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ABSTRACT

Weak parental trust and limited stakeholder participation may hinder junior high school learners’ social and
academic adjustment. This study aimed to determine the predictive influence of parental trust and stakeholder
engagement on students’ school adjustment. Using a quantitative descriptive-correlational research design, the
study was conducted in five public junior high schools in the Municipality of Veruela, Division of Agusan del
Sur, where respondents were selected through stratified random sampling and data were gathered using
adapted survey questionnaires. The levels of the variables were analyzed using the mean and standard
deviation, their significant relationships were determined through Pearson r, and their predictive influence was
examined using multiple regression analysis. The findings revealed generally high levels of parental trust,
stakeholder engagement, and school adjustment among students. Moreover, both parental trust and stakeholder
engagement showed significant positive relationships with school adjustment, with stakeholder engagement
emerging as the stronger predictor. These results imply that strengthening collaborative school-community
relationships can promote better student social and academic adjustment. Schools may enhance trust-building
practices and implement structured stakeholder engagement initiatives to further support student development.

Keywords: Educational administration, parental trust, stakeholder engagement, school adjustment, junior high
school students

INTRODUCTION

School adjustment remains a pressing concern in the educational system because many learners continue to
face difficulties in adapting to academic expectations, school routines, peer relationships, and institutional
demands. Azpiazu et al. (2024) explained that school adjustment is associated with teacher and peer support,
resilience, positive affect, emotional engagement, and school integration. Learners with limited coping
resources and weak support systems may experience greater difficulty adjusting to school life.

In international settings, parental trust and stakeholder engagement remain important factors in learners’
school participation and adjustment. Rodriguez and Welsh (2024) found that stronger parental trust towards
teachers and school leaders is associated with fewer discipline-related concerns among learners. Yang et al.
(2023) also highlighted that parental involvement is closely related to behavioral, emotional, and cognitive
engagement of learners. Likewise, Yamoah and Quansah (2025) found that stakeholder collaboration in school
improvement planning is significantly related to learners’ academic achievement.

In the Philippines, school adjustment remains a concern as many learners continue to need stronger home—
school support and stakeholder coordination. Gianan and Gutierrez (2021) found a significant relationship
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between school-family engagement programs and parental involvement in a public junior high school. Canoy
et al. (2024) also reported that parental involvement is significantly related to learners’ behavioral, emotional,
and cognitive engagement. Moreover, Firmante (2024) noted that Filipino students’ academic and social
adjustment may be challenged by transition demands, limited social interaction, and insufficient social support.

In the Municipality of Veruela, school adjustment remains a persistent concern as per school reports, teacher
observations, and stakeholder feedback. Learners continue to encounter difficulties in meeting school
expectations because of limited institutional support and weak collaboration among parents, teachers, school
administrators, and the wider community (Azpiazu et al., 2024). Although related studies have examined
parental involvement, school-family engagement, stakeholder collaboration, and student engagement, limited
local evidence explains how parental trust and stakeholder engagement are connected with school adjustment
among public junior high school learners in the study locale.

Finally, this study examined how parental trust and stakeholder engagement are associated with the school
adjustment of public junior high school learners in the Municipality of Veruela. Findings from this study may
guide parents, teachers, school leaders, and key officials in developing targeted support strategies and a
strategic parent—school partnership plan. The results shall be disseminated through Learning Action Cell
sessions, school meetings, conferences, training sessions, seminars, and academic journal publications.

LITERATURE REVIEW

Parental Trust

Parental trust refers to parents’ confidence that schools and school leaders are benevolent, reliable, competent,
honest, and open in supporting learners (Shayo et al., 2021). This trust strengthens home—school partnership
because parents are more willing to communicate, collaborate, and participate when school personnel show
clear and responsive communication (Hamm & Mousseau, 2023; Smith et al., 2022). It is also linked with
parental involvement and student engagement, which support learners’ socio-emotional development and
school adjustment (Yang et al., 2023; Martinez-Yarza et al., 2024).

Stakeholder Engagement

Stakeholder engagement refers to the active participation of parents, teachers, school leaders, community
members, and partner organizations in planning, decision-making, implementation, communication, and
evaluation of school programs. It strengthens school support systems because meaningful family—school and
community partnerships depend on shared goals, clear roles, transparent communication, and collaborative
action (Jones & Palikara, 2023; Haight et al., 2024). Studies show that family—school engagement
interventions improve parent—teacher relationships and communication, while effective communication also
strengthens parent trust in school personnel (Smith et al., 2022; Hamm & Mousseau, 2023). Moreover,
parental involvement and family engagement are linked with student engagement and social-emotional
development, which are important in supporting learners’ school adjustment (Yang et al., 2023; Martinez-
Yarza et al., 2024).

School Adjustment

School adjustment refers to learners’ ability to adapt to the academic, social, and behavioral expectations of the
school environment. It includes social adjustment and academic adjustment, particularly learners’ relationships,
participation, academic engagement, and capacity to meet school demands (Kaynak & Kan, 2024). Recent
studies show that school adjustment is strengthened by social support, resilience, positive affect, family
involvement, and school engagement (Azpiazu et al., 2024; Martinez-Yarza et al., 2024). In addition, parental
trust and responsive communication between families and school personnel help create consistent support
systems that reduce disciplinary concerns and promote learners’ socio-emotional development (Hamm &
Mousseau, 2023; Rodriguez & Welsh, 2024).

Page 5075

www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (I1JRISS)
ISSN No. 2454-6186 | DOL: 10.47772/1JRISS | Volume X Issue VI June 2026

MATERIALS AND METHODS

Research Design
This study employed a quantitative descriptive-correlational research design to examine the relationships

among parental trust, stakeholder engagement, and school adjustment among junior high school students. This
design uses numerical data and statistical procedures to measure variables and identify relationships (Slater &
Hasson, 2024).

Research Participants

A total of 277 Grade 10 students from the five public junior high schools in the Municipality of Veruela were
chosen to participate in the study.

Research Locale

This study was conducted in five public junior high schools in the Municipality of Veruela, Division of
Agusan del Sur, which were purposively selected to ensure balanced representation of the student population
and to provide a practical and accessible context for conducting the study.

Research Instruments

Parental trust was measured using the 25-item Parent Trust in School and Parent Trust in Principal scales
adapted from Shayo (2021). Stakeholder engagement was assessed using the 33-item instrument adapted from
Valencia (2024), covering planning, decision-making, information dissemination, implementation, engagement
strategy, and evaluation. School adjustment was measured using the 24-item School Adjustment Scale by
Kaynak and Kan (2024), focusing on social and academic adjustment.

Treatment of Data

Mean. This was used to describe the levels of parental trust, stakeholder engagement, and school adjustment
among junior high school learners.

Standard Deviation. This was used to determine the consistency or variability of learners’ responses on
parental trust, stakeholder engagement, and school adjustment.

Pearson Product-Moment Correlation. This was used to determine the strength and direction of the relationship
between parental trust and school adjustment, and between stakeholder engagement and school adjustment.

Multiple Regression Analysis. This was used to determine the extent to which parental trust and stakeholder
engagement predict school adjustment among junior high school learners

RESULTS AND DISCUSSION
Level of Parental Trust
Table 1 presents the level of parental trust in terms of parental trust in school and parental trust in principal.

Table 1: Level of Parental Trust

Indicators Mean Description
Parental Trust in School 3.17 Agree
Parental Trust in Principal 3.17 Agree
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Parental trust in school has an overall mean of 3.17, described as ‘“agree,” indicating a high level of trust
among parents towards the school as an institution. Parental trust in principal also has an overall mean of 3.17,
described as “agree,” indicating a high level of confidence in the principal’s leadership. The results imply that
parents generally view both the school and the principal as dependable and responsive to learners’ needs. This
finding is supported by Paccaud et al. (2021), who found that positive family—school collaboration is related to
parental trust. However, Jones and Palikara (2023) noted that parents and school staff may differ in
understanding engagement, suggesting the need for clearer communication and shared participation.

Level of Stakeholders Engagement

Table 2 presents the level of stakeholder engagement in terms of planning, decision-making, implementation,
information dissemination, engagement strategy, and evaluation.

Table 2: Level of Stakeholders Engagement

Indicators Mean Description
Planning 3.24 Agree
Decision Making 3.23 Agree
Implementation 3.27 Agree
Information Dissemination 3.31 Agree
Engagement Strategy 3.31 Agree
Evaluation 3.27 Agree

Planning has a mean of 3.24, described as “agree,” indicating that stakeholders are involved in preparing and
organizing school programs and activities. Decision-making obtained a mean of 3.23, also described as
“agree,” showing that stakeholders participate in school-related decisions. Implementation and evaluation both
have a mean of 3.27, described as “agree,” suggesting that stakeholders take part in carrying out, assessing,
and improving school initiatives. Meanwhile, information dissemination and engagement strategy obtained the
highest mean of 3.31, described as “agree,” indicating that communication and organized participation efforts
are the strongest areas of stakeholder engagement.

These findings imply that stakeholder engagement is evident across all indicators. This finding is supported by
Haight et al. (2024), who emphasized that school-community partnerships are strengthened through leadership,
communication, and shared collaboration. Nevertheless, Smith et al. (2022) noted that family—school
engagement outcomes may vary depending on the context and implementation, suggesting the need to sustain
clear roles and consistent stakeholder participation.

Level of School Adjustment
Table 3 presents the level of school adjustment in terms of social adjustment and academic adjustment.

Table 3: Level of School Adjustment

Indicators Mean Description
Social Adjustment 3.32 Agree
Academic Adjustment 3.27 Agree

Social adjustment has a mean of 3.32, described as “agree,” indicating that learners generally maintain positive
relationships and adapt to the social demands of school. Academic adjustment has a mean of 3.27, also
described as “agree,” showing that learners are able to cope with academic tasks and expectations. The result
implies that learners demonstrate favorable school adjustment. This finding is supported by Azpiazu et al.
(2024), who found that social support, resilience, and positive affect contribute to school adjustment. However,
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Kaynak and Kan (2024) emphasized that school adjustment has distinct social and academic dimensions,
suggesting that academic adjustment still needs focused support.

Relationship Between the Independent Variables and School Adjustment
Table 4 presents the relationship between the independent variables and school adjustment.

Table 4: Relationship Between the Independent Variables and School Adjustment

School Adjust t
Independent Variables ¢hoo justmen

r p-value Remarks
Parental Trust .636 .000 Significant
Stakeholder Engagement 748 .000 Significant

Parental trust has an r-value of .636 and a p-value of .000, indicating a significant positive relationship with
school adjustment. Stakeholder engagement has an r-value of .748 and a p-value of .000, also showing a
significant positive relationship and a stronger association with school adjustment than parental trust. These
results suggest that learners tend to adjust better to school when parental trust and stakeholder engagement are
stronger. This finding is supported by Martinez-Yarza et al. (2024), who found that family involvement is
connected with students’ social-emotional development through school engagement. However, Smith et al.
(2022) noted that family—school engagement outcomes may vary depending on context and implementation,
suggesting the need for consistent and sustained collaboration.

Influence of Independent Variables on School Adjustment

Table 5 presents the influence of the independent variables; parental trust and stakeholder engagement, on
school adjustment.

Table 5: Influence of Independent Variables on School Adjustment

School Adjustment
Independent Unstandardized
.p Coefficients Standardized Coefficients .
Variables p-value | Interpretation
Std. Beta t
Beta
Error
Constant 388 153 2.531 012
Parental Trust .193 .064 178 3.015 |.003 Significant
Stakeholder 702|067 | 616 10.444 | 000 | Significant
Engagement

Parental trust has an r-value of .636 and a p-value of .000, indicating a significant positive relationship with
school adjustment. Stakeholder engagement has an r-value of .748 and a p-value of .000, also showing a
significant positive relationship and a stronger association with school adjustment than parental trust. These
results suggest that learners tend to adjust better to school when parental trust and stakeholder engagement are
stronger. This finding is supported by Martinez-Yarza et al. (2024), who found that family involvement is
connected with students’ social-emotional development through school engagement. However, Smith et al.
(2022) noted that family—school engagement outcomes may vary depending on context and implementation,
suggesting the need for consistent and sustained collaboration.
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CONCLUSIONS

Stakeholders are actively engaged across key school processes, including planning, decision making,
implementation, information dissemination, engagement strategies, and evaluation. This implies that the
school benefits from meaningful participation and collaboration from stakeholders, which strengthens shared
responsibility for school programs and initiatives.

Junior high school learners generally exhibit positive social and academic adjustment. This indicates that
students are able to form supportive peer relationships and cope well with the academic expectations of school,
reflecting a generally healthy learning and social environment.

Parental trust is significantly associated with students’ school adjustment. This implies that when parents trust
the school and its leaders, students are more likely to experience better adjustment in both their social
interactions and academic experiences.

A significant relationship between stakeholder engagement and students’ school adjustment exists. This
suggests that stronger stakeholder involvement in school activities and processes is linked with better student
adjustment, likely by contributing to a more supportive, organized, and responsive school environment.

Parental trust and stakeholder engagement play important roles in shaping students’ school adjustment, with
stakeholder engagement emerging as the stronger contributing factor. This suggests that strengthening
community and stakeholder involvement while sustaining parents’ trust can support improved student
adjustment outcomes in school.

RECOMMENDATIONS

For learners, schools should strengthen programs that support both social and academic adjustment by
expanding peer-support initiatives, student clubs, and guidance activities that build coping skills, study habits,
and healthy help-seeking behaviors. Creating safe and supportive spaces where students can express concerns
and emotions may further enhance their social adjustment and overall well-being.

For teachers, sustaining positive school adjustment among learners may be strengthened through consistent
communication with parents and the use of learner-centered classroom practices, such as clear routines, timely
feedback, and differentiated support for students who need additional academic or social assistance. They may
also increase opportunities for parents and stakeholders to participate in class-related activities and learning
showcases to reinforce shared responsibility for student progress.

For parents, the findings suggest the need to sustain and deepen involvement in school programs, consultations,
and activities, as continued participation helps reinforce trust and supports children’s adjustment in school.
They may also be encouraged to strengthen learning support at home by monitoring study routines, reinforcing
positive behavior, and maintaining open communication with teachers about their child’s progress and
concerns.

For school administrators, the study highlights the importance of strengthening stakeholder involvement, given
its strong contribution to school adjustment. They are also encouraged to establish more structured and
meaningful avenues for participation in planning, decision-making, implementation, and evaluation, with clear
roles and follow-through so that stakeholder contributions lead to concrete school improvements. At the same
time, trust-building leadership practices, such as transparency, fairness, responsiveness, and accessible
communication, may be consistently demonstrated to sustain parents’ confidence in the school and its
leadership.

For Department of Education officials, the findings may serve as a basis for designing policies, training
programs, and seminars that strengthen school leadership, family—school partnerships, and organized
stakeholder engagement. They may also support schools by providing practical frameworks and monitoring
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tools that assess not only the presence of stakeholder participation but also its quality and impact on school
programs and learner outcomes.

Finally, future researchers may extend this study by exploring additional factors that may influence school
adjustment, such as school climate, teacher support, student motivation, and socioeconomic conditions, to
account for outcomes not fully explained by the current variables. Using longitudinal or mixed-method
approaches may also help clarify the direction of influence and identify which specific forms of stakeholder
engagement and parental trust most strongly shape students’ social and academic adjustment.
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