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ABSTRACT 

Self-regulation is a critical skill in moral and behavioural development, encompassing the ability to control 

thoughts, emotions, and actions in alignment with values and long-term goals. Within the framework of Islamic 

education, the process of nurturing self-regulation goes beyond behavioural control, emphasizing the 

development of the soul and character in accordance with divine principles. This study explores the pivotal role 

of parents in fostering self-regulation through Islamic educational practices, examining the alignment between 

traditional Islamic methods and modern self-regulation theories. Drawing on Quranic teachings and 

contemporary research, the study identifies key elements such as reinforcement, role modelling, repetition, and 

social interaction as essential components of effective self-regulation development. The paper further addresses 

the challenges parents face, including societal pressures, the dynamic parent-child relationship, the influence of 

modern technology, and evolving family structures. By integrating Islamic principles with contemporary 

educational insights, this study highlights a comprehensive approach to nurturing self-regulation, empowering 

children to navigate life with integrity and purpose while contributing positively to society. This research 

underscores the importance of parental involvement in shaping morally grounded, self-regulated individuals, 

emphasizing that such efforts are foundational to achieving both worldly success and spiritual fulfilment. 
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INTRODUCTION 

The development of moral character in children is a vital aspect of their overall growth and well-being. In Islamic 

education, nurturing moral self-regulation is of profound significance, with parents playing a central role in 

shaping their children’s moral compass [42]. Rooted in faith and spiritual development, Islamic moral education 

focuses on cultivating virtues, ethical behaviour, and noble character, as exemplified by the teachings of the 

Prophet Muhammad (PBUH) [42]. 

Self-regulation, an essential skill for moral and behavioural development, requires systematic guidance, 

particularly from parents. Research indicates that self-regulation in children is not a product of natural maturation 

but rather develops through parental support and intervention ([17], [35]). Islamic teachings emphasize this role 

of parents in fostering moral self-regulation within the home environment [21]. 

An effective approach to moral development combines the efforts of schools, communities, and families. 

However, parents remain the primary educators, responsible for instilling Islamic values and moral discipline in 

their children. Islamic parenting education significantly contributed to family resilience, emphasizing the 

integration of faith-based practices such as Quranic storytelling, family prayer times, and community 

engagement, which strengthened moral discipline [9]. Similarly, early interventions grounded in Islamic 

parenting principles enhanced children's self-regulated learning by implementing structured home routines and 

fostering collaborative discussions on ethical decision-making [43]. In addition, parents who regularly engaged 
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their children in faith-based play and reflection saw a marked improvement in children's self-discipline, 

emotional control, and problem-solving abilities. This finding demonstrate that routines infused with Islamic 

teachings foster both cognitive and emotional self-regulation in early childhood. Moreover, the integration of 

family religious rituals, such as collective du`a and storytelling of Prophetic lessons, strengthened resilience and 

empathy among children [6]. 

Suyarov highlights the multidimensional impact of Islamic practices on children’s cognitive, emotional, and 

social development. For example, regular Quranic recitations, daily prayer routines, and moral storytelling 

activities were found to enhance discipline and empathy, building stronger family bonds and resilience [39].  

The findings from the Western perspectives align in some areas. For instance, Sanders et al. highlighted that 

parenting interventions that foster goal setting, self-monitoring, and emotional regulation have shown significant 

positive impacts on children's cognitive and emotional outcomes, similar to findings in Islamic education 

contexts [33]. Moreover, a study by Chen et al.  emphasized the importance of self-regulation measures in 

educational and home settings, showing that structured routines and positive reinforcement improve behavioural 

consistency and resilience in children across cultures [14]. 

These findings illustrate those interactive methods in Islamic parenting, such as guided storytelling and moral 

goal-setting activities, enhance self-regulation. Activities such as joint prayer sessions and structured community 

Quranic classes create nurturing environments that reinforce a sense of belonging, accountability, and spiritual 

growth [39]. This aligns with Bandura’s Social Cognitive Theory, which emphasizes the importance of role 

modelling and social reinforcement in developing self-regulatory behaviours. 

In today’s increasingly complex world, the ability to self-regulate, strategize, and maintain strong moral values 

is crucial for sustained success [12]. Religious guidance further enhances self-control, helping individuals avoid 

sinful and immoral acts that displease Allah SWT. This aligns with the Qur’anic command in Surah Al-Hujurat, 

verse 6: 

"O you who have believed! Protect yourselves and your families from the Hellfire whose fuel is men and stones 

(idols); the Hellfire is guarded by fierce and powerful angels who do not disobey Allah in what He commands 

them and who do as they are commanded." 

This verse underscores the parental responsibility of safeguarding their family’s moral and spiritual well-being, 

ensuring the development of righteous individuals who contribute positively to society and achieve ultimate 

success in this world and the hereafter. Amana et al. emphasize the importance of cultivating virtues such as sabr 

(patience) and qabalah (contentment), which align with self-regulation principles and guide children away from 

materialistic tendencies while reinforcing spiritual resilience [6].  

DEFINITION OF SELF-REGULATION 

Self-regulation is widely defined as a metacognitive process in which individuals monitor their thoughts, 

evaluate their performance, and plan strategies to achieve their goals [11]. It involves the ability to control 

emotions, thoughts, and behaviours to remain focused, manage impulses, and make conscious decisions aligned 

with one’s values and long-term objectives [20]. At its core, self-regulation integrates cognitive, metacognitive, 

and motivational processes that enable individuals to adaptively manage their actions and emotions in the pursuit 

of personal success ([28], [21]). This process is often iterative, involving trial-and-error strategies and continuous 

effort to overcome failures and explore alternative paths toward achieving goals. 

Carver and Scheier highlight the close relationship between self-regulation and self-control, describing it as a 

feedback process where individuals transform goals into actionable steps, adjusting tasks based on their evolving 

needs [13]. Similarly, Bandura emphasizes the role of self-efficacy in self-regulation, arguing that individuals’ 

beliefs about their ability to influence outcomes through their actions directly affect their motivation, emotions, 

and behaviour [10]. Zimmerman and Schunk further explain self-regulation as comprising three processes: self-

observation (monitoring one’s performance), self-judgment (evaluating performance against a standard), and 
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self-reaction (experiencing satisfaction or dissatisfaction based on the evaluation) [45]. 

The Western researchers complement this view by emphasizing cognitive and emotional regulation as key 

components of self-regulation. Chen et al. identified that comprehensive self-regulation frameworks in education 

incorporate feedback loops that support emotional resilience and adaptive learning [14]. Sanders et al. expanded 

this by highlighting that interventions fostering parental role modelling and problem-solving significantly impact 

the self-regulatory behaviours of both parents and children [33].  

In the context of Islamic education, self-regulation extends beyond behavioural control to encompass spiritual 

refinement and moral responsibility. Suyarov notes that regular Islamic practices, such as daily prayers and 

Quranic memorization, foster not only discipline but also an increased sense of moral accountability [39]. It 

refers to individuals’ ability to monitor, control, and direct their moral and religious behaviour in accordance 

with Islamic teachings ([35], [4]). Guided by the Quran and Sunnah, self-regulation fosters moral awareness and 

encourages individuals to align their actions with faith-based principles. This process includes self-reflection, 

repentance, and continuous improvement, as exemplified in Surah Al-Maidah, verse 39: 

"But whoever repents after his wrongdoing and reforms his conduct, indeed, Allah will turn to him in mercy. 

Indeed, Allah is Forgiving and Merciful." 

Islam emphasizes that success is holistic, encompassing both worldly and spiritual components. Self-regulation 

enables individuals to fulfil their responsibilities, control their actions within their capacity, and strive for 

balanced success in this life and the hereafter. Surah Al-Baqarah, verse 286 reinforces this by stating: 

"Allah does not charge a soul except [with that within] its capacity." 

Nevertheless, the Islamic and Western scholars share similar viewpoints when describing self-regulation as 

maintaining emotional and cognitive balance to promote positive adaptation, self-efficacy, and well-being ([5], 

[12]). Positive self-assessment plays a critical role in this process, as self-acceptance fosters gratitude and 

motivates individuals to fulfil their potential. The Quran further encourages this perspective in Surah Al-Dhuha, 

verses 3-5, which highlight Allah SWT’s blessings and guidance toward eventual success: 

"(That) your Lord has neither forsaken you nor hates you... And indeed, your Lord will give you (success and 

happiness in this world and the Hereafter) until you are pleased." 

In conclusion, self-regulation in Islam involves controlling one’s attitudes, emotions, and behaviours to align 

with Islamic principles. It serves as a guiding process for achieving both worldly and spiritual goals, ultimately 

preparing individuals for success in this life and the hereafter.  

 RELIGION AND SELF-REGULATION 

Self-regulation in Islam extends beyond controlling impulses or managing behaviour; it is a holistic process of 

nurturing the soul and character to align with the will of God. As the Qur'an states in Surah Ash-Shams, verse 

9: 

"He has succeeded who purifies it (the soul), and he has failed who corrupts it." 

This verse underscores the importance of purifying the soul as a foundation for moral development. The balance 

of the soul, anger, and intellect is central to forming a stable personality ([19], [25]). Imam al-Ghazali further 

emphasizes that faith strengthens the soul, fostering positive attitudes and behaviours, whereas weak faith 

weakens the moral foundation ([1], [2]). 

In line with this, Musa proposed four methods to nurture good morals: learning through lesson, making it a habit, 

observation, and advice [18]. These methods share notable parallels with Zimmerman and Cleary’s self-

regulation framework, which highlights elements like reinforcement, repetition, role models, and social 

interaction [46]. 
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 Learning Through Lesson vs. Positive and Negative Reinforcement 

Musa's method of learning through lesson involves providing children with knowledge of religious principles, 

the Quran, and Hadith. This process ensures that children are not only exposed to theoretical concepts but also 

encouraged to internalize these teachings and apply them in daily life ([22], [30]). Similarly, Zimmerman and 

Cleary emphasize positive and negative reinforcement as key to self-regulation. Positive reinforcement, such as 

rewards or praise, motivates individuals to repeat desirable behaviours, while negative reinforcement helps avoid 

undesirable outcomes [46]. Sanders et al. have shown that reward-based systems can improve children's 

emotional regulation by reinforcing prosocial behaviours [33].  

For instance, teaching a child to pray regularly by rewarding their commitment aligns with positive 

reinforcement, while explaining the consequences of neglecting prayer serves as a form of negative 

reinforcement. Both approaches aim to instil self-discipline and a sense of accountability, reflecting how lessons 

in Islamic education reinforce self-regulatory behaviours. 

 Making It a Habit vs. Repetition of Good Behaviour 

Musa’s second method, making it a habit, highlights the importance of consistency and practice in moral 

education. In Islam, regular acts like prayer, fasting, and charity foster discipline, self-control, and a deep 

connection to God ([29], [24]). For example, the daily observance of the five daily prayers trains individuals to 

manage their time, focus their thoughts, and maintain self-discipline over their actions. 

This mirrors Zimmerman and Cleary’s focus on repetition of good behaviour as a core component of self-

regulation. Repeated practice strengthens habits over time, ensuring that behaviours become automatic [46]. The 

Islamic emphasis on virtuous habits through continuous religious practice exemplifies how habit formation leads 

to long-term self-regulation. Suyarov observed that repeated engagement in religious rituals also nurtures 

resilience by reinforcing moral goals [39]. 

Through Observation vs. Parents as Role Models 

Observation plays a critical role in Musa’s third method, where children learn by imitating their role models, 

particularly parents and other influential figures. Parents who consistently demonstrate Islamic values—such as 

honesty, patience, and kindness—provide children with a tangible example of moral conduct ([35], [44]). For 

instance, when children observe their parents’ giving charity, they internalize the value of generosity. 

This aligns with Zimmerman and Cleary’s emphasis on parents as role models in developing self-regulation. 

Observational learning, or modelling, allows children to acquire self-regulatory behaviours by witnessing how 

adults manage their emotions, control impulses, and make ethical decisions [46]. Chen et al. also highlights the 

role of symbolic models, such as community leaders or teachers, in shaping children's self-regulation [14]. Both 

perspectives emphasize that role models shape a child’s capacity to internalize and implement positive 

behaviours. 

Through Advice vs. Social Interaction. 

Musa’s final method, through advice, involves verbal guidance, discussions, and counselling to help children 

navigate moral dilemmas. Parents and educators play a crucial role in providing constructive feedback, 

encouragement, and wisdom, enabling children to make ethical decisions and regulate their conduct ([32], [35]). 

For instance, advising a child on how to handle peer pressure strengthens their ability to make independent, 

moral choices. 

Similarly, Zimmerman and Cleary emphasize the role of social interaction in self-regulation. Meaningful 

dialogue and feedback from significant figures—such as parents or teachers—help children reflect on their 

actions, understand consequences, and improve their decision-making processes [46]. Chen et al. emphasize that 

collaborative discussions improve emotional resilience and reinforce moral alignment [14]. Both approaches 

recognize that guidance and interaction are essential for fostering autonomy and moral reasoning.  
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THE ROLE OF PARENTS IN BUILDING SELF-REGULATION SKILLS 

The Islamic education process implemented by parents plays a critical role in nurturing the self-regulation of 

morality in children [26]. Parents are responsible for instilling Islamic values and behaviours from an early age, 

as emphasized in Surah al-Tahrim, verse 6: 

"O you who believe! Protect yourselves and your families from a Fire whose fuel is people and stones." 

This verse highlights the parental responsibility of guiding children toward righteousness. Zimmerman and 

Cleary outline four elements of self-regulation—social interaction, modelling, reinforcement, and repetition of 

behaviour—which align closely with Islamic approaches to moral education [46]. These elements highlight the 

connection between Islamic teachings and modern self-regulation theory. 

 Social interactions 

Social interaction is vital for developing self-regulation skills as children learn through feedback and guidance 

from their environment [35]. Zimmerman and Cleary stress that feedback from interactions strengthens self-

regulation [46]. Similarly, Musa’s fourth method, “through advice,” mirrors this element, where parents provide 

verbal guidance and discussions to foster autonomy and decision-making [18]. Sanders et al. also show that 

structured interactions within community settings can reinforce resilience and enhance self-awareness [33].  

In the Islamic perspective, the community’s role in supporting moral development is emphasized. A strong 

religious environment significantly influences children’s education and parenting patterns [22]. For instance, 

frequent visits to places of worship provide parents with support, stability, and opportunities to interact with 

their children, strengthening bonds and nurturing self-regulation ([7], [31]). 

Mason et al. highlight that while parents provide guidance early on, their role diminishes as children master self-

regulation and become more independent ([27], [34]). Praise for good behaviour reinforces positive habits and 

helps children feel accountable for their actions [31]. This comparison demonstrates that Islamic advice methods 

align with Zimmerman’s notion of feedback-driven social interaction.  

Parents as models 

Observational learning, where children imitate adult behaviour, is another critical pathway for developing self-

regulation [35]. Zimmerman and Cleary identify “parents as role models” as a core element, which aligns directly 

with Musa’s third method, “through observation” [18]. Chen et al. supports the role of symbolic models, such 

as teachers and peers, in shaping self-regulatory practices [14].  

In Islam, parents serve as living examples of moral conduct, providing children with role models for virtuous 

behaviour. For example, encouraging children to observe and participate in daily prayers teaches discipline and 

consistency. Parents who model strong religious commitment, such as prioritizing congregational prayers, 

demonstrate the value of self-regulation and inspire children to develop similar habits ([32], [44]). 

Studies by Bornstein et al. found that highly religious parents positively influence their children’s social 

competence and academic success while reducing behavioural problems [7]. This highlights the role of parents 

as moral exemplars, demonstrating that observational learning enhances self-efficacy, perseverance, and 

emotional regulation [20]. 

 Positive and negative reinforcement 

The concept of reinforcement—positive or negative—is central to Zimmerman and Cleary’s self-regulation 

framework. In Islamic parenting, Syed Hussin emphasizes the targhib (encouragement through rewards) and 

tarhib (warnings or punishments) approach [40]. Chen et al. similarly shows that reinforcement strategies 

improve emotional resilience when applied consistently [14]. While reinforcement can effectively shape 

behaviour, misconceptions often arise between negative reinforcement and punishment [36]. 
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Flora explains that positive reinforcement increases desirable behaviour, such as praising a child for completing 

prayer, while negative reinforcement removes an undesirable stimulus, like turning off an alarm to wake up 

earlier [16]. Misunderstanding these concepts can lead to overly controlling parenting, which may increase 

behavioural issues despite parents’ intentions [7]. 

To avoid this, parents must carefully balance reinforcement strategies. For example, praising children for good 

behaviour fosters internal motivation, while time spent with children can prevent negative influences ([35], [46]). 

This aligns with Zimmerman and Cleary’s view that reinforcement—whether positive or negative—strengthens 

self-regulatory skills by encouraging goal-oriented behaviour. 

Repetition of Good Behaviour 

Repetition is a powerful tool for internalizing self-regulation. Zimmerman and Cleary emphasize the importance 

of repeated practice in forming self-regulatory habits [46]. Similarly, Musa’s second method, “making it a habit,” 

highlights the Islamic approach of consistent practice to reinforce noble qualities [18]. Chen et al. note that habits 

formed through repetition can lead to automatic, resilient behaviours [14].  

In Islam, repeated actions such as performing the five daily prayers build discipline and moral strength. Tate 

suggests that behaviours practiced continuously for a minimum of three weeks can become ingrained habits [41]. 

For instance, parents who consistently teach children to tidy their rooms or practice honesty instil habits that last 

into adulthood ([38], [3]). 

As children mature, their ability to self-regulate increases, reducing the need for parental intervention. By the 

time children reach adolescence, they are expected to manage their attitudes and responsibilities independently, 

such as completing homework or organizing study spaces [46]. This comparison shows how repeated behaviours, 

reinforced through parental guidance, build lifelong self-regulation skills.  

OVERCOMING CHALLENGES IN NURTURING SELF-REGULATORY BEHAVIOUR 

AMONG CHILDREN 

One significant challenge faced by parents is the pressure from societal expectations. Parents often feel 

compelled to conform to cultural norms and external standards, which may prioritize obedience and external 

control over fostering intrinsic motivation and self-discipline in children [23]. This societal pressure can lead 

parents to overlook the importance of allowing their children to develop self-regulation skills at their own pace. 

Another challenge arises from the dynamic nature of the parent-child relationship. As children grow older, 

parents must adapt their parenting style to balance nurturing a close relationship with granting independence and 

fostering self-reliance. This adjustment can become particularly challenging during adolescence, as children 

begin asserting their own identities and values. Failing to strike this balance can lead to either over-controlling 

behaviour, which undermines intrinsic motivation, or overly permissive parenting, which may lack sufficient 

boundaries and guidance ([5], [15]). 

Additionally, the fast-paced nature of modern life often makes it difficult for parents to dedicate the time and 

attention necessary for nurturing self-regulation. Stress, competing priorities, and mental health challenges can 

impair parents’ ability to provide consistent guidance or serve as effective role models ([35], [15]). For families 

in poverty or unstable environments, limited resources further constrain opportunities for fostering self-

regulation [20]. 

The changing structure of modern families also presents challenges. Dual-income households and single-parent 

families may have less time for direct interaction with children, which can hinder the development of self-

regulation skills. Children in such households may lack the consistency and emotional support needed to build 

strong self-regulatory capacities [5]. 

Modern technology and media pose additional challenges. Children are exposed to a constant barrage of stimuli, 

including social media, games, and online content, which can distract from self-regulatory development. Peer 

pressure further complicates this issue, as children may be influenced to engage in behaviours that undermine 
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self-regulation [5]. Parents often struggle to find the right balance between permitting technology use and setting 

limits to encourage mindfulness and discipline. 

Cultural and religious beliefs can also shape how parents approach self-regulation. In some cases, religious-

based parenting may be perceived by children as overly controlling, potentially leading to behavioural problems 

if not balanced with love and understanding [23]. However, Islamic teachings also provide valuable guidance 

for integrating moral and spiritual development into parenting practices. 

To address these challenges, parents can incorporate Islamic principles and modern educational practices into 

their approach to fostering self-regulation. One effective strategy is to emphasize moral reasoning and 

internalized values. Islamic teachings prioritize the development of integrity and ethical decision-making as 

central to personal growth. By focusing on these aspects, parents can encourage children to act out of intrinsic 

motivation rather than relying solely on external rewards or punishments. 

The Islamic tradition’s emphasis on self-reflection and mindfulness can further support self-regulation. Practices 

such as dhikr (remembrance of God), du’a (supplication), and contemplation help children develop self-

awareness and emotional regulation. Parents can model these practices in daily life, showing their children how 

to regulate emotions and make thoughtful decisions rooted in faith and self-control ([37], [5]). 

Balancing structure and autonomy is another key strategy. Parents must set clear boundaries and provide 

consistent guidance while allowing children to make choices and learn from their experiences. Over-controlling 

parenting stifles independence, while permissive parenting may fail to instil discipline. A balanced approach 

ensures that children develop the skills to navigate challenges independently while feeling supported ([5], [15]). 

Parents should also be mindful of the influence of technology and media. By setting limits on screen time and 

encouraging alternative activities, such as reading, physical exercise, or engaging with community programs, 

parents can create an environment that fosters mindfulness, focus, and self-regulation. 

CONCLUSIONS 

Self-regulation is a crucial aspect of child development, influencing future success, emotional well-being, and 

moral behaviour. While parents play a pivotal role in nurturing self-regulation, they face numerous challenges, 

including societal pressures, modern lifestyles, evolving family structures, and technological distractions. These 

challenges can be particularly complex within the context of Islamic education, where moral and spiritual 

development are also emphasized. 

To overcome these obstacles, parents can draw upon Islamic teachings to promote intrinsic motivation, moral 

reasoning, and self-discipline. By incorporating practices like self-reflection, mindfulness, and consistent moral 

guidance, parents can help children internalize values that guide their decision-making and behaviour. Moreover, 

balancing structure with autonomy ensures children develop independence while remaining grounded in ethical 

principles. The integration of Islamic principles and modern approaches creates a comprehensive framework for 

fostering self-regulation, ensuring children grow into morally upright, self-disciplined, and successful 

individuals in both this world and the hereafter.   

REFERENCES 

1. al-Ghazali, Abu Hamid Muhammad bin Muhammad. (n.d.). Ihya’ ‘Ulum al-Din. Qahirah: Maktabah 

Zahran. 

2.  al-Ghazali, Imam. (1987). Ihya ‘Ulumuddin (Vol. III). Darul Riyan. 

3. Abdullah Nasih ‘Ulwan. (1981). Tarbiyyatul Awlad fil Islam. Beirut: Darul Salam Lattiba’ah Wan Nasyri 

Wan Tauzik. 

4. Al-Smadi, M. S., & Bani-Abduh, Y. M. (2017). Standardization of the Self Control and Self-Management 

Skills Scale SCMS on the Student of University of Najran. Universal Journal of Educational Research, 

5(3), 453. https://doi.org/10.13189/ujer.2017.050317 

5. Albar, M. A., & Chamsi‐Pasha, H. (2015). The Sources of Common Principles of Morality and Ethics in 

Islam. Springer eBooks, 19. https://doi.org/10.1007/978-3-319-18428-9_2 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume IX Issue I January 2025 

Page 1504 www.rsisinternational.org 

 
    

 

 

6. Amana, R., Omar, J., & Gulnaz, A. (2020). Creation of the Islamic Self for Sustainability: Can Muslim 

Entrepreneurship Positively Contribute to the SDGs. Journal of Islamic Business and Management, 

10(2), 323-342. https://doi.org/10.26501/jibm/2020.1002-003  

7. Ardiansari, B. F., & Dimyati, D. (2021). Identification Nilai Agama Islam pada Anak Usia Dini. Jurnal 

Obsesi Jurnal Pendidikan Anak Usia Dini, 6(1), 420. https://doi.org/10.31004/obsesi.v6i1.926 

8. Azhari, D. S., & Mustapa, M. (2021). Konsep Pendidikan Islam Menurut Imam Al-Ghazali. Jurnal 

Review Pendidikan dan Pengajaran, 4(2), 271. https://doi.org/10.31004/jrpp.v4i2.2865 

9. Bahrun, A. Sanusi, S., Razali, R., Taat, K.Y., & Mujiburrahman. (2023). Parenting Education in Islamic 

Families within the Framework of Family Resilience in Aceh, Indonesia. Samarah: Jurnal Hukum 

Keluarga dan Hukum Islam, 7(2), 2549 – 3132. http://jurnal.ar-raniry.ac.id/index.php/samarah1121  

10. Bandura, A. (1991). Social Cognitive Theory of Self-Regulation. Organizational Behaviour and Human 

Decision Processes, 50(2), 248. https://doi.org/10.1016/0749-5978(91)90022-l 

11. Barry, J., Zimmerman, B. J., & Schunk, D. H. (2023). Self-Regulated Learning and Academic 

Achievement. https://link.springer.com/book/10.1007/978-1-4612-3618-4 

12. Blair, C., Calkins, S., & Kopp, L. (2010). Self-Regulation as the Interface of Emotional and Cognitive 

Development: Implications for Education and Academic Achievement. Dalam Hoyle, R.H. Handbook of 

Personality and Self-Regulation. UK: Blackwell Publishing Ltd. 

13. Carver, C.S., & Scheier, M.F. (2011). Self-Regulation of Action and Affect. Dalam Vohs, K.D. & 

Beumeister, K.F. (Eds.). Handbook of Self-Regulation: Research, Theory and Application. New York: 

The Guildford Press. 

14. Chen, Y.R., Janicaud, N., Littlefair, D., Graham, P., Soler, N., Wilkes-Gillan, S., McAuliffe, T., & 

Cordier, R. (2024).  A systematic review of self-regulation measures in children: Exploring 

characteristics and psychometric properties. PLOS One, https://doi.org/10.1371/journal.pone.0309895 

15. Corey, G. (2009). Theory and Practice of Counselling and Psychotherapy (8th ed.). USA: Thomson 

Higher Learning. 

16. Flora, S.R. (2012). The Power of Reinforcement. Albany, USA: State University of New York Press. 

17. Florez, I.R. (2011). Developing Young Children’s Self-Regulation through Everyday Experience. 

Retrieved from http://www.naeyc.org/files/yc/file/201107/Self- Regulation_Florez_OnlineJuly2011.pdf. 

18. Fritz, B.S., & Peklaj, C. (2011). Processes of Self-Regulated Learning in Music Theory in Elementary 

Music Schools in Slovenia. International Journal of Music Education, 29(15). 

19. Hamzah, N., Pangastuti, R., Suratman, B., & Rahnang, R. (2022). Character Building: Internalization of 

Religious Values in Institutions Children’s Special Coaching. At-Turats, 16(2), 127. 

https://doi.org/10.24260/at-turats.v16i2.2336 

20. Haslam, D., Mejía, A., Thomson, D., & Betancourt, T. S. (2019). Self-Regulation in Low- and Middle-

Income Countries: Challenges and Future Directions. Clinical Child and Family Psychology Review, 

22(1), 104. https://doi.org/10.1007/s10567-019-00278-0 

21. Idris, Muh. (2023). The Role of Character Development in Islamic Religious Education: An Islamic 

Values-Based Approach at One of the MAN Schools in South Sulawesi. West Science Interdisciplinary 

Studies, 1(8), 621. https://doi.org/10.58812/wsis.v1i08.187 

22. Jamilah, J., & Sukitman, T. (2020). Instilling and Shaping Religious Character in Madrasah Ibtidaiyyah. 

Jurnal Pemikiran dan Pengembangan Sekolah Dasar (JP2SD), 8(2), 118. 

https://doi.org/10.22219/jp2sd.v8i2.11884 

23. Joussemet, M., Landry, R., & Koestner, R. (2008). A Self-Determination Theory Perspective on 

Parenting. Canadian Psychology/Psychologies Canadienne, 49(3), 194. 

https://doi.org/10.1037/a0012754 

24. Khalique, S., & Singh, M. (2019). Role of Self-Efficacy in Improving Employees Performance. 

International Journal of Engineering Research and Technology, 7(12). 

https://www.ijert.org/research/role-of-self-efficacy-in-improving-employees-performance-

IJERTCONV7IS12014.pdf 

25. Mabrur, H. (2020). Muslim Personality: Study of the Concept of Personality Structure and Psychological 

Struggles. Interdisciplinary Journal Papier Human Review, 1(1), 14. 

https://doi.org/10.47667/ijphr.v1i1.4  

26. Mahmud, M. I., Sawai, J. P., Sawai, R. P., Mahazir, M., & Sharif, S. (2022). Content Validity of the 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume IX Issue I January 2025 

Page 1505 www.rsisinternational.org 

 
    

 

 

Islamic Emotional Regulation Module. International Journal of Academic Research in Business and 

Social Sciences, 12(1). https://doi.org/10.6007/ijarbss/v12-i1/12041 

27. Mason, L.H., Harris, K.R., & Graham, S. (2011). Self-Regulated Strategy Development for Students with 

Writing Difficulties. Theory into Practice, 50(1), 20-27. 

28. McClelland, M. M., Geldhof, J., Morrison, F. L., Gestsdóttir, S., Cameron, C. E., Bowers, E. J., 

Duckworth, A., Little, T. D., & Grammer, J. K. (2017). Self-Regulation. Springer eBooks, 275. 

https://doi.org/10.1007/978-3-319-47143-3_12 

29. Muir, R. A., Howard, S. J., & Kervin, L. (2023). Interventions and Approaches Targeting Early Self-

Regulation or Executive Functioning in Preschools: A Systematic Review. Educational Psychology 

Review, 35(1). https://doi.org/10.1007/s10648-023-09740-6 

30. Munsoor, M. S., & Sa ‘ari, C. Z. (2017). Contemplative Framework and Practices: An Islamic 

Perspective. Jurnal Usuluddin, 45(1), 93. https://doi.org/10.22452/usuluddin.vol45no1.4 

31. Petro, M., Edna, R., Erasmus, C., & Roman, N.V. (2017). The Effect of Religion on Parenting in Order 

to Guide Parents in the Way They Parent: A Systematic Review. Journal of Spirituality in Mental Health. 

https://doi.org/10.1080/19349637.2017.1341823 

Posner, M. I., Rothbart, M. K., Sheese, B. E., & Voelker, P. (2014). Developing Attention: Behavioural 

and Brain Mechanisms. Advances in Neuroscience, 2014, 1. https://doi.org/10.1155/2014/405094 

32. Rauf, A. (2021). Management Strategy Islamic Religious Education Teacher in the Development of 

Student Morality. Advances in Social Science, Education and Humanities Research. 

https://doi.org/10.2991/assehr.k.210716.295 

33. Sanders, M.R., Turner, K.M.T. & Metzler, C.W. (2019). Applying Self-Regulation Principles in the 

Delivery of Parenting Interventions. Clinical Child and Family Psychology Review, 22, 24–42. 

https://doi.org/10.1007/s10567-019-00287-z  

34. Schunk, D. H., & Zimmerman, B. J. (1996). Modelling and Self-Efficacy Influences on Children’s 

Development of Self-Regulation. Cambridge University Press eBooks, 154. 

https://doi.org/10.1017/cbo9780511571190.009 

35. Schunk, D. H., & Zimmerman, B. J. (2003). Self-Regulation and Learning. Dalam Reynolds, W.M., & 

Miller, G.E. Handbook of Psychology, 59-75. New Jersey: John Wiley & Sons, Inc. 

36. Semetsky, I. (2010). The Folds of Experience, or: Consulting the Pedagogy of Values. Educational 

Philosophy and Theory, 42(4). 

37. Shmitz, B., & Perels, F. (2011). Self-Monitoring of Self-Regulation During Math Homework Behaviour 

Using Standardized Diaries. Metacognition Learning, 6, 255-273. 

38. Siti Nurlina Muhamad, Ahmad Kilani Mohamed, Nurazmallail Marni, & Mahpuz The. (2012). 

Pendidikan Anak-Anak Peringkat Murahiq: Satu Tinjauan. Prosiding Seminar Antarabangsa Perguruan 

& Pendidikan Islam, 415-421. 

39. Suyarov, A.F.O. (2024). The Importance of Islam Religion in Child Behaviour. American Journal of 

Interdisciplinary Research and Development. 28, 48-52.  

40. Syed Abdurahman Syed Hussin. (2005). Pendekatan Targhib Dan Tarhib Dalam Penyampaian Dakwah. 

Jurnal Usuluddin, 21, 1-17. 

41. Tate, M.L. (2011). Preparing Children for Success in School and Life: 20 Ways to Increase Your Child’s 

Brain Power. California: Corwin. 

42. Wardah, A. R. (2023). Management of Santri Moral Education at the Modern Islamic Boarding School. 

International Journal of Asian Education, 2(4), 598. https://doi.org/10.46966/ijae.v2i4.250 

43. Yuli, S.H. & Fenty, A. (2023). The Role of Islamic Parenting in Building Self-Regulated Learning Ability 

for Early Children. KINDERGARTEN: Journal of Islamic Early Childhood Education, 6(1), 33-40. 

http://dx.doi.org/10.24014/kjiece.v6i1.22277 

44. Yumnah, S. (2021). The Learning Model of Islamic Education in Al-Ihsan Integrated Islamic Basic 

Schools (SDIT) Pasuruan. JIE (Journal of Islamic Education), 6(1), 94. 

https://doi.org/10.29062/jie.v6i1.212 

45. Zimmerman, B. J. (1986). Becoming a Self-Regulated Learner: Which Are the Key Subprocesses? 

Contemporary Educational Psychology, 11(4), 307. https://doi.org/10.1016/0361-476x(86)90027-5 

46. Zimmerman, B. J., & Cleary, T. J. (2009). Motives to Self-Regulate Learning: A Social Cognitive 

Account. Dalam Wentzel, K.R., & Wigfield, A. Handbook of Motivation at School. NE York: Routledge. 

http://www.rsisinternational.org/

