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ABSTRACT

This study determined the relationship between inclusive teaching strategies, school system support, and the
academic performance of Learners with Special Educational Needs (LSENSs) in Cordova District, Division of
Cebu Province, for School Year 2025-2026, serving as a basis for a proposed training plan. Employing a
mixed-methods sequential explanatory design, the study surveyed 142 inclusive education teachers and
analyzed the academic records of 51 LSENs. Quantitative data were analyzed using descriptive statistics
(means, standard deviations, frequencies, percentages) and inferential statistics (Spearman rho),. Results
revealed that teachers' use of inclusive strategies was rated "Often" with Collaborative and Peer Learning and
Scaffolding as strengths, while Assistive Tools and Technology was the lowest. School system support was
rated "Agree". All LSENs achieved passing grades, but most were clustered in the Satisfactory and Fairly
Satisfactory ranges. No significant correlation was found between inclusive teaching strategies and LSEN
academic performance, nor between school system support and LSEN academic performance. However, a
significant correlation existed between school system support and teachers' use of inclusive strategies. The
study concluded that current inclusive practices and support systems are not significant direct predictors of
LSEN academic performance, necessitating a comprehensive training plan addressing assistive technology,
tiered assignments, inclusive assessment, fading supports, peer tutoring, and systemic advocacy.

Keywords: Special Education, Inclusive Teaching Strategies, School System Support, Academic Performance,
Training Plan, Cordova, Cebu, Philippines

INTRODUCTION

Inclusive education represents a fundamental shift in educational philosophy, ensuring that learners with
Special Educational Needs (LSENs) are integrated into mainstream classrooms rather than segregated into
separate learning environments (Vistar et al., 2024). This paradigm emphasizes the principles of diversity,
equity, and participation, aiming to create learning environments that accommodate the unique needs of every
student (Garg, 2024). Central to this vision is the preparedness of teachers, as their ability to adapt instructional
methods and classroom management practices to accommodate diverse needs determines the success of
inclusive education (Savior et al., 2025). Despite the global push for inclusivity, the educational landscape for
students with special educational needs continues to face significant challenges in creating effective learning
environments, particularly regarding the adequacy of pedagogical strategies and support mechanisms
(Damyanov, 2024).

Globally, the implementation of inclusive education is recognized as a vital approach to serving children with
educational needs within mainstream classrooms, yet it necessitates a comprehensive curriculum and
specialized teaching strategies to address learning, physical, and developmental abilities effectively (Catoto &
Mantawil, 2023). However, research indicates that mere physical integration without adequate pedagogical
preparation can lead to exclusion, as mainstream schools often lack the specific resources and teacher training
required to provide a truly inclusive response (Rodriguez-Oramas et al., 2021). Inclusive education has become

Page 668
www.rsisinternational.org


http://www.rsisinternational.org/
https://doi.org/10.47772/IJRISS.2026.100600050

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOL: 10.47772/1JRISS | Volume X Issue VI June 2026

a cornerstone of educational reforms, yet schools frequently encounter barriers such as inadequate resources
and limited parental involvement that impede the full realization of this goal (Beltran et al., 2025).

In the Philippine context, the Department of Education has institutionalized inclusive education through
policies that mandate the accommodation of learners with disabilities in regular schools, yet the practical
execution of these mandates often encounters systemic hurdles such as resource constraints and varying levels
of teacher preparedness (Beltran et al., 2025). The enactment of Republic Act 11650 in March 2022 marks a
significant legislative advancement by mandating that no learner be denied admission on the basis of disability
and establishing Inclusive Learning Resource Centers in all school districts to ensure reasonable
accommodations and individualized educational programs (Factor & Saenz, 2025). However, the
operationalization of this law faces significant delays, as the Implementing Rules and Regulations were only
signed approximately two years later, leaving many of its detailed provisions inoperative for several school
years (Aquino et al., 2026). This implementation gap has resulted in uneven support mechanisms across
divisions, with the Special Education Fund remaining underutilized and many schools lacking functioning
SPED programs or trained personnel to address the specific needs of learners with disabilities (Aquino et al.,
2026).

At the local level, the Cordova District within the Division of Cebu Province mirrors these national and global
challenges, as the increasing enrollment of LSENs necessitates a rigorous examination of current instructional
practices. The district’s current educational landscape reveals a critical need to understand how teachers
navigate the requirements of inclusive classrooms, particularly given the reported disparities in resource
allocation and professional development opportunities that affect the delivery of specialized
instruction. Prevailing concerns from teachers’ experiences include heavy class sizes with multiple disability
categories in a single classroom, lack of structured co-teaching models, minimal access to adapted learning
materials, and insufficient time to prepare individualized education plans (IEPs). Many general education
teachers express feeling unprepared and unsupported, often resorting to trial-and-error methods rather than
evidence-based inclusive teaching strategies.

Compounding these teacher-related difficulties are prevailing issues of regressive academic
performance among LSENs. Despite physical inclusion in regular classrooms, anecdotal and preliminary
school-level data from Cordova District suggest that LSENs consistently score below mastery level in core
subjects, have higher rates of repetition and absenteeism, and demonstrate minimal academic gains compared
to their peers without disabilities. This stagnation in performance raises a critical question: does current
inclusive practice merely constitute “placement without progress,” where LSENs are present in the classroom
but not genuinely learning?

Given these intersecting challenges, a clear research gap emerges. While existing literature has separately
examined inclusive teaching strategies, school system support, or academic performance of LSENs, very few
studies have quantitatively investigated the combined predictive power of these two variables—teaching
strategies and system support—on LSEN academic outcomes within a single district in the Philippines.
Moreover, the persistent systemic issues (delayed policy implementation, underutilized SPED funds, lack of
structured monitoring mechanisms, and absence of a localized training framework) have created a situation
where no empirical model exists to guide Cordova District on which specific strategies or support components
most strongly predict LSEN academic success. Without such evidence, interventions remain fragmented and
ineffective.

Therefore, this study intends to determine the inclusive teaching strategies and school system support as
predictors of academic performance among LSENs at Cordova District, Division of Cebu Province for School
Year 2025-2026, and to use these findings as the basis for a proposed, context-responsive Training Plan for
teachers and school leaders.

Statement of the Problem

This study aimed to determine the inclusive teaching strategies and school system support as predictors of
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academic performance among Learners with Special Educational Needs (LSENs) at Cordova District, Division
of Cebu Province, for School Year 2025-2026, as a basis for a proposed Training Plan.

Specifically, it sought to answer the following sub-problems:

1. What are the levels of teachers' use of inclusive teaching strategies in terms of the following:
1.1. differentiated instruction;

1.2. multisensory and active learning;

1.3. scaffolding and task simplification;

1.4 collaborative and peer learning;

1.5 use of assistive tools and technology; and

1.6. inclusive assessment practices?

2. What is the level of school system support as perceived by teachers?

3. What is the academic performance level of Learners with Special Educational Needs?

4. Is there a significant relationship between the:

4.1 teachers' use of inclusive teaching strategies and school system support;

4.2 teachers' use of inclusive teaching strategies and the academic performance of LSENs; and

4.3 school system support and academic performance of LSENs?

METHODOLOGY

This part showed the specific procedures or techniques used to identify, select processes, and analyze
information. It includes the research method, the environment, the respondents, and the instruments used.

This study employed a mixed-methods research design utilizing a sequential explanatory approach, beginning
with quantitative data collection and analysis followed by qualitative exploration to provide a comprehensive
understanding of the research problem. The quantitative component used a descriptive-correlational design to
describe the demographic profile of teachers, their level of use of inclusive teaching strategies across six
domains (Differentiated Instruction, Multisensory and Active Learning, Scaffolding and Task Simplification,
Collaborative and Peer Learning, Use of Assistive Tools and Technology, and Inclusive Assessment
Practices), the academic performance of learners with SEN, and the level of school support, while also
determining the significance of the relationship between the use of inclusive strategies and learner academic
performance. The qualitative component employed a phenomenological approach to explore the lived
experiences, insights, challenges, and reflections of teachers regarding the implementation of inclusive
education through their responses to open-ended questions, and the integration of these methods ensured that
the statistical findings were enriched and explained by the personal narratives of teachers, leading to a more
holistic and contextualized understanding that served as a robust foundation for the proposed training plan.

This study was conducted in the schools of Cordova District under the Division of Cebu Province. These
schools are located within the Municipality of Cordova with one Integrated school located on Gilutongan
Island. The topography of the schools is generally plain and rocky. Tricycles and motorcycles serve as the
primary means of transportation for reaching the schools. The Cordova District Office shares its location with
Cordova Central School in Poblacion, Cordova, Cebu, which serves as the administrative center of the district.
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The study involves the public elementary and secondary schools in the district, including Cordova Central
School; Alegria Elementary School; Bangbang Elementary School; Buagsong Elementary School; Catarman
Elementary School; Cogon Elementary School; Day-as Elementary School; Gabi Elementary School; Ibabao
Elementary School; Pilipog Elementary School; San Migiuel Elementary School; Alegria National High
School; Ibabao National High School; Pilipog National High School; Cordova National High School; and
Gilutongan Integrated School.

The respondents of this study were one hundred forty-two (142) inclusive education receiving teachers from
Cordova District, Division of Cebu Province for School Year 2025-2026. They were selected using purposive
sampling, a non-probability sampling technique where participants were chosen based on specific criteria
relevant to the research objectives. The primary criterion for inclusion in this study was that the teacher must
have at least one learner with special educational needs (SEN) in their current class, ensuring that they had
direct experience in implementing inclusive teaching strategies. This purposive selection was essential to
guarantee that the data gathered on the use of inclusive strategies, the academic performance of learners with
SEN, and the teachers' personal insights and reflections came from individuals who were actively engaged in
inclusive education practices. The sample of 142 teachers represented a significant portion of the total teacher
population of 472, providing a comprehensive and representative perspective on the state of inclusive
education within the district.

However, out of the 142 collected teacher responses, only 51 were found to contain complete information for
all variables required for the correlational analyses. Specifically, some teacher respondents provided their
survey responses on inclusive teaching strategies and school system support but did not supply complete
academic grade data for their identified LSENs, while others supplied grade data that could not be reliably
matched to specific teacher responses due to the anonymous data collection protocol. The remaining responses
were excluded from the paired correlational analyses due to incomplete or insufficiently filled data, which
could compromise the validity, reliability, and integrity of statistical findings when examining relationships
between variables. This decision to exclude incomplete responses is a standard data-cleaning procedure in
research to ensure that only high-quality and usable data are subjected to statistical analysis.

The primary data-gathering instrument for this study was a questionnaire adapted from the research of Sharma
et al., (2021) titled "Measuring the use of inclusive practices among pre-service educators: A multi-national
study," published in Teaching and Teacher Education. The original instrument was designed to measure pre-
service teachers' use of inclusive practices across multiple countries, consisting of 30 items that assessed four
key constructs: differentiated instruction, collaboration, classroom management, and assessment
accommodations. For this study, the items were modified to fit the local context of Cordova District and the
specific needs of the research.

The questionnaire was designed to gather data on the teachers’ use of inclusive teaching strategies, the
academic performance of learners with SEN, and the level of school support. It was composed of five (5) parts:

Part 1 focused on the demographic profile of the teacher-respondents, including age, sex, grade level handled,
position title, highest educational attainment, years of teaching experience, number of learners with SEN in
class, and formal training background.

Part 2 assessed the levels of teachers' use of inclusive teaching strategies. This part was adapted from the
instrument developed by Sharma et al. (2021). The adapted version consisted of thirty (30) statements grouped
into six (6) subscales: (1) Differentiated Instruction, (2) Multisensory and Active Learning, (3) Scaffolding and
Task Simplification, (4) Collaborative and Peer Learning, (5) Use of Assistive Tools and Technology, and (6)
Inclusive Assessment Practices. Respondents rated their frequency of use on a 5-point Likert scale, where 5 =
Always, 4 = Often, 3 = Sometimes, 2 = Rarely, and 1 = Never.

Part 3 measured the level of school and system support as perceived by the teachers. This part consisted of ten
(10) statements that described the availability of resources, professional development, and administrative
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support for inclusive education. Respondents rated their agreement on a 5-point Likert scale, where 5 =
Strongly Agree, 4 = Agree, 3 = Neutral, 2 = Disagree, and 1 = Strongly Disagree.

Part 4 gathered the academic performance level of learners with SEN. Teachers were asked to provide the
average grades of their learners with SEN in the subjects of English, Filipino, Mathematics, Science,
EsP/Values Education, Araling Panlipunan, MAPEH, TLE, and their General Average.

Part 5 contained open-ended questions designed to gather qualitative insights from teachers regarding their
experiences, the strategies they found most effective, and the challenges they faced in implementing inclusive
education.

RESULTS AND DISCUSSIONS

This section presents, analyzes, and interprets the data gathered from respondents, following the sequential
order of the specific sub-problems.

Levels Of Teachers' Use Of Inclusive Teaching Strategies

The six dimensions of inclusive teaching strategies, differentiated instruction, multisensory and active learning,
scaffolding and task simplification, collaborative and peer learning, assistive tools and technology, and
inclusive assessment practices were deliberately identified for empirical scrutiny in this study because they
represent the most empirically supported, classroom-level pedagogical practices that directly address the
diverse learning needs of LSENSs.

Table 1 Differentiated Instruction

Indicators Mean | SD VD
I provide different versions of tasks (e.g. simpler vs. more complex) to match | 3.90 0.78 OFT
students’ abilities.

I assign varied activities based on students’ readiness levels, interests, and | 3.92 0.82 OFT

learning profiles.
I adjust the amount of work or difficulty of tasks for students with educational | 4.02 0.84 OFT
needs.
I use tiered assignments so that all students work on the same concept but at | 3.61 0.83 OFT
different levels
I allow students to choose how they demonstrate their learning (e.g., written, | 4.00 0.69 OFT
oral, project).
Overall 3.89 0.80 OFT

Legend: 4.20-5.00 Always (ALW); 3.40-4.19 Often (OFT); 2.60-3.39 Sometimes (SME); 1.80-2.59 Rarely
(RRE); 1.00-1.79 Never (NVR)

The overall mean score for differentiated instruction is 3.89 (SD = 0.80), which falls within the descriptive
range of “Often” (OFT). Among the five indicators, the highest mean is for “I adjust the amount of work or
difficulty of tasks for students with educational needs” (M = 4.02, SD = 0.84), followed closely by “I allow
students to choose how they demonstrate their learning” (M = 4.00, SD = 0.69). The lowest mean among the
indicators is for “I use tiered assignments so that all students work on the same concept but at different levels”
(M = 3.61, SD = 0.83), though this still falls within the “Often” range. The relatively moderate standard
deviations (ranging from 0.69 to 0.84) indicate a reasonable consensus among teacher respondents regarding
their practices.

This finding is further supported by the high mean for allowing students to choose how they demonstrate
learning, suggesting a flexible approach to assessment responsive to diverse learning styles and needs (Yessa
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et al., 2023), while the relatively lower mean for tiered assignments points to a potential area for professional
development requiring more sophisticated understanding of curriculum scaffolding (Tupifio et al., 2023).
Although teachers "often" implement differentiated instruction, this nuanced understanding highlights that
while teachers are confident in providing individualized assistance, challenges persist in systematically
aligning lessons with individual learning needs (Calumpang, 2025). This suggests a need for targeted
professional development focusing on advanced differentiation techniques, particularly tiered assignments, to
enhance instructional precision and cater more effectively to varied learning profiles within inclusive
classrooms (Factor & Saenz, 2025). This aligns with findings that while many teachers understand
differentiation as adapting material to student needs, the application of multi-level tasks requires additional
methodological support and deeper pedagogical insight (Yessingeldinov et al., 2022). Moreover, the actual
depth and systematic integration of strategies like tiered assignments can vary, often correlating with teachers'
self-efficacy and access to sustained professional learning opportunities (Pozas et al., 2022; Unal et al., 2022).

Table 2 Multisensory and Active Learning

Indicators Mean |SD | VD
I use visual aids (e.g., charts, diagrams, graphic organizers) to support | 4.47 0.70 | ALW
understanding.

I include hands-on activities or manipulatives to help learners with educational | 4.06 0.88 | OFT
needs grasp concepts.

I integrate movement or physical activities into lessons to maintain engagement. 4.04 0.80 | OFT
I use audio materials (e.g., recorded instructions, audio books) to support students | 3.76 1.05 | OFT
with reading difficulties.

I encourage students to draw, act-out, or build models to represent their | 4.00 0.89 | OFT
understanding.

Overall 4.07 0.90 | OFT

Legend: 4.20-5.00 Always (ALW); 3.40-4.19 Often (OFT); 2.60-3.39 Sometimes (SME); 1.80-2.59 Rarely
(RRE); 1.00-1.79 Never (NVR)

The overall mean score for multisensory and active learning is 4.07 (SD = 0.90), which falls within the
descriptive range of “Often” (OFT). Notably, Indicator 1—*I use visual aids (e.g., charts, diagrams, graphic
organizers) to support understanding”—obtained the highest mean of 4.47, which is the only indicator in this
table that falls under “Always” (ALW). In contrast, Indicator 4—*I use audio materials (e.g., recorded
instructions, audio books) to support students with reading difficulties”—received the lowest mean of 3.76 (SD
= 1.05), which, while still within the “Often” range, also shows the largest standard deviation among all
indicators. This relatively high standard deviation (1.05) suggests considerable variability among teacher
respondents, with some teachers frequently using audio supports while others rarely or only sometimes do so.
The remaining indicators—hands-on activities (M = 4.06), movement integration (M = 4.04), and student
representation through drawing or acting (M = 4.00)—all cluster closely around the overall mean.

The observed variance in multisensory strategy implementation, particularly the discrepancy between high
visual aid usage and lower audio material integration, suggests that while teachers are adept at readily available
visual supports, there is a clear need for enhanced professional development in diversifying sensory modalities
to cater to heterogeneous learning profiles of students with SEN (Torregosa et al., 2024). This finding
underscores the importance of a systematic, multifaceted approach integrating pedagogical innovation with
adequate support mechanisms, including necessary resources and continuous training for educators to ensure
successful implementation of inclusive practices (Damyanov, 2024; Garcia & Renteria, 2024). The disparities
observed in applying various multisensory approaches highlight a critical area for professional development,
specifically addressing the effective integration of diverse sensory inputs to create a truly inclusive learning
environment (Savior et al., 2025). Emphasizing enhanced teaching methodologies rather than solely focusing
on learners' initial competency levels holds potential for more substantial improvements in student
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achievement, particularly in contexts where cultural and infrastructural elements may influence educational
practices (Khasawneh, 2024). This nuanced understanding of instructional practices is crucial for designing
targeted interventions that bolster teacher self-efficacy and expand their repertoire of inclusive strategies,
ultimately enhancing teachers' capacity to accommodate all abilities inclusively (Alarba, 2023).

Table 3 Scaffolding and Task Simplification

Indicators Mean |SD |VD
I break down complex tasks into smaller, sequential steps. 4.16 0.81 | OFT
I provide clear, step-by-step instructions before starting a new activity. 4.37 0.69 | OFT

I model or demonstrate how to complete a task before asking students to do it | 4.24 0.76 | OFT
independently.
I give worked examples or sample answers to guide learners with educational | 4.33 0.79 | OFT
needs.
I gradually reduce support as students become more independent in completing | 4.02 0.79 | OFT
tasks.
Overall 4.22 0.77 | OFT

Legend: 4.20-5.00 Always (ALW); 3.40-4.19 Often (OFT); 2.60-3.39 Sometimes (SME); 1.80-2.59 Rarely
(RRE); 1.00-1.79 Never (NVR)

The overall mean score for scaffolding and task simplification is 4.22 (SD = 0.77), which falls within the
descriptive range of “Always” (ALW). This is the first inclusive teaching strategy dimension in the study to
achieve an overall “Always” rating. Among the five indicators, three fall under “Always”: providing clear,
step-by-step instructions (M = 4.37, SD = 0.69); giving worked examples or sample answers (M = 4.33, SD =
0.79); and modeling or demonstrating tasks (M = 4.24, SD = 0.76). The indicator “I break down complex tasks
into smaller, sequential steps” obtained a mean of 4.16 (SD = 0.81), which falls just slightly below the
“Always” threshold of 4.20, placing it in the “Often” range. The lowest indicator is “I gradually reduce support
as students become more independent in completing tasks” (M = 4.02, SD = 0.79), also within the “Often”
range. Standard deviations across all indicators are relatively moderate and consistent (ranging from 0.69 to
0.81), suggesting general agreement among teacher respondents regarding their practices.

The findings for scaffolding and task simplification carry both affirming and cautionary implications for
LSENs’ academic performance and the proposed training plan, as the overall "Always" rating indicates that
LSENSs generally receive explicit, structured instruction that reduces anxiety and task avoidance through step-
by-step instructions, worked examples, and modeling. However, the two "Often" indicators—task breakdown
and fading of support—reveal specific gaps, meaning that some LSENs are occasionally presented with tasks
exceeding their cognitive capacity while also missing opportunities to develop learner autonomy due to
consistent rather than gradually reduced support. This lack of systematic task breakdown leads to frustration
and incomplete work, while the failure to fade support risks creating dependency on prompts and cues instead
of fostering self-regulation and independent problem-solving skills. The proposed training plan must therefore
include modules on systematic task analysis and practical strategies such as "help cards," gradual release of
responsibility ("I do, we do, you do"), and self-monitoring checklists to ensure support is intentionally
calibrated and faded within the zone of proximal development. Without this emphasis, LSENs may become
proficient at following teacher directions yet remain underprepared for higher education or workplaces where
scaffolds are not pre-arranged, compromising long-term outcomes like employment and independent living.

Table 4 Collaborative and Peer Learning

Indicators Mean | SD | VD

I organize students into small, mixed-ability groups to work together on tasks. 425 10.80 | ALW
I use peer tutoring or buddy systems where stronger students support those with | 4.20 | 0.80 | ALW
learning disabilities.
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I encourage students to discuss ideas and explain concepts to one another. 425 10.74 | ALW
I assign group roles (e.g., leader, recorder, checker) to ensure all students | 4.20 | 0.80 | ALW
participate.
I provide clear guidelines for group work so that learners with educational needs | 4.37 | 0.72 | ALW
can contribute meaningfully.
Overall 425 10.77 | ALW

Legend: 4.20-5.00 Always (ALW); 3.40-4.19 Often (OFT); 2.60-3.39 Sometimes (SME); 1.80-2.59 Rarely
(RRE); 1.00-1.79 Never (NVR)

The overall mean score for collaborative and peer learning is 4.25 (SD = 0.77), which falls within the
descriptive range of “Always” (ALW). Remarkably, all five indicators in this dimension achieved mean scores
within the “Always” range, with none falling below the 4.20 threshold. The highest indicator is “I provide
clear guidelines for group work so that learners with educational needs can contribute meaningfully” (M =
4.37, SD = 0.72). Two indicators—organizing mixed-ability groups and encouraging student discussion—both
obtained a mean of 4.25 (SD = 0.80 and 0.74, respectively). The lowest indicators, though still within
“Always,” are peer tutoring/buddy systems and assigning group roles, both with a mean of 4.20 (SD = 0.80).
Standard deviations across all indicators are consistently moderate (ranging from 0.72 to 0.80), indicating
relatively high consensus among teacher respondents regarding their practices, with no single indicator
showing extreme variability.

The robust implementation of collaborative and peer learning strategies, evidenced by high mean scores across
all indicators, underscores a pedagogical environment conducive to fostering inclusive educational practices
within the district, aligning with contemporary theories emphasizing collaborative frameworks for enhancing
engagement and learning outcomes for diverse learners (Dicdiquin et al., 2025; Bernstein, 2022). This
pervasive adoption reflects positive teacher disposition towards inclusive education and highlights potential for
improved communication, social skills, and academic outcomes for LSENs, while consistent standard
deviations suggest uniform application across the teaching cohort indicating systemic rather than isolated
commitment (Cagatan & Quirap, 2024). Such structured collaboration is critical for creating an environment
where LSENs feel capable and empowered, mitigating academic and social stressors associated with learning
disabilities, while also facilitating differentiated instruction by enabling teachers to tailor tasks and support
mechanisms within group activities (Alnajar, 2025; Nisa & Safeek, 2025). This focus on collaborative learning
is congruent with findings highlighting benefits of group work and peer interaction in inclusive classrooms for
promoting active learning, social integration, and effectively removing barriers to participation by
accommodating variability among learners rather than focusing solely on individual deficits (Duka et al., 2024;
Lopez et al., 2025). This consistent application of collaborative learning techniques across the district suggests
teachers are actively engaged in creating an inclusive environment that benefits all students, especially LSENS,
by facilitating both academic and social development (W, 2026).

Table S Use of Assistive Tools and Technology

Indicators Mean | SD VD

I allow students to use text-to-speech or speech-to-text tools during reading or | 3.55 | 0.97 | OFT
writing tasks.
I incorporate digital organizers, templates, or fillable worksheets to support weak | 3.78 | 0.99 | OFT
writers.
I use educational apps or software that provide immediate feedback for learners | 3.59 | 1.04 | OFT
with educational needs.
I provide highlighters, colored overlays, or large-print materials to aid reading | 3.88 | 0.97 | OFT
comprehension.
I encourage the use of timers, checklists, or planners to help students manage | 3.80 | 0.98 | OFT
tasks and deadlines.
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| Overall 1372 1099 |OFT |

Legend: 4.20-5.00 Always (ALW); 3.40-4.19 Often (OFT); 2.60-3.39 Sometimes (SME); 1.80-2.59 Rarely
(RRE); 1.00-1.79 Never (NVR)

The overall mean score for the use of assistive tools and technology is 3.72 (SD = 0.99), which falls within the
descriptive range of “Often” (OFT). This is the lowest overall mean among all inclusive teaching strategy
dimensions examined in the study thus far, notably lower than differentiated instruction (3.89), multisensory
learning (4.07), scaffolding (4.22), and collaborative learning (4.25). Among the five indicators, the highest
mean is for providing low-tech tools such as highlighters, colored overlays, or large-print materials (M = 3.88,
SD = 0.97), followed by the use of timers, checklists, or planners (M = 3.80, SD = 0.98) and digital organizers
or templates (M = 3.78, SD = 0.99). The lowest indicator is allowing the use of text-to-speech or speech-to-text
tools (M = 3.55, SD = 0.97). Educational apps or software that provide immediate feedback also received a
relatively low mean (M = 3.59, SD = 1.04), which also has the largest standard deviation among all indicators,
indicating substantial variability in teacher practices, some use such tools frequently, others rarely or never.

The finding that assistive tools and technology received the lowest overall rating among inclusive teaching
strategies carries urgent implications, as low use of text-to-speech and speech-to-text means LSENs with
reading and writing disabilities are experiencing chronic, preventable academic failure not due to lack of
intelligence but lack of basic curriculum access tools. The proposed training plan must prioritize assistive
technology as a non-negotiable component, addressing both available free or low-cost tools (e.g., Google
Read&Write, voice typing) and classroom management strategies for using AT without disrupting peers. The
preference for low-tech tools over high-tech AT suggests teachers may be unaware of the evidence base for
digital AT or hold misconceptions about complexity, so training should include demonstration lessons where
teachers experience text-to-speech from the perspective of a student with dyslexia to build empathy. The large
standard deviation for educational apps implies significant inequity across classrooms, requiring a school
system support component that advocates for a centralized assistive technology repository. Without these
interventions, LSENs will continue to face the "assistive technology gap" defined by the World Health
Organization, which directly translates into gaps in academic performance, school completion, and life
outcomes.

The observed lower mean for assistive tools and technology compared to other pedagogical approaches
indicates a potential gap in effectively integrating technology-mediated accommodations for LSENs in
Cordova District, suggesting that while the importance of assistive technology is recognized, practical
implementation may be hampered by insufficient access, inadequate teacher training, or systemic resource
limitations (Parraga et al., 2025; Wulandari et al., 2024). This is further supported by findings that despite
teachers' digital literacy, technology integration is often hindered by a lack of specialized assistive
technologies and limited professional development, aligning with broader research suggesting assistive
technology often remains a marginal rather than central component of inclusive education (Lustica et al., 2025;
Carrim & Bekker, 2022). The reliance on low-tech tools compared to more sophisticated digital applications
further underscores a potential deficit in availability, teacher proficiency, or perceived utility of advanced
assistive technologies, particularly for tools like text-to-speech and educational apps (Santillan et al., 2024;
Layachi & Pitchford, 2024). The observation that 30% of schools increased their use of assistive devices while
31% required additional resources highlights a prevalent challenge in resource allocation and infrastructure
development, emphasizing the imperative for targeted professional development initiatives (Lordos et al.,
2023). Considering that many educators report being only "somewhat prepared" to integrate assistive
technologies effectively, the training plan must address this gap through enhanced infrastructure, strategic
implementation, and capacity-building to maximize benefits of such technologies in fostering equitable access
to learning (Khalil & Hantira, 2022).

Table 6 Inclusive Assessment Practices

Indicators Mean |SD | VD
I provide extended time for learners with educational needs during tests or quizzes. | 4.20 0.80 | ALW
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I allow alternative assessment formats (e.g., oral exam, portfolio, project) for | 4.08 0.89 | OFT
learners with educational needs.
I reduce the number of test items or questions for students who need more | 3.82 0.95 | OFT

manageable assessments.
I give clear and simplified directions on tests to support students with reading | 4.27 0.78 | ALW
difficulties.
I use rubrics that highlight progress and effort, not only final scores, for learners | 4.04 0.94 | OFT
with educational needs.
Overall 4.08 0.88 | OFT

Legend: 4.20-5.00 Always (ALW); 3.40-4.19 Often (OFT); 2.60-3.39 Sometimes (SME); 1.80-2.59 Rarely
(RRE); 1.00-1.79 Never (NVR)

The overall mean score for inclusive assessment practices is 4.08 (SD = 0.88), which falls within the
descriptive range of “Often” (OFT). Two indicators achieved “Always” ratings: providing clear and simplified
directions on tests (M = 4.27, SD = (.78) and providing extended time for LSENs during tests or quizzes (M =
4.20, SD = 0.80). The remaining three indicators fall within the “Often” range, with alternative assessment
formats (M = 4.08, SD = 0.89) and rubrics highlighting progress and effort (M = 4.04, SD = 0.94) clustering
just below the “Always” threshold, while reducing the number of test items (M = 3.82, SD = 0.95) is the
lowest-rated indicator in this dimension. Standard deviations are moderate to slightly elevated, with reducing
test items (SD = 0.95) and progress-focused rubrics (SD = 0.94) showing the greatest variability among teacher
respondents, indicating less consensus on these practices compared to providing extended time or simplified
directions.

The findings for inclusive assessment practices carry profound implications, as the lower ratings for alternative
assessment formats, progress-focused rubrics, and reduced item sets suggest that LSENs are still assessed
primarily through traditional written tests with minor modifications, meaning students with dyslexia or
processing deficits will continue receiving artificially low grades that do not reflect their true understanding.
The proposed training plan must therefore include a paradigm-shifting module on "assessing for learning, not
for format," helping teachers understand that alternative assessments like oral exams, portfolios, and
performance tasks are differently rigorous, not less rigorous, while also providing concrete protocols for
reducing test items without sacrificing content coverage. The high variability in progress-focused rubrics
implies that some teachers have embraced competency-based grading that values growth, while others still rely
on traditional percentage scores that penalize LSENs for starting points below grade level, requiring training
on "growth rubrics" that separately score accuracy, effort, and improvement. The relatively low score for
reducing test items suggests teachers may lack guidance on this practice, so the training plan should offer
strategies such as selecting representative questions or allowing LSENs to choose a subset of questions to
answer. Finally, the training plan must include a strand for school administrators on developing a unified
inclusive assessment policy under RA 11650, with documentation templates like IEP accommodation logs,
because without systemic changes to school-wide grading policies, LSENs will continue to be judged by
assessments never designed for them—a violation of their right to equitable evaluation.

The comparatively lower ratings for alternative assessment formats, progress-focused rubrics, and reducing
test items indicate that teachers may be less inclined to adopt more complex, differentiated assessment
approaches due to a lack of confidence in adapting curriculum and assessment for diverse learning needs,
despite general philosophical agreement on inclusive education (Ahmed, 2022; Chinasa & Adeyinka, 2024;
Olusola, 2025). This observation aligns with findings suggesting that while educators may possess positive
attitudes towards inclusive education, systemic gaps and moderate institutional support often hinder full
implementation of diversified pedagogical and assessment strategies, underscoring the necessity for sustained
professional development and accessible resources (Aldhilan, 2025). The variability in responses for reducing
test items and using progress-focused rubrics further suggests a need for targeted training to achieve greater
consensus and consistent application of these nuanced inclusive assessment practices, as teachers often lack
specific skills to implement individualized education programs effectively in resource-constrained
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environments (Ramirez, 2023; Salarda et al., 2025). This deficiency in specialized knowledge stems from
insufficient exposure to professional development focused on inclusive education, with many educators
receiving only introductory-level training rather than comprehensive, ongoing programs, while the absence of
robust school-level assessment mechanisms and user-friendly guidelines further impedes effective support for
children with disabilities (Hata et al., 2021). Therefore, comprehensive professional development programs are
critical to address this gap, focusing on practical implementation strategies for differentiated instruction and
alternative assessment methods to move beyond superficial accommodations (Gonzaga et al., 2024).

Table 7 Levels of Teachers’ Use of Inclusive Teaching Strategies

Sub-variables 0 SD VD
Differentiate Instruction 3.89 0.80 OFT
Multisensory and Active Learning 4.07 0.90 OFT
Scaffolding and Task Simplification 4.22 0.77 ALW
Collaborative and Peer Learning 4.25 0.77 ALW
Use of Assistive Tool & Technology 3.72 0.99 OFT
Inclusive Assessment Practices 4.08 0.88 OFT
Overall 4.04 0.87 OFT

Legend: 4.20-5.00 Always (ALW); 3.40-4.19 Often (OFT); 2.60-3.39 Sometimes (SME); 1.80-2.59 Rarely
(RRE); 1.00-1.79 Never (NVR)

The overall mean score across all six inclusive teaching strategy dimensions is 4.04 (SD = 0.87), which falls
within the descriptive range of “Often” (OFT). Among the six sub-variables, two achieved “Always” ratings:
Collaborative and Peer Learning (M = 4.25, SD = 0.77) and Scaffolding and Task Simplification (M = 4.22,
SD = 0.77). Four sub-variables fell within the “Often” range: Inclusive Assessment Practices (M = 4.08, SD =
0.88), Multisensory and Active Learning (M = 4.07, SD = 0.90), Differentiated Instruction (M = 3.89, SD =
0.80), and Use of Assistive Tools and Technology (M = 3.72, SD = 0.99). The highest-rated dimension is
Collaborative and Peer Learning (M = 4.25), while the lowest-rated dimension is Use of Assistive Tools and
Technology (M = 3.72). The standard deviations range from 0.77 (Scaffolding and Collaborative Learning) to
0.99 (Assistive Tools and Technology), indicating that teacher practices are most consistent in scaffolding and
collaboration and most variable in the use of assistive technology.

The summary findings carry clear strategic implications, starting with the fact that Collaborative Learning and
Scaffolding have already reached “Always,” meaning the training plan should leverage teachers who excel in
these dimensions as peer mentors rather than providing basic training in these areas. The lowest-rated
dimension, Assistive Tools and Technology (M = 3.72, SD = 0.99), must be the highest priority for
intervention, though training alone is insufficient—school system support must include procurement of
devices, software licenses, and technical infrastructure. Differentiated Instruction (M = 3.89) and Inclusive
Assessment Practices (M = 4.08) occupy a middle ground requiring targeted training on specific sub-skills
such as tiered assignments and alternative assessment formats. The overall “Often” rather than “Always” rating
indicates that Cordova District has not yet achieved UNESCO’s (2017) “full inclusion,” necessitating long-
term sustainability components like Professional Learning Communities and classroom observation protocols.
Finally, the fact that low-resource strategies reached “Always” while resource-dependent strategies scored
lower suggests teachers are doing their best with what they have, so the training plan must include an advocacy
component directed at district leadership for increased resource allocation, without which the gap between
“Often” and “Always” may persist.

Level Of School and System Support As Perceived By Teachers

School and system support was deliberately included as a separate major variable in this study because
inclusive teaching does not happen in a vacuum—teachers' classroom practices are profoundly enabled or
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constrained by administrative leadership, professional development, access to materials, collaborative
structures, and support services.

Table 8 Level of School and System Support as perceived by Teachers

Indicators Mean | SD VD
My school provides regular professional development on inclusive teaching | 3.75 0.84 | AG
strategies for students with learning disabilities.

I receive sufficient teaching materials (e.g., simplified texts, visual aids) and | 3.49 1.03 | AG
assistive resources for students with learning disabilities.

My school leadership encourages collaboration between general and special- | 3.78 1.01 | AG

education teachers.
I feel supported by my colleagues when implementing inclusive teaching strategies. | 4.02 091 | AG
Policies and guidelines in my school clearly support the implementation of | 4.02 095 | AG
inclusive education for students with learning disabilities.
My school has adequate support services (e.g., SPED coordinator, learning | 3.57 096 | AG
resource center) for students with learning disabilities.

The school provides opportunities for regular team planning between general and | 3.49 097 | AG
special-education teachers.

I am encouraged to participate in training or workshops on inclusive assessment | 3.76 1.03 | AG
practices.

The school monitoring system recognizes and values teachers’ efforts in using | 3.76 099 | AG
inclusive teaching strategies.

The school provides sufficient time and space (e.g., resource room, flexible | 3.51 099 | AG

scheduling) to implement inclusive practices for students with learning disabilities.

| Overall 1381 1098 | AG

Legend: 4.20-5.00 Strongly Agree (SA); 3.40-4.19 Agree (AG); 2.60-3.39 Neutral (NU); 1.80-2.59 Disagree
(DS); 1.00-1.79 Strongly Disagree (SD)

The overall mean score for school and system support as perceived by teachers is 3.81 (SD = 0.98), which falls
within the descriptive range of "Agree" (AG). Among the ten indicators, the highest means are for "I feel
supported by my colleagues when implementing inclusive teaching strategies" (M = 4.02, SD = 0.91) and
"Policies and guidelines in my school clearly support the implementation of inclusive education" (M = 4.02,
SD = 0.95), both at the upper boundary of the "Agree" range, just below "Strongly Agree" (4.20). The lowest
means are for "I receive sufficient teaching materials and assistive resources" (M = 3.49, SD = 1.03) and "The
school provides opportunities for regular team planning between general and special education teachers" (M =
3.49, SD = 0.97). Also notably low are "The school provides sufficient time and space to implement inclusive
practices" (M = 3.51, SD = 0.99) and "My school has adequate support services (e.g., SPED coordinator,
learning resource center)" (M = 3.57, SD = 0.96). Standard deviations are relatively high across most
indicators, with five indicators having SDs at or above 0.96, indicating substantial variability in teacher
perceptions—some teachers feel supported, while others do not. The highest standard deviation is for "I
receive sufficient teaching materials and assistive resources" (SD = 1.03) and "I am encouraged to participate
in training on inclusive assessment practices" (SD = 1.03), suggesting significant inequity in resource
distribution and encouragement across different schools or grade levels within the district.

This aligns with previous research indicating that teachers often hold favorable attitudes toward inclusive
education despite acknowledging systemic challenges, yet the notably lower means for material resources,
regular team planning, and adequate support services highlight specific areas where implementation faces
significant structural impediments (Agai et al., 2025; Tunggamos et al., 2025). Such disparities in resource
allocation and professional collaboration can lead to significant variability in the quality of inclusive education
provided, as the high standard deviations observed across several indicators underscore a heterogeneous
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teacher experience where some perceive strong collegial support while others contend with insufficient
resources and limited collaborative opportunities (Kurteshi & Zymberi, 2025; Alarba, 2023). This variability
suggests that while the overarching policy framework may be perceived positively, its practical
implementation is inconsistent, pointing to a need for more uniformly applied support mechanisms and
resource distribution to prevent hindrance of a holistic pedagogical framework necessary for both academic
and social development (Savior et al., 2025; W, 2026). A significant proportion of educators continue to report
feeling inadequately equipped to effectively implement inclusive policies, expressing concerns about their
understanding and confidence in teaching students with diverse learning needs, resonating with findings that
highlight the critical need for continuous training, resource enhancement, and stronger administrative support
(Esengulova et al., 2025; Charli et al., 2022). This deficit in practical application is further exacerbated by
insufficient professional development opportunities, lack of practical exposure to diverse learners during pre-
service teacher training, and systemic barriers including policy-practice gaps and inadequate resource
allocation, which contribute to uneven implementation of inclusive education policies at the school level
(Dimri, 2025; Chaudhary & Chaudhary, 2025).

Academic Performance Level of Learners with Special Educational Needs (Sen)

Academic performance was deliberately included as the dependent variable in this study because it represents
the ultimate outcome of inclusive education—the extent to which LSENs are actually learning and achieving
within the general education setting, rather than merely surviving.

Table 9 Academic Performance of LSENs

Grading Scale Descriptive Rating f %
90— 100 Outstanding (O) 1 1.96
85 -89 Very Satisfactory (VS) 12 23.53
80 — 84 Satisfactory (S) 25 49.02
75—-79 Fairly Satisfactory (FS) 13 25.49
Below 75 Did Not Meet Expectation (DNME) 0 0.00
Overall 51 100.00

Based from Standard Grading Scale (as per DepEd Order No. 8, s. 2015)

A total of 51 LSENs were included in the academic performance data. The largest proportion of LSENs—25
out of 51, or 49.02% —falls within the Satisfactory (S) range of 80—84. The second largest group is Fairly
Satisfactory (FS) with 13 LSENs (25.49%), followed by Very Satisfactory (VS) with 12 LSENs (23.53%).
Only 1 LSEN (1.96%) achieved an Outstanding (O) rating of 90—100. Notably, no LSEN (0%) fell into the Did
Not Meet Expectation (DNME) category below 75. The distribution is clustered in the middle to lower-middle
ranges of the grading scale, with 74.51% of LSENs (Satisfactory and Fairly Satisfactory combined) earning
grades between 75 and 84, while only 25.49% earned Very Satisfactory or Outstanding ratings (85 and above).
There are no LSENSs in the failing category.

The distribution showing 74.51% of LSENs concentrated in the Satisfactory and Fairly Satisfactory ranges
(75-84) reveals a potential ceiling effect in academic achievement, suggesting that while inclusive strategies
may effectively prevent failure, they might not universally foster optimal academic flourishing for all LSENs
(Cagatan & Quirap, 2024; Nisa & Safeek, 2025; Chinasa & Adeyinka, 2024). This outcome underscores the
necessity of moving beyond mere prevention of failure towards strategies that actively promote higher
academic achievement, particularly through differentiated instruction and Universal Design for Learning to
facilitate greater academic growth within mainstream environments (Calumpang, 2025; Aftab et al., 2024).
The clustering around lower passing grades suggests that while inclusive practices are effectively mitigating
academic marginalization, they may not yet be optimally facilitating comprehensive academic development,
necessitating more refined individualized pedagogical approaches beyond basic inclusion to foster higher-order
learning (Raguindin et al., 2021; Garcia & Renteria, 2024). To achieve this, it is crucial to implement advanced
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instructional techniques such as differentiated instruction and personalized learning plans, which are often
challenging to apply effectively due to resource constraints and inadequate teacher training, underscoring the
need for robust teacher preparation and continuous professional development (Calumpang, 2025; Montales,
2026). Such professional development initiatives should focus on equipping educators with diverse
pedagogical strategies including effective scaffolding techniques, collaborative planning, and differentiated
instruction, while addressing gaps in teachers' knowledge and skills through targeted capacity building and
supportive educational environments (Espiritu & Abao-an, 2025).

Test Of Significance on the Relationship Between Teachers' Use of Inclusive Teaching Strategies, School
System Support, And Academic Performance of Lsens

This correlative probe between teachers' use of inclusive teaching strategies, school system support, and the
academic performance of LSENs was deliberately included because it addresses the most fundamental
question underlying inclusive education: whether inclusive teaching practices actually translate into
measurable academic gains for learners with special educational needs.

Table 10 Correlative Inference between Teachers’ Use of Inclusive Teaching Strategies and School
System Support

Variables under inference | Comp. rho | Strength of | p-value | Decision | Remarks

Correlation
Differentiate  Instruction | 0.617 Strong 0.000 Reject H° | With significant correlation
and  School  System
Support
Multisensory & Active | 0.374 Weak 0.007 Reject H® | With significant correlation

Learning and  School
System Support
Scaffolding &  Task | 0.370 Weak 0.008 Reject H® | With significant correlation
Simplification and School
System Support
Collaborative &  Peer | 0.432 Moderate 0.002 Reject H° | With significant correlation
Learning and  School
System Support
Use of Assistive Tool & | 0.623 Strong 0.000 Reject H® | With significant correlation
Technology and School
System Support
Inclusive Assessment | 0.500 Moderate 0.000 Reject H° | With significant correlation
Practices and  School
System Support

*Significant at p<0.05 (two-tailed)

The findings indicate that the extent to which teachers employ inclusive teaching strategies is significantly
associated with the level of school system support available. The strongest correlations for differentiation of
instruction and assistive technology suggest that these particular strategies are most dependent on or closely
aligned with systematic support from the school, such as resource availability, administrative backing, and
professional development. Conversely, the weaker yet significant correlations for multisensory learning and
scaffolding imply that while these strategies benefit from school support, they may be more readily
implemented by teachers independently, even in less supportive environments. Overall, the table underscores
that inclusive teaching does not occur in a vacuum; rather, it is consistently and positively linked to the broader
school system's capacity to provide structural, material, and logistical support.

The strong positive correlations highlight that robust school system support is crucial for the effective
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implementation of certain inclusive strategies, particularly those involving specialized resources like assistive
technology and tailored pedagogical approaches like differentiated instruction (Damyanov, 2024). Conversely,
strategies such as multisensory learning and scaffolding, while benefiting from support, may possess greater
inherent flexibility for teacher-initiated deployment in varying resource contexts (W, 2026). This suggests a
nuanced relationship where the efficacy of certain inclusive practices is heavily contingent on systemic
institutional backing, whereas others are more adaptable to the individual agency of educators (Tunggamos et
al., 2025). This distinction implies that optimizing educational outcomes for learners with special educational
needs necessitates a dual approach: fortifying systemic support structures for resource-intensive interventions
while simultaneously empowering teachers with professional development to effectively implement more
adaptable strategies (Torregosa et al., 2024). Such comprehensive strategies, encompassing both robust
systemic provisions and adaptable teacher-led approaches, are recognized as fundamental for fostering
academic and social growth among learners with special educational needs (Entero, 2025). Furthermore, this
interplay between institutional support and pedagogical implementation directly impacts the child development
and overall academic outcomes of learners with special educational needs, underscoring the importance of
tailored interventions and a supportive learning environment (Vistar et al., 2024). Empirical evidence suggests
that technology-supported learning environments significantly benefit students with special educational needs,
both within and beyond periods of educational disruption (Hosni et al., 2023). These findings underscore the
critical need for an integrated approach that prioritizes both the provision of adequate institutional support and
targeted professional development for educators, thereby enhancing their self-efficacy in implementing
inclusive practices (Letzel-Alt et al., 2022; Maurer et al., 2021).

Table 11 Correlative Inference between Teachers’ Use of Inclusive Teaching Strategies and Academic
Performance of Learners with SEN

Variables under | Comp. | Strength of | p-value | Decision Remarks
inference rho Correlation
Differentiate Instruction | 0.266 Weak 0.059 Fail to reject Ho No significant correlation
and Acad. Performance
Multisensory & Active | 0.236 Weak 0.095 Fail to reject Ho No significant correlation
Learning and Acad.
Performance
Scaffolding & Task | 0.249 Weak 0.078 Fail to reject Ho No significant correlation
Simplification and
Acad. Performance
Collaborative & Peer | 0.286 Weak 0.042 Fail to reject Ho No significant correlation
Learning and Acad.
Performance

Use of Assistive Tool & | 0.246 Weak 0.082 Fail to reject Ho No significant correlation
Technology and Acad.
Performance

Inclusive  Assessment | 0.322 Weak 0.021 Fail to reject Ho No significant correlation
Practices and Acad.
Performance

*Significant at p<0.05 (two-tailed)

The correlational analysis between the six dimensions of inclusive teaching strategies and the academic
performance of LSENs yielded uniformly weak positive correlation coefficients, ranging from 0.236
(Multisensory & Active Learning) to 0.322 (Inclusive Assessment Practices). All six dimensions produced p-
values above the 0.05 threshold for statistical significance, except for Collaborative & Peer Learning (p =
0.042) and Inclusive Assessment Practices (p = 0.021), which individually fall below 0.05. However, the
overall decision for all six dimensions is "Fail to reject Ho" (the null hypothesis), indicating that no statistically

Page 682
www.rsisinternational.org


http://www.rsisinternational.org/
https://dummy-citation.com/citation?d=z%3A7VjLbhzHFaUdG0iEOPtkVYADxApmhvMgadnIhpYYhJblCKINr6u7b3eXWF3VrKqemc5K3uQLss2H8HOSL8m5VT09MxHjGN54YQsQOY963HvuOefe5rf3J%2B9Z2gZyRuqnMq%2Fputj%2B%2FmLxSSFX59n0rFwtpiu5yKafzOVyurhYXSwyfEbnsrROVcq8T3edDdT%2F4l8ffiguMx%2BczIP4qiZBRZfLoCwOFlqawueyJYFtwoeuIBO82KhQC99SrrDmcL0hKrz46Obqy8eill54IiO8qowqVS5NELS2uuPFwq7JiYD7epLOT0TWBZHXUmsyFXnRkvPKB6GMyB3hfFMJKkvKg1rTBB%2FnuvN4KTS2m%2FitWStnTcMRzpCJwiGIHGH3PlCDI3Kc3gvatto6XMGXt1TIylb8FdJzMlCl8BXSFr5rW%2BuCaAhhGeUb3iED8sKtGSemGA1kRoVArsrggI6vx1kIWzWts2uObAzRdiG3Dc5nNAHSiOhMPMUvh43B4haEzt%2F0Ai84StrKRpkIsrClKBSAcHw34i2GiwGMNQxModaq6KRWf8N3Y3FEi1qiNNdXL%2F3jSUxQekaYMQxI0VgNHAiVAEp8y6ZWeS2wm%2BvEUZFYS8fJpipjyUgIMZvNBP5dFoVKVND95CEEfYczAdbDd%2F%2F7zT%2BcNGBnJUpnGyEL2cZFt9RnVjrcGisDRgB%2B0KIASzi43f2gqsyURgycCPBvbGQOUKGW8MPklI4gXU5za0quIT5DvZCgcvtavbadM9SjNC%2FAFmbr9wQXZzuEjCSZw4xFXOysLBrZDiSqOlyM3Fm5zP5Wcj0ZfA4uKQsAMatEQRoYOA4qSMXcLcaEId7n1G8soHn0aCoud7Di9fVOIgW%2Bvr0%2F%2BaCWg8z7D371s9B%2FFvoPEfqmttDdXaccjTTl6wcMuRzOdhU0LgBA66gmk6qncLwMHfY5WivaTHCjxyE4OQWDQKlplYslKmSQkxgKCghUEWCtqlrjP6Ko7WZI2EL%2F4NsgjCQoLkBDobaIHfnIHJE0FicSAAUZcetYqAO3wGWOsh4lA4ui2jIKjAl4Kivieic0c9hOo3L2spw8SvrsO8ok2bseYh%2F8EfjbjT%2FIhKNlywN2JuC8aGF8R4IHb7AU%2BWNdQxQiPrEKEN2%2BWIzBrmKDPkpNWxVThSyMRxUGjh8rPbcQcNJdW%2Feew50I9gPssa4HfH4ELMJediw0mBc0p1pGmGWsQThn2b9ZxAO8YJnmciuQrpEK4lGpAvF04sAHrYPDkQx3zO3Qz360rgJoccw02GnAqCW8LcMGPo3z8JOrscZ6rMs47bXUncyQIhCoSbd83aHyow%2ByKQjUf5fPnoiZdJCci4YGxh8lwLqwGza43VmJ1iDGkSkPrOEINrIfKgwMK7zn8qYOtzeOn067BN34FijU4mLe1FgwHaMw95MDvfwBYThbQR%2BpYCKohmbiL4A%2FppRYjNyjdR21kQM%2BWvYD9AV4Bta1mLPZG3TsBt%2FRLQYPEsyuw1560C1H4HGMjp4UEQXq0kDao5OUElXi9qHyTke5YmciPuMSj3jLLIsOqVlYdQOzLpinSaIcNUyDD1PML6CDaoN%2BEY%2FYO8B5Jk1q9CAK6zAaZttqJLFraAm4locQhf1vSTuvrdWMHzYzvl1VAe5I3tbioD6eHQNDsRn1sgPJGEwOOt4zRoUwA7pJtEmkm5jec4axAiCUIdaQhLMNpjIRNLAJtgbEcDi56S5fsBLlxg1RpKJkfpsqem5s5WOritt8DupFPFArnC1ZOFjKKlWms12kWokAknoLMEzbNvYZJspYTBYSXC3EcYobyGCAkU3jeDSCOogiYESqBqHEOQUD2Tp1sUSiI%2BsY%2BsxMfA22YIQiLkdsL3E8kcXa8oCQBhpY9jhpTUTDBJsy4Zg0KDikCwyibll3FauE1b1vgcoYu06kiLWF48Ls0T3e9vaZ%2BAx9x3KJvU0hHcadAokEbBju
https://dummy-citation.com/citation?d=z%3ApVbdbiO3FXabFi2CPgSB9sIGJFkayb8Nkm69LtZNdmGsNjDaO4o8M8P1DDkhObJnr7Z9hfamD9EH2Ou%2BSZ6k3%2BGMZNnJBggWsCxpRB6e833f%2BQ7%2F8WHvV47uI3krqwupSrrS939YHUs6Wyg9PjmZnY3n2WI%2BXp0cHY%2Flsc6mi%2BmJymWWO28KY39N37UuUvdZtyQVjbPijYkVnYvJZCK%2BFM9NUG0IeP75hbORbDz%2F%2FE1pgghdiFTLaJTwtDZ0J6SpSYvohNTaUwgi3jmhsMPLSnzXUuDo4Vx8Edrmy9kXh%2FwmbkoZhfQkYknCu4qCcLmIxJX4IIzFX4i%2BTakhTuMlPiosk1YLhGicj6ImVUprQh0EyhKqNBVSsOLOxFKEhpTBVtKtQr4pjCXSQewvL18d9Geoqg1mTUJVMgTvXB2%2BSiekZLMh2RfuTmgngkvx%2BOeGtCxcYRS%2BD8lw0nnVklV9UVJJTbVRI0G1648f9cn3YTStqXJNDaBS6SUFEhVJbwHAV2LZWX5kgrGFANA6Bc69q1Fq6yOhzIbIj3sWwECIrTYURj2kPTfIANiDiQjkImO%2BhbipZCcas3YRyfQMWIdUbNUxNJoq4OL5dG3ynABrNAijd4kRqxYsVsHxjtxBGWnDA6xk18Y7y0Xy%2Bd61RfkIPGOtWyd2RkK5qpIrh2TT1y1sG4R7%2BLi6FlABM6llE%2FmYCB1YV7mim4g3%2BD03ViORIFqrUatyg9CY%2FqQUKUpXGShTpZiQbQOcONRucrmXNd05f9tDtyV65SCvDb8f4%2FSRvHY1GChGTm6iOfSHvd%2BVcsUUqdj95t83ZMSNtMVslInZXxnMF2SLzoilKp2ruOrLTayReIGV70rXilfO1wj9rWXOgondw28jMZ%2FNZtlMXJNrKvr%2B%2FX%2BCeE1Nu6qQO8JdlMbKP4rs7yW9NdgjrtFFLrim7FJpy760pTJJgd%2F0DDnfJSBfQ7XSq5LLvZQe2nm%2BgwHvR%2FxKK7T6z0t39JP5Xjjfc5ba4lxsYBuJT8Lsby3spIiMwmsntcjms9Ofm9pIXNbSVOIOu%2B5OF0dHf5odzyfK1c8Gls8h0R8zUm4Aizz7HoO%2BIFstGfNkZ9evr5Yvn4mihRVUxnKjh8Ej3qF3t6ZAdWN8km9l0I8ytkBK7GfT2fT79%2F8S2TQ7Oti2osR6DJFe%2BoNcnT2k%2B%2BGTUJ6DGAnVJpqTAV23q5ekR8DXNS3yYJpvaMUQbGTC4wBi7971jafbwWSeuvz%2B7GDXajZGN17J8NhqfjAD9rMD4ZAS5gs7BjZvpkKPbD8S2BST%2BXzKSOhNhUN1CRBGF0qntaza5KwlBkRvAeMfmQxwQdDfIBpnOVT%2F1O3SY%2F6dlwVIMIpG%2BsjDoDTNAHIua8MH20IWlDoMo5ddGZBs7Mi1EaexPJrQoQHgiimZZJbDYTuWZTDciz6JJ965MzuejI5AHvhIzJBhfCAbxhjcbjU0wiwDqRJXDTCjZJ67Sj%2BmdPR0sgzYoRE5wR6IR%2FaO8cbKapAEcwfhbwlGM%2FbTM8noHkuSEMHdDQwI61qo90FBwRTW5ADGRp53deMdl7QBEduhnjp13wYsN36YSDtGz23IesOulfQ4FQDtE5wIlbY5jkAe4NK7HHejfjcwNZzniAcP%2BhaHVKY2PTsD1aVBew7FjTeaSTyFAzYKJgZydRiA7GKooEqK2GFycz%2FTa66D5y%2BzS5UWK0x%2B7xqXBCk5nKImco8%2BGXkwmltsHI7fwoeaf3AD69NGG22yZsixFq2XCOCCKrxSq7aeFSMaDGHViUI2yQz6tkTXNp4gftJwub7Ztzih8VzfupOvqUOiGjfLj7Y1LOryFZL9aGs%2B9N1mFcCoG4IlKsiwR7CCFSMR0s%2Bh0gIGejyeZjVAi2CA%2FJXN3Ye9zwrZxtL58B5UNsDpL3ghvelkekKRr9b3v1%2B%2BuPrm2T
https://dummy-citation.com/citation?d=z%3A7VY9bxw3ED0bNmAYSB%2BkIoxUxt3epyzZRQBFkWEnNmDolDhAKt5ydkmJS25I7uk2ldykTZ2fkVJ1%2FkTq%2FJK82buTZdnXJV0aibd8HL5582Z231317nlaJQpO2iOZa3qpVl%2BO1P7%2BdFwUg9F4f28wnU2eDA6Kxf5gMh4fTPan08VoMip8MKVx9%2Bnnxidq7%2Fw1pzwZ78SpSZaeiVNN4sRbEr4Q86aufUhi3sZEVRTGiWOnpcuNK8VhLhVVJsdCG1pSRS4xYl5TbqQVx6rJZRf5K3G4iCnIPD088i4B9%2BzhCeW%2BwhHVQTh0bhtFgq7jB4q%2BCTmJOviliUD1BaKQK5Mmx4iaKIi44QhUGWQV%2ByBeUOD9HJcZ1%2FgmikSsURBgYfhsX0inROGRVweNSZ6T9lYBk3tr5cKHjlkmDpUyvJLWtji2FgvkSIZcCxOx3qRCSiQvjEKCpmgFgQfQS2LaMlFpKHbXGmgQlozizFEQYaouSRCRW1VrCtipIAZ1h7Z5xve16DSLfAFdax0pIecyZo%2FVhQ%2FnV73PtNyI39777VSDb0yNakWTjDW%2FgLIUimIeTM1UB7kPgWwXCzXEjildl5VbUkymRB4C%2BiPpNShqU4sFpQsi4LDBpoQR4B4uT3%2Br%2FFrwmGvv7Ue58JaFno5C%2FPvy90%2BLgITjxlrX6WbiG5mkuKBAAtRwDxIqgq%2B213J1ShkUS4ttE5BSxUaptcnhlQ%2F9wPyVQSnZbZFzuOGuJQqrMvHcOI7GgZckLddcyyQutEHPdI7sIm38djvTjqk2pbatYE%2BwB8MNH37gvb6oPIqyWXNYcN9U5oKsHSyoo35LVfiRUEpI6nEdX9PxVQ0q59%2B3Va7haHQTxUy82ojfqePWdlXi0Q8UWjHH%2BVjAPz60j25X5NiV1kTdF69Z%2FQpQVpWpznNDAGXiBVgs2QDoMUQCAvQlcmgj%2BiFqbCvhvGCnmQK7cM9Od33KObvcAnzkE4sztCFYxaZEsiyG8GwVsU4qikq2wBe2YcLCNwn9zKr8P6P%2B4xllZZ5TjKTQxVRORnhfjWYVSwIFKLx0hb%2Fq3S9lkzTqdGlBAbk978qmRtn4CZkYG7pLid9dq%2F5LJu22w%2BtblIb%2Fo42v30X4Ocf4Q5bF0tumogf19XWvPDA%2BXPXumFqWdCLRG1e9u%2FBkiOkNnnx%2Bqq3cLH%2ByfC6YRcMW%2BhU45WTF%2BKKQlbGtOW1cWcrKR4gKIekQrUIq4NXa%2BxhdvEHJrVlD9Sss4Xq9C61fg1uz6OrFoUFVtTtDH8faOLmGnp3IFh2uxFG2M%2FiRRJac%2FJoMhoB3aMud8Q%2F%2F%2FANG3MR%2F4R0%2BMPx1%2FNyoiG%2BVXHmz%2BmI8yvamT6d7w8mT2XhvOl1lywMzyabTmTJx4S7xN7p3hncH2P5R%2B5pQMlqdv53NRviEGc%2Bezs66mneWOYNl9gajKVxzvm3F74NdHemU6vhsONw4FeXFdNEpQxMMMb9pldW6HpozikMZMJEsDZW%2FcNZLNQSb4fhgVGJwpLbmRM83mFP8vAMTkS%2B%2BQ5Sbjylx6wFrc4PR%2BXV75BuXehgF6HMeK%2Bot3sZx%2FXRj15N%2F%2F1NLMeMHeQMNHm81gPKZD%2BVwt%2Fj%2FAA%3D%3D
https://dummy-citation.com/citation?d=z%3A7VY9bxw3ED0bNmAYSB%2BkIoxUxt3epyzZRQBFkWEnNmDolDhAKt5ydkmJS25I7uk2ldykTZ2fkVJ1%2FkTq%2FJK82buTZdnXJV0aibd8HL5582Z231317nlaJQpO2iOZa3qpVl%2BO1P7%2BdFwUg9F4f28wnU2eDA6Kxf5gMh4fTPan08VoMip8MKVx9%2Bnnxidq7%2Fw1pzwZ78SpSZaeiVNN4sRbEr4Q86aufUhi3sZEVRTGiWOnpcuNK8VhLhVVJsdCG1pSRS4xYl5TbqQVx6rJZRf5K3G4iCnIPD088i4B9%2BzhCeW%2BwhHVQTh0bhtFgq7jB4q%2BCTmJOviliUD1BaKQK5Mmx4iaKIi44QhUGWQV%2ByBeUOD9HJcZ1%2FgmikSsURBgYfhsX0inROGRVweNSZ6T9lYBk3tr5cKHjlkmDpUyvJLWtji2FgvkSIZcCxOx3qRCSiQvjEKCpmgFgQfQS2LaMlFpKHbXGmgQlozizFEQYaouSRCRW1VrCtipIAZ1h7Z5xve16DSLfAFdax0pIecyZo%2FVhQ%2FnV73PtNyI39777VSDb0yNakWTjDW%2FgLIUimIeTM1UB7kPgWwXCzXEjildl5VbUkymRB4C%2BiPpNShqU4sFpQsi4LDBpoQR4B4uT3%2Br%2FFrwmGvv7Ue58JaFno5C%2FPvy90%2BLgITjxlrX6WbiG5mkuKBAAtRwDxIqgq%2B213J1ShkUS4ttE5BSxUaptcnhlQ%2F9wPyVQSnZbZFzuOGuJQqrMvHcOI7GgZckLddcyyQutEHPdI7sIm38djvTjqk2pbatYE%2BwB8MNH37gvb6oPIqyWXNYcN9U5oKsHSyoo35LVfiRUEpI6nEdX9PxVQ0q59%2B3Va7haHQTxUy82ojfqePWdlXi0Q8UWjHH%2BVjAPz60j25X5NiV1kTdF69Z%2FQpQVpWpznNDAGXiBVgs2QDoMUQCAvQlcmgj%2BiFqbCvhvGCnmQK7cM9Od33KObvcAnzkE4sztCFYxaZEsiyG8GwVsU4qikq2wBe2YcLCNwn9zKr8P6P%2B4xllZZ5TjKTQxVRORnhfjWYVSwIFKLx0hb%2Fq3S9lkzTqdGlBAbk978qmRtn4CZkYG7pLid9dq%2F5LJu22w%2BtblIb%2Fo42v30X4Ocf4Q5bF0tumogf19XWvPDA%2BXPXumFqWdCLRG1e9u%2FBkiOkNnnx%2Bqq3cLH%2ByfC6YRcMW%2BhU45WTF%2BKKQlbGtOW1cWcrKR4gKIekQrUIq4NXa%2BxhdvEHJrVlD9Sss4Xq9C61fg1uz6OrFoUFVtTtDH8faOLmGnp3IFh2uxFG2M%2FiRRJac%2FJoMhoB3aMud8Q%2F%2F%2FANG3MR%2F4R0%2BMPx1%2FNyoiG%2BVXHmz%2BmI8yvamT6d7w8mT2XhvOl1lywMzyabTmTJx4S7xN7p3hncH2P5R%2B5pQMlqdv53NRviEGc%2Bezs66mneWOYNl9gajKVxzvm3F74NdHemU6vhsONw4FeXFdNEpQxMMMb9pldW6HpozikMZMJEsDZW%2FcNZLNQSb4fhgVGJwpLbmRM83mFP8vAMTkS%2B%2BQ5Sbjylx6wFrc4PR%2BXV75BuXehgF6HMeK%2Bot3sZx%2FXRj15N%2F%2F1NLMeMHeQMNHm81gPKZD%2BVwt%2Fj%2FAA%3D%3D
https://dummy-citation.com/citation?d=z%3ApVhLjxxJEZ4F2zIIjgi0cEhpQeuF7p7unrcveDw93pnxA2s8xleyq6KrcqYqszYzqx8WaA3iAkJIaE8rcVgte0AcOCHEiAt%2FgF%2BAkBAS4sRtYYV84Yusfo3dzVoay%2FZ0dWdGfBHxxRfR88PzlWtJlJb67DAefl321jd2NttUb3dbW%2FV1ub1el7S2Xe9utje6rY3mJm2uJZmJpDf2fOW100Im9KDMu2TlTs9YlSh9JS%2Fi3oFK0gz%2FvMMpFS4oo93Pz1c%2BE3e7Zni%2BcqWXEh94fuvGBz%2F%2B08rKSpxRD09vfPil7%2BEp8qZ4fmvvL7%2B8hQcaqNineLz6j2d4nPN6fZHBb%2F3xYz62yODRNz7HD1ODny8%2F%2BHSD3%2F74P4KPjQ0e%2FW6XnxYjvPIux3IJg52P7jL4WchvXNLgvv4zP8wQHjDgSxi8s%2FV9hjQ1eP29V8nhf299YanBf%2F56PuRm%2F0NxOYQHv%2FjpfFFum9%2F87RUMfvK1H%2FCxRQYPj5%2Fj9dTg7k9OL2nw6Kuf8EcTg6v%2Ffo%2FtXyLko3%2F94UKVr%2F3qkrS5%2B%2FvkYpU%2F4sa5hMF77355Pod71%2FJL8vD%2B4fsXDF45eJGH9E5pPI2u%2FvaYHEkbpaLUMVkXGUtO%2BJSEpoicU34kTE94aRPyFAtvpdJKJ0LqWBTW9PiM0TITiTUDnwpInUhIQ%2FUy4UlGKYwKR7bPl4TSUVY61ScRZdI5a0zuGuKOlTpS8C1utJvt5luChjJXGu4mF4x%2B04kuzPaUd8F3lMosI52Qq4l0Iqnsg7ELi%2FiUpZy0D4gikxeWUtLBN14W0gbdFQMF0MIhLk%2BJQux8PMYp60hkSA1CAcR9LbtZiDvitAhvhDA6MfxWTH3KTBGcUV6YAYc8jT04YFDuTGWZm2JDcGwEISBSssBQFoWxngHi3b6yRrNJhBvHKIpjV31pFW7OhefEjWn6aiKkryHuG%2BenVaC4rGbMDFMmozMONMfHsXKyqzIUuu4KilRPRUhXifAHxp7VAL1EAYEtC%2F6kHU2Qcig56OBEX3lYWgDkkUfMNVSxTy5UR2mButVJc0XAgFCxCafgFl7iKmUgV27CncKAhiEt0nvlyxhVspRIG%2FOnjt%2FgPIRbIQRgQUpj5Bp1RYKRfYDkGowj5cyjkCbPTYy6M6TxR8yAGUuzUQ2eXJlNsJNOESIgmtLj%2BpgufH2GQyJdqRloPr9rIwmOZkqQx7HG35%2B9j4JVJOf0NsRe6bzJ1VPYDGxjRyakt9QVHE6xH2eoLBhvPA1zVtszbQbIXYJguDsm3YWaR6lW75Qclym8YlfupQ59U0SykNE4NbHq9QiJ8yokB%2FZETgggsBievS1zVoUqyUrDAnMf8c76G5klZvuNF1Mw5Qb%2B7A89X4SpxyCKelqFgsfOBAEYNO1M2O%2BQDF1YFbujnC0RE9zdplT2FWqBy%2Fce7T9w4tHD%2FY44mTBePJyQ6JiURtGiShzE7ly1TtDjJFqtWnV52i6BKDobiTKg5NblRjRojCk37QWzc3qCfOZSQ3kFt9oEb3eMtyaor8Ab5lR3JGTQMiGThAmO5OckNQrXE%2BuNjXZDxEya85UvprLLLiI%2FuvLXk1Q5aJCLrKpsh9ZiecNrZuVopqcTtyh9BepFtKWrgLxMsBuck7cCG17Sd26nSqQWxYiWQPqSqZou6FQoRWn7NMJnKDsb8VZ1yzBxYFsUpeVMc0Ayh0ZwRlqtZlWnhZB6kA8Q1hLkvoR0R8JFqTEZXJ2Axrk8xU4%2BHm5TqWbfPWhaRjXUAM7bW%2FWNZoV3sw5%2FI4SAZqFhQRBiVC04z6XzZDGhYkLdiKO5wJ9xbmBvKrYVn9EsQcPQ4IRpFvlSQi0laObymugwLd1IxwiFAcHTbuegUxODVCEFL4WcSgjDBTWsjs9bv4Cgslm5a4jbhgdVZYyneVnMM5%2FRLyF7ps54pkqFic
https://dummy-citation.com/citation?d=z%3ArVbLbhxFFJ0QiFDED7BAqgVCieUZzzOJg4RE7CAZHLA8hkjZ1XTd6S5PdVWnqnoeXjmfgQQ7foGFV%2FxLvoRzq2cm4yggFkijUT%2Fqcc65557qNzetjx0tI3krzZHMCjpRyy8Hst8f0uRJezQYjtoD2VPtwyey2x4cjkbDfr%2FX644Op87rXNtP6HXtIq3u%2FjmmLGpnxYWOhp6KTqcjvhF7e8cn46Ofx%2BOTn34c7%2B3dP3I2ko1P718UJDyF2sQgtFU6k5FELGQUkRiGD2KuaSEqIi8yZ4ycOC%2FTBtIqkRkZgneuFKW0MqcSi4oQMYJyTUHIICgEPNTSCEAVoZCVtjm2oJ3JZOfaO8uz94XMZtYtDCnQSgO1FxOyNNUJowh1VTkf00vGyBeMxZD0Fjf7YlFoQ0Ka4MAtc7nVV81STAsby0wqKnUGVh6gAD0j4abNCkx5oWOBrSIZAzVrYFc6yIk2OjIrHYSzZiXeXv82ldrjKkCSMJVZdH61%2F%2Fb6d4DMcwoJZGLI3HVZeTdvNAIPsgU25hFrRomFB09m8Y7bOzkTs6wAM53bNUrmgxkKI4FqKl5h0VwQFjMd8aDf7fce7otzPScv0%2FpjZ6R12zf86PlcYrX3piwKJwqdF9iqaFSrXAD9OTEPMOXN1h55zxj4hVgrpunqmLmSkXsy6S20DDNtDB7x3iWgB%2BKq44bKqpBBX7EDYUuHImKTncWxuawgIu%2FKCxgH1lrhqZJVer1VraRYOBWE0TNC9aZT8smGkRTEh6Z10yYPTrkUifu%2BAPfuwwQFztQoX1oxK6wzLvn5wYXzaJfdCYOvxZGvr8RX4tRVdLVeZJ8r3BSc0UwcSrW1HW8QXMY9kXu3iEVHLZyf3bQ%2BK%2BSEy53F1d2%2FzrybGCrRRBPI%2BL8Yt5AgxKIJWoJekkKQqtH1TWlYGR1rvsNizhu1gLwdgZgItKkq%2BwzpwcaEy1Gk6CA3S7KBFyIoSq9Qo8wTFucWRb8DpshlhXaOC8IK4FQmNZout862E140f0qcrePRFUwoiAmKr%2BC4XdA7cmqLHExcGTP6lCGvhNSQESgVIWFhucZgJSn4gbER7NE4%2BgM5h1%2By49rAodA7BNYN8A%2Fp1zD7j2XbrdQt9GgL41aQRIrXtYSJY9MKikLmdfJ9O2Nfbjts0yTsQrxBuDQ814xTeEuzgsX3RR1SdbiBsMXrmlPLWYtcAwOOLUUV2dTNzAf9ur2fS6%2B5WBu4lnJQD%2BKXVe5imK3eXv8aEDiZdhkOmNoDGYyEiGTyR5zLiccxzcm4qkn%2FSiLaMVxyrLJ4rxzKhfFoh6UuscTOcPHg1dnxQ9QLglaY3JhlGyOoOUf%2B5mDg3JYbp0CgDEcTpiAYUstw2zW%2B52ok%2BzUV3ByEAamrpzgibQQ2baemJq5kOmHWFdlC6xiZ8QakjtkOCIVRu9crATVKGNCf2Km7ad3NZY2c8uHaNKn6XTpDVLfTGxEKbWj57ISx2U1pv3c1fyOwIufoSen5PADKE2vdvKkteppFx6Bxphlhtd311KFrnL9p3dEVDHuOs4JuWh%2BBlQ%2FxDE8%2Bv9cqcCyvr%2B8Znun1pMakgI%2BUj5SVJc%2BYTmWpzWr6nME52H1OdvZC%2Bkt8jpA46yhO71amVcCXTaacXn7R63aGjx8%2F7h%2FoS69D6LAkncPuoNvt9Xsw%2F8Re4z%2FYN7o%2FHA3bj3pPHhVIVJCl5ezlcNg97A37g97gEoPqRtbLJGu3h18e6klcVYxtlixk6AK3dyAIuekPsO3uY4rSmBXGmkzD9s9WR6628U5EzvA5kZF6iUAO6WlrXYg%2FXmzz4vk2L844L44%2BlBfnu3nxbJ0XF%2Bu8ePEuL8a38%2BLbTVac3c6K01tZwZ7YRvzxTnAo1uDTrPZm2S5irMLTgwOo33E%2BP%2FjXAvwN
https://dummy-citation.com/citation?d=z%3A1VtZjGTXWe4hHmMUM0FAwvbAQSHxDHRV176MIZnebLfd1e509diywYJT9566daZv3Xt9l66uQUITRUgoSCxRFLAiBYTCA5aIkAxBI%2BcByRLiwdhIvCAkJOAtJOIJIpJJ4nz%2FOeduNdWebnX8ECtO193%2B8%2B%2FLd44%2FdXflYceaJN7Rjn3yi81G3xo1e42KVa81K6263atw0e5Wxr1Wt2uP%2BqLbbDuub%2FHYD%2B%2BuXLoVcEfsJdORCO16s18b%2B6F0pPfQNLDHT0ln4uLfOMKLUn0jfS%2F69N2VH7JHI%2F%2Fk7spD44mgF%2B59%2FN4vbfzHysqK7YpxfO%2FGz7744m%2Fiyor94N6Nm82v0yMxk3Y8weVbn6fLwsLvPy%2FBL%2Fzxn5UI%2FskFCT73IxusRPD%2FblyQYFQS%2BSOfb%2BPqQQRvPBa%2FSSSWEfzwT7xREvntn1zg8NGlHH7md07jsPOfPl2kBHu%2FsUoaeCDB00Xu%2FdEXSzp8%2B4MLRjkvweu%2Fsvf3JaO8c0EOH%2F%2Bf1%2B%2BUCCYXJPirr4iyH%2F4LXRYJipcTPxbzh1%2FYmDMxDVx%2FLj2HHfNQCpvFglsTug6EzR3fkSJa1TdFGDHLT1ybifFYWLE8Fu6csSgJAj%2BM2e5wew%2BvBqE%2F9WMiEIPZkE18V0axtJgt8L4fTIUXV9nhREaMB3gZhJnw%2BMjF2q7goUfLxD4bCcufCjb1Q8HGiYflfI%2B7THrMEXgHP5mwEx38LBIxLRmxq1viWK6yRq3RvFZlOx4xwYY728SWE%2FIpRMENPpKujOe0TIDliLC8LUA7isNErcRmPKJlbU78YjFkIAa9yZg4ZdyyRKTYVPSsJAyllbjJFJL5mUa462Yi3adDOQVLxyJ74TGG1fA35p5N2sMfCA8lawlHcygwko5Hz6Y8ikU4ryArgjsojpM1ZKxsJT3LD7E%2BvlOvejJIXFwc00OiKjyHI5k6ubqhVMt3XT5SXx2LVTbBi1EF64oTaAirQN4qW8e1dyxD3yOtQHQekxyuoEuwwWwJzwhxITldFxQK%2BfkRLSo9aA368xNFQTAoAdZ0wQFonMTMHxeUZrRk4yl%2BiYnwIkUsFDGtQj9JJHo8TTyZusORdF18PZtIMpYbwZ18H16ovRLu4o4rWG8sbZKMllTeC%2FeZ8CPuKgdqwYHWbTuEofV38NiCQPAJhwdgBE4RkuxRAttJDz%2FB8pi%2BUi8V3F6xCgI%2ByKU%2BMka4sMia%2BL7yFfIALBX6iTNh9A1M7Dmr8ARbuFlsaqE1K4lavGQ%2BFrjcU44SS4TQ1QHcG9wccybIKatZfAwTBF80hzNNEaCIanAUsRksyMC%2FMiMW9eH85G%2FkWW4S0QLKQLRAwR0iBn3Tp0W3N84OifBZlTWusUHixtKWkSUDV3o8nLPNnHfY7tCEyWOgAc2RbcAYLGtRvM54aEdseh%2BNgvygAUvp5FMI9GLOmvnhEdiEHSJ4QMleiHqyCPNBIIQ%2FmzUodiLSFtJCFAiLFJOln1WS0oNTKdMgUXB7Kj1kPc0OXB%2FLewgpuFqqmP%2B68wrzk5hyHAJLpcP75cVNZsHItBryIU8iJKkYPjd2IQsSaJpUHovw3JViTKFMHh74sCLRKiuGQk%2B7NERD3IFeZilPCJuk9F0YmMLNFSekGuS7Ke4rl7NCgcDGullWX%2BYJVWaThu%2BuXJnwEWnBiueX36dkjOLEnjMOt4RTgBl4GeVRcKykj4hljlyO17AMOTmFaqYQPqXYSQtAnv%2Bz3ArxUVVcVdBydw2IBYkUptJ4JvFMxnD%2FRWvit1IFu6pyAmUB9nLCEQyxjq6sbFGN0PUT0mAlytqUpa1QBvQmUkwYCsq9imqUhMciTeNkcyQipQ6ig2wEBnTSVPrY5iE8dRMZzEZyQIqHMrZ1piWH385k3xIBD2MdgaQ9SEtFQ6CeKBOT%2F4PmVjLlTo
https://dummy-citation.com/citation?d=z%3ApVlfiB1XGd%2F8sbaiRaXa1mo9oZZQyb25d%2F8nEbO7SdbdmGTvZtNGQYjnzpyZOdkz59zMmbl3b1GIRoRWXwxYFfrQBxXEBwVfmoeCQkFEtFAoFUHogwj%2BQZqCFs1Lf9%2BZuffObDbJLhuy2TszZ77zfb%2Fv9%2F2%2B7%2BR%2B48bYfaEXZXp92d%2F4jDc9eWR2PJitNYXfrE36M40aPzJxpMY5n5302o3JGT4TKuPx1CQ3xvZc7vBQnMvitkj86UZjOjCJDKXeH3f8YEmGkcJParFQunek0faH7MbYXr%2FdNhs3xvYHkaAVt46%2F89frvx4bG%2FOVCNJbc6evfZDhyktN59bconz2q7gQPemn0a25hdafaGVp5707NPiFJ66%2FVTZ49nd0uRuDf%2Fn5XMXDV3ZpcOn7b1c8XPnv1d0ZXG49QBZGHp7apYenP3Cg7OGRHxyjHO3C4Jm3f%2FlSyeCxnybbMDj34TMPkYmtDJ5%2F5OP4PPLw9Ywu72Xwya9foVRuZXCtvkoXQwxXnyKH7xXy3%2F54moAaGHzgN2Q%2BN3ju2mzZ4IfE%2Fu1k%2Bd13fkyBbGVw5duny5Xy2L%2B%2Bt51Keffmb2nfrQy2jv6kjOGnPvrqNjDcFPK5N%2F5HXhQeHvtamYcf%2BW53Gzycuz8cK2W5YrD1%2BFfKHm4z5Lt42Pr%2FZNnDAy%2B%2Fup1KqRpcfT0gp4qQb96sGPyD3IaHc3sP%2FKIUcsVgq%2F9CuVLYo61tYfit4E4GV5%2BYL2PInn9z51m%2BcOS1kodPP1zm4Se8n%2B08KVWDb7xMFoYYfizeTi3v%2FXyzVCkVg6uPPVguPXbxc0T6e3n4n6kflcRh6UUnornBL81%2FueTh8X%2B89eb2FPuFUuk9yZ%2BjxOYGDz7%2FVDnkhdW5TXq4b4cGP7t%2BvNKkVr5DCOzCYG3tpUqTap3ahOFODTYe31Mm9sLK3zcRe6cGm9fHq5PD4i4NTux9pdICVp7bZciT3X%2BXS29h5fe7zPLUPz9d8bD1q11meeZSq%2BJha2MTsXdqcPa1P1eIvbK5lveJK5lJRf%2B%2Bh5Z1KpKuFD3LejKNmPAzN3jiMjKsZ5J14bP8URoJFhs%2FU8IyDKHMppkvdFq8aDvCk1wxLYRvWcS7grFOguUeDIiNNBGxUH0mtGeyhGOADVkgtY%2Ffts6WU9bjlnlK8IRhI54y0RVJ32jBPKO9LElgxd0nL6p7MS%2BSyk%2BEZm2hRSBTLA0SE7NUeJE2yoR9ZrNOxyQpaxu4yvwsof259hkPEL8zemLlmeWTTHSkL2Lp1VnxZ1GGddZkZ0UaGT83llnsIDXekpYlwsJpL2LLmnHflzSAIwSDH8G9CMaxdIDxIWYF4vF50mc%2BTzmCU0p47h0XndSeAqqWKYSR8DRLBHbI80PuetwifAAvsQa7u5xw8sUYVXIM4McljyldVW%2B55qpvJbB3f065tJMbayJNKSmMXYDzgnH8%2BDII8Fmn2D8VIQ4gBQVoo5wxeBUJQXq7MjE6xtp6ySh2Bhe6gBZZNJuYs6wBWrE5HvSZCUAYackNZj2heSKN3epZ36YipoA9Hncyy04M0OnfdTU4QGmpOG6SkGv5bH5%2BYucLyPH%2BKBGWLZPXMpBFVHh6AbCXXKMs2DwNrkJKPGWjqG83YzOZ8rYShQF6twR6TnNKfwmO5bijUFI6zY2cFFaGzlaQ8FhQ4ZbuOUewYVG%2FrIYdiQSWzS8ztgDYfHYC%2FEN5sAkWo5zcdlhNsRMBLG9LQOFop5lFDXtgpjExON2LJBlzVA0zhRL2FLfWPa2z%2BaIouFL9Q3n55kCwlK%2FDHOtwFCaMohpQ59LLVBbnzIilBhLwYggW7C0SOFUG3e6wZ0JiFUSIYCSbznUnah7XB1PUKu%2FABYNt034H5lWZvFSo8ItMlYJxMYJNSjHeAaE7CXgr6mzJ9EiuXHR9t4h1RBLLlKSI%2BB7R
https://dummy-citation.com/citation?d=z%3AtVt7iGTZWe%2B4j9ldNggBQ%2FJP9rBuTDd01dS7qmdJnJ7unt157mSrdzYoSk7de6rqTN97T819VHVtECZGCKLgrhofWYVEElAURIPisAQE%2FzARDEEjoiDIRgVBRchjEzaQ%2FL5zzn3VY6d7J4Henepb537nez9%2B5%2FQn7m48qMRxLMKAe3vcGYtL7vFTTaclBG8OKg3u8kqz47QqvQ4Xlfqg1tzhbqvruO2hCuVIBg%2BJ24mKxfyB633hxFIF7FDGnjjHqtUq%2BxDbU4HjJRGeP4aPsQjic48djmXEojhx50wcc18GwmXxWDCPB27k8IlgasikeW8qmHATh2vKMmCXhevyMZaHKhnRv4JNRBhNaO%2BpiOjNWJAYYbTN6LHknqWg6NEkBGE54R4%2BYzs24SF4iqrsEJS49NmMRyxW7HbCg1gO54zHsQSrIB2rGQ%2FdlDEVbDPp4l1aBBYcgf1dNuBhKPXmRF1MuZfwWGg%2BQ%2BVZySIiSRKBtyiZTFQYGwaGMnBlMIqwxpVgmV7kMZuNJV5dx0lJRRCHjUQgQu554EtFkvSyTQxERRLiWEYgLOMxlMpZNI9i4ZvdwJ0HvuIwGY08LKVFzFcuaIIhT0yFp%2FW8Ug6jVCgA5KEcTcaJE7Bjv3H5SI0gm5epqsr2ReSEckKc4gUIAsJOxEJsxT3tHGDLV2A4FNFEBaR2eJDdkXQLS%2FA1XrNtBODMFxyiWg2wyFFQFV5pVnttppKYPrer7Fk1w7ah1hi8BVoLHL1u2cZs8xr7IGtUd2pbWjgVQOWZolarR7%2FSrDaaW2wsR2MP%2F0EUFYwU7M6cMcwmgpGIqu5MhUd3N9455gPokDvx%2FMxFHTjGM0lLWlsURTKA68dyhG3hHODbSUJy63tHFIIYm0rPxXKjpzRmAiFc8kMbcduszxNXst2QDyTPdDpUTkLsZ6FAUqyMhigSUUTfrtSLCZc06GgZiZG7K9g%2FEnNyjiMxVh5UDJpaIIqXtw75yBkrBfdzkWngWTCOflyK%2Fv2Qz4gQRRCLuD8xodpu12gNvBEpg3yOO6GKSMehEMznt6A%2Bl2hKh6w4zJSl4x2%2Bw0NnzCCrJ1%2BCOkDahgN%2BuZ2QzVQQcAlHhCwqhCZgFrBxVR6JMK7AdOBDIjJ1ToIh6VWjX0SLCmwcZglJwVe4Q0GL5ZKk8CGfDQMSmPgysS6dPGSnXHp8QFsFVlsLQclhqjlCOg%2FJ5Rxzsvxk%2Fb%2FX3iIl6Ry%2BIrXcO9buGV0RshcUzCI5CuQQCQfhUNZIIdogl89lUGW715%2B7uWs0VUEwUZYZIyG4LFB5ZtJiF%2Bm6cjgU8CQHlCidZoqw7gJlQUQGZ5mEakhxoLmmgqDdWOd6sjscZAyXdFlCL2BDXQ7KwUslJSddiAg2Qk2cwHJZCgvFCE5Iu%2BUWLMhTkACJDkxQYNBmuQC6OHio0DzUdvIQ%2BQg0gSI54ZQBlhxD5%2BrV1hlzGwJId7nbCOjOgem%2B8uewXa3aatZRpdlPefHT%2BK1Wq9XhKbaoLPqEJViQIxBIgktUK7Vqo1tbJKtLLopiVnSN0nVd0DXFJ665Tf8LhSwLoiFSM6mNQmfMJybDLfs9CoyjfOR1XedN2nZ0b0Rq1tk0FFgB73T1G5HOzeAhVNO3SJsiGIPDQg5kSHDIc8HIaG2IqinQ8xS5ksEw5FkmIovq9sKLFNxC%2B6EnfV1hiI1QeAhOGFbBj9Uo5JMxuiJSgfCGlVAQH3jHCJblPMiGrDhIdEVSpeLx%2Bp3fjdggVJx89qbU7tmoNWtspMADG8yhboQT8SGmVFccURnwCCxAB6Ze6rIFL7RB45PJcvl053U7gQSU03IbGJtVPe4gUEFvH3KNGrVGp1Jr%2BMQwFCfCS8FQ3d14YMQT5KcwugNdTGDji9rObg0ZSMAQyCMX63Cj563AXiYw3vn43Y0fcwPuC%2Fw7HKLD9ebjXc%2BFmjkcFCwGYp97HFUXGWDDkW6ELt

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOL: 10.47772/1JRISS | Volume X Issue VI June 2026

significant relationship was found between any of the inclusive teaching strategy dimensions and LSEN
academic performance. The correlation coefficients are all below 0.30, conventionally interpreted as "weak" or
"negligible" correlations. The highest coefficient (0.322 for Inclusive Assessment Practices) still indicates that
only approximately 10% of the variance in academic performance is shared with inclusive assessment
practices—a very small effect. The p-values, while below 0.05 for two dimensions, are not sufficient to reject
the null hypothesis given the weak correlation strengths and the exploratory nature of the analysis.

The finding that no dimension of inclusive teaching strategies shows a statistically significant correlation with
LSEN academic performance is counterintuitive and demands careful interpretation. At face value, it suggests
that how teachers teach, whether they differentiate, use multisensory methods, scaffold, facilitate collaboration,
employ assistive technology, or use inclusive assessments has no measurable relationship with how well
LSENSs perform academically. However, this interpretation may be misleading for several methodological and
conceptual reasons. First, the restricted range of academic performance scores (no LSENs failing, but also very
few in Outstanding) may have attenuated the correlation. When dependent variable scores are clustered in a
narrow band (mostly Satisfactory and Fairly Satisfactory), statistical correlation is suppressed regardless of the
true relationship. Second, the unit of analysis mismatch is critical: teachers' use of inclusive strategies was
measured at the teacher level, while academic performance was measured at the individual LSEN level. A
teacher who uses excellent inclusive strategies may have some LSENs who perform well and others who do
not due to factors outside the teacher's control (e.g., severity of disability, home support, attendance). Third,
the absence of correlation may indicate that academic performance, as measured by the standard DepEd
grading scale, is not a valid or sensitive measure of LSEN learning. Grades may reflect a combination of actual
learning, assessment accommodations, teacher leniency, and non-academic factors (effort, behavior,
attendance). If grades are not purely a measure of academic achievement, they cannot be expected to correlate
purely with teaching strategies. Fourth, the weak correlations (all below 0.33) may reflect the reality that
LSEN academic performance is multiply determined by many factors beyond inclusive teaching strategies,
including student-specific variables (type and severity of disability, co-occurring conditions, prior academic
history), family variables (socioeconomic status, parent involvement, home learning environment), and school
variables (class size, resource availability, peer dynamics). Inclusive teaching strategies, while necessary, may
not be sufficient or even the dominant predictor of academic outcomes.

The non-significant correlational findings carry profound and actionable implications for the proposed training
plan, for assessment practices, and for future research in Cordova District. Most critically, the absence of a
significant relationship between inclusive teaching strategies and LSEN academic performance does not mean
that inclusive strategies are ineffective. Rather, it implies that the current measure of academic performance—
the standard DepEd grading scale is likely not capturing the learning gains that inclusive strategies produce.
The proposed training plan must therefore include a dedicated module on authentic and progress-sensitive
assessment for LSENs, moving beyond traditional percentage grades to include competency-based checklists,
learning progress portfolios, goal-attainment scaling, and pre-test/post-test gain scores. Without such
assessments, teachers cannot see the effects of their inclusive practices, and the district cannot evaluate the
effectiveness of its inclusive education program. Second, the weak correlations suggest that the relationship
between teaching and learning for LSENs is more complex than a simple linear correlation. The proposed
training plan should introduce teachers to single-subject research designs and progress monitoring techniques
(e.g., curriculum-based measurement, daily behavior report cards) that allow teachers to track individual LSEN
progress over time, regardless of grade-level standards. This shifts the focus from normative comparison (how
does this LSEN compare to peers?) to ipsative comparison (how is this LSEN progressing relative to their own
baseline?). Third, the fact that Inclusive Assessment Practices (p = 0.021, rho = 0.322) came closest to
significance and had the highest correlation coefficient suggests that assessment practices are the most
promising leverage point. The training plan should prioritize inclusive assessment as a cross-cutting theme,
training teachers to design assessments that are sensitive to incremental progress, alternative demonstrations of
knowledge, and disability-specific accommodations. Fourth, at the school system level, these findings imply
that the current grading and reporting system is not fit for purpose for LSENs. The proposed training plan
should include a policy advocacy component, recommending that Cordova District adopt a dual-reporting
system for LSENs: one grade based on grade-level standards (with accommodations) and one narrative report
on progress toward individualized learning goals. This would provide a more complete and accurate picture of
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LSEN achievement. Finally, the non-significant findings imply that future research in Cordova District should
use more sensitive outcome measures, such as standardized academic assessments administered under
accommodated conditions, or curriculum-based measures collected at multiple time points. Without such
measures, the district risks continuing to implement inclusive teaching strategies without being able to
empirically demonstrate their impact, a situation that is unsustainable for accountability, resource allocation,
and teacher motivation. The proposed training plan should therefore include a research-practice partnership
component, training teachers to collect and use student-level progress data to inform their own instructional
decisions, creating a cycle of continuous improvement that does not rely solely on end-of-term grades.

It also suggests that further research is needed to refine our understanding of the complex interplay between
teaching methodologies and academic outcomes for LSENSs, as the absence of a significant correlation
contradicts some prior research and may point to the need for a more comprehensive approach integrating
robust socio-pedagogical support and enhanced resource provision (Garcia & Renteria, 2024). This includes a
focus on reducing student-teacher ratios to facilitate more individualized instruction, while the quality and
consistency of inclusive education implementation may be critical unexamined variables that could elucidate
these mixed results (Wolsefer & Stedrak, 2025; Holzer & Opitz, 2025). The effectiveness of inclusive teaching
strategies might be contingent upon the provision of adequate resources, specialized training for educators, and
a supportive school culture championing learner-centered approaches, as the efficacy of individualized
learning environments for students with special educational needs has been empirically demonstrated
(Woolfson, 2024). A granular investigation into the fidelity of strategy implementation and resource
availability is warranted, given that successful inclusive practices often correlate with comprehensive support
systems, yet challenges such as insufficient teacher training, limited positive attitudes, and inadequate
understanding of diverse learner needs often prevent truly inclusive classrooms (Sayman et al., 2025). The
observed lack of correlation may also be attributed to biases inherent in the study's design, including potential
limitations in intercoder reliability or lack of randomized assignment of teachers to training conditions, which
could obscure the true impact of inclusive strategies (Dignath et al., 2022; Stalmach et al., 2024).

Table 12 Correlative Inference between School Support System and Academic Performance of Learners
with SEN

Variables under inference Comp. tho | Strength of | p-value | Decision Remarks
Correlation

School Support System and | 0.046 Very weak 0.749 Fail to reject | No significant

Acad. Performance of learners Ho correlation

with SEN

*Significant at p<0.05 (two-tailed)

Table 13 presents a correlational inference between school support system and the academic performance of
learners with special educational needs (SEN). The computed Spearman rho (Comp. rho) value is 0.046, which
indicates a very weak positive correlation between the two variables. The p-value is 0.749, which is
substantially higher than the 0.05 significance level. Consequently, the statistical decision is to fail to reject the
null hypothesis (Ho). The remarks confirm that there is no significant correlation between school support
system and the academic performance of learners with SEN. This finding suggests that, within the context of
this study, the level of school system support does not demonstrate a meaningful or statistically reliable
association with how learners with SEN perform academically.

The lack of significant correlation between school support system and academic performance is an intriguing
and somewhat counterintuitive result. While Table 11 previously established that school support system is
significantly correlated with teachers' use of inclusive teaching strategies, Table 13 reveals that school support
alone does not directly translate into improved academic outcomes for learners with SEN. This implies that the
pathway from system-level support to learner achievement is likely indirect or mediated by other variables not
captured in this bivariate analysis. In other words, simply having a supportive school system, such as
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administrative policies, resources, or infrastructure does not automatically guarantee higher academic
performance among LSENSs. Other factors, such as the fidelity of strategy implementation, learner-specific
characteristics (e.g., type and severity of disability), home environment, or instructional quality, may play
more immediate and powerful roles in shaping academic outcomes.

The implication of this finding is both cautionary and constructive for educational stakeholders. It suggests that
school administrators and policymakers should not assume that investing solely in system-level support such
as improving facilities, increasing budgets, or drafting inclusion policies will directly raise the academic
performance of learners with SEN. Instead, schools must ensure that support systems are effectively translated
into classroom practices that directly engage learners. The disconnect revealed in Table 13 calls for a shift in
focus from "availability of support" to "quality of implementation and learner-centered instruction."
Professional development should emphasize not just what strategies to use, but how to adapt them responsively
to individual learner needs. Furthermore, schools should track learner-specific progress data and provide
targeted interventions that address academic skill deficits directly. Without closing the gap between systemic
support and individualized academic instruction, even well-resourced inclusive schools may see little
improvement in the learning outcomes of their most vulnerable students.

Inclusive teaching strategies have been shown to correlate positively with academic outcomes, the observed
lack of direct correlation between school system support and academic performance warrants further nuanced
investigation into mediating factors (Tunggamos et al., 2025). This suggests that while systemic provisions like
policies, resources, or infrastructure are foundational, their efficacy in enhancing academic achievement for
learners with special educational needs may be contingent upon how these supports are translated into
actionable pedagogical practices and tailored interventions at the classroom level (Damyanov, 2024). This
complexity underscores the necessity for comprehensive, multi-faceted approaches that extend beyond mere
provision of resources to include robust implementation fidelity and continuous professional development for
educators in inclusive settings (Garcia & Renteria, 2024). The academic performance of these learners, though
considered "fairly satisfactory,”" indicates a persistent need for refining teaching strategies and enhancing
support mechanisms to improve educational outcomes (Entero, 2025). Further research is needed to delineate
the specific mechanisms through which school support systems indirectly influence academic performance,
potentially exploring variables such as the quality of teacher training in differentiated instruction or the
effectiveness of resource allocation in fostering individualized learning environments (Ahmed, 2022). This
nuanced perspective suggests that positive attitudes towards inclusive education, while prevalent, do not
automatically translate into improved academic outcomes without adequate institutional support and the
effective navigation of pedagogical and structural barriers (Aldhilan, 2025). Thus, understanding the
mechanisms by which school system support translates into tangible improvements in academic performance
requires exploring mediating factors such as the implementation quality of inclusive practices and the dynamic
interplay between resources and pedagogical efficacy (Wolsefer & Stedrak, 2025). This is especially pertinent
given that teachers often report moderate confidence in aligning lessons with individual learning needs, despite
understanding the importance of adapting curriculum and strategies (Calumpang, 2025). This highlights a
potential disconnect between perceived importance and actual implementation, possibly due to systemic
barriers such as inadequate infrastructure, limited assistive technology, or gaps in teacher preparedness (Nisa
& Safeek, 2025).

SUMMARY

This study aimed to determine the predictive relationship between inclusive teaching strategies, school system
support, and the academic performance of Learners with Special Educational Needs (LSENs) in the Cordova
District, Division of Cebu Province, for School Year 2025-2026. Employing a mixed-methods sequential
explanatory design, the study surveyed 142 inclusive education teachers and analyzed the academic records of
51 LSENSs. The quantitative phase used descriptive-correlational methods to assess six dimensions of inclusive
teaching strategies (Differentiated Instruction, Multisensory and Active Learning, Scaffolding and Task
Simplification, Collaborative and Peer Learning, Use of Assistive Tools and Technology, and Inclusive
Assessment Practices), the level of school system support, and the academic performance of LSENs. This was
followed by a qualitative thematic analysis of teachers' open-ended responses to explore their lived experiences
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and challenges. The overall mean score for teachers' use of inclusive strategies was 4.04 (“Often”), while
school system support was perceived at a mean of 3.81 (“Agree”). Academic performance data showed that all
LSENSs achieved passing grades, with 74.51% clustered in the Satisfactory (80-84) and Fairly Satisfactory (75-
79) ranges. Correlational analysis revealed a strong, significant relationship between school system support
and the use of inclusive strategies but found no significant correlation between either variable and the
academic performance of LSENSs.

FINDINGS

The teachers’ overall use of inclusive teaching strategies was rated as "Often". Specifically, Collaborative and
Peer Learning and Scaffolding and Task Simplification were the highest-rated dimensions, both falling under
"Always." Inclusive Assessment Practices. The lowest-rated dimension was the Use of Assistive Tools and
Technology, also within the "Often" range, indicating a critical gap in technology-mediated accommodations.

Moreover, the overall level of school system support was rated as "Agree". Teachers strongly agreed that they
felt supported by colleagues and that school policies were clear. However, the lowest ratings were for
receiving sufficient teaching materials and assistive resources, and for opportunities for regular team planning
between general and special education teachers, highlighting significant structural and material deficiencies.

The academic performance of the 51 LSENs showed that no learner fell into the failing category. The largest
proportion achieved a Satisfactory rating, followed by Fairly Satisfactory and Very Satisfactory. Only one
learner achieved an Outstanding rating.

A significant relationship was found between teachers' use of inclusive teaching strategies and school system
support, with the strongest correlations for Assistive Technology and Differentiated Instruction. However,
there was no significant relationship between teachers' use of inclusive teaching strategies and the academic
performance of LSENSs, nor between school system support and the academic performance of LSENSs.

CONCLUSION

The study concludes that while teachers in Cordova District are committed to inclusive education and
frequently employ strategies like collaborative learning and scaffolding, their efforts are not translating into a
statistically significant improvement in the academic performance of LSENs. The overall "Often" rating for
inclusive strategies and the "Agree" rating for school support indicate a system that is functional but not yet
optimized. The finding that no LSENs are failing is a positive outcome, but the clustering of grades in the
lower passing ranges suggests that the current practices are sufficient to prevent failure but insufficient to
promote high achievement and academic flourishing. The lack of a direct, significant correlation between
inclusive teaching strategies or school support and LSEN academic performance is a critical finding. It implies
that the current measures of academic performance (standard DepEd grades) may not be sensitive enough to
capture the incremental learning gains of LSENSs, or that other unmeasured factors (e.g., type and severity of
disability, home environment) play a more dominant role. Furthermore, the strong correlation between school
system support and the use of inclusive strategies confirms that these two variables are interdependent.
However, the qualitative findings clarify that teachers are operating under severe structural and material
constraints (large classes, lack of time, assistive technology, and training), which likely mediates the
relationship between their good intentions and actual student outcomes. Therefore, the main problem of the
study i1s answered: inclusive teaching strategies and school system support, as currently implemented, are not
significant direct predictors of academic performance for LSENs in Cordova District. The path to improved
academic outcomes lies not in isolated teacher training or strategy implementation alone, but in a holistic,
systemic approach that simultaneously addresses teacher skill development, structural resource deficits, and
the adoption of more sensitive, authentic assessment measures for LSENs.

RECOMMENDATIONS

Based on the findings and conclusions of this study, the researcher strongly recommends the adoption and
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implementation of the proposed "Training Plan for Enhancing Inclusive Teaching Practices in Cordova
District." This training plan is designed as a direct response to the specific gaps and challenges identified in the
study, particularly the low utilization of assistive technology, the inconsistent application of differentiated
instruction and inclusive assessment, and the overwhelming structural constraints reported by teachers. It is
recommended that the Department of Education (DepEd) — Division of Cebu Province, school administrators,
and district supervisors prioritize this plan to provide targeted professional development that moves beyond
theoretical knowledge to practical, classroom-based strategies.
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