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ABSTRACT

This study examined the utilization of ChatGPT among students and teachers at Eastern Visayas State
University Ormoc Campus, specifically the Education Department. The study aimed to fill the gap in the
literature on the practical uses and challenges of implementing Al tools such as ChatGPT in an educational
setting, particularly in teacher education programs. Utilizing both quantitative and qualitative methods, the
researchers surveyed 285 students from the population of 1,120 and 13 teachers from the total of 16, using
stratified random sampling and qualitative interviews. Results reveal that while both students and teachers
acknowledge the worth of ChatGPT in education, students more frequently and regularly use the tool, with a
higher average utilization score and less variability. In contrast, teachers had more diverse patterns of usage
and a greater range of opinions on its effectiveness. Identified challenges include concerns about the accuracy
and reliability of information generated by ChatGPT and the overreliance of students on the tool, which can
negatively affect students' independent thinking and academic integrity. The results of this study provide
insights relevant to integrating Al tools into education, guiding future implementations, appropriate
methodological approaches, and policy decisions for maximizing the benefits of Al technologies and
mitigating possible challenges.

Keywords: ChatGPT utilization, Teacher education programs, | tool in education, academic integrity challenges

INTRODUCTION

ChatGPT has an extremely high level of intellect and complexity, which can possibly lead students to
dependency. Educators has already made a lot of strides to improve teaching and learning, such as the use of
Facebook group (Gudelos, 2023a), inquiry-based learning (Gudelos, 2023b) but the Al inventions specifically
ChatGPT in education could make a significant impact or a controversial mark.

The rapid advancements in artificial intelligence (Al) have introduced novel opportunities and challenges in
education. Among these innovations, the Generative Pre-Trained Transformer (GPT) model, exemplified by
ChatGPT, has emerged as a groundbreaking language processing tool capable of producing human-like text
responses (Goralski & Tan, 2020; Ali, 2023). Despite its potential to transform educational practices, its
integration into primary and tertiary education raises several unresolved issues. These include concerns about
the reliability of Al-generated content, its implications for academic integrity, and the ethical dilemmas
surrounding data security and privacy (Zhai, 2023). Additionally, while ChatGPT has been acknowledged for
providing personalized learning experiences and facilitating student-teacher interactions, significant gaps
persist regarding its practical application in education, particularly within teacher education programs. The
over-reliance on Al, challenges with scalability, and potential disparities in access underscore the need for a
comprehensive exploration of its educational utility.

ChatGPT demonstrates considerable promise in enhancing learning experiences through individualized
feedback, resource generation, and accessibility features (Dwivedi et al., 2023). Research highlights its ability

Page 4164 www.rsisinternational.org


http://www.rsisinternational.org/
https://dx.doi.org/10.47772/IJRISS.2025.9010325

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume IX Issue I January 2025

%, S
¢ RSIS ~

to foster inclusivity by providing alternative formats, such as text-to-speech and translations for non-native
speakers (Buhalis & Karatay, 2022). Additionally, it can serve as a valuable writing assistant, offering
suggestions for grammar, syntax, and style to help students improve their writing skills. For educators,
ChatGPT streamlines content creation, enabling more efficient lesson planning and resource allocation
(Goldms, 2022).

However, these advancements are tempered by critical limitations. Concerns about the accuracy of Al-
generated content persist, as ChatGPT occasionally produces biased or incorrect information (Zhai, 2023).
Studies indicate that over-reliance on such tools may hinder students’ development of critical thinking,
creativity, and problem-solving skills. Furthermore, ethical considerations, such as data security, privacy, and
potential misuse of Al-generated content, remain pressing issues (Victor et al., 2023). Global discussions
emphasize the necessity for Al-driven tools like ChatGPT to be implemented responsibly to ensure equitable
and secure usage across diverse educational contexts (Kim et al., 2023).

While prior research has recognized ChatGPT's potential to revolutionize education, several limitations in
these studies are evident. Much of the literature focuses on the theoretical benefits of Al without addressing the
practical challenges faced by students and educators in diverse educational settings. For example, the global
discourse on academic dishonesty linked to Al-generated content underscores the need for empirical studies to
examine its prevalence and impact on teaching methodologies (Butson & Smith, 2024). Moreover, despite
promising findings on ChatGPT’s capabilities in providing personalized health education and emergency
remote teaching, these studies often lack depth in analyzing regional variations and cultural contexts that
influence its adoption and efficacy (Tulubas et al., 2023; Klayklung et al., 2023).

A. Research Objectives

The present study seeks to address these gaps by investigating the perspectives, practices, and challenges
associated with ChatGPT utilization in the Teacher Education Department of Eastern Visayas State University.
Specifically, it aims to answer the following subsidiary problems:

1. What are the perspectives of the students and teachers regarding the utilization of ChatGPT in the
academic pursuit within the Teacher Education Departments?

2. What are the students and teachers’ practices on ChatGPT in their academic activities in terms of:
2.1. Students:
2.1.1. learning activities
2.1.2. assignments
2.2. Teachers:
2.2.1. teaching methodologies

3.Describe statistically the differences or commonalities of the perspectives and practices of students and
teachers regarding ChatGPT utilization?

4.What challenges do teachers and students face in utilizing ChatGPT in their academic activities?

The study further aims to contribute valuable insights into the responsible and effective integration of
ChatGPT into educational frameworks, balancing its potential benefits with the ethical and practical challenges
it presents.

B. Literature and Related Studies Review

The 21st-century education focuses on equipping students with skills to thrive in a data-driven world,
emphasizing the ability to interpret, share, and use information wisely. While technology integration is vital, it
should be employed strategically to support students' learning (KnowingTech, 2021). The introduction of
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Artificial Intelligence (Al) in classrooms promises significant transformation, yet it also presents challenges in
implementation (Melo, 2023). ChatGPT, released by OpenAl in late 2022, is one such Al tool, with its high
intelligence and versatility attracting millions of users within the first month, sparking discussions about its
potential to rival search engines like Google (Farhi et al., 2023). As a powerful language model, ChatGPT can
generate human-like text and function as an effective search engine, offering precise answers to user queries
(Aljanabi, 2023).

While previous studies have explored Al's potential, there is a notable gap in understanding how educators and
students perceive and practically integrate tools like ChatGPT into educational settings. The literature
emphasizes Al's transformative potential but lacks in-depth analysis of real-world implementation challenges,
particularly in terms of pedagogical strategies and classroom dynamics. My research seeks to fill this gap by
investigating the perspectives and practices of educators in using ChatGPT, aiming to provide a more
comprehensive understanding of its role in modern education.

Understanding the Utilization of ChatGPT in an Educational Setting

ChatGPT has emerged as a prominent tool in educational settings, offering a range of applications that enhance
learning experiences and support instructional activities. Its capacity to provide personalized assistance has
been particularly noted for improving writing skills. Montenegro-Rueda et al. (2023) emphasize that ChatGPT
assists students by offering grammatical corrections, feedback, and tailored suggestions, fostering improved
written communication. This ability to customize responses makes it a versatile tool for tasks such as essay
writing, homework assistance, test preparation, language learning, and even career development and decision-
making processes.

Mogavi et al. (2024) explore ChatGPT's potential to enhance self-efficacy and motivation, especially for
students with special needs. The tool's ability to deliver quick feedback and create personalized learning
experiences makes it a valuable resource for fostering engagement and accommodating diverse learning
requirements. Kim and Adlof (2024) further discuss the transformative role of ChatGPT in education,
advocating for its integration into constructivist learning environments. They outline strategies to harness
ChatGPT's capabilities, such as using it to facilitate inquiry-based learning, collaboration, and active problem-
solving, aligning with the principles of constructivism.

However, despite these promising findings, significant limitations and gaps persist in the existing literature.
While studies like those by Kim and Adlof (2024) highlight potential integration techniques, they fall short of
examining educators' real-world perceptions and challenges when using ChatGPT. The practical application of
Al tools in classrooms, particularly within constructivist frameworks, remains underexplored. Additionally,
much of the research emphasizes theoretical benefits, often overlooking the nuanced barriers educators face,
such as adapting teaching practices, addressing ethical concerns, and ensuring equitable access to Al
technologies.

This gap in understanding educators' experiences underscores the need for more empirical investigations. For
example, while ChatGPT is touted as a valuable resource for personalized and inclusive education, there is
limited research on how its adoption affects classroom dynamics, teacher-student interactions, and learning
outcomes. Furthermore, questions about the reliability of Al-generated content, its potential to foster
dependency among students, and its implications for academic integrity remain under-addressed in current
studies.

By focusing on educators' perspectives and practices, this research aims to address these limitations, offering
deeper insights into the practical utilization of ChatGPT in educational settings. Such investigations are crucial
for informing best practices, supporting teacher development, and guiding policy recommendations to ensure
that Al tools like ChatGPT are effectively and ethically integrated into education.

Understanding the Perspectives of ChatGPT Utilization in Education

The integration of ChatGPT into educational settings has sparked diverse perspectives regarding its benefits
and challenges. Tossell et al. (2024) found that while students in an engineering course acknowledged
ChatGPT's potential to enhance learning, they raised concerns about its accuracy and limited feedback
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capabilities. Similarly, Ulla et al. (2023) reported generally positive perceptions among EFL instructors, who
appreciated ChatGPT's utility but cautioned against its potential to foster student dependency. Ding et al.
(2023) highlighted undergraduate students' trust in ChatGPT as a virtual physics instructor, though these
students emphasized the importance of Al literacy education to mitigate its limitations. Collectively, these
studies suggest that while ChatGPT is seen as a valuable educational tool, its successful integration requires
addressing its shortcomings.

Despite these promising insights, a significant research gap exists in comprehensively understanding the
perspectives of both students and educators across various academic disciplines and educational levels. Most
existing studies focus narrowly on specific contexts or isolated viewpoints, limiting their generalizability. This
gap underscores the need for research that explores diverse perspectives, practices, and challenges associated
with ChatGPT's use in education.

Additional studies offer valuable contributions to understanding educators’ perceptions. Ulla et al. (2023)
examined EFL instructors in Thailand, who recognized ChatGPT's potential to aid language instruction but
raised concerns about reliability and the need for tailored Al training. Galindo-Dominguez et al. (2024)
similarly noted the tool’s usefulness in Spanish classrooms while emphasizing the necessity of equipping
educators with the skills to navigate its limitations. Kaplan-Rakowski et al. (2023) found that instructors with
more experience using Al tools were more optimistic about ChatGPT's capacity to enhance professional
development and student engagement. However, these studies often neglect discipline-specific challenges,
such as those encountered in language instruction, which remains underexplored in Al-related educational
research.

From the students’ perspective, Kalk et al. (2019) investigated postgraduate students in East China and found a
heightened awareness of ChatGPT's limitations, particularly concerning data security and academic integrity.
This study underscores the critical need for ethical guidelines when integrating ChatGPT into learning
environments. In the domain of argumentative writing, unnamed research (2023) revealed that while students
acknowledged ChatGPT's support in completing writing tasks, they expressed concerns about accuracy, over-
reliance, and risks of plagiarism. These findings highlight the need for further exploration into how ChatGPT
influences students' writing practices and how educators can provide effective guidance to mitigate these risks.

While the existing body of research provides valuable insights into ChatGPT's potential in education, it is
constrained by several limitations. Many studies concentrate on specific contexts, such as EFL instruction or
STEM education, without addressing broader applications across disciplines and educational levels. Research
often highlights student views while providing insufficient attention to educators’ real-world challenges, such
as adapting teaching practices and managing ethical concerns related to ChatGPT’s use. Although ethical
concerns like data security and academic integrity are acknowledged, few studies propose concrete
frameworks or guidelines for addressing these issues effectively. There is a lack of in-depth investigation into
how ChatGPT can be integrated into subject-specific applications, such as writing instruction, or how it
influences critical skills like argumentation and creativity. To address these gaps, the current study investigates
the perspectives and practices of both students and educators across various academic disciplines and
educational levels. This research emphasizes the practical challenges, ethical concerns, and pedagogical
opportunities associated with ChatGPT.

Understanding the Practices of ChatGPT Utilization in Education

The application of generative Al tools like ChatGPT has gained significant traction in academic settings, with
increasing interest in understanding how students and educators utilize these technologies. Abbas et al. (2024)
conducted two studies that provide valuable insights into ChatGPT usage. The first study developed a scale to
assess how students use ChatGPT, while the second explored the influence of academic workload, time
pressure, and reward sensitivity on its adoption. Their findings revealed that heightened academic strain and
time pressure correlate with increased ChatGPT usage, while greater reward sensitivity tends to reduce reliance
on the tool. However, the study also highlighted negative consequences of extensive ChatGPT use, including
academic procrastination, memory loss, and diminished academic performance.

Despite these contributions, several gaps in the existing literature remain. Current studies primarily focus on
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university students in general, with limited attention to specialized populations such as pre-service teachers in
programs like the Bachelor of Elementary Education (BEED). This gap restricts understanding of how future
educators interact with and perceive Al tools in the context of teacher training. Furthermore, little research has
been conducted on how ChatGPT practices differ across disciplines or educational levels, leaving a need for a
more nuanced examination of its role in specific academic and professional contexts. Another limitation is the
minimal exploration of practical strategies for integrating ChatGPT into pedagogical frameworks, especially in
teacher education programs where Al could be a valuable resource. Additionally, the literature often lacks
comprehensive ethical guidelines and digital literacy training recommendations, which are essential for
ensuring the responsible use of Al tools by future educators.

To address these limitations, this study will focus on investigating the practices of BEED students regarding
ChatGPT usage. It will explore their perceptions of the tool, the ways they incorporate it into their academic
and teaching preparation activities, and the challenges they face in doing so.

Understanding the Challenges of ChatGPT Utilization in Education

The literature on ChatGPT in educational settings highlights significant challenges despite its potential
benefits. Tossell et al. (2024) identified concerns about ChatGPT’s accuracy and limited feedback in an
engineering course but failed to explore educators' perspectives or the long-term implications for learning. Ulla
et al. (2023) reported positive views from EFL instructors while cautioning against dependency, though their
findings are limited to language instruction, restricting broader applicability. Ding et al. (2023) emphasized the
need for Al literacy, showing that students trusted ChatGPT as a virtual physics instructor, but did not examine
how Al literacy training could address its limitations. Collectively, these studies underscore the necessity of
addressing ChatGPT’s challenges, yet they lack a cross-disciplinary perspective to understand its impact
comprehensively.

Further studies, such as Zeb et al. (2024), raised ethical concerns, particularly regarding academic dishonesty,
but overlooked practical strategies for integrating ChatGPT in classrooms. Similarly, Kiling (2023)
acknowledged ChatGPT’s potential in distance education but did not explore how students and educators
navigate its integration in practice. Sok and Heng’s (2023) literature review identified gaps in empirical
research on ChatGPT use in higher education, emphasizing the need for detailed data on its real-world
application. These findings collectively reveal issues of accuracy, dependency, ethics, and insufficient training.
To address these gaps, this research will investigate the practical challenges educators and students face across
disciplines, offering actionable recommendations for the responsible and effective integration of ChatGPT in
education

METHODS
A. Research Design

This study employed a mixed methods design, integrating quantitative and qualitative approaches to
comprehensively address the research problem (Almalki, 2016; Gudelos, 2023a, 2023b). Using a concurrent
mixed methods strategy (Green, Caracelli, & Graham, 1989; Tashakkori & Teddlie, 1998), data collection was
conducted simultaneously to explore complex issues, such as doctoral students' persistence in distributed
learning environments. Quantitative methods, grounded in post-positivism, relied on surveys with reliable
instruments to identify statistical trends and patterns (Maksimovi¢ & Evtimov, 2023), while descriptive
statistics provided a broad understanding of the topic. Complementing this, qualitative methods involved semi-
structured interviews, analyzed through thematic analysis and coding, to uncover recurring themes and
contextual values (Creswell, 2013; Guba & Lincoln, 1982; Mertens, 2003). Guided by pragmatism, these
mixed methods approach triangulated findings to enhance validity (Creswell & Maxcy, 2003; Howe, 1988).
The study, combined surveys, interviews, and observations, offering a multidimensional perspective. By
integrating numerical trends with in-depth qualitative insights, the research provides a nuanced analysis of
ChatGPT usage, ensuring a robust exploration of the participants' perspectives, practices, and challenge.
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Figure 1. Research Design
B. Participants and Sampling Method

The study respondents include students from the College Education Department, which consists of five
courses: Bachelor of Elementary Education (BEED), Bachelor of Secondary Education Major in Mathematics
(BSED Mathematics), Bachelor of Secondary Education Major in Science (BSED Science), Bachelor of
Physical Education (BPED), and Bachelor of Technical-Vocational Teacher Education Major in Food &
Service Management (BTVTED).

Stratified random sampling was used to select student participants, ensuring that different subgroups within the
Education Department were represented. Convenience sampling was used for teachers. According to
Fleetwood (2023), stratified random sampling helps improve validity by ensuring each subgroup is included,
making the findings more reliable. To identify the percentage of each section the researchers use a stratified
random formula: (sample size/population size) x strata size.

Data were collected through surveys and interviews from participants enrolled in the Education Department,
specifically from 1st to 3rd-year students in the mentioned programs.

Teacher Education Department includes different programs: BEED, BPED, BSed Mathematics, BSed Science,
and BTVTED. Each program consists of 2-3 sections from the first to the third year. The total population in the
Education Department is 1120, and the researchers used the Krejcie and Morgan table to arrive at a sample size
of 285. A total of 13 regular professors in the Teacher Education Department from a population of 16 were
surveyed, securing 2-3 representative teacher per program contributing to the study.

Table 1. Number of Participants

IMNo. of Participants

PEOGEAMN lst Year ZndYear 3rd Year
A B A B C A B C
EEED = 12 10 o MNrA 10 7 10
EFED = 10 o = NrA 7 = N/A
BSED Mathematics 7 <] 4 o NiA 4 7 MN/A
BESED Science 10 10 = 10 10 2] = 10
ETVTED & ] 2 = A o = A
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The Likert scale will consist of a 5-point scale ranging from "Strongly Disagree™ to "Strongly Agree," with
corresponding numerical values assigned as follows to determine the Perception and Practices of ChatGPT
utilization.

Table 2. Five-Point Rating Scale

Seale

Walue Descriptive Fating Statistical Fating Interpretation
5 Strongly Agree 1.00-1.80 Highly Positive
4 Agree 1.81-2.60 Positive
3 Neutral 261340 MNeutral
2 Dizagree 541420 Negative
1 Strongly Dizagree 4.21-5.00 Highly Negative

C. Research Procedure and Instruments

This study utilized a mixed-method survey tool, which incorporated both quantitative methods such as
questionnaires, and qualitative interviews. The questionnaire used in this study was designed to obtain
information on the perspectives, practices of ChatGPT utilization in Eastern Visayas State University - Ormoc
City Campus. These questions were carefully crafted to ensure that the collected data were relevant to the
research or study being conducted. The questionnaire consisted of closed-ended and open-ended questions.
The closed-ended questions provided quantitative data which could be analyzed using statistical methods. On
the other hand, the open-ended questions provided qualitative data that offered rich and detailed insights into
participants' perspectives and experiences. The researchers analyzed the responses to these questions by
identifying common themes, recurring ideas, and unique perspectives expressed by the participants.

There are 10 items in each section focusing on the study addressing the perspectives, practices, and challenges
of ChatGPT utilization. The researchers used a survey questionnaire to gather data on the effectiveness and
reliability of the practices and perspectives in utilizing ChatGPT. In regards to gathering data on the challenges
in utilizing ChatGPT, the researchers used an interview questionnaire to ask precise questions and extract
desired information from the participants.

This study's survey and interview questionnaire went through validation process. During this phase, the
questionnaire was reviewed by three qualified experts for feedback, suggestions, and corrections. This was
done to ensure the relevance and comprehensiveness of the questions.

The survey questionnaire was pilot tested with 30 students from five different Education programs to identify
any potential issues with the questionnaire and make necessary adjustments for clarity and relevance. The
research instrument was subjected to reliability testing through Cronbach’s alpha. According to Gay et al.
(2003), reliability is defined as the degree to which a test consistently measures whatever it is measuring. In
this study, the researcher used Cronbach’s alpha to test the reliability of the instruments. The section on
perspectives achieved Cronbach's alpha values of 0.89 and 0.92, indicating very high internal consistency and
excellent reliability in the measurement of the items (Sekaran, 2023). This suggests that the survey items
within this section are highly correlated and measure the intended construct effectively, ensuring confidence in
the reliability of the data collected.

D. Data Gathering Procedure

Upon the approval of the research instrument, the researchers formally wrote a formal letter of request
addressed to the Campus Director and Department Head of the Education Unit at Eastern Visayas State
University Ormoc Campus. This letter sought permission to conduct the study within the university premises.
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The researchers outlined the purpose, objectives, and methodology of the study in the letter, emphasizing the
importance and potential benefits of the research. The researchers also assured the university authorities of the
confidentiality and ethical considerations that would be followed throughout the study.

After the request was granted, the researchers personally administered the survey questionnaire and conducted
a one-hour in-depth interviews with the targeted participants on the same day. The researchers were present
during the survey to provide explanations and clarifications to the respondents, ensuring that they understood
the questions and could provide accurate and meaningful responses. This personal interaction helped in
minimizing any potential confusion or misunderstanding that the participants might have had while completing
the questionnaire. After the respondents answered the questionnaire, the researchers collected the answered
questionnaires on the same day.

Once the questionnaires were retrieved, the researchers began the process of tabulating the data. This involved
organizing and summarizing the responses obtained from the participants. The collected data were then
subjected to appropriate statistical procedures for analysis and interpretation.

E. Ethical Issues and Considerations

Ethical considerations were a priority in this study to ensure participants’ well-being and protect their rights.
Before data collection, the research proposal was reviewed by a panel of experts and approved by the Campus
Director to ensure compliance with ethical standards. Participants were fully briefed on the study’s purpose
and provided informed consent, making participation voluntary. They were informed of their right to withdraw
at any time without consequence, with any data collected up to that point excluded from the analysis. All data
were kept confidential, stored securely in password-protected files, and used exclusively for academic
purposes. Only authorized researchers had access to the data, ensuring privacy and protection in line with RA
10173 (Data Privacy Act).

F. Data Analysis

The survey responses were analyzed using statistical methods, with a focus on descriptive statistics such as
weighted mean, standard deviation, and variance to evaluate the perspectives and practices of students and
teachers. The weighted mean was employed to account for the magnitude of agreement or disagreement on
Likert scale items, providing an accurate measure of average responses. Standard deviation was used to
describe the variability of responses, offering insights into the consistency of participants’ views. These
methods were chosen for their ability to effectively summarize and compare data, highlighting differences and
similarities between the perspectives and practices of students and teachers in a straightforward and
interpretable manner.

G. Scope and Limitations of Research

The scope of this study entitled "Bridging the Gap: Understanding the Perspectives, Practices, and Challenges
of ChatGPT Utilization among Students and Teachers at Eastern Visayas State University-Ormoc Campus,
Teacher Education Department” explores how ChatGPT, an Al-powered conversational agent, is utilized into
EVSU-OCC educational system. Concentrating on EVSU-OCC aims to offer a localized perspective on the
benefits and difficulties of utilizing cutting-edge Al technology in all program settings. The study looks at new
approaches and techniques for integrating ChatGPT into EVSU-OCC programs/courses. The research aims to
offer a thorough grasp of the challenges associated with ChatGPT utilization in EVSU educational institutions
using a combination of qualitative and quantitative data analysis methodologies.

The study is limited to EVSU-OCC as a geographical environment. The research focuses on EVSU-OCC to
provide a nuanced knowledge of ChatGPT utilization within a particular local context. The investigation
primarily focuses on the perspectives of the College Education Department at EVSU-OCC. This delimitation
allows a more focused exploration of the unique challenges and opportunities in all course environments. The
study might not fully address all new approaches or difficulties related to ChatGPT utilization in Leyte's
University settings because of resource limitations. The study aims to increase knowledge of the challenges of
ChatGPT utilization at EVSU-OCC rather than offering prescription solutions or remedies. The research seeks
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to provide insight into these issues so that future attempts to use Al technology to improve education will be
more informed.

This study is focused on collecting data from students and teachers who have engaged and used ChatGPT in an
academic environment. For this study, students are characterized as individuals currently understanding
different education programs, including BEED, BSEd major in Science, BSEd major in Mathematics, BSEd
major in TLE, BPEd, and BTVTED FHM. The term using ChatGPT in academic settings is applied in a wide
range, referring to any instances where ChatGPT is used in a way that relates to the study environment. This
can be any activity ranging from lecturing assistance in academic assignments to utilizing the tool for
knowledge enhancement.

The delimitation ensures a concentrated examination of the perspectives, practices, and challenges of using
ChatGPT within the confines of an educational setting.

“Bridging the Gap: Understanding the Perspectives, Practices, and Challenges of ChatGPT Utilization among
Students and Teachers at Eastern Visayas State University-Ormoc City Campus, Teacher Education
Department” explores ChatGPT, an artificial intelligence (Al) conversational agent, in Leyte, Philippine
educational system. The goal of the study is to offer detailed, localized insights into the advantages and
difficulties of implementing cutting-edge Al technology in various program settings. With an emphasis on
creative ways to include ChatGPT in Teacher Education programs in EVSU-OCC, the study combines
qualitative and quantitative methods to fully understand the difficulties in incorporating it in educational
settings. The study’s limitations, which include its geographical confinement and its primary focus on the
opinions of the College Teacher Education Department, may limit the finding’s applicability to other
university departments or larger contexts. Limited resources could also prevent a thorough investigation of all
viable strategies and difficulties associated with the use of ChatGPT.

Notwithstanding these drawbacks, the study intends to expand on knowledge regarding ChatGPT utilization at
the Eastern Visayas State University-Ormoc City Campus and offer insightful information to guide future
initiatives utilizing Al technology to improve education. The study focuses on gathering data from students
and teachers using ChatGPT in different academic settings and guarantees a targeted analysis of the
viewpoints, behaviors, and difficulties related to its use in learning environments. This adds to the
sophistication of its effect.

RESULTS AND DISCUSSIONS

The growing global interest in ChatGPT, particularly for its ability to manage complex language tasks (Miller,
2023), has been accompanied by concerns about its implementation in academic settings (Barrot, 2023). The
rapid generation of scholarly responses by ChatGPT has led to calls for universities to reassess their
assessment procedures (Kim et al.,, 2023), as Al-generated text presents new challenges for maintaining
academic integrity (Birks & Clare, 2023). This study aims to explore the perspectives, practices, and
challenges associated with ChatGPT use among learners and teachers in the Teacher Education Department at
Eastern Visayas State University. Through a combination of qualitative and quantitative methods, the research
provides localized insights into the advantages and difficulties of integrating Al technology into educational
settings, specifically within the Teacher Education program at EVSU-OCC. The following section presents the
results and discussions based on the data collected, addressing these key issues.

Perspectives on ChatGPT Utilization

The findings on students' perspectives, with a grand mean of 3.73, indicate a generally positive attitude toward
using ChatGPT, suggesting that students are inclined to integrate it into their study routines. However, the data
reveals that most students do not rely heavily on ChatGPT during class hours but use it as a supplementary tool
for academic purposes. This finding aligns with Luckin and Holmes’ (2016) insights on AI’s potential to
personalize education, where Al tools like ChatGPT can enhance learning by adapting to individual needs, but
should not replace traditional study methods. Caratiquit and Caratiquit (2023) further emphasize Al’s capacity
to cater to diverse learning styles and improve accessibility and efficiency, reinforcing the idea that ChatGPT
serves as an additional resource to enrich students' learning experiences. For students, this suggests that
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ChatGPT can be a valuable complement to traditional learning methods, enhancing their study routines without
replacing foundational educational practices.

For educators, these findings imply that ChatGPT can be a powerful tool to support students' learning, as long
as its use remains balanced and complementary. Educators can leverage ChatGPT to cater to diverse learning
needs, promoting personalized learning while ensuring that critical thinking and core educational practices are
not undermined. Kvartalnyi and Kvartalnyi (2023) highlight how Al can automate administrative tasks,
thereby freeing up educators' time to focus on more interactive, personalized teaching. This moderate approach
to ChatGPT’s use in academic settings suggests that educators should develop strategies to integrate Al tools
in a way that enhances, rather than disrupts, traditional teaching methods. By encouraging students to use
ChatGPT as a supplementary aid, educators can foster an environment where Al serves to enrich the learning
experience, promoting responsible and effective use of technology in education.

Table 3. Student's Perspective on ChatGPT Utilization

WEIGHTED

INDICATORS MEAN (WHhI) (5D DESCRIPTORS INTERPRETATION

1. ChatrGPT helps me sawve
time by providing guick
informatiomn. 435 0. T8 Strongly Agree Highlv Positive
2 I trwst the responses
generated by ChatGPT to be
accurate and reliable. 3.76 1 .06 Agrees Positive
3. ChatGPT can make a user
com fortable im assessing
informatiomn. 3.04 0 _B& Agree Positive
4. Using ChatGPT improves
my overall experience in
doing school activities. 396 094 Agrees Poszitive
3. I believe ChatGPT
respects my privacy and
confidentiality as a wser. 3.75 1.01 Aores Positive
H. I am =satisfied with the
accuracy of the information
provided by ChatGPT. 3.69 1.05 Agrees Poszitive
7. I ind ChatGPT responses
engaging. 3.52 0S8 Apree Positive
B I wuse ChatGPT mostly
during school houwrs seceking
information or assistance. 2 B4 1.55 MNewtral MNewtral
Q. I beliewve ChatGPT could
help mvy academic task to
finizsh imm ediately. 411 1.04 Aprees Poszitive
1. ChatGPT keeps me lazy
o do batter and unigue
learning material. 3.38 1. 48 MNewtral MNewtral

GRAND NWE AN (GMNL)Y 3.73 1.07 Aogreea Positive

The teachers’ perspectives on the utilization of ChatGPT, as shown in Table 4 with a grand mean of 3.75,
reveal a generally positive sentiment toward its use in educational settings. Teachers recognize the value of
ChatGPT in enhancing various aspects of teaching, such as providing quick information, offering additional
resources, assisting with personalized student support, and facilitating administrative tasks. This positive
outlook suggests that educators view ChatGPT as a useful tool for improving their efficiency and supporting
student learning. However, the score does not reach the highest end of the scale, indicating that while teachers
acknowledge its potential, they may have reservations or concerns about its application in the classroom.
Issues such as concerns about the accuracy of Al-generated information and the possibility of students
becoming overly reliant on ChatGPT, leading to diminished academic effort, could explain the more cautious
approach. Kooli (2023) explores these challenges, emphasizing the need for educators to carefully integrate Al
tools like ChatGPT into teaching practices to maximize benefits while mitigating potential drawbacks.

For educators, these findings imply that while ChatGPT can enhance teaching practices and support student
learning, its implementation must be done thoughtfully to address potential challenges. Educators can leverage
ChatGPT to provide quick answers, assist with writing, and manage administrative tasks, but they should also
be mindful of the limitations, such as the risk of students relying too heavily on the tool. Kooli's (2023) work
underscores the importance of balancing Al use with traditional teaching methods to avoid diminishing critical
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thinking skills and academic effort. Teachers might also need to develop strategies to ensure that students
engage with the material independently, even when using Al tools like ChatGPT. This balanced approach can
help educators maximize the positive aspects of ChatGPT, while also fostering an environment where students
remain accountable for their learning.

Table 4. Teachers’ Perspective on ChatGPT Utilization

WEIGHTED
MEAN
INDICATOE S (Whi) 5D DESCEIPTOES INTEEPEETATION

1. ChatGPT helps me save fime

by providing quick information. 4 .82 Agree Highly Positive
I trust the responses

enerated by ChatGPT to be

ccurate and reliable.

ChatGPT can make a user
comfortable in assessing
information and devices. 3.69 1.11 Agres Positive
4 Using ChatGPT impreves my
overall experience in doing
school activities.

5. I believe ChatGPT respects
my privacy and confidentiality
a8 a user.

6. I am satisfied with the
accuracy of the mformation
previded by ChatGPT. 3.92 1.12 Agree Pesitive
7. I find ChatGPT responses to

be conversational and engaging

Positive

(]
Lh
i

1.05

i
(=
b
t

!.r.h
=]
(o8]

.96 Agres Poszitive

0.86 Agras Positive

!.n
Mo
(]

for academic use. 3.77 .83 Agres Positive

8 I recommend ChatGPT for

academic utilization. 331 1.11 MNeutral MNeutral

2.1 believe ChatGPT could help

students finish academic tasks

with ease. 3.60 1.25 Agree Positive

10, ChatGPT makss students

teo lazy to do a real academic

output. 4 1.22 Agres Poszitive
GRAND MEAN (GAL) 3.75 1.03 Agree Positive

Practices on ChatGPT Utilization

The students’ practices regarding the utilization of ChatGPT, as reflected in Table 5 with a mean score of 3.71,
indicate that students actively use the tool and incorporate it into their study routines and academic tasks. This
high mean score suggests that students find ChatGPT valuable, viewing it as a useful resource for enhancing
their learning experience. Students are likely utilizing ChatGPT for a variety of academic purposes, such as
answering questions, seeking information, generating ideas, and summarizing content. This positive
engagement reflects a general satisfaction with ChatGPT's ability to support students in understanding
complex topics and completing assignments. Moreover, students may also use ChatGPT to practice new
concepts and language skills, indicating its broad applicability in different aspects of their learning.

These findings have significant implications for both students and educators. For students, the consistent use of
ChatGPT suggests that Al tools can serve as an effective supplement to traditional study methods, offering
additional support in academic tasks. However, continuous improvements to the tool, as suggested by the
findings, could further enhance its usefulness and user satisfaction. For educators, these results indicate that
ChatGPT has the potential to support students in a variety of learning activities. Educators might consider
integrating ChatGPT into their teaching practices, encouraging students to use it as a supplemental resource for
reinforcing lessons or generating ideas. At the same time, educators should be mindful of balancing Al use
with traditional methods to ensure that students do not become overly dependent on the tool. Mollick's (2023)
research further underscores the value of Al tools like ChatGPT in enhancing the learning experience by
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providing diverse applications that can help students achieve academic success.

Table 5. Students’ Practices on ChatGPT Utilization

WEIGHTED
MEAN

INDICATORS (Whi) sD DESCRIPTORS INTERPEETATION
1. How often do wvou use
ChatGPT  for generating
ideas or brainstorming?
2. How often do wou use
ChatGPT for seeking
information?

1.12 Agras Poaitive

lad
[= 2]

lad
2]
[

.01 Agres Poszitive

3. How often do wvou use
ChatGPT in crafting ideas?

4. How often do wou use
ChatGPT for language
translation of interpretation?
5. How often do wvou use
ChatGPT for learning new
concepts?

6. How often do wou use
ChatGPT in generating
solutions?

7. How often de wvou utilize
ChatGPT in creative writing
practices?

8. How often do vou
encounter irrelevant
rasponses from ChatGPT?

% How often do wvou use
ChatGPT as a ressarch
assistant tool?

1. How often de vou
suggest ChatGPT to wour
fallow students for
collaborative learning? 364 1.17 Agree Poszitive

GCEAND MEAN (GM) 3.71 1.09 Agree Positive

ld
r.

72 1.07 Agree Positive

Positive

lad
=31
Lh
[
[
[w.a]
]
—
h
[47]

(]

|
]
(=
=
laa

Agres Poszitive

66 1.1 Positive

Lea
=]
[
147)
[47]

(]

(3

)
[
[

11 Agres Poszitive

66 1.06 Agree Positive

Lad

Positive

ad

|

L=l

st

=]
LS
g
=
b
b

Table 6 reveals that teachers have a moderate level of familiarity and usage of ChatGPT in their teaching
practices, with a grand mean of 3.02. This score indicates a cautious, balanced approach to the tool’s
integration, where teachers neither extensively incorporate it into their routines nor completely avoid it. While
teachers recognize the potential benefits of ChatGPT, such as assisting with work tasks, providing additional
resources, and facilitating student engagement, they are also mindful of its limitations. Teachers express
concerns about the tool’s accuracy and the need for supervision, alongside apprehensions regarding its
potential impact on students' critical thinking skills and the risk of over-reliance on Al. This cautious stance
reflects a recognition that while ChatGPT offers valuable support, it should be used judiciously to avoid
undermining core educational objectives.

These findings have important implications for both students and educators. For students, teachers' cautious
approach to using ChatGPT highlights the need for guidance and balanced integration of Al tools into the
learning process. While ChatGPT can support students, it should not replace traditional learning methods or
foster dependency. For educators, the data suggests the necessity of more targeted support and training to
maximize the effective use of ChatGPT in teaching. As Mollick (2022) and Waters (2023) indicate, Al tools
like ChatGPT can be valuable for enhancing classroom engagement and streamlining administrative tasks, but
educators must be equipped with strategies to navigate its potential drawbacks. McNulty (2024) also
emphasizes that Al can be an asset in generating ideas and supporting student learning, provided that teachers
make informed decisions about its use. The findings suggest that professional development and evidence-based
practices are critical to helping educators integrate ChatGPT effectively while maintaining academic rigor.
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Table 6. Teachers’ Practices on ChatGPT Utilization

WEIGHTED

MEAN
INDICATORS {WhI) 5D DESCERIPTOES INTERPEETA TION

1. How often do wou wuse
ChatGPT for generating ideas
or brainstorm ing7 292 1.26 MNeuwtral MNeuwtral
2. How often do wou use
ChatGPT for seeking
information? 192 1.26 MNeutral MNeutral
3. How often do wou wuse
ChatGPT in crafting guestions
for students to answer? 292 1.26 MNeutral MNeutral
4. How often do wou use
ChatGPT for language
translation or interpretation? 292 1.26 MNeutral MNeuntral
5. How often do Vo
incorporate ChatGPT into the
teaching method? 3DE 1.44 Neutral Neutral
5. How often do wou use
ChatGPT for Ilearning new
concepts? 38 1.55 MNeutral MNeutral
7. How often do wou wuse
ChatGPT im generating
zolutions? 3.38 1.61 MNeuntral MNeutral
8. How often do you utilize
ChatGPT in creative writing
practices? 3.23 1.59 MNeutral MNeutral
2. How often do vyou use
ChatGPT as a research
assistant tool? 292 1.38 Neutral Weutral
10. How often do you suggest
students utilize ChatGPT for
collaborative learning or
group discussions? 27T 1.48 MNeutral MNeutral

GRAND MMEAN (GM) 3.02 1.41 Neutral MNeutral

Differences or Commonalities on the Perspectives and Practices of Students and Teachers in ChatGPT
Utilization

Table 7 highlights the perspectives of students and teachers on the utilization of ChatGPT in education, with
285 students and 13 teachers participating in the study. Students rated ChatGPT positively, with an average
score of 3.73, showing that most found it valuable for their learning, although there was moderate variability in
their opinions (standard deviation of 0.68). Teachers had a slightly higher average rating of 3.75, reflecting a
similarly favorable view, but with greater variability in their responses (standard deviation of 0.81), suggesting
differing levels of comfort and familiarity with the technology. Despite the differing sample sizes, both groups
recognized the tool's benefits, though teachers expressed a broader range of opinions, possibly due to
variations in teaching styles, subject areas, and experience with the technology. As Roose (2023) discusses,
some educators view Al tools like ChatGPT as valuable classroom assistants, while others express concerns
about their impact on traditional teaching methods and critical thinking. Stokel-Walker (2023) highlights
teachers' mixed responses to Al, noting enthusiasm for administrative and personalized learning tasks but
concerns about dependency. Crompton and Burke (2023) and Heilweil (2023) similarly observe that teachers'
opinions vary depending on their teaching styles and comfort with technology, while Noonoo (2023) addresses
the skepticism some teachers feel regarding the tool's reliability and potential misuse by students.

For educators, the findings emphasize the need for targeted training and support to help them integrate
ChatGPT effectively into their teaching practices while addressing concerns about dependency, critical
thinking, and privacy. Understanding the diverse perspectives of students and the varied experiences among
teachers can guide educational strategies that balance the benefits of Al tools with the preservation of
traditional pedagogical methods. For students, these insights suggest that ChatGPT can be a valuable tool to
complement their learning, but they should be mindful of over-reliance and ensure it serves as an aid rather
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than a replacement for critical thinking and active engagement with course material. These discussions
underline the importance of fostering a balanced, informed approach to Al utilization in education, ensuring
that both students and teachers can maximize its potential without compromising educational integrity.

Table 7. The Perspectives between Students and Teachers

STUDENTS INTERPRETATION TEACHERS INTERPRETATION

n 285 13
SD 0.68 0.81
v 0.46 0.65
AVE 3.73 Positive 3.73 Positive

Table 8 reveals significant differences between students and teachers in their use of ChatGPT, based on a
sample of 285 students and 13 teachers. Students showed a higher average utilization score of 3.71, with a
standard deviation of 0.87 and variance of 0.78, indicating consistent use of the tool. This suggests that
students rely on ChatGPT for tasks such as studying, homework assistance, and information retrieval, using it
in a relatively uniform manner. In contrast, teachers had a lower average score of 3.02, with a much higher
standard deviation of 1.32 and variance of 1.75, signifying greater variability in how frequently and effectively
they used the tool. Some teachers used ChatGPT more regularly, while others did so less often, possibly
reflecting differences in teaching style, familiarity with technology, or perceived usefulness of the tool (Roose,
2023; Stokel-Walker, 2023; Crompton & Burke, 2023).

For educators, these findings suggest the need for targeted professional development to enhance their comfort
and consistency in using ChatGPT as an educational tool. Given the higher variability in teachers' use, they
may benefit from structured training that aligns ChatGPT with their teaching objectives and styles. For
students, the results imply that ChatGPT is an increasingly integral part of their learning practices, offering
consistent support for academic tasks. However, educators should ensure that students use the tool responsibly,
encouraging independent thinking and preventing over-reliance on Al (Heilweil, 2023; Noonoo, 2023). These
patterns underscore the importance of fostering a balanced approach to Al in education, where both students
and teachers can effectively engage with technology to enhance learning outcomes.

Table 8. The practices between Students and Teachers

STUDENTS INTERPRETATION TEACHERS INTERPRETATION

5D 0.88 1.32
A 0.75 1.7
AVE 371 Positive 302 Neutral

Challenges on ChatGPT Utilization
Challenges of Students

The one-on-one interviews conducted with informants revealed two recurring themes, each reflecting a
different aspect of their experiences with ChatGPT. Each interview lasted approximately one hour and was
audio and video recorded, then transcribed for analysis.

Theme 1: Accuracy and Reliability of Information

The first theme that emerged from the interviews highlights the challenges respondents faced regarding the
accuracy and reliability of information provided by ChatGPT. While some informants acknowledged that the
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tool could offer accurate responses, others experienced difficulties with the credibility of the information,
particularly when seeking historical or specific data. Participants noted that the responses generated by
ChatGPT could sometimes be outdated or imprecise, with some mentioning that the tool often provided
answers that were not directly relevant to their queries. For example, respondents struggled with ChatGPT's
inability to provide accurate information from specific time periods or certain historical contexts. Despite these
challenges, several participants appreciated the tool's ability to create new content, which they found useful in
their studies. The following vignettes highlight the various challenges faced by the respondents:

“What I observed in ChatGPT is that when you want information from late 1980, it doesn't give the
information that you need. The generated information that ChatGPT gives is from the 20's. ChatGPT doesn't
give information from B.C. or in the 1980's.” (R4)

“Yes, I have faced difficulties in ensuring the coherence and relevance of generated content by ChatGPT as
what I've said earlier that not all the information is accurate and correct...” (RS)

The accuracy and reliability of information generated by ChatGPT emerged as a significant concern among
students using the Al tool for academic purposes. Several respondents noted that while ChatGPT could provide
helpful information, there were frequent issues with credibility and relevance. For example, one student
remarked that ChatGPT struggles to provide accurate historical information from specific periods, such as the
late 1980s, likely due to its knowledge cutoff in 2021 (R4). This limitation is particularly problematic for
students researching specific timeframes or seeking up-to-date academic resources. Furthermore, another
student highlighted challenges with the coherence and relevance of the Al-generated content, pointing out that
not all information produced was accurate or aligned with their academic needs (R8). Such inconsistencies
raise concerns about the overall reliability of ChatGPT, as it may not always meet the rigorous standards
required for academic work.

These challenges underscore the broader issue of Al's limitations in providing accurate and reliable
information, as pointed out by Gao et al. (2023), who noted that biases in Al data and the potential for
fabricated content can undermine the trustworthiness of Al-generated outputs. For students, the reliance on
potentially inaccurate information may lead to misconceptions or the inclusion of unreliable sources in their
academic work. Educators must therefore emphasize the importance of critical thinking and verification when
using Al tools. Students should be encouraged to cross-check the information provided by ChatGPT with
credible academic sources to ensure its accuracy and applicability. This approach would help mitigate the risks
associated with over-reliance on Al-generated content and promote a more thorough, responsible use of
technology in academic settings.

Theme 2: Over-Reliance on Al and Its Impact on Originality

Respondents expressed concerns about the over-reliance on ChatGPT and its impact on their ability to produce
original work. Some noted that teachers could easily identify Al-generated essays, raising concerns about the
lack of personal input and originality in such assignments. Others highlighted how their dependency on
ChatGPT affected their creative process, suggesting that without the tool, they would have been more likely to
generate ideas and complete tasks independently. These insights suggest that while ChatGPT can be a useful
academic aid, its frequent use may hinder students' critical thinking and the development of their own ideas.

“When you use the essay constructed in ChatGPT your teacher will easily identify that it is Al-generated.”
(R8)

“For me, the challenge is that sometimes I depend on ChatGPT unlike if this AI hadn't been introduced to me
maybe I would have done my work or formulated ideas on my own.” (R4)

The theme of over-reliance on Al and its impact on originality reveals concerns about students' dependence on
ChatGPT for academic tasks. Students noted that Al-generated content often lacks nuance, making it easily
identifiable as non-human. One respondent remarked, "In academic output, there are a lot of challenges; first is
the construction of sentences... your teacher will easily identify that it is Al-generated” (R8). This highlights
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how excessive reliance on ChatGPT may undermine the development of personal writing skills and originality.
Additionally, students acknowledged that over-dependence on Al tools can stifle independent thought. One
respondent shared, "If this Al hadn't been introduced to me, maybe | would have done my work or formulated
ideas on my own" (R4), suggesting that ChatGPT may hinder creativity and critical thinking. These concerns
emphasize the importance of balancing Al use with independent learning to foster originality. Educators need
to encourage critical engagement with Al, ensuring that students can use it as a tool while maintaining
academic integrity and developing their own ideas (Gao et al., 2023; Kiling et al., 2024).

Challenges of the Teachers

There were two common themes derived from the one-on-one interview. Each respondent was interviewed for
about one hour. Interviews were audio-taped and transcribed. Validation was conducted together with the
respondents.

Theme 1: Reliability of Data Retrieved

The theme of the reliability of data retrieved from ChatGPT emerges from respondents' concerns about the
accuracy and authenticity of the information provided. One student expressed skepticism about trusting
ChatGPT, noting that as an Al tool, much of the information it offers may not be accurate or reliable. Another
respondent highlighted issues with Al-generated citations, stating that they often cannot be traced to credible
sources or online journals, which undermines their reliability. These concerns underscore the importance of
verifying Al-generated content and citations to ensure academic integrity.

“... But in terms of them trusting it hmm, because it is only artificial intelligence so perhaps hmm most of the
information provided by ChatGPT is not that accurate or not that reliable...” (R9)

“I am not sure that citations in Al are real. I trace most of them...they are not traceable on the online
journals.” (R5)

The use of artificial intelligence (Al) tools in education has raised significant concerns about the reliability of
the data they provide. While Al can offer quick access to information and support learning, students often
question the accuracy of the content generated, particularly when it comes to citations and source credibility.
Some respondents highlighted that Al-generated content is not always verifiable, with sources sometimes
being untraceable or unreliable. This lack of reliability poses risks for students who might unknowingly use
incorrect or misleading information in their academic work (Gao et al., 2023). The potential for cognitive
laziness, where students become overly reliant on Al, further exacerbates the challenge of ensuring data
reliability, as students may fail to critically evaluate the information provided (Ahmad et al., 2023). To address
these issues, educators must emphasize the importance of verifying Al-generated content and promote critical
engagement with Al tools to maintain academic integrity and foster independent learning (Ocafia-Fernandez et
al., 2024; Buhler et al., 2022).

Theme 2: Dependence to the Al

Some students expressed a growing reliance on ChatGPT, indicating that they have become so accustomed to
using the tool that they find it difficult to complete tasks without it. One student noted that they now rely on Al
to such an extent that they struggle to write independently without its assistance. Another respondent described
the absence of ChatGPT as leaving them without a “buddy,” making it exhausting to think and work without
its support. These insights reflect a deeper dependence on Al tools, raising concerns about the impact on
students' ability to engage in independent cognitive work.

“I rely too much now on Al that I cannot write alone without it.” (R3)
“It seems that I lack a buddy when there is no ChatGPT. It will be tiring to think on my own.” (R5)

This increasing dependence on Al in academic work may diminish students' critical thinking and problem-
solving abilities, as students may rely more heavily on Al for guidance and content creation rather than
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engaging in independent thought (Ahmad et al., 2023). Research on the Dependence on Artificial Intelligence
(DAI) scale emphasizes that such over-reliance can inhibit students' cognitive engagement and hinder the
development of their own analytical skills (Ocafia-Fernandez et al., 2024). For educators, these findings
highlight the importance of fostering a balanced approach to Al tool use—encouraging students to leverage Al
for support while simultaneously promoting independent learning strategies to ensure academic integrity and
intellectual growth (Buhler et al., 2022).

CONCLUSIONS

ChatGPT's ability to provide immediate, personalized assistance and generate diverse educational materials
makes it an effective supplementary tool in education. It can significantly enhance learning experiences by
offering support outside regular classroom hours and addressing individual student needs. However, the
interviews also highlight concerns about over-reliance on ChatGPT. Excessive dependence on this technology
could undermine students' critical thinking and problem-solving skills. Additionally, while generally reliable,
ChatGPT is not infallible, and instances of incorrect information can occur. This necessitates a balanced
approach to its use and robust verification mechanisms to ensure the accuracy of the information provided. The
future potential of ChatGPT in education is massive. Teachers foresee its utilization into curriculum to aid
personalized learning paths and tailored educational experiences. Its capability to analyze large datasets can
also significantly benefit academic research, offering valuable insights and identifying trends. Continuous
research and development are essential to enhance its capabilities and educational value.

The utilization of ChatGPT in education offers significant benefits, including enhanced learning experiences
through personalized support and diverse resources. However, it is crucial to address the risks associated with
over-reliance and ensure the accuracy of information provided by the Al. A balanced approach, where
ChatGPT is used as a supplementary tool while maintaining traditional teaching methods, is essential to foster
critical thinking and problem-solving skills. Furthermore, investing in continuous research and development to
enhance ChatGPT's capabilities will be crucial in realizing its full potential in transforming educational
methodologies and outcomes. Future research should focus on optimizing ChatGPT's use in educational
settings, ensuring it remains a reliable and effective tool for both teaching and learning
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