motivation and learning behaviour. By understanding and addressing these 

attributions, educators can better support students in overcoming challenges and achieving higher proficiency in 

Arabic. 

RESEARCH METHODOLOGY 

This study applied quantitative methods through questionnaires distributed to respondents. A total of 175 

students from a population of 320 students from social sciences courses who take the subject of Arabic as a 

subject be the respondents of the study. This number of samples is based on the calculations of Krejcie and 

Morgan (1970) who stated that if the number of the population is 320, then the size of the sample is 175. The 

number of these respondents has exceeded 30% of the entire population and a minimum number of students is 

set. 
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The questionnaire in this study consists of two parts, namely the first part and the second part. The first part 

contains five background-related questions that include personal information and experience learning Arabic. 

The second part consists of nine types of closed questions about interests in learning Arabic, level of Arabic 

language mastery, motivational factors, as well as the suitability of the syllabus and Arabic teaching methods 

according to the students’ point of view. 

Data analysis for the questionnaire is done through the distribution process frequency. The next section is an 

analysis of the data obtained from the respondents as well as research findings and conclusion from the analysis.  

ANALYSIS AND FINDINGS OF THE STUDY 

G. Part one: 

This section reveals the findings for questions related to the background of the respondents. 

Table 1. Distribution Of Respondents by Gender 

Gender Frequency Percentage 

Male 53 30.3 

Female 122 69.7 

Sum 175 100 

Table 1 above shows the distribution of study respondents based on gender. It shows that the respondents consist 

of both male and female students. A total of 53 people male students (30.3%) involved. While there are 122 

(69.7%) female students. 

Table 2. Faculties Of Study 

Gender Frequency Percentage 

Faculty of business and management 103 58.9 

Faculty of hotel and tourism management 72 41.1 

Sum 175 100 

Table 2 shows the distribution of respondents according to their respective faculties. Based on the distribution 

of the respondents, a total of 103 (58.9%) respondents are from faculty of business and management while a 

total of 72 people (41.1%) respondents consisted of faculty of hotel and tourism management. 

Table 3. Time Spent Learning Arabic 

Duration of studying Arabic Frequency Percentage 

1-5 Years 62 35.4 

6-10 Years 57 32.6 

11-15 Years 27 15.4 

16 years and above 29 16.6 

Sum 175 100 
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Table 3 shows the distribution of respondents based on time spent learning Arabic. A total of 62 (35.4%) 

respondents studied Arabic within a period of 1 to 5 years, a total of 57 (32.6%) respondents involved in learning 

Arabic within a period of 6 to 10 years. While 27 (15.4%) respondents studied Arabic within a period of 11 to 

15 years and 29 (16.6%) respondents studied Arabic in the period of 16 years and above. 

Table 4. First Experience Learning Arabic 

Started learning Arabic since Frequency Percentage 

Primary school                105 60 

Secondary school   70 40 

Sum 175 100 

Table 4 shows the number and percentage of respondents related to their first experience learning Arabic which 

either starting in primary or secondary school. The results of the study show that a total of 105 respondents 

(60%) started Arabic language learning when in primary school while a total of 70 people respondents (40%) 

started learning Arabic when they were in secondary school. 

Table 5. The Purpose of Learning Arabic 

The purpose of learning Arabic Frequency Percentage 

To deepen Islamic knowledge 47 26.9 

To deepen Arabic knowledge 61 34.9 

To speak Arabic 48 27.4 

As an additional subject 19 10.9 

Sum 175 100 

Table 5 shows the findings of the study about the respondents’ purpose in learning the Arabic language. A total 

of 47 respondents (26.9%) learns Arabic with a purpose to deepen their knowledge of Islam. A total of 61 people 

(34.9%) learn Arabic because they want to deepen their Arabic language knowledge. While 48 people (27.4%) 

learn Arabic so that they can speak Arabic. While 19 people (10.9%) study Arabic in order to meet the 

requirements as an additional subject only. 

H. Part two: 

This section reveals the findings of the questions related to the respondents’ interests in learning Arabic, level 

of mastery, motivational factors, as well as the suitability of the syllabus and Arabic language teaching methods. 

Table 6. Students’ Motivation and Interest In Arabic 

QUESTIONS RESPONSES 

Agree Not Sure Disagree 

f % f % f % 

Are you interested in learning Arabic? 162 92.6 11 6.3 2 1.1 
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Do you speak Arabic well? 32 18.3 105 60 38 21.7 

What are the main factors that motivate 

you to study this language? (Choose only 

one). 

 

i) Environment 18 10.3 - - - - 

ii) Teacher’s teaching technique 25 14.3 - - - - 

iii) Syllabus 19 10.9 - - - - 

iv) Support from parents, 

teachers, and friends 

16 9.1 - - - - 

v) Future career opportunities 33 18.9 - - - - 

vii) As a medium to learn the 

Quran 

64 36.6 - - - - 

In your opinion, is the syllabus of Arabic 

language course at UiTM appropriate and 

does it meet the needs of students? 

150 85.7 19 10.9 6 3.4 

Are teaching techniques important in 

improving students’ Arabic language 

proficiency? 

169 96.6 6 3.4 - - 

Are psychological factors such as interest, 

background, etc. are important in 

increasing the mastery students’ Arabic 

language? 

151 86.3 13 7.4 11 6.3 

In your opinion, does every skill in Arabic 

language lesson (writing, reading, 

speaking, and listening) require a different 

approach in teaching? 

135 77.1 34 19.4 6 3.4 

In your opinion, are the teaching 

techniques used by UiTM lecturers 

sufficient to increase students’ interest and 

help them master the language? 

133 76 30 17.1 12 6.9 

Are extracurricular activities, such as the 

mentor-mentee programme and Arabic 

intensive courses, likely to help increase 

students' inclination towards learning this 

language? 

125 71.4 41 23.4 9 5.1 

Based on the students’ responses, majority of them are interested in learning Arabic, which is 162 students 

(96.2%). However, there were 105 respondents (60%) who are not sure whether they have mastered the Arabic 

language well or not. A total of 64 students are motivated to learn Arabic in order to understand the content of 

the Quran while 18 people (10.3%) learn Arabic only because of the environment. The majority of respondents 

a total of 150 people (85.7%) agree that the Arabic syllabus at UiTM is appropriate and meets the needs of 
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students. While only 19 students (10.9%) think they are not sure and only 6 students (3.4 %) think that the Arabic 

language syllabus at UiTM is not appropriate and does not meet the needs of students. 

A total of 169 students (96.6%) think that teaching techniques are important in improving students’ Arabic 

language proficiency. In addition, the majority of 151 respondents (86.3%) agree that psychological factors such 

as interest, background and so on are important in increasing students’ mastery of Arabic language and only 11 

people (6.3%) disagree with that opinion. In addition, 135 people (77.1%) think that very skill in Arabic language 

lesson (writing, reading, speaking, and listening) requires a different approach in teaching while only 6 students 

(3.4 %) do not agree with the opinion. 

The majority of respondents, namely 133 people (76%) agree that the teaching technique used by UiTM lecturers 

is sufficient to increase students’ interest further helping their mastery in learning this language. A total of 125 

people (71.5%) admit that extra co-curricular activities such as mentor-mentee programme and intensive Arabic 

courses can help increase students’ inclination towards this language while only 9 students (5.1%) disagree with 

the statement. 

DISCUSSION 

This paper seeks to explore the level of interest and the motivational factors influencing UiTM students in their 

pursuit of learning the Arabic language. Based on the survey results, the researchers identified several key points 

related to the respondents’ interest and motivation in studying Arabic, including: 

a. The need to learn and understand the content of the holy verses of the Quran and matters that are related 

to religion is the main factor for respondents to learn the language Arabic. The support factor of parents, 

teachers and friends as well as the environment is also a key factor for respondents to learn Arabic. 

b. Psychological factors which include interests and favourable family background in learning this language 

is a crucial factor in increasing students’ interest in learning Arabic. 

c. Many students agree and think that to acquire Arabic language skills which include listening, speaking, 

reading and writing skills require different teaching approaches. Therefore, teaching staff is 

recommended to use and apply appropriate teaching techniques and methods such as the Student-Centred 

Learning (SCL) approach so that students’ interest and focus can be improved. 

d. Universities and institutions of higher learning are advised to always study and updating the learning 

activities contained in the learning syllabus from time to time in order to always be compatible with the 

needs of students. Based on the result, the majority of respondents, 150 people (85.7%) agree that the 

Arabic syllabus at UiTM is appropriate and meets the students’ requirements. This situation may create 

a more interesting learning atmosphere to increase their interest and motivation and inclination to learn 

Arabic. In addition, teaching techniques and strategies used by educators also play a crucial role in 

enhancing the effectiveness of Arabic language lessons. 

CONCLUSION 

In conclusion, Arabic is a crucial subject amongst students at UiTM, Alor Gajah, Melaka. In addition to being 

an elective, it is a subject that enhances the understanding of Islam by providing deeper insights into the language 

of the Quran. The study found that while students’ mastery of the Arabic language is still unsatisfactory, their 

interest in learning Arabic is strong. However, improvements are needed, particularly in classes with students 

from diverse language backgrounds. Several key factors contribute to this disparity and must be addressed to 

enhance overall language proficiency. Several key factors influence student engagement and success in learning 

the Arabic language, including psychological and environmental factors, as well as the quality of teaching staff 

and university support.  

Addressing these factors is essential for improving students’ mastery and fostering a profound interest in Arabic. 
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 In the classroom, it is important to consider the diverse backgrounds of students, especially those without a 

foundational knowledge of Arabic, to prevent feelings of pressure, inadequacy, and discouragement. Lecturers 

must not only be proficient in Arabic but also skilled in pedagogy to effectively meet the needs of different 

learners. A diverse range of teaching and learning techniques should be employed, including the Student-Centred 

Learning (SCL) approach, which positions students as active participants in their education. Encouraging active 

involvement in each learning session, along with offering a variety of co-curricular activities at the university 

level, can significantly enhance students’ interest and proficiency in Arabic. 
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