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ABSTRACT 

This study examines the influence of school climate and subjective well-being on students' engagement at 

Lorenzo S. Sarmiento Sr. National High School. The study's primary objective was to determine the levels of 

school climate, subjective well-being, and students’ engagement in terms of their respective indicators. It also 

aimed to identify significant relationship between school climate, subjective well-being, and students’ 

engagement, as well as to determine which domains of school climate and subjective well-being would 

significantly influence students’ engagement. A quantitative-correlational design was used in this study, which 

included 257 respondents from the grade 9 and grade 10 students at Lorenzo S. Sarmiento Sr. National High 

School. The statistical tools employed in this study were the average weighted mean, Spearman's rho 

correlation, and multiple regression analysis. The results indicated a very high level of school climate in terms 

of its respective indicators, namely, the presence of a respectful environment in school, the presence of an 

organized environment in school, and the presence of a safe environment in school. The study also revealed a 

high level of subjective well-being in terms of, joy of learning, school connectedness, educational purposes, 

and academic efficacy. Lastly, the study revealed a high level of student engagement along with its indicators: 

affective engagement, behavioral engagement, and cognitive engagement. Moreover, the study revealed a 

significant relationship between school climate and subjective well-being on students’ engagement, making 

the null hypothesis rejected. Furthermore, all domains of school climate and subjective well-being received 

high ratings, resulting to a significant influence on students' engagement. 

Keywords: GAS, School Climate, Subjective Well-Being, Students’ Engagement Philippines 

INTRODUCTION 

Students’ engagement was a hot topic in many universities, with a lot of resources devoted to tactics for getting 

students involved in extracurricular and academic activities (Crabtree, 2023). However, research conducted 

by Subramainan and Mahmoud (2020) from the University of California, Los Angeles revealed that 40% of 

students regularly felt bored in class and that less than 20% of students asked questions because they were not 

engaged. In addition, research conducted by Urias (2022) at Grand Valley State University, also stated that 

lack of student engagement was one of the problems that many teachers faced in their university. Despite the 

rapid increase in international students in China, little understanding had been gained regarding quality 

management of these students’ engagement in learning (Tian et al., 2020). 

In the Philippines, a positive school climate significantly enhanced student achievement and overall well-being 

(Pendon, 2023). A positive school climate was characterized by supportive teacher-student relationships and 
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a safe environment, which significantly influenced student engagement (Božović et al., 2024). With this, a 

study by Francisco (2020) in Bulacan City found the importance of a positive school climate in students’ 

engagement, indicating that students who perceived their school climate positively were more likely to exhibit 

higher levels of engagement in their studies. Studies showed a strong correlation was found between school 

climate and students’ engagement levels, suggesting that improvements in school climate could lead to 

enhanced student learning engagement (Solis & Flores, 2024). 

Furthermore, subjective well-being referred to an individual’s subjective experience of emotions, both positive 

and negative, and their overall life satisfaction (Proctor, 2023). Subjective well-being was strongly correlated 

with student’ engagement, which also demonstrated how student outcomes had been overgeneralized and were 

in desperate need of conceptual improvement (Wong et al., 2024). This underscored the diverse interactions 

with different tools and study practices, providing valuable insights into students’ learning behaviors over time 

(Boulton et al., 2019). Supporting this notion, a study conducted by Fernandes et al., (2024) in Iloilo City 

highlighted that subjective well-being (SWB) included individuals’ self-assessment of their overall life 

satisfaction, making it difficult for individuals and leading to lower levels of subjective well-being. This 

perspective was crucial to people’s lives and served as a key metric for measuring societal progress 

(Voukelatou et al., 2021). 

In addition, various concerns had been identified in some places in the Mindanao region. Coinciding with this, 

a study conducted in Davao City found that many students were never motivated to learn, and as a result, they 

tended to be less engaged in class and in the learning process (Arcipe & Balones, 2023). Similarly, a study by 

Cebelleros (2024) in Davao Del Sur observed that students’ engagement was one of the problems that their 

teachers faced, and most of the disengaged students were those who lacked belief in their academic efficacy. 

Less student engagement not only impacted students’ learning experiences but also had lasting effects on their 

educational achievements and future success (Quines & Relacion, 2022). Moreover, the researchers observed 

that some students in Lorenzo S. Sarmiento Sr. National High School faced challenges in engaging themselves 

in class discussions, encountered boredom in specific subjects, and lacked enthusiasm for learning. 

Research Objectives 

1. To determine the level of school climate in terms of: 

1.1 presence of a respectful environment in school; 

1.2 presence of an organized environment in school and; 

1.3 presence of a safe environment in school. 

2. To determine the level of subjective well-being in terms of: 

2.1 joy of learning; 

2.2 school connectedness; 

2.3 educational purposes and; 

2.4 academic efficacy. 

3. To determine the level of student’s engagement in terms of: 

3.1 affective engagement; 

3.2 behavioral engagement and; 

3.3 cognitive engagement. 

4. To find out the significant relationship between school climate and students’ engagement. 

5. To intuit the significant relationship between subjective well-being and students’ 

6. To verify which of the domains in school climate would influence students’ engagement. 

7. To clarify which of the domains in subjective well-being would influence students’ engagement. 

METHODOLOGY 

This study employed a non-experimental research design using descriptive correlational methods. It will aim 

to explore the potential relationship between the two or more variables, it examines how they may be 

connected and the strength of this connection. This method will be appropriate for describing the current 
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situation and exploring the causes of a specific phenomenon. A correlation research design will be used to 

investigate the relationships between two variables and without the researcher controlling or manipulating any 

of them (Montalla & Velasco, 2023). The correlational sought to ascertain relationship between two or more 

variables. It examines whether an increase or decrease in variables corresponds to an increase or decrease in 

another variable (Tan, 2014). 

This survey dealt with a quantitative data on the phenomenon. The quantitative aspect will be an appropriate 

for gathering the data, the design for the target respondents to answer the questions. A questionnaire will be a 

specific tool used for collecting the data. The focus of the study is to determine if the school climate and 

subjective well-being does really influence the students’ engagement. 

Population and Sample 

Simple random sampling was employed in selecting the respondents for this study. The subjects included were 

257 Grade 9 and Grade 10 students of Lorenzo S. Sarmiento Sr. National High School, male or female and 

currently enrolled for this school year 2024-2025. The Grade 7, Grade 8 and all Senior High school students 

will not be part of this study.  The following Grade 9 and Grade 10 students were considered ideal respondents 

due to their own perspective and direct experiences regarding to the school climate and their well-being. These 

factors aligned with this study focusing on the students’ engagement. Therefore, the following students were 

considered ideal respondents. Moreover, the study also employed stratified random sampling, allowing the 

researchers to obtain a sample population that represents the entire population to be studied, ensuring that each 

subgroup of interest is represented. 

According to Lyons and Hearne (2015), a sample size of 200 to 300 respondents provide an acceptable margin 

of error and fall before the point of diminishing returns. In the case of Grade 9 and Grade 10 students of 

Lorenzo S. Sarmiento Sr. National High School, out of a population of 767 individuals, a random sample of 

257 respondents were selected. The sample size was computed using the Raosoft sample size calculator 

(Raosoft, 2004). 

Table 1. Population and Sample size of Respondents 

Section Population Respondents 

A 47 16 

B 43 14 

C 43 14 

D 43 14 

E 44 15 

F 46 15 

G 45 15 

H 41 14 

I 47 16 

J 49 16 

K 46 15 

L 47 16 

M 47 16 

N 48 16 

O 46 15 

P 37 12 

Q 48 16 

Total 767 257 
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Statistical Tool 

The following statistical tools were utilized for the data analysis and interpretation. 

Mean. This statistical tool would be used to determine the level of school climate, subjective well-being and 

students’ engagement Lorenzo S. Sarmiento SR. National High School in Mawab, Davao de Oro. 

Spearman’s rho.  This statistical tool would be used to determine the significant relationship of school climate 

and subjective well-being to the students’ engagement of the students in Lorenzo S. Sarmiento SR. National 

High School in Mawab, Davao de Oro. 

Multiple Regression Analysis. This statistical tool would be used to determine the influence of school 

Climate and subjective well-being to the students’ engagement of the students in Lorenzo S. Sarmiento Sr. 

National High School in Mawab, Davao de Oro. 

RESULTS 

Level of School Climate   

Shown in Table 2 the level of school climate in terms of presence of a respectful environment in school, 

presence of an organized environment in school, and presence of safe environment in school. The overall mean 

is 4.20, which is described as very high, with a standard deviation of 0.56. The very high level could be 

attributed to the high ratings the respondents gave in all indicators. This entails that the respondents' responses 

to the level of school climate are much positive in terms of presence of a respectful environment in school, 

presence of an organized environment in school, and presence of a safe environment in school. 

The cited overall mean score was the result obtained from the following computed mean scores from highest 

to lowest: 4.28 or very high for presence of a respectful environment in school with a standard deviation of 

0.65; 4.24 or high for presence of an organized environment in school with a standard deviation of 0.63; and 

4.09 or high for presence of a safe environment in school with a standard deviation of  0.65. 

Table 2. Level of School Climate 

Indicators Mean SD Descriptive Equivalent 

Presence of a Respectful Environment in School 4.28 0.65 Very High 

Presence of an Organized Environment in School 4.24 0.63 Very High 

Presence of a Safe Environment in School 4.09 0.65 High 

Overall 4.2 0.56 Very High 

Level of Subjective Well-Being   

Shown in Table 3 are the mean scores for the indicators of Subjective Well-being, with an overall mean score 

of 4.17, which is described as high with a standard deviation of 0.60. The high level could be attributed to the 

high rating given by the respondents on most indicators in the joy of learning, school connectedness, academic 

efficacy and very high rating in educational purposes. 

The overall mean score mentioned was derived computed mean scores arrange from highest to lowest: 4.20 

or very high for educational purposes with a standard deviation of 0.73; 4.18 or high for academic efficacy 

with a standard deviation of 0.73; 4.17 or high for joy of learning with a standard deviation of 0.64; and 4.11 

or high for school connectedness with a standard deviation of 0.67. 
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Table 3. Level of Subjective Well-Being  

Indicators Mean SD Descriptive Equivalent 

Joy of Learning 4.17 0.64 High 

School Connectedness 4.11 0.67 High 

Educational Purposes 4.2 0.73 Very High 

Academic Efficacy 4.18 0.73 High 

Overall 4.17 0.6 High 

Level of Students’ Engagement   

Shown in Table 4 are the mean scores for the indicators of students' engagement, with an overall mean score 

of 4.18, which is described as high with a standard deviation of 0.57. The high level could be attributed to the 

high rating given by the respondents on most indicators in the items of affective engagement, behavioral 

engagement, and cognitive engagement. 

The cited overall mean score was the result obtained from the following computed mean scores from highest 

to lowest: 4.22 or high for affective engagement with a standard deviation of 0.65; 4.18 or high for cognitive 

engagement with a standard deviation of 0.69; and 4.12 or high for behavioral engagement  with a standard 

deviation of 0.67. 

Table 4. Level of Students’ Engagement  

Indicators Mean SD Descriptive Equivalent 

Affective Engagement 4.22 0.65 Very High 

Behavioral Engagement 4.12 0.67 High 

Cognitive Engagement 4.18 0.69 High 

Overall 4.17 0.57 High 

Significance on the Relationship School Climate and Students’ Engagement 

The Pearson’s r value for the variables presented is 0.682*, with a p-value of <.001 which shows a moderate 

correlation. The dependent variable is students’ engagement and the independent variable is school climate. 

Since the table shows that the probability level for school climate and students’ engagement is <.001, which 

is lower than the significance level of 0.05, the null hypothesis stating that there is no significant relationship 

between school climate and students’ engagement has been rejected. The correlation of the variables indicates 

that all indicators have a significant relationship with students’ engagement. 

Table 5. Significance on the Relationships Between School Climate to Students’ Engagement 

    School Climate 

Students 
Pearson's r 0.682* 

  

Engagement p-value < .001 

Significant Relationship Between Subjective Well-Being and Students’ Engagement 

The Pearson’s r value of the two variable is 0.793* with p-value of <.001. It suggests a high correlation 

between subjective well-being and students’ engagement. This means that as the level of well-being increases, 

student’ engagement tends to increase to some extent. 

It reveals that the overall result of indicators in subjective well-being have a probability level of <0.001, which 

is significantly lower than the significance level of 0.05. Therefore, the null hypothesis stating that ‘there is 
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no significant relationship between subjective well-being and students’ engagement among students is 

rejected. The strong interdependence of the variables indicates that the indicators in subjective well-being have 

a significant relationship with students’ engagement. 

Table 6. Significance on the Relationships Between Subjective Well-Being to Students’ Engagement 

    Teaching Approaches 

Students’ Motivation 
Pearson’s R 0.793* 

p-value < .001 

Multiple Regression Analysis on the Influence of Between School Climate to Students’ Engagement 

Using the Multiple Regression Analysis, the data revealed the calculated F-value of 91.787 and a p-value 

<.001. This signifies that school climate significantly influences students' engagement because the probability 

value is less than the 0.05 significance level. The coefficient of determination (R2) of 0.521 indicates that 

52.1% of the variation in students’ engagement can be explained by presence of a respectful environment in 

school, presence of an organized environment in school , and managing ti. Conversely, the remaining 47.9% 

is attributed to other factors not included in the study. 

Consequently, as illustrated in the table, the assumption that there is no domain within the school climate that 

significantly influences students' engagement is rejected in all indicators, namely, presence of a respectful 

environment in school, presence of an organized environment in school, and presence of a safe environment 

in school. 

Table 7. Multiple Regression Analysis of the influence Between School Climate on Students’ Engagement 

School Climate Coefficients t-value p-value 
Decision 

a=0.05 

Presence of a Respectful Environment in School 0.228* 3.767 < .001 
H𝑜 is 

Rejected 

Presence of an Organized Environment in School 0.225* 3.41 <.001 
H𝑜 is 

Rejected 

Presence of a Safe Environment in School 0.381* 6.643 <.001 
H𝑜 is 

Rejected 

Dependent Variable:    Students’ Engagement 

*p<0.05 R=0.722* R2=R=0.521 F-ratio=91.787 p-value< .001 

Multiple Regression Analysis of the Influence of Subjective Well-Being on Students’ Engagement 

Using the Multiple Regression Analysis, the data revealed the calculated F-value of 122.038 and a p-value of 

<.001. This signifies that subjective well-being significantly influences students' engagement because the 

probability value is less than the 0.05 significance level. The coefficient of determination (R2) of 0.660 

indicates that 66% of the variation in students’ engagement can be explained by joy of learning, school 

connectedness, educational purposes, and academic efficacy. Conversely, the remaining 34% is attributed to 

other factors not included in the study. 

Consequently, as illustrated in the table, the assumption that there is no domain within the subjective well-

being that significantly influences students' engagement is rejected in all indicators, namely, joy of learning, 

school connectedness, educational purposes and academic efficacy. 
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Table 7: Multiple Regression Analysis of the Influence of Subjective Well-Being to Students’ Engagement 

Subjective Well-Being Coefficients t-value p-value 
Decision 

A=0.05 

Joy of Learning 0.184* 3.119 0.002 
H𝑜 is 

Rejected 

School Connectedness 0.252* 5.085 <.001 
H𝑜 is 

Rejected 

Educational Purposes 0.276* 4.486 <.001 
H𝑜 is 

Rejected 

Academic Efficacy 0.228* 3.816 <.001 
H𝑜 is 

Rejected 

Dependent Variable:    Students’ Engagement 

*p < 0.05 R= 0.812* R2=0.660 F= 122.038 p-value < 0.001 

DISCUSSIONS 

Level of School Climate   

The result of the study greatly highlights that students’ engagement is highly affected by school climate. These 

findings are in relation to the study of Huayan and Huang (2024), who indicated that a positive school climate, 

particularly strong teacher-student and peer relationships, significantly enhances students' learning abilities. 

The study emphasizes that enhancing school climate can lead to better educational outcomes and recommends 

specific measures for improvement. Positive school climate plays a significant role in school. This notion is 

in relation to the findings of Dysan et al. (2023), which emphasized the crucial role of a respectful school 

environment in shaping students' social and emotional well-being. Such an environment promotes positive 

interactions between students and teachers, fostering mutual respect and understanding. This atmosphere not 

only enhances students' satisfaction but also contributes to better behavior and more effective learning 

experiences. Additionally, it supports the development of morally upright and character-driven individuals, 

preparing them to contribute positively to society. 

In addition, the presence of an organized school environment also yields significant results in improving 

students' engagement. These findings was dependent to the study of Panuykova and Panuykov (2022), 

indicating that an organized school environment significantly contributes to students' psychological well-

being. It enhances their psycho-emotional, personal, and socio-psychological health by fostering a sense of 

order and stability. Additionally, it positively impacts academic outcomes by increasing students' activity, 

satisfaction, and engagement in both social and academic aspects of school life. This comprehensive support 

system creates a foundation for academic success and overall well-being. 

Level of Subjective Well-Being   

In the previous chapter, the study reported the level of subjective well-being of students in Lorenzo S. 

Sarmiento Sr. National High School. It was revealed that subjective well-being was described as high. One of 

the indicator in this variable was described as very high, and the other three were described as high, indicating 

that they generally experience positive emotions, life satisfaction, and a sense of a fulfillment. These findings 

is in relation to the study of Lin (2023), indicating that subjective well-being among high school students is 

significantly correlated with academic satisfaction and engagement, with gratitude and school connection 
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serving as strong predictors of these positive outcomes. These findings suggest that students' emotional well-

being, along with their sense of gratitude and connection to their school, plays a crucial role in shaping their 

overall satisfaction with their academic experiences and their inclination toward helping others. 

Finally, these findings were in relation to the study by Daley et. al, (2024), which underscore the pivotal role 

of school connectedness during the pandemic, emphasizing its protective impact on students’ academic and 

emotional well-being. Among various forms of connectedness, strong relationships with science teachers were 

identified as the most significant predictor of students' science self-efficacy, demonstrating the importance of 

meaningful teacher-student interactions. Qualitative findings revealed that despite the challenges posed by the 

pandemic, schools and teachers actively maintained connections, ensuring students felt supported and 

engaged. These efforts highlight the critical value of fostering school connectedness to enhance self-efficacy, 

resilience, and overall student success, particularly in times of crisis. 

Level of Students’ Engagement   

Presented in the previous chapter are the results regarding to the level of students' engagement as observed 

and reported by the students. The findings revealed that students' engagement was described as high, indicating 

their active participation in learning activities, collaboration with peers, and responsiveness to tasks. This high 

level of students' engagement underscores the importance of fostering interactive and supportive learning 

environments, as engagement is a critical factor in enhancing students' academic performance, motivation, and 

critical thinking skills. 

It is greatly highlighted in the result of the study that students’ engagement is highly affected by school climate 

and subjective well-being. These findings is in relation to the study by Saulė et al. (2024), that identifies several 

challenges students face in adapting to university life. These include difficulties with the academic 

environment, managing information overload, building social relationships, effective communication, and 

maintaining self-esteem. Additionally, students who began their university journey during the pandemic 

reported unique experiences, particularly in terms of reduced engagement and connection compared to their 

predecessors. These findings highlight the need for tailored support systems to address the distinct challenges 

faced by different student cohorts. Similarly, these results corroborates the study conducted by Leung et al. 

(2023), by emphasizing the role of affective engagement in shaping diverse student experiences during 

environmental education. This type of engagement significantly impacts students' interest, curiosity, and 

motivation, which are crucial for fostering a deeper connection to environmental issues. Furthermore, the study 

highlights the intricate relationships between these factors and students' environmental consciousness, as well 

as their intentions and abilities to take meaningful action on behalf of nature. These findings underscore the 

importance of emotionally engaging educational approaches to inspire proactive environmental stewardship. 

Significant Relationship Between School Climate and Students’ Engagement 

The study's results unveiled a significant relationship between the school climate and the students’ 

engagement. The p-value indicated a correlation between these two variables. This correlation suggests that 

as a positive school climate increases, there is a corresponding increase in students' engagement. 

This correlation aligns to Đordić (2020) research, emphasizes the impactful role of a positive school climate 

on students’ engagement. Positive school climate can help enhance students engagement in school. These 

findings aligned to the study conducted by Tabone et al, (2020) by highlighting the importance of school 

climate in encompassing moral, relational, and institutional aspects of school life as perceived by individuals. 

A positive school climate fosters a caring and learning environment, which correlates strongly with students' 

academic progress. Additionally, this correlation was in relation to the study conducted by Mitchell and Wehby 

(2022), which reveals that an organized environment is key to successful classroom management. A variety 

of evidence-based practices exist that increase the likelihood for student success in the classroom. Policies and 

practices can foster a supportive learning environment where children can flourish, it affiliate to the study by 

Colwell et al. (2023), that schools should be havens of safety for everyone, from students to staff and 
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community members. This can help in fostering a more positive, supportive and organized school that can 

help students in improving their engagement in school. 

Significant Relationship Between Subjective Well-Being and Students’ Engagement 

The results of the study revealed a notable relationship between subjective well-being and students' 

engagement. The correlation propound that an increase in subjective well-being corresponds to an increase in 

students' engagement, thereby the null hypothesis between these two variables is rejected and confirming that 

these two variables has significant relationship. This finding enhances our understanding the impact of 

increase in subjective well-being on students' active engagement in school. 

These findings shows that students who experience higher levels of well-being are more likely to be engaged 

in their learning. This findings aligns to the study by Wong et al. (2024), which states that subjective well-

being has a large average relationship to students’ engagement. Students with higher well-being tend to be 

more motivated and invested in their learning, leading to greater effort and active participation in academic 

tasks. The interrelationship between student, educator, and community wellness is captured. The study 

conducted by Seligman (2011) emphasizes these by highlighting importance of experiencing positive feelings, 

being fully engaged in activities, building strong relationships, finding purpose joy in learning, and achieving 

personal goals. 

Subjective well-being is a powerful driver of student engagement, influencing motivation, emotional 

connection, and cognitive engagement. This notion aligns to the Holistic Well-being Model by McCallum and 

Price (2016), which indicates the interplay between learners connectedness in school, activeness in any 

educational purposes, and students’ academic self-efficacy. They described a comprehensive well-being 

approach that puts the learner first. . The model emphasizes the importance of experiencing positive feelings, 

being fully engaged in activities, building strong relationships, finding purpose joy in learning, and achieving 

personal goals. 

Multiple Regression Analysis on the Influence of    School Climate on Students’ Engagement 

The regression analysis investigating the influence of school climate on students’ engagement states that 3 

domains, namely presence of a safe environment in school, presence of an organized environment in school 

and presence of a respectful in school, have a significant impact on students’ engagement. 

These findings is in relation to the study conducted by Sayfulloevna (2023) corroborates these findings by 

pointing out that a safe learning environment was vital for students’ academic and personal growth. This 

exploration also examines the negative effects of an unsafe learning environment on students’ engagement in 

academic. Also, these was highlighted to the study by Merrick et al. (2020), which states that safe 

environments are essential for the healthy growth of children and the well-being of families and communities. 

Students feel more comfortable interacting with their peers, leading to the development of strong and 

supportive friendships. 

Multiple Regression Analysis of the Influence of Subjective Well-Being on Students’ Engagement   

The regression analysis investigating the influence of subjective well-being on students’ engagement states 

that four domains, namely, joy of  learning, school connectedness, educational purposes and academic 

efficacy, have a significant impact on students’ engagement. 

These findings was in relation to the research conducted by is Amjad and Dasti  (2022) aligns with the findings 

of joy of learning, by stating the importance of joy in learning as it capture students' attention, making them 

more focused and attentive in the classroom. When students are genuinely interested in what they are learning, 

they are less likely to be distracted and more likely to absorb information. When students experience joy in 
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learning, they are intrinsically motivated. They are driven by a genuine love of the subject matter, a desire to 

explore new ideas, and a curiosity to understand the world around them. 

CONCLUSION      

Conclusions are drawn based on the results of the study. The study concludes that the level of school climate 

was very high, as well as its indicators, namely, presence of a respectful environment in school, presence of 

an organized environment in school, and presence of a safe environment in school as high. Additionally, the 

study also concludes that the level of subjective well being was high, along with its indicators, namely,  joy of 

learning, school connectedness, academic efficacy, and educational purposes as very high. Moreover, the 

overall level of students engagement was high, encompassing the three domains, namely, behavioral 

engagement, cognitive engagement, and affective engagement as very high. However, the study's findings 

challenge the initial assumption that there is a significant relationship between school climate and student 

engagement. Analysis using Spearman’s rho product moment correlation revealed a very high correlation 

between school climate and student engagement, while subjective well-being demonstrated a high correlation 

with student engagement. 

Contrary to the assumption, the study concludes that school climate and subjective well being have a 

significant relationship and influence on student engagement. The analysis, conducted using average weighted 

mean, Spearman’s Rho correlation, and multiple regression analysis revealed that school climate and 

subjective well-being show a very high relationship with students’ engagement. 
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