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ABSTRACT

Adolescent mental health has become an increasing concern in contemporary education, particularly in the
context of academic pressure, psychological instability, and the expanding influence of digital environments.
Social-emotional competence, commonly conceptualized through the five core competencies of the CASEL
framework, is recognized as a key developmental resource that supports students’ well-being, adaptive
functioning, interpersonal relationships, and responsible decision-making. In parallel, mindfulness-based
approaches have gained attention as promising strategies for enhancing emotional awareness, self-regulation,
attention, compassion, and prosocial behavior. This integrative literature review synthesizes international and
Vietnamese studies on mindfulness-based approaches to enhancing social-emotional competence among
adolescents. The review shows that international research has provided growing evidence for the positive role
of mindfulness in social-emotional competence related outcomes; however, most studies remain fragmented,
focusing on isolated indicators such as emotional regulation, self-compassion, empathy, stress reduction, or
aggression rather than social-emotional competence as a holistic multidimensional construct. In Vietnam,
research on social-emotional competence and mindfulness is still emerging, with studies mainly concentrated on
life-skills education, measurement adaptation, and preliminary mindfulness interventions. The review highlights
the need for culturally responsive, theoretically integrated, and empirically tested mindfulness-based social-
emotional learning programs for Vietnamese adolescents.

Keywords: social-emotional competence; mindfulness; mindfulness-based social-emotional learning;
adolescents; Vietnam.

INTRODUCTION

In contemporary society, marked by rapidly increasing academic pressure, psychological fluctuations, and the
pervasive influence of digital environments, adolescent mental health has become one of the foremost concerns
in psychology and educational sciences. International studies have indicated that adolescence is not only a period
of significant biological and cognitive development but also a stage of heightened emotional and behavioral
vulnerability, with increased risks of anxiety, depression, and maladaptive behaviors (Durlak et al., 2011; Jones
& Bouffard, 2012). In this context, equipping adolescents with competencies that enable them to recognize and
regulate emotions and adapt effectively to social environments has become an urgent educational and
psychological priority. Vietnam’s educational development orientation has also strongly emphasized the need to
foster holistic human development. The Documents of the 13th National Congress of the Communist Party of
Vietnam affirmed the importance of social skills education (Communist Party of Vietnam, 2021). This
perspective suggests that the development of emotional, social, and life skills is not only a scientific concern but
also a strategic requirement within national educational policy.

Social-emotional competence (SEC) is regarded as a foundational factor contributing to students’ holistic
development. SEC is not only associated with academic achievement but also functions as a protective factor
for mental health by enhancing individuals’ adaptive capacity, supporting the development of positive
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relationships, and facilitating appropriate decision-making in social contexts (Elias et al., 1997; Denham et al.,
2012; Taylor et al., 2017). Among existing theoretical frameworks, the Collaborative for Academic, Social, and
Emotional Learning (CASEL) model, with its five core competencies, has become an influential foundation for
research and practice in social and emotional learning (SEL) (CASEL, 2020; Weissberg et al., 2015).

Alongside the growing body of research on SEC, mindfulness has emerged as a promising approach for
supporting adolescents’ emotional and behavioral regulation. Mindfulness is commonly understood as the
capacity to intentionally attend to the present moment with openness, acceptance, and a non-judgmental attitude
(Kabat-Zinn, 2003). In educational contexts, mindfulness practices have been shown to improve attention,
reduce stress, enhance psychological well-being, and support emotional regulation among students (Meiklejohn
et al., 2012; Zenner et al., 2014). More importantly, school-based mindfulness interventions have increasingly
been connected to SEL because they may cultivate several psychological mechanisms that underlie SEC,
including self-awareness, attentional control, emotional regulation, empathy, compassion, and prosocial
behavior (Metz et al., 2013; Schonert-Reichl et al., 2015).

Internationally, mindfulness-based SEL programs have been developed and evaluated in diverse school contexts,
including Learning to BREATHE, MindUP, .b, MYRIAD, Transformative Life Skills, and Inner Strength. These
programs vary in structure, duration, target age group, and theoretical foundation, but they commonly aim to
help students become more aware of their internal experiences, regulate emotions, pause before reacting, and
respond more adaptively in interpersonal situations. However, although the international literature has produced
promising evidence, it also reveals an important limitation. Most studies tend to examine isolated indicators,
such as emotional regulation, self-compassion, stress reduction, empathy, prosocial behavior, aggression, or
psychological well-being, rather than assessing SEC as an integrated construct comprising all five CASEL
competencies. As a result, the current evidence base remains somewhat fragmented, particularly in relation to
how mindfulness-based approaches contribute to the holistic development of SEC.

This issue becomes even more significant in the Vietnamese context. Research on SEC in Vietnam has begun to
move from conceptual discussion to needs assessment, measurement adaptation, and preliminary educational
interventions. However, existing studies have largely been implemented through life-skills education, soft-skills
education, or experiential activities rather than through structured, evidence-based school psychological
programs grounded in an explicit SEC framework. Similarly, mindfulness has attracted increasing attention in
Vietnamese educational and mental health research, but current studies mostly focus on isolated psychological
outcomes, such as stress, emotional regulation, well-being, or emotional processing. Few studies have directly
examined the relationship between mindfulness and SEC among Vietnamese adolescents, and no coherent
research direction has yet been established on mindfulness-based approaches to enhancing adolescents’ SEC
within Vietnamese schools.

Given these issues, an integrative review of international and Vietnamese research is needed to clarify how
mindfulness-based approaches have been used to enhance adolescents’ SEC, to identify the extent to which
existing studies have addressed the five CASEL competencies, and to specify the research gaps relevant to the
Vietnamese school context. By synthesizing theoretical foundations, empirical evidence, intervention models,
and contextual considerations, this review aims to provide a foundation for future studies that seek to develop
culturally responsive, theoretically integrated, and empirically tested mindfulness-based SEL programs for
Vietnamese adolescents.

METHODOLOGY

This study employed an integrative literature review design to synthesize theoretical, empirical, and contextual
evidence on mindfulness-based SEL and adolescents’ SEC. This approach was selected because the topic
involves diverse forms of literature, including conceptual papers, empirical studies, intervention research,
program manuals, and context-specific studies in education and school mental health.

Relevant literature was searched through major academic databases, including Scopus, Web of Science,
PubMed, ERIC, PsycINFO, and Google Scholar. Additional searches were conducted using Vietnamese
academic journals, institutional repositories, and national publications related to psychology, education, school
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counseling, SEL, mindfulness, and adolescent mental health. The main search terms included “social-emotional
competence,” ‘“‘social-emotional learning,” “CASEL,” “mindfulness,” “mindfulness-based intervention,”
“mindfulness-based social-emotional learning,” “school-based mindfulness,” “adolescents,” “emotion
regulation,” “self-awareness,” “self-management,” “empathy,” “self-compassion,” “school mental health,” and
“Vietnam.”

2 13

99 ¢¢ 99 ¢¢ 29 ¢¢ 29 ¢

Sources were included if they addressed at least one of the following areas: theoretical foundations of SEL or
SEC; mindfulness-based interventions for children or adolescents; school-based mindfulness programs;
outcomes related to CASEL competencies; or Vietnamese studies relevant to SEL, mindfulness, and school
mental health. Studies focusing exclusively on adult clinical populations, workplace mindfulness, religious
meditation without educational relevance, or outcomes unrelated to adolescent social-emotional development
were excluded.

The selected literature was reviewed and organized into two thematic categories: (1) International research on
mindfulness-based approaches to enhancing adolescents’ SEC and (2) Vietnamese research on mindfulness-
based approaches to enhancing adolescents’ SEC.

Literature Review on Mindfulness-Based Approaches To Enhancing Social-Emotional Competence
Among Adolescents

This section reviews international and Vietnamese studies on mindfulness-based approaches to enhancing SEC
among adolescents. The review is organized around two major bodies of literature. The first focuses on
international research, including educational programs for enhancing adolescents’ SEC, empirical studies
examining the relationship between mindfulness and SEC-related components, and school-based mindfulness
interventions designed to promote SEC. The second focuses on Vietnamese research, with attention to the
development of SEC studies, the emerging interest in mindfulness in education, and the current gaps in
integrating mindfulness and SEC within adolescent school mental health contexts.

Rather than treating SEC and mindfulness as separate research domains, this review emphasizes their conceptual
and practical intersection. SEC is understood as an integrated developmental construct comprising five core
competencies: self-awareness, self-management, social awareness, relationship skills, and responsible decision-
making. Mindfulness, meanwhile, is examined as both a psychological capacity and an educational approach
that may support the development of these competencies through mechanisms such as present-moment
awareness, emotional regulation, attentional control, self-compassion, empathy, and reflective decision-making.

International Research on Mindfulness-Based Approaches to Enhancing Adolescents’ Social-Emotional
Competence

Internationally, research on enhancing SEC among adolescents has developed across three interrelated
directions. The first direction focuses on educational programs that aim to strengthen adolescents’ SEC through
SEL curricula, life-skills education, whole-school interventions, and school-based prevention programs. These
studies provide evidence that SEC can be cultivated through intentional educational processes and is associated
with academic achievement, adaptive behavior, school connectedness, and mental health outcomes.

The second direction examines the relationship between mindfulness and specific components or indicators of
SEC. In this line of research, mindfulness is frequently investigated in relation to self-awareness, emotional
regulation, empathy, social support, relationship quality, behavioral control, aggression, and self-harm. Although
these studies do not always measure SEC as a complete five-component construct, they provide important
evidence that mindfulness is associated with psychological and behavioral indicators corresponding to the
CASEL competencies.

The third direction evaluates mindfulness-based interventions in school settings. Programs such as Learning to
BREATHE, MindUP, .b, MYRIAD, Transformative Life Skills, and Inner Strength have been implemented with
adolescents in different cultural and educational contexts. These programs suggest that mindfulness may
contribute to SEC development by helping students become more aware of their internal experiences, regulate
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emotions, pause before reacting, cultivate compassion, and respond more adaptively in social situations.
However, existing evidence also shows that the effects of these interventions are often concentrated on selected
SEC components, especially self-awareness and self-management, rather than on the full structure of SEC.

Taken together, international research has established a growing empirical foundation for mindfulness-based
approaches to adolescent SEC. Nevertheless, this literature remains conceptually and methodologically
fragmented. Many studies assess isolated outcomes rather than the full five-dimensional structure of SEC, and
intervention studies vary considerably in theoretical foundation, program duration, implementation quality, and
outcome measurement. These limitations provide an important basis for examining how mindfulness-based SEC
enhancement can be conceptualized and adapted in the Vietnamese educational context.

Educational Programs for Enhancing Adolescents’ Social-Emotional Learning

From a developmental perspective, SEC should not be conceptualized as a fixed individual trait, but rather as a
dynamic system of abilities that can be shaped through social interaction, learning experiences, and intentional
educational processes. Denham et al. (2012) argued that SEC begins to develop in early childhood, when children
learn to recognize, express, and regulate emotions, and continues to evolve through increasingly complex
interactions in school, family, and peer contexts. This developmental view is consistent with Bronfenbrenner’s
ecological systems theory, which emphasizes that children’s and adolescents’ emotional and social functioning
is shaped by multiple environmental systems, particularly the school environment. Accordingly, schools are not
merely places for academic instruction but also important developmental contexts in which adolescents learn
how to manage emotions, build relationships, solve interpersonal problems, and make responsible decisions.

In Western contexts, research on enhancing adolescents’ SEC has gradually shifted from problem-prevention
approaches toward competence-based educational models. Earlier school mental health programs often focused
on reducing risks such as behavioral problems, emotional distress, or maladaptive coping. More recent SEL
programs, however, have increasingly emphasized the active development of competencies, including self-
awareness, self-management, social awareness, relationship skills, and responsible decision-making. This shift
reflects the growing recognition that SEC is not only a protective factor against psychological and behavioral
problems but also a central educational outcome associated with school adjustment, academic achievement,
social connectedness, and long-term well-being (Durlak et al., 2011; Jones & Bouffard, 2012; Taylor et al.,
2017).

Evidence from Western countries illustrates the diversity of educational programs designed to promote
adolescents’ SEC. In Sweden, the Social and Emotional Training program demonstrated long-term effects on
students’ internalizing and externalizing problems, self-esteem, and school satisfaction after one to five years of
implementation (Kimber et al., 2008). In the United States, Sources of Strength adopted a whole-school, peer-
led approach to strengthen protective factors such as social connectedness, help-seeking norms, and
communication with trusted adults, thereby promoting mental health and adaptive social behavior among high
school students (Wyman et al., 2010). In Canada, MindUP integrated SEL, neuroscience, positive psychology,
and mindfulness practices; empirical findings showed improvements in cognitive control, empathy, perspective-
taking, emotional regulation, and prosocial behavior, along with reductions in depressive symptoms and
aggression (Schonert-Reichl et al., 2015).

Other studies in Europe and Australia have emphasized specific dimensions of SEC such as coping, self-
regulation, self-efficacy, and school connectedness. For example, the Positive Attitude program in Portugal
improved social awareness and self-control among students in grades 7 to 9 (Coelho & Sousa, 2017). In Ireland,
MindOut reduced emotional suppression, avoidant coping, stress, anxiety, and depressive symptoms while
increasing social-support-based coping among adolescents aged 15 to 18 (Dowling et al., 2019). In Australia,
Study without Stress, grounded in cognitive-behavioral principles, reduced academic stress and improved self-
efficacy and emotional regulation among senior secondary students (Lowe & Wuthrich, 2021). Digital
innovation has also emerged as an important direction, as illustrated by Spain’s emoTIC program, which used
game-based learning to enhance self-esteem and emotional balance while reducing emotional and behavioral
problems among students aged 11 to 15 (de la Barrera et al., 2021).
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Across these Western studies, a key pattern is that effective SEC programs are rarely limited to isolated
classroom lessons. Instead, they often involve structured curricula, trained facilitators, school climate
improvement, peer support, and opportunities for students to apply skills in daily school life. Studies from the
Netherlands, Germany, and Denmark further highlight the importance of implementation quality, intervention
dosage, and contextual support. Skills4Life improved self-management and vocational readiness among lower-
achieving secondary students, especially when delivered by trained facilitators (Van de Sande et al., 2022).
Healthy Learning Together improved classroom climate, social inclusion, and self-efficacy, particularly when
students received sufficient exposure to the program (Schwager et al., 2019). Similarly, Shaping the Social in
Denmark enhanced school engagement and reduced dropout risk in vocational education, with teacher support
and school connectedness functioning as important mediating factors (Andersen et al., 2018).

In Eastern contexts, research on enhancing adolescents” SEC has developed later than in Western countries, but
it demonstrates distinctive cultural and educational characteristics. Whereas Western SEL models often
emphasize autonomy, self-expression, and independent decision-making, Eastern approaches tend to place
stronger emphasis on social harmony, emotional restraint, relational adaptation, respect for collective norms,
and school belonging (Trommsdorff et al., 2012). This does not mean that Eastern programs neglect individual
competencies; rather, these competencies are often framed within relational and collective contexts. As a result,
SEL in Eastern countries is frequently integrated into character education, citizenship education, moral
education, or school-based mental health programs instead of being delivered as a separate curriculum.

Singapore provides an example of a system-level approach, in which SEL is embedded throughout the school
year within character and citizenship education, experiential learning, and daily school practices. Rather than
relying on short-term interventions, Singapore positions SEL as a continuous educational process aimed at
cultivating self-awareness, self-management, social awareness, relationship skills, and responsible decision-
making (Liem et al., 2017). In India, the SEHER program represents a strong empirical example of a multi-
component, contextually grounded intervention. Implemented over one academic year in public secondary
schools in Bihar, SEHER targeted not only individual skills but also school climate, student support, and positive
relationships. A cluster randomized trial showed that the program, particularly when delivered by lay counselors,
improved school climate and several indicators of mental health, behavior, and well-being among grade 9
students (Shinde et al., 2018).

In Hong Kong and Japan, SEC enhancement has often been connected to mindfulness or cognitive-behavioral
approaches. Lau and Hue (2011) found that a six-week mindfulness program was feasible for secondary students
and contributed to reduced depressive symptoms and improved psychological well-being. Lam and Seiden
(2020) further showed that an adapted version of Learning to BREATHE improved executive functioning,
including emotional control, self-monitoring, and working memory, while reducing anxiety, depression, and
rumination among grade 7 students. In Japan, Kato et al. (2022) evaluated a brief school-based program
combining emotional awareness, emotional regulation, and mindfulness meditation among junior high school
students, reporting improvements in emotional regulation and reductions in depression and generalized anxiety.
At a broader level, Takizawa et al. (2023) synthesized 85 controlled intervention studies and found that universal
school-based SEL programs in Japan had positive effects on social-emotional skills, attitudes toward self and
others, prosocial behavior, and emotional difficulties, although the overall effect sizes were generally small to
moderate.

In China, SEL research has largely involved school-based programs adapted from international frameworks,
particularly the CASEL model. Chen and Yu’s (2022) meta-analysis of 86 controlled studies involving 8,736
students found that SEL programs improved social-emotional skills, positive attitudes, and prosocial behavior
while reducing emotional difficulties such as anxiety, stress, and internalizing symptoms. However, these
programs did not produce significant effects on behavioral problems, suggesting that SEL interventions may
have stronger effects on emotional and cognitive outcomes than on overt behavior. This finding is important
because it indicates that the effectiveness of SEC programs depends not only on program content but also on
cultural expectations, school implementation conditions, and the extent to which students are given opportunities
to practice skills in real social situations. (see Table 1)
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Table 1. Representative International Programs for Enhancing Adolescents’ Social-Emotional Competence

Region/ | Program/ Target . 1. Implications for
F Key F
Country | Approach Group Core Focus ey Findings SEC Research
Emotional and | Long-term improvements in | Suggests that SEC
Social and School- behavioral internalizing/externalizing requires sustained
Sweden | Emotional aged adjustment,  self- | problems, self-esteem, and | implementation
Training students | esteem, school | school satisfaction (Kimber et | rather than short-
satisfaction al., 2008) term lessons
Social Improved protective factors, | Highlights the
United Sources of High connecte@ness, social'support, and help-seeking | value of peer-led
school help-seeking, behaviors (Wyman et al., 2010) | and whole-school
States Strength
students | trusted adult approaches
support
SEL, neuroscience, | Improved cognitive control, | Demonstrates the
Late mindfulness, empathy, emotion regulation, | potential of
Canada MindUP childhood empat.hy, prosocial | and prqsomal behavior; reduc.ed 1n‘Fegrat1ng .
and early | behavior aggression and  depressive | mindfulness  into
adolescence symptoms (Schonert-Reichl et | SEL
al., 2015)
Social awareness | Increased social awareness and | Shows the
Positive and self-control self-control based on student and | importance of
Portugal . Grades 7-9 . .
Attitude teacher reports (Coelho & Sousa, | measuring specific
2017) SEC components
Coping, emotional | Reduced emotional suppression, | Links SEC
regulation, mental | avoidant coping, stress, anxiety, | development with
: Students .. .
Ireland MindOut aved 15-18 health and depression; increased social- | adolescent mental
g support coping (Dowling et al., | health promotion
2019)
. Academic  stress, | Reduced academic stress and | Suggests that SEC
Study Senior )
. . self-efficacy, improved  self-efficacy and | programs can
Australia without secondary . . . .
emotional emotional regulation (Lowe & | address academic
Stress students _ .
regulation Wauthrich, 2021) pressure
Digital game-based | Improved  self-esteem  and | Reflects the
SEL emotional balance; reduced | growing role of
. Students . . .
Spain emoTIC emotional and  behavioral | digital approaches
aged 11-15 . .
problems (de la Barrera et al., | in SEL delivery
2021)
Whole-school Improved school climate and | Indicates that SEC
climate, student | indicators of mental health, | enhancement may
India SEHER Grade 9 supp.ort, ‘ behavior, and well-being (Shinde | be stronger whe.n
students | relationships et al., 2018) embedded in
whole-school
systems
Mindfulness, Improved emotional control, | Supports  cultural
Hong Adapted Grade 7 execQtiV.e self-monitoring, working ad.aptation of
Kon Learning to students functioning, memory; reduced  anxiety, | mindfulness-based
& BREATHE emotional control depression, and rumination (Lam | SEL  in  Asian
& Seiden, 2020) contexts
Tapan Universal Students | Social-emotional Meta-analysis showed positive | Provides evidence
P school- aged 5-18 | skills, prosocial | effects on SEC-related skills, | for the scalability of
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based SEL behavior, emotional | attitudes, prosocial behavior, and | school-based SEL
programs difficulties emotional difficulties (Takizawa | in East Asia
et al., 2023)
SEL SEC, positive | Meta-analysis found | Suggests stronger
attitudes, prosocial | improvements in social- | effects on
programs . . . . . .
behavior, emotional | emotional  skills, attitudes, | emotional-
. adapted Students . . . . .
China difficulties prosocial behavior, and | cognitive outcomes
from aged 6—18 . . . .
international emotional difficulties, but not | than behavioral
frameworks behavioral problems (Chen & | outcomes
Yu, 2022)

Taken together, international research shows that adolescents’ SEC can be enhanced through several educational
pathways, including curriculum integration, specialized skills lessons, experiential learning, whole-school
interventions, peer-led programs, school counseling activities, and digital learning environments. These
programs can also be classified according to their origins and implementation logic: locally developed programs
responding to specific educational needs; direct adaptations of international models; and culturally modified
adaptations designed to fit local school systems and social values.

Nevertheless, an important limitation remains. Although the CASEL framework conceptualizes SEC as an
integrated structure comprising five core competencies, most empirical studies do not assess all five components
in a balanced and systematic manner. Short-term interventions often prioritize self-awareness, self-management,
emotional regulation, coping, or social skills, while components such as relationship skills and responsible
decision-making are less frequently measured as independent outcomes. Mindfulness-integrated programs, in
particular, tend to emphasize self-awareness and self-management because these are closely linked to attention,
emotional awareness, and regulation. Therefore, while international research provides strong evidence that SEC
can be developed through educational programs, the evidence base remains fragmented in terms of measurement,
intervention targets, and theoretical integration. This limitation provides an important foundation for further
examining how mindfulness-based approaches may be designed to support the full structure of adolescents’
SEC, especially in culturally specific contexts such as Vietnam.

Relationships between Mindfulness and components of Social-Emotional Competence

Alongside the growing literature on social-emotional competence (SEC), mindfulness has become an important
construct in positive psychology, educational psychology, and school-based mental health research. Mindfulness
is commonly defined as the process of intentionally paying attention to the present moment with openness,
acceptance, and non-judgment (Kabat-Zinn, 2003). From this perspective, mindfulness is not merely an
attentional skill, but also a psychological capacity that supports emotional awareness, behavioral regulation,
reflective responding, and adaptive engagement with social experience. In educational contexts, mindfulness
practices have been associated with improved attention, reduced stress, better emotional regulation, and
enhanced psychological well-being among students (Meiklejohn et al., 2012; Zenner et al., 2014).

Recent studies have shifted from evaluating only the effects of mindfulness-based interventions to directly
examining the relationship between mindfulness, particularly trait mindfulness, and psychological outcomes.
Trait mindfulness has often been measured using instruments such as the Five Facet Mindfulness Questionnaire
(FFMQ), Mindful Attention Awareness Scale (MAAS), and Child and Adolescent Mindfulness Measure
(CAMM). Baer et al. (2006) conceptualized trait mindfulness as a multidimensional construct comprising five
facets: observing, describing, acting with awareness, non-judging of inner experience, and non-reactivity to inner
experience. This multidimensional conceptualization is useful for understanding how mindfulness may be
associated with specific psychological processes that correspond to the five CASEL competencies.

However, it is important to note that most existing studies do not examine SEC as a complete five-component
construct. Instead, they usually investigate mindfulness in relation to specific variables that represent or
correspond to particular SEC components, such as self-compassion, self-esteem, emotional regulation, social
support, empathy, prosocial behavior, aggression, impulsivity, or self-harm. Therefore, the current literature
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should be interpreted as evidence of associations between mindfulness and SEC-related indicators, rather than
as direct evidence of the relationship between mindfulness and the full structure of SEC.

First, mindfulness has been consistently linked to self-awareness, one of the core components of SEC. Self-
awareness has often been operationalized through variables such as self-compassion, self-esteem, life
satisfaction, and positive self-evaluation. Brown et al. (2013) found that mindfulness was positively associated
with positive self-related indicators and negatively associated with depression and anxiety among adolescents
and young adults. These findings suggest that adolescents with higher mindfulness are more capable of
recognizing internal states, maintaining positive self-perceptions, and reducing negative emotional reactions.
Similarly, Galla (2016), using a longitudinal design, showed that a short meditation program increased
mindfulness and self-compassion, with several benefits maintained at three-month follow-up. Notably, changes
in self-compassion were stronger predictors of emotional well-being than changes in mindfulness itself,
suggesting that mindfulness may support self-awareness indirectly by cultivating self-compassion. Other studies
further confirm this relationship. Siinbiil and Giineri (2019) found that mindfulness significantly predicted self-
compassion, while Liu et al. (2022) showed that mindfulness positively predicted self-esteem among Chinese
adolescents. Wang et al. (2024) and Zhang et al. (2024) also reported positive associations between mindfulness
and life satisfaction, indicating that adolescents with higher mindfulness tend to evaluate their lives and
themselves more positively. Li et al. (2025) similarly found that mindfulness predicted self-compassion. Overall,
these studies suggest that mindfulness supports self-awareness by enhancing adolescents’ ability to recognize,
evaluate, and accept themselves in a more positive and non-judgmental manner.

Second, mindfulness has a strong relationship with self-management, particularly emotional regulation,
attentional control, emotional reactivity, intentional self-regulation, and behavioral control. Siinbiil and Giineri
(2019) found that mindfulness was negatively associated with difficulties in emotion regulation among
economically disadvantaged adolescents. Yousefi Afrashteh and Hasani (2022) further demonstrated that
emotion regulation mediated the relationship between mindfulness and psychological adjustment. These findings
suggest that mindfulness improves psychological outcomes by reducing difficulties in controlling and regulating
emotions. Several recent studies provide additional support. Fan et al. (2024) found that mindfulness facets,
particularly acting with awareness, were positively associated with academic engagement and negatively
associated with academic procrastination. Zhou et al. (2024) showed that mindfulness strongly predicted lower
emotional reactivity among Chinese adolescents. Karagdz Cetiner et al. (2025) found that mindfulness was
negatively associated with difficulties in emotion regulation, emotional impulsivity, and lack of emotional
clarity. Similarly, Li et al. (2026), using a large sample of Chinese adolescents, found that mindfulness reduced
emotion regulation difficulties and weakened the link between emotional dysregulation and maladaptive
behaviors. Guan et al. (2026) also found a positive association between mindfulness and intentional self-
regulation, while Zhang et al. (2026) highlighted the role of interpersonal mindfulness in adaptive emotion
regulation, especially cognitive reappraisal. Together, these studies indicate that mindfulness contributes to self-
management by helping adolescents regulate emotions, control attention, reduce impulsive reactions, and
respond more intentionally to internal and external demands.

Third, mindfulness is also related to social awareness, although this relationship is often examined indirectly
through variables such as bullying, social support, academic anxiety, school engagement, teacher support, and
technology dependence. Muzquiz et al. (2022) showed that self-compassion, which includes mindfulness as a
core component, mediated the relationship between bullying victimization and emotional well-being.
Adolescents with higher self-compassion were less likely to experience negative emotional outcomes after
bullying. This suggests that mindfulness-related capacities may help adolescents process negative social
experiences more adaptively. In the academic context, Fan et al. (2024) found that mindfulness was positively
associated with academic engagement and negatively associated with procrastination through motivational
mechanisms. Xiang and Li (2025) showed that mindfulness was positively associated with social support and
emotion regulation, and negatively associated with academic anxiety. Social support mediated the relationship
between mindfulness and academic anxiety, suggesting that mindfulness may help adolescents perceive and
mobilize social resources more effectively. Ma XiaoFei et al. (2026) also found that mindfulness reduced
academic anxiety directly and indirectly through academic self-efficacy, with teacher support strengthening this
pathway. Other studies showed that mindfulness may buffer the effects of stressful life events and technology
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dependence by improving attention control and emotional adjustment. Overall, social awareness in this literature
is approached through adolescents’ ability to understand, interpret, and adapt to social and academic contexts,
with mindfulness functioning as a regulatory and protective factor.

Fourth, mindfulness is closely associated with relationship skills. Dogan and Metin (2023) found that
mindfulness was positively related to social competence, self-esteem, and life satisfaction among high school
students. Their mediation analysis suggested that mindfulness may promote well-being partly through improved
social competence and self-esteem. Zhou et al. (2024) showed that mindfulness weakened the effect of peer
victimization on proactive aggression, indicating that mindfulness can reduce maladaptive responses in peer
relationships. Another study by Zhou, Zhang, and Cao (2024) found that trait mindfulness buffered the negative
impact of maternal psychological control on emotional reactivity and aggression. These results suggest that
mindfulness helps adolescents regulate emotions in stressful relational contexts and manage interpersonal
conflicts more effectively. Recent studies further emphasize the interpersonal dimension of mindfulness.
Colaianne and Falcone (2025) argued that school-based mindfulness programs should move beyond individual
self-regulation and include relatedness, empathy, and social connection. Yang et al. (2025), using a longitudinal
design, found that social mindfulness predicted increased altruistic behavior and reduced aggression over time.
Zhang et al. (2026) also found that interpersonal mindfulness components, such as bodily presence, awareness
of others, and mindful responding, were positively associated with friendship quality and prosocial behavior. In
the context of digital family interactions, Yang et al. (2026) found that mindfulness moderated the effect of
parent-child technology interference on adolescents’ phubbing behaviors. These findings suggest that
mindfulness contributes to relationship skills by fostering presence, empathy, prosocial behavior, and healthier
responses in interpersonal contexts.

Fifth, mindfulness is associated with responsible decision-making. This component is often examined through
variables such as impulsivity, inhibitory control, aggression, self-harm, maladaptive behaviors, and executive
functioning. Zhou et al. (2024) found that mindfulness was negatively associated with cognitive impulsivity and
both proactive and reactive aggression. Hu et al. (2024) showed that trait mindfulness was positively related to
executive functioning and negatively related to rumination and depression. Another study by Hu et al. (2024)
found that mindfulness was negatively associated with impulsivity, executive dysfunction, inhibitory
dysfunction, and aggressive behaviors, with indirect effects through impulsivity and inhibitory control. Studies
on self-harm provide particularly strong evidence. Karagdz Cetiner et al. (2025) found that mindfulness was
negatively associated with self-harm, partly through reduced emotion regulation difficulties. Li et al. (2026)
similarly found that mindfulness predicted lower emotion dysregulation and indirectly reduced self-harm. Zhang
et al. (2025), using a large sample of Chinese adolescents, found that mindfulness mediated the relationship
between school bullying and non-suicidal self-injury, with acting with awareness playing the strongest mediating
role. These findings suggest that mindfulness supports responsible decision-making by reducing impulsivity,
improving behavioral control, and helping adolescents consider consequences before acting.

Taken together, the reviewed studies suggest that mindfulness is meaningfully associated with psychological
and behavioral indicators corresponding to all five CASEL competencies. Nevertheless, the current evidence
base remains fragmented. Most studies examine separate variables, such as self-compassion, emotional
regulation, empathy, social competence, aggression, or self-harm, rather than measuring SEC as a complete
multidimensional construct. This fragmented approach is methodologically useful because it allows researchers
to clarify specific psychological mechanisms, such as attentional control, emotion regulation, or impulse
inhibition. However, it also reveals a significant research gap: the relationship between mindfulness and SEC as
a holistic five-component structure remains insufficiently tested, especially among adolescents. This gap is
particularly important because adolescence is a transitional developmental period in which self-awareness,
emotion regulation, peer relationships, moral reasoning, and decision-making develop simultaneously and
interactively. Therefore, future research should move beyond isolated indicators and examine how mindfulness
relates to the integrated structure of SEC. Such an approach would allow researchers to determine whether
mindfulness primarily supports self-awareness and self-management, as much of the current evidence suggests,
or whether it can also contribute more broadly to social awareness, relationship skills, and responsible decision-
making. This issue is especially relevant for culturally specific contexts, including Vietnam, where both
mindfulness and SEC are still emerging as integrated research and intervention domains.
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Mindfulness-Based Interventions for Promoting Social-Emotional Competence

A third major direction in the international literature concerns the development and evaluation of school-based
mindfulness interventions aimed at promoting adolescents’ social-emotional competence (SEC). Compared with
general SEL programs, mindfulness-based interventions tend to place stronger emphasis on present-moment
awareness, attentional regulation, emotional awareness, non-reactivity, self-compassion, and reflective
responding. These processes are closely related to several SEC components, especially self-awareness and self-
management. Depending on program design, they may also contribute to empathy, prosocial behavior,
relationship skills, and responsible decision-making.

Existing programs vary considerably in theoretical orientation, structure, target group, and implementation
format. Some programs originate from mindfulness traditions or mindfulness-based clinical approaches, such as
MBSR, MBCT, or mindful self-compassion, and are adapted for school settings. Others are SEL programs that
integrate mindfulness as a pedagogical strategy to support social-emotional development. Table 2 summarizes
representative mindfulness-based programs that have been used to promote SEC-related outcomes among
adolescents (see Table 2).

Table 2. Representative Mindfulness-Based Programs for Promoting Adolescents’ SEC

Theoretical Target SEC-related ] .
Program ) ) Structure Key implication
orientation group focus
Learning to Adolescent . Self—gwareness, Developmentally
BREATHE ) 6-12 sessions, | emotion appropriate model
. mindfulness; Adolescents . . .
(Broderick & SEL-oriented | aced 12-18 45-90 minutes | regulation, directly relevant to
Metz, 2009; Metz ) & each empathy, stress | adolescent SEC
mindfulness .
et al., 2013) reduction
Attention,  self- | Shows feasibility of
.b/ Dot-be School-based Students 9-10 les§0ns, awaréness, mindfulness in
(Kuyken et al., . 40-60 minutes | emotional secondary schools
mindfulness aged 11-18 .
2013) each regulation,
relational skills
MBCT- A‘[‘[eil-tioni L;rge-ts}lele . (tii;lcliings
emotiona show that mindfulness
MYRIAD adapted Early 10 classroom . .
. awareness, is not automatically
(Kuyken et al., universal adolescents lessons, 30-50 ) .
. mindful superior to usual SEL;
2022) school aged 11-14 minutes each . . .
. responding implementation
mindfulness
matters
Healthy Learning | MBSR/MBCT Emotional Integrates mindfulness
. . 9 weekly . .
Mind -informed Students . regulation, and relaxation for
sessions, 45 .
(Volanen et al., school aged 12-15 minutes each attentional school stress
2016) mindfulness control, resilience | adaptation
Mindful High-risk 1f-regulati ful  fc 1
Inner Strength indfu ngss, 1g I'l.S 12 weekly Self-regula 19n, Usefu or 0' der
self-regulation, | urban high , self-compassion, | adolescents and high-
(Razza et al., sessions, 45-60 | . ; .
self- school . identity, risk contexts
2025) . minutes each .
compassion students compassion
Emotional Highlights value of
. S A imatel , t ief practi
Mind in Action Experiential Grade 9 pproximately awaréness repeated brief practices
- . students in 27-31 short pausing  before
(Dariotis et al., mindfulness . .
urban sessions, 4 reaction,
2023) and movement . . .
settings times/week behavioral
regulation

Page 3054 www.rsisinternational.org



R 9 5
U’\ 3 < 5 INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
- N ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue VI June 2026
< A
MSC-T / Making Self-compassion, | Strongly linked to self-
Friends with emotional awareness and self-
Yourself Mindful self- | Adolescents | 8 sessions, about | regulation, well- | management
(Bluth & Blanton, | compassion aged 14-17 | 90 minutes each | being
2015; Bluth et al.,
2016)
Stress Explicitly =~ combines
. management, mindfulness with SEL
Transformative Approximatel body-emotion and relationshi
Life Skills Mindfulness- | Grades 6 and 4%pstructuredy awa}rleness self- | development ’
(Frank et al., based SEL 9 . P
lessons regulation,
2014)
healthy
relationships
SEL, Preschool to Exec1.1tiv.e A clejdr example .of
. . functioning, SEL integrated with
MindUP mindfulness, grade 8§; 15 lessons plus empath mindfulness
(Schonert-Reichl | neuroscience, includes daily brief P 'y,
.\ . prosocial
et al., 2015) positive early practices .
behavior, reduced
psychology adolescents .
aggression
h 1f- indful
Think Happy-Be | Mindfulness- Strengt. S5 C(.)nnects mindfu .n.ess
. regulation, with positive
Happy based 8 sessions, 45 . .
Adolescents : relationships, psychology and
(Kennes et al., strengths minutes each .
. subjective  well- | strengths development
2023) practice .
being
. Stress [lustrates flexible and
. High school
Heartfulness Self- | Mindfulness, 4 weeks; weekly | management, self- | scalable school-based
o students and . . . .
Care meditation, webinars and | observation, implementation
school . . i, .
(Iyer et al., 2024) self-care daily practice | positive emotions,
personnel .
goal setting

Across these programs, mindfulness-based interventions for adolescents can be classified into two broad groups.
The first includes SEL programs that integrate mindfulness, in which SEL provides the overarching
developmental framework and mindfulness functions as a pedagogical tool to cultivate emotional awareness,
self-regulation, compassion, mindful communication, and prosocial behavior. MindUP, Transformative Life
Skills, and Think Happy—Be Happy are examples of this approach. The second includes mindfulness programs
directed toward SEL-related outcomes, which originate from mindfulness-based, compassion-based, or clinical
traditions but are adapted to support adolescents’ social-emotional development in schools. Learning to
BREATHE, .b, MYRIAD, Healthy Learning Mind, Inner Strength, Mind in Action, MSC-T, and Heartfulness
Self-Care can be understood within this category.

Taken together, international evidence suggests that mindfulness-based approaches can contribute meaningfully
to adolescents’ social-emotional development, but the current literature remains conceptually and
methodologically uneven. School-based mindfulness programs have shown promising effects on emotional
awareness, attention regulation, perceived stress, self-compassion, and psychological well-being. These
outcomes are closely aligned with the intrapersonal dimensions of SEL, particularly self-awareness and self-
management. However, the evidence is less consistent regarding interpersonal and decision-oriented
competencies, such as social awareness, relationship skills, and responsible decision-making. This imbalance
indicates that mindfulness-based SEL is often evaluated through isolated psychological indicators rather than
through a comprehensive SEC framework. Many studies claim relevance to SEL, yet their outcome measures
tend to focus on emotion regulation, stress reduction, empathy, or prosocial behavior separately. As a result, the
mechanisms through which mindfulness practices support the full range of CASEL competencies remain
insufficiently clarified. Moreover, most intervention studies have been conducted in Western educational
settings with stronger institutional support, trained facilitators, and more developed school mental health
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systems. Therefore, the international evidence should be interpreted as promising but not directly transferable.
For contexts such as Vietnam, mindfulness-based SEL requires cultural adaptation, implementation safeguards,
and assessment models that capture SEC as an integrated multidimensional construct.

Vietnamese research on Mindfulness-based Approaches to Enhancing Adolescents’ Social-Emotional
Competence

Compared with the international literature, research on mindfulness-based approaches to enhancing adolescents’
SEC in Vietnam remains at an emerging stage. While international studies have developed and evaluated
multiple school-based mindfulness and SEL programs with relatively clear theoretical foundations, intervention
structures, and outcome measures, Vietnamese research has mainly focused on conceptual discussion, needs
assessment, measurement adaptation, and small-scale educational interventions. This contrast suggests that
Vietnam has begun to recognize the importance of SEC and mindfulness in school mental health, but has not yet
established a coherent research direction that integrates these two domains.

In recent years, Vietnamese schools have increasingly promoted students’ social-emotional development
through life-skills education, soft-skills education, and experiential and career-oriented activities under the 2018
General Education Curriculum. These educational activities aim to help students apply knowledge to real-life
situations, regulate emotions, cooperate with others, and develop adaptive social behavior. However, SEC
enhancement in Vietnam has often been embedded within broader educational activities rather than developed
as a specialized, structured, and evidence-based school mental health program.

Several domestic studies illustrate this developmental trajectory. Nguyen Thi Tu (2019) examined SEC among
509 lower secondary school students aged 12—15 in Ho Chi Minh City and implemented awareness-raising
activities, SEL-integrated life-skills lessons, teacher training, and school-based planning. Tran Chi Vinh Long
(2021) applied the SEL model to develop soft-skills education materials for high school students, surveying
2,008 students aged 16-18 in Hanoi, Da Nang, and Ho Chi Minh City and conducting an intervention with 251
students. Tran Thi Thanh Tra (2023) emphasized the role of SEC in helping lower secondary school students
develop as global citizens, build positive school climates, and reduce bullying and conflict. More recently, Giang
Thien Vu and colleagues (2024) argued that although SEC has received increasing attention in Vietnamese
psychological and educational research, its application to school mental health care for children and adolescents
remains insufficiently explored.

A related concern is the difficulty of implementing SEL in Vietnamese schools. Huynh Van Son and colleagues
(2021) found that although SEL had been piloted at the lower secondary level, implementation faced major
challenges, including incompatibility between existing curricula and teachers’ pedagogical capacity, difficulties
in integrating SEL into school activities, insufficient attention to students’ psychological characteristics, and
students’ limited understanding of how to develop SEC. These findings help explain why SEL implementation
in Vietnam remains fragmented, often dependent on individual school initiatives, and difficult to sustain over
time.

Alongside SEC, mindfulness has also begun to attract attention among Vietnamese researchers and educators,
particularly in relation to school mental health, emotional regulation, and student well-being. However, the
Vietnamese literature on mindfulness remains limited and has not yet been systematically connected to SEC.
Existing studies mainly fall into two categories: measurement adaptation and empirical studies examining
mindfulness in relation to isolated psychological outcomes. Nguyen Bao An (2018), for example, adapted the
Five Facet Mindfulness Questionnaire in the Vietnamese cultural context and reported acceptable reliability.
Dinh Thi Hong Van and colleagues (2021) validated the Social and Emotional Competence Questionnaire among
1,250 Vietnamese secondary school students and confirmed the five-factor structure of SEC aligned with the
CASEL model. These measurement studies provide important methodological foundations, but they do not
directly examine the relationship between mindfulness and SEC as an integrated construct.

Some empirical studies have provided preliminary evidence that mindfulness may be related to specific
components of SEC. Tran Quang Anh Minh and colleagues (2022), in a study of 654 university students, found
that mindfulness was associated with psychological well-being, positive affect, reduced stress, and self-esteem-
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related outcomes. These findings suggest possible links between mindfulness and self-awareness or self-
management, although the sample was university students rather than adolescents. Tran Minh Duc (2025)
reported that mindfulness practice among students was associated with better emotional regulation, self-
regulation, reduced stress and anxiety, improved empathy, communication skills, and lower negative behaviors.
These outcomes correspond to several SEC-related domains, but the evidence remains preliminary and does not
yet amount to a comprehensive model of mindfulness-based SEC.

In the field of school-based mindfulness interventions, Nguyen and Dorjee (2021, 2022) made important
contributions by examining mindfulness programs among Vietnamese students. Their intervention studies
included practices such as mindful breathing, emotional recognition, non-judgmental observation of thoughts,
emotional acceptance, and compassion. Findings suggested improvements in emotional awareness, emotional
regulation, non-reactivity, and emotional processing, including neural indicators such as LPP and P3b. These
studies are significant because they demonstrate the feasibility and potential benefits of school-based
mindfulness in Vietnam. Nevertheless, their primary focus was emotional processing and regulation rather than
SEC as a full five-component construct.

More recent qualitative work has also pointed to the cultural potential and implementation challenges of
mindfulness-based SEL in Vietnam. Do Tat Thien and Giang Thien Vu (2024) suggested that mindfulness-based
SEL may be culturally adaptable in Vietnam due to the country’s philosophical and religious pluralism,
particularly the tradition of religious trinity or the harmonization of Confucianism, Buddhism, and Taoism.
However, they also noted that mindfulness-based SEL is sometimes misunderstood as traditional meditation or
psychological therapy rather than as an educational approach to social-emotional development. This
misunderstanding may lead to narrow implementation, such as asking students to meditate for stress reduction
without explicitly connecting mindfulness practices to self-awareness, empathy, ethical awareness, relationship
skills, or responsible decision-making.

Table 3. Representative Vietnamese Studies Related to SEC, Mindfulness, and School-Based Intervention

Research direction Rep:fsgril;stlve Main contribution Remaining limitation
Nguyen Thi Tu Shows increasing attention to SEC | Mostly integrated into life-
SEC assessment and (2019); Tran Chi in Vietnamese education; connects skills or experiential education;
Vinh Long (2021); | SEC with life skills, soft skills, limited specialized school

SEL-integrated
education

Tran Thi Thanh Tra
(2023); Giang Thien
Vu et al. (2024)

school climate, and school mental
health

mental health programs

SEL implementation

Huynh Van Son et

Identifies practical barriers in lower
secondary schools, including
curriculum mismatch, teacher

Highlights fragmented
implementation but does not
provide a tested intervention

challenges al. 2021) capacity, integration difficulties, model
and limited student readiness
Nguyen Bao An Provides Vietnamese adaptations of | Measurement studies remain
Measurement (2018); Dinh Thi | mindfulness and SEC measures, separate; the mindfulness—SEC
adaptation Hong Van et al. including FFMQ and SECQ relationship has not been tested
(2021) as an integrated model
Suggests links between mindfulness | Often uses university or mixed-
. Tran Quang Anh . ..
Mindfulness and . .| and well-being, positive affect, age samples; focuses on
Minh et al. (2022); . . .
SEC-related . emotional regulation, empathy, isolated outcomes rather than
Tran Minh Duc .o
outcomes communication, and reduced five-component SEC
(2025) : .
negative behaviors
Demonstrates feasibility and Primarily focuses on emotional
School-based . potential effects of mindfulness processing; does not evaluate
. Nguyen & Dorjee . .
mindfulness programs on emotional awareness, | SEC comprehensively
) . (2021, 2022) : .
interventions regulation, and emotional

processing in Vietnamese students
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Do Tat Thien & Highlights cultural compatibility Provides qualitative insight but
Giang Thien Vu and possible misunderstandings of | requires further empirical
(2024) mindfulness-based SEL in Vietnam | testing

Cultural adaptation of
MBSEL

Taken together, Vietnamese research shows a gradual transition from a life-skills and soft-skills orientation
toward a broader understanding of SEC as a protective resource for school mental health. However, this
transition remains incomplete. SEC research and mindfulness research have largely developed as separate
streams. SEC studies have focused mainly on educational integration and measurement adaptation, while
mindfulness studies have focused mainly on emotional regulation, well-being, stress reduction, or emotional
processing. Few studies have directly examined how mindfulness relates to adolescents’ SEC, and even fewer
have considered SEC as a multidimensional construct comprising all five CASEL competencies.

This gap becomes clearer when compared with international research. Globally, programs such as Learning to
BREATHE, MindUP, .b, MYRIAD, Transformative Life Skills, and Inner Strength have been developed,
implemented, and evaluated in school settings with identifiable theoretical foundations, program structures,
target groups, and outcome indicators. Although international research also remains limited by fragmented
measurement and uneven attention to the full CASEL framework, it has established a stronger empirical
foundation for mindfulness-based SEL. In contrast, Vietnam lacks a structured, evidence-based, culturally
responsive program designed specifically to enhance adolescents’ SEC through mindfulness.

Therefore, the Vietnamese literature reveals three major research gaps. First, there is a lack of quantitative studies
examining the relationship between mindfulness and SEC among adolescents using standardized measures.
Second, there is no empirically tested intervention program that integrates mindfulness with the full five-
component CASEL framework for Vietnamese adolescents. Third, there is insufficient research on how such
programs should be culturally adapted to fit Vietnamese school realities, including academic pressure, teacher
readiness, school counseling capacity, students’ emotional expression patterns, family expectations, and possible
misunderstandings of mindfulness as religious or clinical practice.

For these reasons, future research in Vietnam should move beyond isolated outcomes and short-term activities
toward a theoretically integrated and culturally responsive model of mindfulness-based SEL. Such a model
should not frame mindfulness merely as a stress-reduction technique, but as an educational pathway for
developing self-awareness, self-management, social awareness, relationship skills, and responsible decision-
making among adolescents in Vietnamese schools.

Practical implications for Mindfulness-based SEL in Vietnamese schools

The findings of this review suggest several practical implications for developing and implementing mindfulness-
based SEL in Vietnamese schools. First, mindfulness-based SEL should be positioned as an educational
approach to SEC rather than as a stand-alone stress-reduction technique. For Vietnam, this means that
mindfulness activities should be explicitly connected to the five CASEL competencies, rather than being limited
to breathing exercises or relaxation.

Second, teacher and school counselor preparedness is a central condition for responsible implementation.
Mindfulness-based SEL requires facilitators who understand adolescent development, SEL theory, classroom
processes, and trauma-sensitive practice. Evidence from Learning to BREATHE shows that teacher training,
implementation fidelity, and facilitator embodiment of mindfulness are important for program quality (Metz et
al., 2013). In Vietnamese schools, where teachers may already experience workload pressure and limited formal
training in SEL, professional development should include not only basic mindfulness techniques but also skills
in emotional check-in, group facilitation, classroom safety, and referral procedures. Without such preparation,
mindfulness activities may become mechanical or disconnected from students’ real social-emotional needs.

Third, curriculum overload must be carefully considered. Vietnamese students often experience strong academic
pressure, while schools have limited time for additional developmental programs. Therefore, mindfulness-based
SEL should not be introduced as a separate subject that increases the burden on teachers and students. A more
feasible approach is to integrate short, structured modules into existing spaces such as homeroom periods, life-
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skills education, experiential activities, school counseling programs, or mental health promotion activities. Brief
practices such as mindful breathing, grounding, emotion labeling, mindful listening, or pause-before-reacting
exercises may be combined with discussion, reflection, and real-life problem-solving tasks.

Fourth, cultural attitudes toward mindfulness should be addressed directly. In Vietnam, mindfulness may be
misunderstood as a religious practice, traditional meditation, or a clinical intervention for psychological
problems. Such misunderstandings can limit acceptance among school leaders, parents, teachers, and students.
Thus, mindfulness-based SEL should be framed in secular, developmentally appropriate, and educational
language. Terms such as present-moment awareness, emotional recognition, self-care, compassionate
communication, and responsible response may be more acceptable than spiritually loaded terminology. This is
consistent with the need for cultural adaptation rather than mechanical transfer of international programs to
Vietnamese schools.

Finally, mindfulness-based SEL should be implemented with mental health safeguards. Trauma-informed
approaches emphasize that students need a sense of safety before engaging deeply with bodily sensations,
emotions, or memories. Some practices, especially breath-focused or body-focused exercises, may activate
discomfort among students with trauma histories, anxiety, depression, or other psychological vulnerabilities.
Schools should therefore provide flexible participation, alternative grounding practices, emotional check-ins,
and clear referral pathways to school counselors or mental health professionals. In this sense, mindfulness-based
SEL in Vietnam should be developed as part of a broader school mental health system that links universal
prevention, targeted support, and professional intervention.

CONCLUSION

This integrative literature review indicates that mindfulness-based approaches have become a promising
direction for enhancing adolescents’ SEC. International research has provided growing evidence that
mindfulness is associated with psychological and behavioral indicators corresponding to the five CASEL
competencies, including self-awareness, self-management, social awareness, relationship skills, and responsible
decision-making. School-based mindfulness and mindfulness-integrated SEL programs have also shown
potential benefits for adolescents’ attention, emotional regulation, self-compassion, empathy, prosocial behavior,
stress reduction, and psychological well-being.

However, the current evidence base remains conceptually and methodologically fragmented. Most existing
studies examine isolated variables such as self-compassion, emotional regulation, empathy, social competence,
aggression, or self-harm, rather than assessing SEC as a holistic multidimensional construct. Similarly, although
mindfulness-based programs often claim to support social-emotional development, their outcome measures tend
to focus primarily on self-awareness and self-management. Other CASEL competencies, particularly
relationship skills and responsible decision-making, are less frequently conceptualized and measured in a
systematic manner. This suggests that the relationship between mindfulness and the full structure of SEC remains
insufficiently examined.

In the Vietnamese context, research on SEC and mindfulness is still emerging. Existing studies have contributed
important foundations through conceptual discussion, needs assessment, measurement adaptation, and
preliminary school-based mindfulness interventions. Nevertheless, SEC research and mindfulness research in
Vietnam have largely developed as separate streams. SEC has mainly been addressed through life-skills
education, soft-skills education, and experiential activities, while mindfulness studies have tended to focus on
emotional regulation, stress reduction, well-being, or emotional processing. To date, there remains a lack of
quantitative studies examining the relationship between mindfulness and SEC among Vietnamese adolescents
using standardized measures, as well as a lack of structured, evidence-based, culturally responsive intervention
programs designed to enhance all five components of SEC through mindfulness.

Therefore, future research in Vietnam should move toward an integrated mindfulness-based SEL model that is
theoretically grounded, culturally appropriate, and empirically testable. Such a model should not position
mindfulness merely as a stress-reduction technique, but as an educational pathway for cultivating self-awareness,
self-management, social awareness, relationship skills, and responsible decision-making among adolescents.
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This direction is particularly meaningful in the current Vietnamese educational context, where schools are
increasingly expected to support not only academic achievement but also students’ mental health, adaptive
functioning, and holistic development.

REFERENCES

1.

10.

1.

12.

13.

14.

15.

Andersen, S., Rod, M. H., Holmberg, T., Ingholt, L., Ersbell, A. K., & Tolstrup, J. S. (2018).
Effectiveness of the settings-based intervention Shaping the Social on preventing dropout from
vocational education: A Danish non-randomized controlled trial. BMC Psychology, 6, Atticle 45.
https://doi.org/10.1186/s40359-018-0258-8

Baer, R. A., Smith, G. T., Hopkins, J., Krietemeyer, J., & Toney, L. (2006). Using self-report assessment
methods to explore facets of mindfulness. Assessment, 13(1), 27-45.
https://doi.org/10.1177/1073191105283504

Bluth, K., & Blanton, P. W. (2015). Mindfulness and self-compassion: Exploring pathways to adolescent
emotional  well-being. Journal of Child and Family Studies, 24(10), 3037-3047.
https://doi.org/10.1007/s10826-015-0119-2

Bluth, K., Gaylord, S. A., Campo, R. A., Mullarkey, M. C., & Hobbs, L. (2016). Making Friends with
Yourself: A mixed-methods pilot study of a mindfulness-based self-compassion program for adolescents.
Mindfulness, 7(2), 479—492. https://doi.org/10.1007/s12671-015-0476-6

Broderick, P. C., & Metz, S. (2009). Learning to BREATHE: A pilot trial of a mindfulness curriculum
for adolescents. Advances in  School Mental Health Promotion, 2(1), 35-46.
https://doi.org/10.1080/1754730X.2009.9715696

Brown, K. W., Goodman, R. J., & Inzlicht, M. (2013). Dispositional mindfulness and the attenuation of
neural responses to emotional stimuli. Social Cognitive and Affective Neuroscience, 8(1), 93-99.
https://doi.org/10.1093/scan/nss004

CASEL. (2020). What is social and emotional learning? Collaborative for Academic, Social, and
Emotional Learning. https://casel.org/what-is-sel/

Chen, H., Zheng, X., Liu, C., & Li, Y. (2022). The impact of social-emotional learning interventions in
China: A meta-analysis. Children and Youth Services Review, 136, Article 106421.
https://doi.org/10.1016/j.childyouth.2022.106421

Coelho, V. A., & Sousa, V. (2017). Comparing two low middle school social and emotional learning
program formats: A multilevel effectiveness study. Journal of Youth and Adolescence, 46, 656—667.
https://doi.org/10.1007/s10964-016-0472-8

Colaianne, B. A., & Falcone, R. S. (2025). We’re missing the social dimension in adolescent mindfulness
programs: A student-driven perspective and call to action. Mindfulness, 16, 3069-3076.
https://doi.org/10.1007/s12671-025-02657-x

Communist Party of Vietnam. (2021). Documents of the 13th National Congress of the Communist Party
of Vietnam (Vol. 1). National Political Publishing House.

Dariotis, J. K., Mabisi, K., Jackson-Gordon, R., Yang, N., Rose, E. J., Mendelson, T., & Fishbein, D. H.
(2023a). Implementing adolescent wellbeing and health programs in schools: Insights from a mixed
methods and  multiple  informant  study. Prevention  Science, 24(4), 663-675.
https://doi.org/10.1007/s11121-022-01481-2

de la Barrera, U., Monaco, E., Postigo-Zegarra, S., Gil-Gomez, J.-A., & Montoya-Castilla, 1. (2021).
EmoTIC: Impact of a game-based social-emotional programme on adolescents. PLOS ONE, 16(4),
Article €0250384. https://doi.org/10.1371/journal.pone.0250384

Denham, S. A., Bassett, H., Mincic, M., Kalb, S., Way, E., Wyatt, T., & Segal, Y. (2012). Social-
emotional learning profiles of preschoolers’ early school success: A person-centered approach. Learning
and Individual Differences, 22(2), 178—189. https://doi.org/10.1016/1.1indif.2011.05.001

Dinh, H.-V. T., Nguyen Phuoc, C. T., Tran, T.-A. T., Dau, M. L., & Nguyen, T. V. (2021). The
Vietnamese version of the Social and Emotional Competence Questionnaire (SECQ): Psychometric
properties among adolescents. TPM: Testing, Psychometrics, Methodology in Applied Psychology,
28(2), 251-266.

Page 3060 www.rsisinternational.org


https://doi.org/10.1177/1073191105283504
https://casel.org/what-is-sel/
https://doi.org/10.1016/j.childyouth.2022.106421
https://doi.org/10.1007/s10964-016-0472-8
https://doi.org/10.1007/s12671-025-02657-x
https://doi.org/10.1007/s11121-022-01481-2
https://doi.org/10.1371/journal.pone.0250384
https://doi.org/10.1016/j.lindif.2011.05.001

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue VI June 2026

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

. Do, T. T., & Giang, T. V. (2024). Mindfulness-based social-emotional learning program: Strengths and

limitations in Vietnamese school-based mindfulness practice. Heliyon, 10(12), Article €32977.
https://doi.org/10.1016/j.heliyon.2024.e32977

Dogan, R. Y., & Metin, E. N. (2023). Exploring the relationship between mindfulness and life satisfaction
in adolescents: The role of social competence and self-esteem. Child Indicators Research, 16, 1453—
1473. https://doi.org/10.1007/s12187-023-10028-y

Dowling, K., Simpkin, A. J., & Barry, M. M. (2019). A cluster randomized-controlled trial of the
MindOut social and emotional learning program for disadvantaged post-primary school students. Journal
of Youth and Adolescence, 48, 1245—1263. https://doi.org/10.1007/s10964-019-00987-3

Duc, T. M. (2025). Mindfulness education and emotional self-regulation among Vietnamese adolescents:
An empirical study. TPM: Testing, Psychometrics, Methodology in Applied Psychology, 32(3), 545—
559.

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The impact
of enhancing students’ social and emotional learning: A meta-analysis of school-based universal
interventions. Child Development, 82(1), 405-432. https://doi.org/10.1111/1.1467-8624.2010.01564 .x
Fan, Q., Li, Y., Hu, W., Zhang, H., Zhao, F., & Henderson, S. L. (2024). Does mindfulness benefit
adolescents’ academic adaptation? The mediating roles of autonomous and controlled motivation.
Current Psychology, 43, 24239-24251. https://doi.org/10.1007/s12144-024-06082-6

Frank, J. L., Kohler, K., Peal, A., & Bose, B. (2017). Effectiveness of a school-based yoga program on
adolescent mental health and school performance: Findings from a randomized controlled trial.
Mindfulness, 8(3), 544-553. https://doi.org/10.1007/s12671-016-0628-3

Galla, B. M. (2016). Within-person changes in mindfulness and self-compassion predict enhanced
emotional well-being in healthy, but stressed adolescents. Journal of Adolescence, 49, 204-217.
https://doi.org/10.1016/j.adolescence.2016.03.016

Giang, T. V., Long, N. D., & Bao, N. N. P. (2024). Social-emotional health and research orientations in
the context of Vietnamese education. Ho Chi Minh City University of Education Journal of
Science, 21(2), 296. https://doi.org/10.54607/hcmue.js.21.2.4006(2024)

Guan, X., Zhang, Y., Wang, J., Li, X., Ma, L., & Ahmed, M. Z. (2026). The chain mediating effect of
mindfulness and self-regulation in the relationship between parental warmth and adolescent study
engagement. Scientific Reports, 16, Article 2784. https://doi.org/10.1038/s41598-025-32733-0

Hu, C., Li, W., Gong, G., Qi, M., & Yu, D. (2024). The relationship between mindfulness and aggression
for adolescence: Interplay of impulsivity and inhibition dysfunction. Current Psychology, 43, 36030—
36043. https://doi.org/10.1007/s12144-024-07002-4

Hu, Y., Jiang, X., Zhang, Q., & Zhang, A. (2024). Investigating the mediating roles of executive
functioning and rumination in the relations between dispositional mindfulness and depression among
high school students. Current Psychology, 43, 19468—19480. https://doi.org/10.1007/s12144-024-05725-
y

Huynh, V. S., Giang, T. V., Nguyen, T. T., & Dinh, D. H. (2021). Exploring the challenges of social
emotional learning integration in secondary schools: A phenomenological research in Vietnam.
Psychology Research and Behavior Management, 14, 621-635. https://doi.org/10.2147/PRBM.S300748
Iyer, P., Iyer, L., Carter, N., Iyer, R., Stirling, A., Priya, L., & Sriraman, U. (2024). Self-care program as
a tool for alleviating anxiety and loneliness and promoting satisfaction with life in high school students
and staff: Randomized survey study. JMIR Formative Research, 8, Article e56355.
https://doi.org/10.2196/56355

Jones, S. M., & Bouffard, S. M. (2012). Social and emotional learning in schools: From programs to
strategies. Social Policy Report, 26(4), 1-33. https://doi.org/10.1002/].2379-3988.2012.tb00073.x
Kabat-Zinn, J. (2003). Mindfulness-based interventions in context: Past, present, and future. Clinical
Psychology: Science and Practice, 10(2), 144—156. https://doi.org/10.1093/clipsy.bpg016

Karagdz Cetiner, M., Aksu, H., Sevingok, D., Ozgiir, B. G., & Uniivar, T. (2025). Difficulties in
emotional regulation may mediate the relationship between low mindfulness and high emotional eating
in adolescents with obesity. Childhood Obesity, 21(8). https://doi.org/10.1177/21532176251370448
Kato, K., Shimizu, E., & Oshima, F. (2022). Effectiveness of school-based brief cognitive behavioral
therapy with mindfulness in improving the mental health of adolescents in a Japanese school setting: A

Page 3061 www.rsisinternational.org


https://doi.org/10.1016/j.heliyon.2024.e32977
https://doi.org/10.1007/s12187-023-10028-y
https://doi.org/10.1007/s10964-019-00987-3
https://doi.org/10.1111/j.1467-8624.2010.01564.x
https://doi.org/10.1007/s12144-024-06082-6
https://doi.org/10.1007/s12671-016-0628-3
https://doi.org/10.1016/j.adolescence.2016.03.016
https://doi.org/10.54607/hcmue.js.21.2.4006(2024)
https://doi.org/10.1038/s41598-025-32733-0
https://doi.org/10.1007/s12144-024-07002-4
https://doi.org/10.1007/s12144-024-05725-y
https://doi.org/10.1007/s12144-024-05725-y
https://doi.org/10.2147/PRBM.S300748
https://doi.org/10.2196/56355
https://doi.org/10.1002/j.2379-3988.2012.tb00073.x
https://doi.org/10.1093/clipsy.bpg016
https://doi.org/10.1177/21532176251370448

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue VI June 2026

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44,

45.

46.

47.

48.

49.

preliminary study. International Journal of Environmental Research and Public Health, 19(18), Article
11524. https://doi.org/10.3390/ijerph191811524

Kennes, A., Reijnders, J., Lataster, J., Jacobs, N., Janssens, M., Peeters, S., & Simons, M. (2023).
Efficacy of a school-based mental health intervention based on mindfulness and character strengths use
among adolescents: A pilot study of Think Happy—Be Happy intervention. Journal of Happiness Studies,
24, 677-697. https://doi.org/10.1007/s10902-022-00611-5

Kimber, B., Sandell, R., & Bremberg, S. (2008). Social and emotional training in Swedish classrooms
for the promotion of mental health: Results from an effectiveness study in Sweden. Health Promotion
International, 23(2), 134—143. https://doi.org/10.1093/heapro/dam046

Kuyken, W., Ball, S., Crane, C., Ganguli, P., Jones, B., Montero-Marin, J., Nuthall, E., Raja, A., Taylor,
L., Tudor, K., Viner, R. M., Allwood, M., Aukland, L., Dunning, D., Casey, T., Dalrymple, N., De Wilde,
K., Farley, E.-R., Harper, J., ... Williams, J. M. G. (2022). Effectiveness of school-based mindfulness
training in adolescents (MYRIAD): A cluster randomised controlled trial. The Lancet Psychiatry, 9(10),
827-840. https://doi.org/10.1016/S2215-0366(22)00246-1

Kuyken, W., Weare, K., Ukoumunne, O. C., Vicary, R., Motton, N., Burnett, R., Cullen, C., Hennelly,
S., & Huppert, F. (2013). Effectiveness of the Mindfulness in Schools Programme: Non-randomised
controlled  feasibility study. The British Journal of Psychiatry, 203(2), 126-131.
https://doi.org/10.1192/bjp.bp.113.126649

Lam, K., & Seiden, D. (2020). Effects of a brief mindfulness curriculum on self-reported executive
functioning and emotion regulation in Hong Kong adolescents. Mindfulness, 11(3), 627-642.
https://doi.org/10.1007/s12671-019-01249-6

Lau, N.-S., & Hue, M.-T. (2011). Preliminary outcomes of a mindfulness-based programme for Hong
Kong adolescents in schools: Well-being, stress and depressive symptoms. International Journal of
Children’s Spirituality, 16(4), 315-330. https://doi.org/10.1080/1364436X.2011.639747

Li, H., Chen, X., & Wang, L. (2025). Mindfulness and adolescent adjustment: The mediating role of self-
compassion. Current Psychology. Advance online publication.

Li, S., Sun, W., Han, Y., Wang, L., Sun, X., Zhou, Z., Li, J., & Zhang, X. Y. (2026). Emotion regulation
mediates the effect of insomnia on non-suicidal self-injury in adolescents: The moderating role of
mindfulness. Journal of  Neural Transmission. Advance online publication.
https://doi.org/10.1007/s00702-026-03111-5

Liem, G. A. D, Chua, B. L., Seng, Y., & Cai, E. Y. L. (2017). Social and emotional learning in
Singapore’s schools: Framework, practice, research, and future directions. In E. Frydenberg, A. J. Martin,
& R. J. Collie (Eds.), Social and emotional learning in Australia and the Asia-Pacific (pp. 127-150).
Springer. https://doi.org/10.1007/978-981-10-3394-0 10

Liu, Q., Zhang, D., Yang, Y., & Zhou, Z. (2022). Mindfulness and self-esteem in adolescents: The
mediating role of psychological resilience. Current Psychology. Advance online publication.

Lowe, C., & Wuthrich, V. M. (2021). Study without stress: Pilot evaluation of a cognitive behavioral
therapy program to reduce stress among senior secondary students. Child Psychiatry & Human
Development, 52(2), 205-216.

Ma, X., Zhang, J., Yang, Z., Dong, Q., & Qiao, L. (2026). Relationship between mindfulness perception
and academic anxiety: The mediating role of academic self-efficacy and moderating role of teacher
support. Current Psychology, 45, Article 288. https://doi.org/10.1007/s12144-025-08837-1

Meiklejohn, J., Phillips, C., Freedman, M. L., Griffin, M. L., Biegel, G., Roach, A., Frank, J., Burke, C.,
Pinger, L., Soloway, G., Isberg, R., Sibinga, E., Grossman, L., & Saltzman, A. (2012). Integrating
mindfulness training into K—12 education: Fostering the resilience of teachers and students. Mindfulness,
3(4), 291-307. https://doi.org/10.1007/s12671-012-0094-5

Metz, S. M., Frank, J. L., Reibel, D., Cantrell, T., Sanders, R., & Broderick, P. C. (2013). The
effectiveness of the Learning to BREATHE program on adolescent emotion regulation. Research in
Human Development, 10(3), 252—-272. https://doi.org/10.1080/15427609.2013.818488

Muzquiz, J., Pérez-Garcia, A. M., & Bermudez, J. (2022). Relationship between direct and relational
bullying and emotional well-being among adolescents: The role of self-compassion. Current Psychology,
42, 15874-15882. https://doi.org/10.1007/s12144-022-02924-3

Nguyen, B. A. (2018). Adaptation of the Five Facet Mindfulness Questionnaire (FFMQ) [Master’s thesis,
Ho Chi Minh City University of Education].

Page 3062 www.rsisinternational.org


https://doi.org/10.3390/ijerph191811524
https://doi.org/10.1007/s10902-022-00611-5
https://doi.org/10.1093/heapro/dam046
https://doi.org/10.1192/bjp.bp.113.126649
https://doi.org/10.1007/s12671-019-01249-6
https://doi.org/10.1080/1364436X.2011.639747
https://doi.org/10.1007/s00702-026-03111-5
https://doi.org/10.1007/978-981-10-3394-0_10
https://doi.org/10.1007/s12144-025-08837-1
https://doi.org/10.1007/s12671-012-0094-5
https://doi.org/10.1007/s12144-022-02924-3

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue VI June 2026

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

. Nguyen, T. T. (2019). Application of the social and emotional learning model to educational activities at

the lower secondary school level [Ministerial-level science and technology project, Code: B2017-SPS-
10]. Ho Chi Minh City University of Education.

Nguyen, T. U., & Dorjee, D. (2021). The effects of mindfulness training on emotion regulation in
Vietnamese pre-adolescents: A SenseMaker study. MindRxiv. https://doi.org/10.31231/0sf.i0/s85em
Nguyen, T. U., & Dorjee, D. (2022). Impact of a mindfulness-based school curriculum on emotion
processing in Vietnamese pre-adolescents: An event-related potentials study. Developmental Science,
25(6), Article e13255. https://doi.org/10.1111/desc.13255

Razza, R. A., Liu, Q., Feng, R., Hao, X., Kirkman, K. A., & Merrin, G. J. (2025). Cultivating adolescents’
self-compassion through mindfulness: The role of self-regulation at both the individual- and classroom-
level. Contemporary School Psychology, 29, 843-854. https://doi.org/10.1007/s40688-025-00548-5
Schonert-Reichl, K. A., Oberle, E., Lawlor, M. S., Abbott, D., Thomson, K., Oberlander, T. F., &
Diamond, A. (2015). Enhancing cognitive and social-emotional development through a mindfulness-
based school program. Developmental Psychology, 51(1), 52—66. https://doi.org/10.1037/a0038454
Schwager, S., Berger, U., Glaeser, A., Strauss, B., & Wick, K. (2019). Evaluation of “Healthy Learning.
Together”, an easily applicable mental health promotion tool for students aged 9 to 18 years. International
Journal of  Environmental Research and  Public  Health, 16(3), Article 487.
https://doi.org/10.3390/1jerph 16030487

Shinde, S., Weiss, H. A., Varghese, B., Khandeparkar, P., Pereira, B., Sharma, A., Gupta, R., Ross, D.
A., & Patel, V. (2018). Promoting school climate and health outcomes with the SEHER multi-component
secondary school intervention in Bihar, India: A cluster-randomised controlled trial. The Lancet,
392(10163), 2465-2477. https://doi.org/10.1016/S0140-6736(18)31615-5

Stinbiil, Z. A., & Giineri, O. Y. (2019). The relationship between mindfulness and resilience: The
mediating role of self-compassion and emotion regulation in a sample of underprivileged Turkish
adolescents. Personality and Individual Differences, 139, 337-342.
https://doi.org/10.1016/j.paid.2018.12.009

Takizawa, Y., Ishizu, K., Takahashi, F., & Nishiguchi, Y. (2023). Effectiveness of universal school-
based social-emotional learning programs among Japanese children: A meta-analysis. Frontiers in
Education, 8, Article 1228269. https://doi.org/10.3389/feduc.2023.1228269

Taylor, R. D., Oberle, E., Durlak, J. A., & Weissberg, R. P. (2017). Promoting positive youth
development through school-based SEL interventions: A meta-analysis of follow-up effects. Child
Development, 88(4), 1156—1171. https://doi.org/10.1111/cdev.12864

Tran, C. V. L. (2021). Application of the SEL model to the development of soft-skills education materials
for high school students in response to the requirements of the 2018 General Education Curriculum
[Ministerial-level science and technology project, Code: B2021-SPS-07]. Ho Chi Minh City University
of Education.

Tran, M. A. Q., Vo-Thanh, T., Soliman, M., Khoury, B., & Nguyen, N. T. C. (2022). Self-compassion,
mindfulness, stress, and self-esteem among Vietnamese university students: Psychological well-being
and positive emotion as mediators. Mindfulness, 13(10), 2574-2586. https://doi.org/10.1007/s12671-
022-01980-x

Tran, T. T. T. (2023). Enhancing social-emotional competence among lower secondary school students
in the context of globalization and international integration in Vietnam today. VNUHCM Journal of
Social Sciences and Humanities, 7(S1), S19-S25.
https://doi.org/https://doi.org/10.32508/stdjssh.v7iS1.920

Trommsdorff, G., Cole, P. M., & Heikamp, T. (2012). Cultural variations in mothers’ intuitive theories:
A preliminary report on interviewing mothers from five nations about their socialization of children’s
emotions. Global Studies of Childhood, 2(2), 158—169. https://doi.org/10.2304/gsch.2012.2.2.158

Van De Sande, M. C., Fekkes, M., Diekstra, R. F. W., Gravesteijn, C., Reis, R., & Kocken, P. L. (2022).
Effects of an SEL program in a diverse population of low achieving secondary education students.
Frontiers in Education, 6, Article 744388. https://doi.org/10.3389/feduc.2021.744388

Volanen, S.-M., Lassander, M., Hankonen, N., Santalahti, P., Hintsanen, M., Simonsen, N., Raevuori,
A., Mullola, S., Vahlberg, T., But, A., & Suominen, S. (2016). Healthy Learning Mind—A school-based
mindfulness and relaxation program: A study protocol for a cluster randomized controlled trial. BMC
Psychology, 4, Article 35. https://doi.org/10.1186/s40359-016-0142-3

Page 3063 www.rsisinternational.org


https://doi.org/10.1111/desc.13255
https://doi.org/10.1007/s40688-025-00548-5
https://doi.org/10.1037/a0038454
https://doi.org/10.3390/ijerph16030487
https://doi.org/10.1016/S0140-6736(18)31615-5
https://doi.org/10.1016/j.paid.2018.12.009
https://doi.org/10.3389/feduc.2023.1228269
https://doi.org/10.1111/cdev.12864
https://doi.org/10.1007/s12671-022-01980-x
https://doi.org/10.1007/s12671-022-01980-x
https://doi.org/https:/doi.org/10.32508/stdjssh.v7iS1.920
https://doi.org/10.2304/gsch.2012.2.2.158
https://doi.org/10.3389/feduc.2021.744388
https://doi.org/10.1186/s40359-016-0142-3

5 INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
) N ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue VI June 2026

68.

69.

70.

71.

72.

73.

74.

75.

76.

77.

. Wang, X., Li, Y., & Wang, Y. (2024). Mindfulness and life satisfaction among adolescents: The

mediating role of emotional regulation. Current Psychology. Advance online publication.

. Weissberg, R. P., Durlak, J. A., Domitrovich, C. E., & Gullotta, T. P. (2015). Social and emotional

learning: Past, present, and future. In J. A. Durlak, C. E. Domitrovich, R. P. Weissberg, & T. P. Gullotta
(Eds.), Handbook of social and emotional learning: Research and practice (pp. 3—19). Guilford Press.
Wyman, P. A., Brown, C. H., LoMurray, M., Schmeelk-Cone, K., Petrova, M., Yu, Q., Walsh, E., Tu,
X., & Wang, W. (2010). An outcome evaluation of the Sources of Strength suicide prevention program.
American Journal of Public Health, 100(9), 1653—-1661. https://doi.org/10.2105/AJPH.2009.190025
Xiang, X., & Li, B. (2025). Effects of mindfulness, music therapy, and social support on adolescents’
test anxiety. BMC Psychology, 13, Article 505. https://doi.org/10.1186/s40359-024-01845-z

Yang, J., Yang, Y., Zhang, L., & Tong, D. (2026). The relationship between parental technoference and
malevolent creative behavior among adolescents: The mediating role of phubbing and the moderating
role of mindfulness. BMC Psychology, 14, Article 243. https://doi.org/10.1186/s40359-026-04037-z
Yang, L., Lyu, M., Chen, J., Feng, X., & Ren, P. (2025). Longitudinal relations between social
mindfulness and social behavior in early adolescence: Disentangling between- and within-person
associations. Journal of Youth and Adolescence, 54, 1800—1812. https://doi.org/10.1007/s10964-025-
02142-7

Yousefi Afrashteh, M., & Hasani, F. (2022). Mindfulness and psychological well-being in adolescents:
The mediating role of self-compassion, emotional dysregulation and cognitive flexibility. Borderline
Personality Disorder and Emotion Dysregulation, 9, Article 22. https://doi.org/10.1186/s40479-022-
00192-y

Zenner, C., Herrnleben-Kurz, S., & Walach, H. (2014). Mindfulness-based interventions in schools: A
systematic review and meta-analysis. Frontiers in  Psychology, 5, Article 603.
https://doi.org/10.3389/fpsyg.2014.00603

Zhang, Y., Liu, X., & Chen, H. (2024). Mindfulness and life satisfaction in adolescents: The mediating
role of social support and emotional regulation. Current Psychology. Advance online publication.
https://doi.org/10.1007/s12144-024-06670-6

Zhang, Y., Zhang, Y., Liu, X., Mi, S., & Guo, C. (2026). Associations between interpersonal
mindfulness, emotion regulation, and peer relationships among Chinese adolescents: A network analysis.
Humanities and Social Sciences Communications, 13, Article 151. https://doi.org/10.1057/s41599-025-
06213-9

Zhou, J., Wang, R., Bi, T., & Gong, X. (2024). Peer victimization and aggressive behaviors among
adolescents: A moderated mediation model of cognitive impulsivity and dispositional mindfulness.
Current Psychology, 43, 17406—17415. https://doi.org/10.1007/s12144-024-05700-7

Zhou, J., Zhang, H., & Cao, R. (2024). Maternal psychological control and aggressive behaviors in
adolescents: The roles of emotional reactivity and trait mindfulness. Current Psychology, 43, 29069—
29080. https://doi.org/10.1007/s12144-024-06590-5

Page 3064 www.rsisinternational.org


https://doi.org/10.2105/AJPH.2009.190025
https://doi.org/10.1186/s40359-024-01845-z
https://doi.org/10.1186/s40359-026-04037-z
https://doi.org/10.1007/s10964-025-02142-7
https://doi.org/10.1007/s10964-025-02142-7
https://doi.org/10.1186/s40479-022-00192-y
https://doi.org/10.1186/s40479-022-00192-y
https://doi.org/10.3389/fpsyg.2014.00603
https://doi.org/10.1007/s12144-024-06670-6
https://doi.org/10.1057/s41599-025-06213-9
https://doi.org/10.1057/s41599-025-06213-9
https://doi.org/10.1007/s12144-024-05700-7
https://doi.org/10.1007/s12144-024-06590-5

