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ABSTRACT  

This study focused on the retirement experiences, challenges, and coping mechanisms of retired educators. 

Purposely chosen ten participants- 5 retired principals and 5 retired teachers, from Quezon Province, were 

involved in the study, who shared their stories using semi-structured life-story interviews. This qualitative 

narrative inquiry, grounded in design and narrative thematic analysis, presents findings that depict retirement 

as a multidimensional transition characterized by mixed emotions, including relief, loneliness, and uncertainty. 

Retired educators engaged in community service, religious activities, mentoring, and part-time jobs to find 

new purpose while experiencing the loss of professional roles and rebuilding their identities. Some faced 

financial challenges, tried new livelihoods, and relied on family support to maintain economic stability and 

plan and manage resources amid various issues. They also enhanced resilience and a sense of belonging 

through social groups, especially peers, family, and church. This study highlights the importance of proactive 

retirement planning across all aspects of life. It is recommended that a narrative-based training manual be 

created to assist teachers in their planning for a meaningful life after retirement.  

Keywords: Educational Management, Narrative Inquiry, Retirement Experiences, Transition 

BACKGROUND  

Rationale of the Research 

Retirement is one of the most significant transitions educators face today. According to the Organization for 

Economic Co-operation and Development (OECD, 2021), a growing number of educators and school 

administrators have opted to retire early. This is because of the increased tasks and duties, low professional 

autonomy, and mental health issues. As a result, there is burnout, job dissatisfaction, and anxiety or stress 

being highly experienced by seasoned teachers and administrators. In the United Kingdom, the US, and 

Australia, studies have shown an increase in job-related stress. Teachers are identified to have excessive 

workloads, policy pressures, and behavioral concerns with learners. These reasons lead to early retirement 

(Ferguson et al., 2023; Education Support, 2022). These global trends indicate a need to examine how 

educators adjust and manage their lives in the post-retirement stage, even before they retire.  

International research has consistently shown that many teachers are not adequately prepared for financial 

matters before retirement. They are also not ensured sufficient income after retirement, even though public 

pension plans already exist in many countries. In the United States, teachers are unaware of key aspects of 

their pension plans, including eligibility requirements, contribution methods, and long-term financial plans 

(Fuchsman et al., 2024). The same issue is experienced in Canada and other European countries among 

teachers, who expressed dissatisfaction with the gap between retirement financial expectations and actual 

financial situation (Smit & Maier, 2021). This means a lack of retirement savings and financial literacy 

exacerbates the economic insecurity they experience later in life.  
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One of the crucial aspects of educators’ experiences is the emotional and psychological changes that come 

after retirement. This change is from a structured life or routine to a socially active work setting to a less 

structured, solitary lifestyle. These can cause anxiety, a sense of loss, and a decreased sense of purpose on a 

global scale (Taghvaienia & Alamdari, 2020). Leadership positions are closely tied to the identities of veteran 

teachers and school heads, which means their adjustment difficulties become more apparent. Many can see that 

it is difficult to interpret their sense of identity, purpose, and self-worth. This is because they retreat from their 

roles as marked by the influence and continual interaction (Pryce & West, 2022). These notions necessitate 

post-retirement psychological well-being, meaningful engagement, and mental health support networks.  

Educators' retirement experiences are becoming more difficult because of health-related concerns. Later in life, 

they may develop chronic health conditions. This is due to their cumulative stress, workdays, and restricted 

access to preventive care while they are in service. In the UK and Australia, educators are more likely to suffer 

cardiovascular disease, anxiety, and depression compared with other professionals (Education Support, 2022; 

The Guardian, 2025). Therefore, integrating health and wellness into retirement planning and long-term post-

retirement support for former educators is significant, as these findings show.  

At the regional level, particularly in Southeast Asia and the Philippines, retirement among public school 

educators is shaped by distinct socio-economic and institutional contexts. The Department of Education 

(DepEd) continues to contend with the effects of early retirement schemes and the rapid turnover of 

experienced school leaders. Local government early retirement incentives and budget-driven separation 

programs contribute to the growing number of retired educators whose readiness for transition may not have 

been comprehensively assessed. Recent accounts suggest that these retirees frequently encounter fragmented 

support mechanisms, limited access to health services, and financial instability arising from delayed pension 

releases and a lack of diversified income sources (Llaneta, 2022). 

In Quezon Province, these national and regional concerns are mirrored in the lived realities of former 

principals and teachers. Many leave service with minimal preparation and insufficient institutional guidance, 

rendering them vulnerable to financial strain, emotional distress, and social disengagement. The interplay of 

professional identity, economic security, social relationships, and health illustrates the complexity of retirement 

as a life transition at the local level. However, existing literature and policy documents offer limited insight 

into how these dimensions intersect in the everyday experiences of retired educators. 

To address this gap, the present study explored the retirement journeys of former principals and teachers in 

selected districts of Quezon Province. Employing a narrative inquiry approach, the research sought to capture 

their voices, stories, and reflections to generate a nuanced understanding of the retirement transition. By 

situating these narratives within global, national, and regional contexts, the study aims to inform retirement 

planning, policy formulation, and the design of support programs for educators. The evidence generated 

aspires to guide DepEd, local educational institutions, and other stakeholders in developing more holistic, 

responsive, and context-sensitive interventions for those transitioning from active service to retirement. 

Purpose of Research 

This study looked at the personal stories and experiences of retired principals and teachers. It focused on how 

they handle emotional, financial, social, and professional changes in their lives after retirement. By examining 

these transitions in educational management, the study aims to provide insights that can guide policy changes, 

leadership practices, and support systems that help educators maintain their well-being as they leave the 

profession. Specifically, this study sought to answer the following questions:  

1. What are the retirement experiences of the retired teachers and principals?  

2. What challenges did the retired teachers and principals encounter after retirement? 

3. How do the retired principals and teachers cope with the transition and challenges following 

retirement?  
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4. What valuable insights do retired principals and teachers offer for strengthening support systems in 

educational leadership, policy, and management for retiring educators? 

THEORETICAL FRAMEWORK 

Teachers' personal and professional identities are drastically altered by retirement, which is a significant 

transition. Role and Identity Transition Theory, which holds that retirement is a crucial life event that 

necessitates major adjustments in self-concept, social roles, and daily routines, is essential for understanding 

these changes (Zhang, 2020). Giving up their positions of influence and leadership presents difficulties for 

educators, whose work is an integral part of who they are. The loss of the "teacher" or "principal" role may 

lead to identity dissonance, as people struggle to reconcile their former selves with their new identities after 

retirement. This is because identity is socially constructed through active participation in valued roles 

(Bergman & Segal, 2022). Accordingly, identity reconstruction entails creating new narratives that combine 

prior work experiences with changing roles in one's family, community, or personal pursuits (Kim & Moen, 

2021). 

Retirement involves renegotiating meaning and purpose, as well as letting go of an old role. Finding new 

opportunities for fulfillment is crucial for retired educators who have dedicated decades to institutional 

leadership and student development (Khan, 2019). According to the Disengagement Theory, people naturally 

step back from social and professional roles as they get older, making it easier to pass on responsibilities to 

younger generations (Nguyen et al., 2023). In the case of active retirees, like educators, who frequently oppose 

total withdrawal, this viewpoint has been contested. To keep their sense of purpose and professional relevance, 

many opt for a phased retirement that includes community service, mentoring, or part-time consulting. This 

casts doubt on the idea that disengagement is a universal phenomenon and provides information about how 

retired educators continue to perform their jobs in different ways. 

By suggesting that people aim for consistency in both internal (psychological) and external (social) structures 

as they age, continuity theory offers a more adaptable lens through which to view the retirement experience 

(Wang et al., 2019; Lammers et al., 2021). Research indicates that retirees who engage in activities that mirror 

their lives before retirement experience greater psychological well-being and life satisfaction. For educators, 

continuity may mean continuing to be active in community advocacy, church leadership, tutoring, or 

educational consulting. This theory supports the study's examination of how retired teachers and principals 

attempt to maintain aspects of their professional identities while adjusting to new phases of life and integrating 

their past and present roles into cohesive life stories. 

Retirement presents several difficulties, including managing major emotional, financial, and social stressors, 

which call for efficient coping strategies alongside identity transformation. Cognitive appraisal plays a crucial 

role in determining how people view retirement—as a threat, a manageable transition, or an irrelevant event—

and the coping mechanisms they use in response, according to Lazarus and Folkman's Coping Theory (Taylor 

et al., 2020). Greater resilience and easier emotional transitions are observed among retirees who actively plan 

their post-career lives, seek social support, or practice health management (Park & Kim, 2022). A key 

component of a successful retirement adjustment is psychological resilience, the capacity to adapt to hardship 

(Rudolph & Zacher, 2020). This idea emphasizes the importance of personal agency, goal-setting, and 

meaning-making in shaping the stories retirees tell about their new stage of life. 

According to Social Integration Theory, maintaining meaningful social relationships is crucial for long-term 

well-being (Litwin & Levinsky, 2021). Retired educators who remain active members of social groups, alumni 

associations, religious organizations, or civic initiatives experience better mental health, less loneliness, and 

improved cognitive functioning (Moore et al., 2023). On the other hand, social isolation brought on by the loss 

of professional networks without appropriate personal replacements can intensify emotions of emotional 

distress and a sense of purposelessness. Therefore, the key to understanding retired educators' post-retirement 

experiences lies in understanding how they use support systems, such as peers, family, institutions, and 

government programs. 
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These interconnected theoretical frameworks—Psychological and Social Adaptation Models, Disengagement 

and Continuity Theories, and Role Theory—offer a thorough understanding of educators' retirement 

transitions. Role theory describes how educators must rebuild themselves outside their previous positions of 

power and influence when they lose essential professional roles, leading to identity disruption (Biddle, 2020). 

Continuity theory and disengagement theory present opposing yet complementary perspectives on whether 

retirees maintain or abandon aspects of their professional identities after retirement. While some educators may 

stop participating in public roles, others adjust by continuing to strengthen relationships through volunteer 

work, consulting, or part-time employment, demonstrating a continuation of the self in new ways (Nguyen, 

2022). Resilience, social support, and coping mechanisms are crucial in determining retirement outcomes, and 

the Psychological and Social Adaptation Models emphasize the dynamic character of retirement adaptation 

(Fernandez & Roberts, 2023). 

Literature Survey 

The literature review examines prior research on educators' retirement experiences, highlighting the distinct 

difficulties retired principals and teachers face. It discusses essential topics such as how retirement affects 

people emotionally, financially, and socially, and how retirees cope with these changes. In addition to 

identifying research gaps, the review offers a framework for understanding the intricate nature of post-

retirement transitions in the education industry. This review lays the groundwork for the current study's goals 

and research questions by thoroughly examining pertinent studies. 

Retirement in the Education Sector  

Retirement for educators, especially teachers and principals, entails a variety of changes in the social, 

emotional, professional, and financial spheres. These aspects have been examined in recent studies, yielding 

insights that are consistent with the proposed study's research questions. 

For educators nearing retirement, financial readiness remains a significant concern. While many teachers are 

making retirement preparations, a sizable portion are ignorant of key details about their plans, including plan 

types, contribution amounts, and eligibility ages, according to a study by Fuchsman, McGee, and Zamarro 

(2024). Effective retirement planning and financial security may be hampered by this knowledge gap, 

underscoring the need for comprehensive financial education tailored to educators. The research question 

about how retired educators view and feel about changes in their financial lives is directly related to this 

finding. 

The transitions that retired principals undergo on both emotional and professional levels have also been 

examined, and in Taipei City, Taiwan, Chen (2023) studied the use of outstanding retired principals as system 

leaders, emphasizing their contributions to professional capital development and systemic educational reform. 

According to the study, these retired principals made substantial contributions to the educational system after 

retirement by serving as advisors, collaborators, and capacity builders. This study offers insights into the 

coping mechanisms used by retired principals to address the challenges of retirement and remain engaged in 

their careers. Both institutional and individual factors frequently impact retirement decisions. 

According to a 2023 National Center for Education Statistics report, between the 2020–21 and 2021–22 school 

years, 11% of public-school principals left their positions, with higher attrition rates among those with over 10 

years of experience. Workload, work-related stress, and the desire for higher-paying opportunities are among 

the factors driving this trend. Understanding these incentives aligns with the research question regarding the 

typical difficulties retired educators encounter when transitioning out of their careers.  

Retirement necessitates substantial social and psychological adjustments. Redefining one's identity and 

creating new social networks outside of the workplace are common aspects of the transition. Retirees who 

actively plan for and seek social support after retirement report higher levels of life satisfaction, according to 

studies (Wang, Henkens, & van Solinge, 2011). This directly addresses the research question on the efficacy of 

current support mechanisms for retired educators and underscores the importance of strong support networks. 
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For educators nearing retirement, financial preparedness is a significant concern. According to Abashidze, 

Clark, and Craig (2022), as of 2020, teachers retiring after 30 years of service received an average initial 

monthly retirement benefit that was 11.2% less than teachers retiring under the 2000 provisions. This 

represents a reduction of more than $3,000 per year. This reduction in pension benefits underscores the 

importance of educators planning financially to secure their retirement. The research question about how 

retired educators view and feel about changes in their financial lives is directly related to this finding.  

Stress at work and safety issues significantly influence teachers' retirement decisions. According to The 

Australian (2025), half of Australia's school principals were physically assaulted in the past year, which made 

many of them think about retiring early for safety reasons. This supports the research question about typical 

difficulties during post-career transitions by highlighting the emotional and professional challenges educators 

face. Developing efficient support networks for retired educators requires addressing these problems.  

Institutional policies, such as early-retirement incentives, also influence retirement decisions. California school 

districts have offered early retirement packages to balance budgets amid declining student enrollment and 

reduced state funding, according to the San Francisco Chronicle (2025). Although this approach provides 

institutions with short-term financial relief, it raises questions about educators' retirement readiness and the 

long-term effects on their economic and personal well-being. This result is relevant to the study question about 

how policymakers and educational institutions can improve post-retirement assistance for former teachers and 

principals.  

Social Security coverage affects when educators retire. According to research by Morrill and Westall (2018), 

about 40% of public-school teachers lack Social Security coverage, and those who do have higher retirement 

rates at the age at which they are eligible for benefits. This implies that decisions about when to retire are 

heavily influenced by Social Security benefits, underscoring the importance of understanding the financial 

factors shaping educators' retirement experiences. The research question about the financial transitions faced 

by retired educators is relevant to this finding. 

Social Security coverage affects when educators retire. About 40% of public-school teachers lack Social 

Security coverage, and those who do have higher retirement rates at the ages at which they are eligible for 

benefits, according to research by Morrill and Westall (2018). This shows that decisions about when to retire 

are heavily influenced by Social Security benefits, underscoring the importance of understanding the financial 

factors shaping educators' retirement experiences. The research question about the financial transitions retired 

educators undergo is relevant to this finding. 

The financial readiness of retiring teachers has also been the subject of several local studies. Despite access to 

government-mandated savings programs such as GSIS, many teachers in Metro Manila still lack personalized 

financial literacy, according to Villanueva and Ramos's (2022) analysis of their retirement savings behavior. In 

a separate study, Luna et al. (2024) highlighted the benefits of proactive human resource initiatives and 

examined the role of institutional support in retirement planning across DepEd divisions. In a case study of 

retired Batangas principals, Bautista (2020) observed that institutional mentorship roles supported the 

principals' identities and incomes after retirement. These findings support the research question about how 

organizations and legislators can improve support networks for retiring educators. 

Financial Challenges and Economic Adjustments of Retirees  

Teachers, principals, and supervisors must navigate difficult financial obstacles and economic adjustments 

when they retire. Numerous aspects of this transition have been examined in recent studies, yielding insights 

that are consistent with the proposed study's research questions. 

For educators who are nearing retirement, financial readiness and literacy are essential. According to 

Fuchsman, McGee, and Zamarro (2024), the majority of teachers are preparing for retirement. Still, many are 

unaware of key details about their plans, including eligibility ages, contribution amounts, and plan types. 

Effective retirement planning and financial security may be hampered by this knowledge gap, underscoring the 
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need for comprehensive financial education tailored to educators. The research question about how retired 

educators view and feel about changes in their financial lives is directly related to this finding. 

The way pension systems are set up significantly impacts teachers' financial security and retirement choices. 

Knapp et al. (2018) examined the connection between retention and pay, including retirement benefits, for 

public school teachers in Chicago. According to their research, mid-career teachers were less likely to be 

retained when retirement benefits were altered, such as raising the full retirement age. This implies that 

pension plans may influence when people retire, consistent with the study question about the typical 

difficulties retired educators encounter when transitioning out of the workforce. Their preferences for 

retirement benefits also influence teachers' financial planning. To determine teachers' willingness to pay for 

different retirement plan features, Fuchsman, McGee, and Zamarro (2020) conducted a nationwide stated-

preference experiment. They discovered that if the alternatives were combined with pay increases of two to 

three percent, teachers would not care whether they had a traditional pension or an alternative retirement plan. 

For legislators looking to improve post-retirement assistance for former principals and teachers, this suggests 

that although traditional pensions are valued, educators might be receptive to alternative retirement plans. 

Concerns about the long-term viability of educator pension plans are growing. Numerous state pension 

systems are problematic and have large funding deficits, as noted by Costrell and Podgursky (2018). They 

support reforms that increase transparency and link benefits to contributions, arguing that these adjustments 

could lead to more equitable, long-lasting retirement plans for teachers. This result is relevant to the study 

question about how policymakers and educational institutions can improve post-retirement assistance for 

former teachers and principals. 

Some retired teachers use bridge employment, or working after retirement, to meet their financial needs and 

stay involved in their careers. Galarosa and Gempes (2018) examined the experiences of retired teachers in the 

Philippines who sought bridge employment and found that the desire for social interaction, financial security, 

and a love of teaching were the main drivers. Simplifying work duties and asking for family support were 

coping mechanisms. In relation to the research question on coping strategies during retirement, this study 

sheds light on the strategies retired educators use to address social and financial difficulties.  

Retirement readiness can be influenced by one's career-long effective financial management techniques. 

Macalos (2024) investigated the financial management practices of public elementary school heads in Ilocos 

Norte regarding Maintenance and Other Operating Expenses (MOOE). According to the study, school heads 

had a high degree of financial management expertise, which may be helpful for retirement personal financial 

planning. This finding supports the research question by highlighting the significance of financial literacy and 

management skills in preparing for economic adjustments after retirement. 

To ensure a seamless financial transition into retirement for educators, recent Philippine literature emphasizes 

the importance of early financial planning and institutional support. De Leon and Araneta (2021) investigated 

the financial preparedness of retiring public school teachers in Pangasinan. They found that early access to 

retirement planning seminars significantly improved post-retirement security and savings behavior. Similarly, 

Soriano (2023) found that teachers in the Davao Region who benefited from school-based financial literacy 

initiatives were more inclined to invest in a variety of revenue streams, including microbusinesses and 

cooperatives. These studies reaffirm the necessity of aggressive financial literacy initiatives at the division and 

regional levels. They align with the study question on how policymakers and educational institutions can 

improve retiree financial support systems. 

Numerous studies have revealed that a lack of pension benefits and growing living costs have left many retired 

educators in a precarious financial situation. In their study of retired public school supervisors' financial coping 

mechanisms in Eastern Visayas, Ramirez and Gutierrez (2022) found that many of them supplement their 

pensions by running small businesses or consulting firms. Enriquez (2020) examined the financial difficulties 

faced by retired teachers in rural Mindoro and found that delayed GSIS pension payments exacerbated 

financial stress. Cruz and Bautista (2024) found that retired principals in Bulacan who work as private school 

managers or part-time academic consultants are better able to handle their post-retirement finances. These 
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results reveal institutional gaps in post-retirement financial systems and provide direct insight into the coping 

mechanisms retirees employ.   

Social and Emotional Well-being of Retired Educators  

For educators, retirement is a significant change that frequently affects their mental and social health. 

Numerous aspects of this adjustment, such as the loss of one's professional identity, alterations in social 

relationships, and mental health issues, have been examined in recent research. These studies offer information 

that supports the proposed study's research questions. 

One of the most common problems among retired educators is the loss of their sense of purpose and 

professional identity. In a reflective phenomenological study of Filipino educators after retirement, Gumiran et 

al. (2022) found that although many retirees remain optimistic and self-assured, they occasionally feel 

depressed and lost. To discover new roles and purposes in their lives, participants engaged in activities such as 

gardening and spending time with their grandchildren. This study underscores the importance of understanding 

how retired educators perceive and experience changes in their sense of purpose, directly relating to the 

research question on identity transition.  

Social isolation and evolving social relationships also significantly affect retired educators. Retirement can 

result in smaller social networks, which can affect mental health and self-identity, according to a 2025 

Guardian article. To reestablish social ties and a sense of community, some retirees decide to volunteer or 

return to work. This behavior supports the proposed study's focus on social adaptation by highlighting the need 

to investigate coping mechanisms used by retired educators to lessen social isolation.  

For educators, emotional adjustments and mental health issues are important parts of retirement. When Luo et 

al. (2024) looked into the mental health of Chinese retired teachers, they discovered that 16.1% of them had 

psychological problems like anxiety, interpersonal sensitivity, and obsessive-compulsive behavior. Their 

physical health, life satisfaction, and family ties all had a significant impact on their mental health. These 

results directly address the research question on mental health issues during retirement by highlighting the 

significance of analyzing the emotional adjustments made by retired educators and the efficacy of existing 

support networks.  

Some educators who are struggling financially or socially may choose to return to work after retirement as a 

coping strategy. Many retirees return to the workforce to augment their income and combat social isolation, 

according to a 2025 Midland Daily News article. Employers encourage intergenerational learning and 

engagement by valuing the experience and knowledge that older adults bring. This pattern emphasizes the 

importance of understanding the coping mechanisms and support networks retired educators use to address 

financial difficulties and maintain social ties.  

Retired educators' general well-being may be affected by the complex process of adjusting to the loss of their 

professional identities that often follows retirement from the education sector. After leaving their long-held 

positions in education, retired teachers struggled to find meaning, according to Smith and Lee's (2020) 

research. Many study participants reported feeling disconnected from their previous professional networks, 

which affected their self-esteem and confidence. According to the study, taking on new responsibilities, such as 

volunteering or mentoring, can help retirees stay motivated. These results are consistent with the proposed 

study's purpose: to investigate how retired teachers and principals view changes in their social and professional 

lives. 

Social isolation is another significant challenge that retired educators face, as their departure from the 

workforce often results in a shrinking social network—according to a study by Martinez and Wong (2021), 

retirees who did not actively engage in social groups or community organizations reported feeling more alone 

and having depressive symptoms. According to their research, the development of social ties was greatly aided 

by organized social support networks, such as retiree associations and alumni groups. According to the study, 

policies that promote social interaction among retired educators may lessen the detrimental effects of social 
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isolation. This has a direct bearing on the study question regarding how well support networks maintain retired 

educators' social well-being. 

Retired educators making the transition to post-career life frequently struggle with mental health issues, 

especially anxiety and depression. According to a longitudinal study by Patel et al. (2023), educators with 

fewer social connections and less pre-retirement financial planning reported higher levels of stress and 

emotional distress. The study found that retirees' emotional resilience was greatly influenced by a combination 

of stable finances, solid social ties, and planned daily activities. The results highlight the importance of 

examining the coping mechanisms used by retired educators to address the challenges of retirement. By 

illuminating how various factors affect the emotional adjustment of retired principals and teachers, this study 

supports its goals. 

One crucial component of retirees' emotional well-being is their ongoing participation in professional or 

educational pursuits. A study by Johnson and Rivera (2024) examined how former teachers and principals who 

worked part-time as consultants, tutors, or academic writers maintained a strong sense of purpose. According 

to their findings, retirees who continued to work in the education sector, even in unconventional capacities, felt 

appreciated and remained mentally active. The study made clear how important it is for organizations to offer 

retired teachers flexible ways to stay involved. This supports the aim of the proposed research, which is to 

determine how retirees adjust socially and professionally to preserve their well-being. 

Recent studies in the Philippines highlight the complex social and emotional difficulties that teachers face after 

retirement. According to Tipon et al.'s (2022) investigation of older adults' experiences in academia during the 

COVID-19 pandemic, their sense of purpose and social connectedness were preserved by their continued 

participation in teaching activities. Teachers who actively participated in inclusive education programs also 

reported higher levels of job satisfaction and emotional well-being, according to Casungcad et al. (2023), 

which suggests that engaging in worthwhile professional activities can lessen feelings of loneliness. Teachers 

with high psychological capital were better able to manage stress and adjust to life after retirement, according 

to Largo and Chavez (2023), who also highlighted the importance of coping mechanisms in improving 

teachers' well-being. These results are consistent with the study's goal of comprehending how retired educators 

view and feel about shifts in their emotional well-being and social connections. 

Significant changes in coping strategies and stress management are also part of the retirement transition. 

According to Aquino (2022), teachers used a variety of coping mechanisms to manage stress while teaching 

remotely, including seeking social support and engaging in leisure activities. These techniques may also be 

helpful in situations where teachers are no longer employed. According to Lagos and Magallanes (2020), high 

school teachers used coping mechanisms like religion and problem-solving to manage work-related stress. This 

suggests that adaptive coping strategies are crucial for preserving emotional health. According to Pabatang et 

al. (2022), workload and support networks influenced the extent of burnout among tertiary education teachers. 

This suggests that organized support networks are essential for a seamless retirement transition. By directly 

addressing the research question on coping mechanisms and emotional adjustments during retirement, these 

insights underscore the need to evaluate the efficacy of current support networks for retired educators. 

Mental health concerns and emotional adjustments 

Because aging frequently increases the risk of chronic health conditions, retired educators face significant 

challenges related to their health and wellness. According to a study by Thompson and Garcia (2019), stress 

and changes in lifestyle can make conditions like hypertension, arthritis, and cardiovascular diseases worse for 

retired teachers and principals. Due to a lack of knowledge or financial constraints, the study found that many 

retirees disregard preventive healthcare measures. These results are consistent with the study's goal of 

understanding retired educators' personal narratives, particularly regarding how they view changes in their 

physical health. Maintaining general well-being and facilitating a seamless transition into retirement require 

addressing these health concerns. 

Another urgent concern for retired educators is access to healthcare and medical benefits, as insufficient 

coverage can make it more difficult for them to manage their health. According to research by Lewis et al. 
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(2020), there are gaps in healthcare access among retired teachers, and people who don't have enough pension 

benefits or employer-sponsored health insurance frequently find it challenging to pay for essential medical 

care. According to the study, teachers who retired early due to health problems had even more difficulty paying 

for their medical care. Given that healthcare costs have a substantial impact on retirees' financial stability, these 

findings are directly related to the study's goal of analyzing post-retirement financial adjustments. 

Policymakers can improve healthcare access for retired educators by creating stronger support systems if they 

better understand these issues. 

A satisfying retirement depends on maintaining one's physical and mental health, and there are several tactics 

retired educators can use to achieve this. Retired teachers who regularly participated in physical activities like 

yoga, swimming, or walking reported better levels of general health and life satisfaction, according to a study 

by Zhang and Patel (2021). The study also found that social interaction, such as volunteering or joining 

neighborhood organizations, was essential for reducing stress and preventing depression. The research 

questions regarding coping mechanisms and support networks for retired educators align with these findings. 

This study offers important insights into how retirees can sustain an active, healthy lifestyle by identifying 

effective wellness strategies. 

Since psychological distress can impact both emotional health and general quality of life, mental well-being is 

still a critical component of retirement. Fernandez and Roberts's (2023) study looked at how stress reduction 

and mindfulness practices can help retired teachers become more emotionally stable. According to their 

findings, retirees who engaged in mindfulness, meditation, and cognitive restructuring reported feeling less 

depressed and anxious. These findings highlight the importance of investigating social and psychological 

adaptation models to understand the retirement experience. Retired educators can enhance their overall health 

and navigate life after work more successfully by implementing mental wellness techniques. 

Since leaving a structured work environment can affect one's physical and mental health, health and wellness 

are significant aspects of retirement for educators. According to a study by Clark and Haines (2020), a 

decrease in physical activity and poor eating habits after retirement are significant factors contributing to the 

elevated risks of cardiovascular disease, obesity, and diabetes that retired educators frequently face. The study's 

goal of comprehending how retirees perceive changes in their health is closely related to this research. The loss 

of professional engagement and the adjustment to a less active routine may contribute to the deterioration of 

physical health. These findings support the research question concerning the physical health of retired 

educators and the methods required to address such issues. 

For retired educators, access to healthcare and medical benefits is frequently a significant concern, particularly 

if they do not have enough retirement benefits to pay for health insurance premiums. A study by Patterson et 

al. (2021) found that retirees with inadequate retirement plans had difficulty paying for essential medical care. 

The researchers found that many retired educators had to cut back on their healthcare costs, which affected 

their ability to manage long-term illnesses and maintain good health. This study highlights the significance of 

healthcare access and financial readiness, both of which are essential to the proposed research. This finding 

underscores the need to investigate methods for preserving health despite limited financial resources, as the 

study examines the economic difficulties faced by retired educators. 

After retirement, many educators experience mental health problems like stress, anxiety, and depression. 

According to a Thompson and Clark (2022) study on the effects of retirement on mental health, educators 

frequently suffer from emotional distress as a result of social isolation and the loss of their professional 

identities. According to the study, retirees who actively sought social interaction and participated in community 

events had fewer mental health problems. This aligns with the proposed study's aim of exploring the emotional 

and social challenges of retired educators, particularly regarding their mental health. The study's discussion of 

the effects of retirement on mental health lends credence to the idea that the proposed research should focus on 

coping mechanisms and social support networks. 

For educators transitioning to retirement, strategies to preserve their physical and mental health are essential. 

In a study by Williams and Morgan (2024), retired teachers' general well-being significantly improved when 

they incorporated regular physical activities, such as yoga and walking, alongside mental health techniques, 
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such as mindfulness. According to the study, establishing a well-rounded routine that includes both mental and 

physical relaxation is a proper coping strategy. Regarding the coping mechanisms used by retired educators, 

this finding is highly pertinent to the proposed study's research question. It suggests that tailored wellness 

programs could be an essential support mechanism for retired educators, informing policies and interventions 

to enhance their post-retirement quality of life. 

Retired educators in the Philippines face particular difficulties, as evidenced by the growing local exploration 

of mental health issues among them. According to a study by Dela Cruz and Bautista (2021), retirees in the 

education sector frequently experienced feelings of purposelessness and loneliness, especially after stopping 

their participation in social networks. This is consistent with research by Ramos and Aquino (2022), who 

highlighted the benefit of intergenerational family support in reducing depression in senior teachers. According 

to Villanueva et al. (2023), people who joined retirees' associations and maintained regular contact with former 

coworkers reported greater emotional resilience and a stronger sense of belonging. The proposed study's 

emphasis on social integration as a critical component of post-retirement mental health adjustment is supported 

by these studies. 

Previous work experiences and post-retirement roles have also been connected to the psychological effects of 

retirement. In their study of retired principals' psychological transitions, Santos and Garcia (2024) discovered 

that those who had mentorship opportunities after retirement had better emotional and cognitive well-being. 

The significance of autonomy in retirement planning was highlighted by Mendoza and Lopez (2020), who 

found that educators who felt their retirement was forced experienced higher anxiety levels. According to a 

different study by Castillo (2023), volunteer teaching and other forms of community involvement increased 

retirees' sense of self-worth and prevented psychological decline. These revelations highlight the importance of 

investigating personal accounts and coping mechanisms to understand the emotional transitions of retired 

educators. 

Post-Retirement Engagement and Career Transitions 

With many retired educators seeking part-time work, consulting, and mentoring opportunities to preserve their 

professional identities, post-retirement engagement has attracted significant attention in recent years. 

According to Hall and Brown (2020), retired educators who worked as mentors or in educational consulting on 

a part-time basis reported higher levels of fulfillment and a sense of purpose. In addition to keeping them 

involved and active, these positions enabled them to contribute to the field of education. This aligns with the 

proposed study's research questions, which center on the kinds of engagement retired educators engage in and 

how these activities help lessen the difficulties they encounter in retirement. According to the study, 

mentorship and part-time employment can be effective strategies for retired educators to maintain a sense of 

fulfillment and professional engagement. 

The importance of community service and volunteerism in post-retirement engagement is increasingly 

recognized. A study by Harris et al. (2021) found that retired educators who volunteered reported improved 

mental health, more life satisfaction, and stronger social ties. The authors contend that for retired educators 

experiencing social isolation or a loss of professional identity, these social interactions are an effective coping 

mechanism. This finding is pertinent to the proposed study's focus on retired educators' emotional and social 

well-being, particularly its examination of social isolation and the advantages of preserving deep connections. 

In line with the research questions regarding social adjustments and coping mechanisms, the study emphasizes 

the value of building community relationships for retired educators. 

Professional development and lifelong learning are becoming increasingly crucial for retirees as they adjust to 

life after retirement. A study by Green and Thompson (2022) examined how retirees, especially those who had 

previously taught, used adult education programs and online courses to continue learning throughout their lives 

to maintain their social and intellectual connections. According to the study, retired teachers who pursued 

professional development were more likely to report better mental health outcomes and a smoother transition 

to retirement. These results are relevant to the proposed study's research questions, which focus on how retired 

educators manage the social and emotional demands of retirement and how they remain engaged and maintain 
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a sense of purpose in their post-retirement years. This study reinforces the significance of lifelong learning by 

highlighting the benefits of continuing education as a coping strategy for retirees. 

Furthermore, it is believed that a smooth transition to life after retirement depends on integrating professional 

development, volunteer work, and part-time employment. The combined effects of these activities on retirees' 

general well-being were investigated in a study by Lee and Parker (2024), which found that retirees who 

balanced volunteering, part-time employment, and educational endeavors reported higher levels of life 

satisfaction and fewer feelings of loss. This result lends credence to the planned study's exploration of the 

kinds of post-retirement activities that improve retired educators' quality of life. It also demonstrates that 

participating in a range of activities can be a multifaceted coping mechanism for retired educators as they 

adjust to life away from full-time employment. 

For educators looking to preserve their purpose and well-being, post-retirement engagement is becoming 

increasingly crucial. Turner et al. (2020) investigated how consulting and part-time employment might 

improve the life satisfaction of retired educators. The researchers found that retired teachers who accepted 

consulting positions in educational institutions felt a sense of fulfillment and continuity, which reduced the 

sense of loss that often accompanies retirement. These positions gave these educators the chance to share their 

knowledge and earn extra money. This study examines explicitly how retired educators transition into new 

professional roles and how these roles contribute to their overall satisfaction and emotional well-being, 

aligning with the proposed study's research question. 

After retirement, volunteering and community service are popular pursuits with many psychological and social 

benefits. Kelly et al. (2023) found that retired educators who participated in community volunteer programs 

showed stronger social bonds and better mental health. Volunteering made the transition into retirement easier 

for retired educators by helping them develop new identities beyond their work lives. The study's conclusions 

align with the proposed study's research questions, which specifically address the importance of social 

interactions and the necessity of community involvement as coping mechanisms for retired educators. In 

addition to offering new opportunities for social interaction and personal fulfillment, these activities provide an 

alternative to the loss of professional roles. 

For retired educators looking for ongoing intellectual stimulation and development, professional development 

and lifelong learning are crucial resources, according to a study by Richards et al. (2022). Retired educators 

who participated in workshops and online courses as part of lifelong learning programs reported feeling more 

empowered and better prepared to navigate life after retirement. These educational endeavors gave a sense of 

purpose and lessened the loss of professional identity, especially in light of the emotional difficulties that 

retirement may bring. The proposed study's examination of emotional and social adaptation during retirement 

emphasizes the value of maintaining ties to the working world and its connection to well-being. 

Retirement career transitions often require balancing volunteerism, part-time employment, and academic 

pursuits. A study by Hayes and Warren (2024) found that retirees who engaged in a mix of these activities 

reported higher overall life satisfaction and smoother transitions into retirement. According to the study, 

retirees who maintained professional networks through part-time consulting and gave back to their 

communities through volunteer work and ongoing education experienced a higher sense of fulfillment and 

purpose in their post-retirement years. This aligns with the proposed study's goal of understanding the range of 

activities retired educators engage in and how they relate to their mental and social health. The study suggests 

that a holistic approach to post-retirement activities can significantly enhance retirees' quality of life. 

In the Philippines, post-retirement activities often include mentoring at nearby educational institutions, part-

time teaching, and consulting. Citing fulfillment and a persistent sense of purpose, many retired public school 

teachers in Metro Manila went back to work as academic mentors or curriculum consultants (Santis and 

Villamor, 2021). According to De Jesus (2022), universities nationwide are increasingly using retired 

educators' experience for academic advisory and temporary faculty positions. In addition to increasing income, 

these activities foster emotional and mental health. The proposed study's objective of examining how post-

retirement professional involvement supports retired educators' transitions and satisfaction is enhanced by the 

results of these local studies. 
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Another common way that retired educators in the Philippines engage is through volunteering. According to a 

study by Lim and Pascual (2023), retirees who participated in community education initiatives and literacy 

programs in rural areas felt a renewed sense of identity and belonging. In a similar vein, Gonzales and Ramos 

(2020) found that participation in church teaching ministries was associated with improved spiritual and 

emotional health. Bautista (2024) documented the role of barangay-level education councils in providing 

retired teachers with leadership opportunities and enabling them to influence community-based education 

initiatives. These studies highlight how volunteering boosts the self-esteem of retired educators and are 

consistent with the current body of research on social connection and identity reconstruction after retirement. 

Support Systems for Retired Educators 

For retired educators to successfully navigate the challenging transition into post-retirement life, support 

networks are essential. According to a study by Garcia et al. (2021), peer and family networks are crucial to 

retired educators' adjustment. According to their research, retired teachers who remained close to their peers 

and family were more satisfied with their lives after retirement. The study supports the planned research, 

particularly the investigation of social support and its role in helping retired educators manage their emotional 

and psychological problems. It is emphasized that peers and family play a crucial role in assisting retirees to 

feel less alone and more purposeful. 

Support for retired educators is also greatly aided by professional networks. A study by Oliver and Carter 

(2023) found that retired teachers who maintained contact with their professional networks were better 

equipped to adjust to retirement and carry on making contributions to the field of education. To sustain a sense 

of purpose and professional identity, these professional networks offered opportunities for mentoring, part-time 

employment, and ongoing education. This result has a direct bearing on the planned study's examination of 

how professional networks help retired educators adjust to new positions. These networks promote social and 

emotional well-being by facilitating career transitions and knowledge exchange. 

Another essential component of retired educators' well-being is institutional support programs and government 

policies. Wang et al. (2020) investigated the impact of institutional support programs and pension systems on 

teachers' retirement experiences. According to the study, teachers who had access to healthcare, pension plans, 

and full retirement benefits reported fewer health and financial issues after retiring. The study emphasizes the 

importance of institutional programs and policies that provide retirees with social support and financial 

stability. These results have a direct bearing on the proposed study's research questions, particularly those 

concerning coping mechanisms, institutional support networks, and economic adjustments for retired 

educators. 

For retired educators to have a seamless transition, best practices in retirement planning are crucial. According 

to a study by Thompson and Patel (2022), educators who participated in retirement preparation programs were 

more likely to make a smooth transition into retirement. The ability of retirees to adjust to new roles and 

responsibilities was greatly aided by these programs, which offered social networking opportunities, emotional 

support, and financial planning. The research questions of the proposed study, which aim to comprehend the 

preparation procedures that lessen difficulties in post-retirement life, are directly related to this finding. To help 

educators navigate retirement successfully, effective retirement planning is essential. 

For educators, retirement is a significant life event, and their experiences after retirement are greatly 

influenced by the support networks available to them. Retirees who had close relationships with family and 

friends reported feeling less depressed and lonely, according to a study by Zhang and Li (2023) examining the 

impact of peer and family support on the emotional health of retired educators. These results highlight the 

value of social and familial networks in helping retired educators adjust to the loss of their sense of purpose 

and professional identity. By examining how social support networks can help retired educators deal with their 

emotional and psychological difficulties, the proposed study supports these findings. It focuses on how peers 

and family can serve as buffers against negative emotions. This study addresses the study's research questions 

about social dynamics and emotional health in retirement. 
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During the transition to retirement, professional networks are crucial. The importance of preserving 

professional relationships after retirement was explored in a study by Kumar et al. (2021), which showed that 

retired teachers who volunteered, mentored, or provided part-time consulting services to educational 

institutions expressed higher levels of satisfaction and ongoing purpose. According to the study, these 

professional networks enabled retirees to continue working in education while preserving their professional 

identities. This result bolsters the proposed study's investigation into how professional networks help retired 

educators adjust to life after retirement, primarily through participation in post-retirement professional 

activities. By maintaining ties between retired educators and their former careers, these support networks also 

promote mental and social well-being. 

Institutional support programs and government policies significantly impact the financial and social well-being 

of retired educators. A study by McDonald and Brown (2022) reviewed various retirement policies across 

different states and found that comprehensive pension plans, healthcare access, and post-retirement educational 

programs directly affected retirees' ability to adjust to life after retirement. The study also emphasized the need 

for stronger institutional support to address retirees' healthcare needs and financial insecurity. This study 

directly addresses the proposed investigation into how institutional support programs and governmental 

policies facilitate retirees' transition into post-career life, particularly by providing access to resources and 

financial stability. It also connects to the research question about how well current support systems for retired 

educators work. 

A seamless transition into retirement depends on having effective retirement preparation programs. A 2019 

study by Turner and Simons examined the effectiveness of pre-retirement workshops that offer financial 

literacy, emotional support, and advice on preserving social ties. According to the study's findings, educators 

who participated in these programs were more likely to feel ready for retirement and to be happier after 

retirement. This aligns with the proposed study's exploration of retirement planning best practices and how 

these programs can ease transitional difficulties. The results imply that retirement planning should be 

comprehensive, accounting for the social, emotional, and financial aspects of the transition. 

Family remains the primary source of support for retired educators in the Philippines as they adjust to life after 

retirement. Close family ties among Filipino retirees frequently reduce emotional distress and improve well-

being during the transition period, according to Cruz and Dela Peña (2021). In a similar vein, Manalo (2022) 

found that retired educators in Region IV-A who lived with or near family had higher levels of life satisfaction 

and emotional resilience. These results support the importance of family interdependence in Philippine culture 

and its influence on happy retirement experiences. This aligns with the proposed study's focus on 

understanding how family dynamics affect the emotional and psychological adjustment of retired educators. 

Through the implementation of policies and community-based initiatives, local organizations and government 

agencies have also played a significant role in offering post-retirement assistance. A study by Rivera and 

Santos (2023) found that LGU-led programs, such as senior citizens' learning hubs, have provided retired 

teachers with meaningful opportunities for social interaction and ongoing education. Lopez (2020) highlighted 

how GSIS healthcare and retirement benefits affect retirees' financial security and decrease anxiety. In the 

meantime, teachers who attended DepEd's pre-retirement seminars were more self-assured and knowledgeable 

about life after retirement, according to Flores and Jacinto's (2024) evaluation. The proposed study aims to 

investigate in greater detail the growing significance of structured support programs and policies in helping 

retired educators manage life transitions, as highlighted by these studies. 

Coping Strategies of Retired Educators 

The coping mechanisms that retired educators use are essential for acclimating to life after retirement, 

especially when they encounter emotional, social, and financial obstacles. To cope with the emotional loss of 

their professional identities, retired teachers use a range of coping strategies, according to a study by Hwang 

and Lee (2020). According to the study, retirees frequently volunteer, which gives them a sense of purpose and 

allows them to keep giving back to the community. This finding aligns with the research questions about how 

retired educators address issues related to their sense of purpose and professional identity, which aligns with 
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the proposed study's focus on coping strategies. This study directly examines the coping strategies educators 

use to manage emotional changes after retirement. 

A key component of retired educators' coping mechanisms is social interaction. Retired teachers who 

maintained social connections through peer groups and neighborhood organizations reported improved 

emotional health and a smoother retirement transition, according to a study by Parsa and Momeni (2021). 

Additionally, the study found that these social networks were crucial in helping people get over feelings of 

loneliness and isolation. These results provide insight into the importance of maintaining strong social ties 

after retirement and are especially pertinent to the research question of how retired educators address social 

challenges. The role of these social interactions in improving retirees' emotional resilience and coping skills 

could be further investigated in the proposed study. 

Another important coping mechanism for retired educators is financial management. A study by Patel and 

Thompson (2022) found that retired educators who took proactive steps to manage their finances, like speaking 

with financial advisors or taking on part-time work, were better equipped to handle financial instability. This 

study highlights the significance of financial readiness in reducing anxiety and improving retirees' overall 

well-being. Because it focuses on how retirees use planning and supplemental income to ease financial 

pressures, the research directly relates to the proposed study's interest in financial coping strategies and post-

retirement income sources. The study can help address the financial difficulties faced by retired educators by 

comprehending these financial coping strategies. 

To manage the transition to retirement, retired educators also employ emotional and psychological coping 

mechanisms. Zhang and Wu (2019) investigated how retired educators used psychological counseling and 

mindfulness as coping mechanisms. According to the study, people who practiced mindfulness or looked for 

psychological help showed a significant improvement in their mental health by showing fewer signs of anxiety 

and depression. This result is consistent with the proposed study's emphasis on coping mechanisms and 

emotional health, especially as it relates to mental health issues. Personal development and lifelong learning 

play a significant role in retirement coping strategies. According to a study by Ferguson et al. (2022), retirees 

who participated in lifelong learning activities—like attending workshops or taking classes—reported feeling 

more satisfied and maintaining their cognitive health.  

The study focused on how learning can serve as a coping mechanism, helping retirees feel accomplished and 

engaged in their studies. The research question of the proposed study, which focuses on the methods retired 

educators use to preserve their mental and social health, is strongly tied to this finding. The study can provide 

important insights into the benefits of ongoing personal development in post-retirement life by examining how 

lifelong learning influences retirees' coping strategies. The study of wellness and health also sheds light on the 

coping mechanisms used by retired teachers. Retirees who implemented physical wellness practices, like 

regular exercise and a healthy diet, were better equipped to handle the stress and health-related issues that 

frequently come with retirement, claim Zhang et al. (2019). According to the research, mental health and 

emotional resilience are strongly linked to physical well-being, indicating that a comprehensive approach to 

retirement is crucial for coping. This reinforces the goal of the proposed study, which is to understand how 

retired educators address health issues and overcome both mental and physical obstacles. The study can 

provide insights into the significance of maintaining a balanced lifestyle in retirement by examining how 

health and wellness influence retirees' coping mechanisms. 

Retired educators' coping mechanisms heavily rely on family support. Strong family support networks 

increased the likelihood that retired educators would successfully transition to retirement, according to a study 

by Robertson and Smith (2020). According to the study, family members assisted retirees in coping with the 

difficulties of adjusting to a new lifestyle, managing emotional stress, and preserving a sense of purpose. This 

finding underscores the value of family involvement in the retirement process and directly relates to the 

proposed study's research question regarding the support networks available to retired educators. The proposed 

study can offer a deeper understanding of how familial relationships impact retirees' overall well-being and 

adjustment by examining the role of family support in coping strategies. 

http://www.rsisinternational.org/


Page 437 

www.rsisinternational.org 

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue IV April 2026 
 

 

  

 

The Philippines' strong communal and familial culture is reflected in the variety of coping mechanisms used 

by retired educators there. According to De Guzman and Reyes (2021), a large number of retired educators in 

Metro Manila used prayer and religious participation as coping mechanisms to deal with stress and emotional 

changes. It has been discovered that spiritual activities improve retirees' post-retirement feelings of acceptance 

and serenity. Similarly, a study by Aquino and Salazar (2023) found that volunteering at churches provided 

retirees with a new sense of purpose and social connection. These results emphasize culturally appropriate 

coping mechanisms employed by Filipino educators and are consistent with the proposed study's emphasis on 

emotional and psychological coping strategies. 

Entrepreneurial engagement among retired teachers is another coping mechanism highlighted in local research. 

According to a Mendoza and Villanueva (2022) study, a large number of retirees in Region III used small 

businesses or online sales to manage their finances and maintain a productive schedule. In a similar vein, Cruz 

and Llamado (2020) found that teachers who participated in livelihood training programs before retiring 

expressed less financial anxiety and felt more capable of handling their lives after retirement. Bautista and 

Enriquez (2024) investigated home-based hobbies, including gardening, as applicable coping mechanisms that 

support stress reduction and mental clarity. The goal of the proposed research is to identify effective practices 

that support the holistic well-being of retired educators, and these studies support the multifaceted approach to 

coping in retirement. 

Synthesis 

Retirement is a complex life transition that involves emotional, psychological, financial, and social 

adjustments, as the reviewed literature and studies collectively demonstrate. Teachers' ingrained sense of 

vocational identity, moral purpose, and community attachment all contribute to this transition within the 

teaching profession. The literature provides theoretical and empirical underpinnings for comprehending the 

retirement experiences, difficulties, coping mechanisms, and support system requirements of retired teachers 

and principals, and it consistently corresponds with the variables of the current study. 

The reviewed studies confirm that educators undergo significant emotional and identity reconstruction during 

retirement. According to Atchley's (1976) Continuity Theory of Aging, people continue to adopt accustomed 

roles and behaviors after retirement to maintain internal and external structures. The results of Cruz and 

Morales (2020), who noted that Filipino retirees maintain their sense of self through "purposeful busyness" 

like volunteering, gardening, or providing care, are consistent with this theoretical viewpoint. The continuity of 

daily patterns is essential for psychological stability, as demonstrated by these activities, which reflect the 

experiences of study participants who created new routines to regain structure and purpose. Similarly, De 

Guzman (2019) and Salazar (2021) highlighted that Filipino retirees view retirement as a spiritual and moral 

journey rather than a simple cessation of employment, a perspective that resonated with participants' stories of 

family and faith serving as pillars of self-renewal. 

Themes of social isolation, financial instability, and emotional displacement are common to both local and 

international research on the difficulties that arise after retirement. Retirement is a "psychosocial turning point" 

in which people must reevaluate who they are and cope with the loss of professional validation, according to 

Aguila et al. (2022) and Oguz et al. (2020). These ideas are supported by Roh et al. (2022), who found that 

retired educators frequently experience role loss and decreased social recognition, leading to a sense of 

meaninglessness. Similar to the participants' struggles with debt and pension insufficiency, Mendoza and 

Villanueva (2022) and Ammons et al. (2023) highlighted that inadequate financial planning increases post-

retirement stress. According to Harper et al. (2021) and Bernas et al. (2020), social disconnection and the loss 

of symbolic capital are two factors that lead to loneliness in retirees. Teachers' accounts of feeling "forgotten" 

by their organizations also reflect this pattern. When taken together, these studies lend credence to the current 

understanding that the interaction among relational, financial, and emotional vulnerabilities shapes post-

retirement adjustment. 

The reviewed literature provides a wealth of context for understanding coping mechanisms during transitions. 

The finding that retirees value emotionally meaningful relationships is supported by Carstensen's (1999) 

Socioemotional Selectivity Theory, which aligns with the study participants' focus on community and peer ties. 
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Social engagement, primarily through the Filipino value of pakikipagkapwa, promotes a sense of belonging 

and counters isolation, according to Santos and Valenzuela (2018) and Lopez (2020). In the meantime, 

Mendoza and Dela Cruz (2022) and Kim and Feldman (2000) found that productive post-retirement 

engagement is associated with increased self-efficacy and life satisfaction, consistent with retirees' accounts of 

modest livelihood endeavors that offer both purpose and income. As a moral compass that reinterprets what 

aging, loss, and continuity mean, faith-based resilience, as explored by Pargament (2013), Gall et al. (2005), 

and Alampay and Jocson (2019), explains why spirituality became a prominent coping theme among retired 

Filipino educators. 

The reviewed literature supports the study's final variable, namely, the advice of principals and retired teachers 

to improve support networks. While Zhang and Wu (2019) and De Guzman and Reyes (2021) argued for 

ongoing mentoring and psychosocial programs to foster emotional readiness, Hwang and Lee (2020) and Patel 

and Thompson (2022) emphasized that early and systematic retirement education reduced post-retirement 

distress. These support the suggestions made by participants for ongoing financial literacy mentoring, family-

inclusive counseling, and institutional collaborations. Participants' calls for post-retirement engagement and 

recognition are supported by Oliver and Carter (2023) and Williams and Lee (2021), who found that 

consultative programs and alumni networks sustain professional continuity and institutional memory. Cruz and 

Llamado (2020) and Aquino and Salazar (2023) emphasized the cultural importance of institutional 

recognition and utang na loob as moral requirements that preserve retirees' sense of self-worth and community.  

These studies' convergence creates a logical framework that explains how Filipino educators experience and 

navigate retirement. According to the literature, retirement is best viewed as a dynamic life stage characterized 

by three interconnected processes: (1) disengagement and loss of previous roles; (2) adaptation and coping 

through structure, faith, and social connections; and (3) reintegration and contribution through livelihood, 

mentoring, and institutional recognition. Therefore, the reviewed works support the main conclusion of the 

current study: teachers' and principals' retirement journeys are transformative periods of continuity, meaning-

making, and renewed involvement in family and community life rather than a final exit. 

The findings of this study gain deeper analytical significance when examined through established theoretical 

frameworks on retirement, identity transition, and well-being. Rather than viewing the participants’ narratives 

as purely descriptive accounts, their experiences can be critically interpreted as processes of identity 

reconstruction and adaptation. Consistent with Role and Identity Transition Theory, the sense of loss, 

uncertainty, and diminished self-worth expressed by several retired principals and teachers reflects the 

disruption caused by exiting long-held professional roles that once defined their identity. This identity 

dissonance highlights the challenge of renegotiating self-concept in the absence of institutional authority and 

daily professional engagement. 

Significance of the Research 

This study is critical because it seeks to clarify the various difficulties and experiences of retired educators, 

including their career transitions, social lives, finances, and emotions. The goal of the study is to educate 

communities, educational institutions, and policymakers about the methods and support networks that can 

enhance the well-being of retired principals and teachers. The results shed light on how retirement can be 

better supported and managed, improving retired educators' quality of life and facilitating a more seamless exit 

from the workforce. 

Retired Principals and Teachers. The results of this study are significant because they provide retired 

teachers and principals with a thorough understanding of the difficulties they encounter as they enter 

retirement. The study clarifies the difficulties educators face upon retirement. The study's identification of 

functional coping mechanisms will be helpful to retirees, as it may make navigating the post-retirement phase 

easier and promote their overall well-being. The study's conclusions on the importance of peer and family 

support systems offer retired educators insightful advice on developing or strengthening their social networks.  

Retired educators will have access to evidence-based suggestions to help them adjust to life after their careers, 

with an emphasis on retirement readiness. The results will give retirees the information and tools they need to 

improve their quality of life in retirement and cultivate a sense of purpose and fulfillment. 
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Department of Education Officials. The study's conclusions provide Department of Education (DepEd) 

officials with valuable insights into the requirements and challenges faced by retired educators, enabling them 

to design programs and policies that better support retirees. Policymakers can better grasp the gaps in current 

retirement programs, including access to healthcare, pension systems, and emotional support networks, thanks 

to the research. Through focused initiatives, the study urges DepEd to improve its assistance to retirees. The 

results are used to guide the creation of post-retirement advisory services or professional development 

programs that will facilitate the transition for retiring educators. DepEd officials can use the findings to support 

systemic reforms that address the social, economic, and emotional aspects of teachers' and principals' 

retirement. The study enables DepEd officials to implement more effective retirement planning initiatives that 

support educators' long-term well-being. 

Local Government Unit Officials. The study's findings are helpful to Local Government Unit (LGU) officials 

in developing community-based programs that promote the welfare of retired educators. The study sheds light 

on the unique needs of former teachers and principals, helping LGUs provide more targeted support services, 

such as social programs, healthcare access, and opportunities for community involvement. LGUs can create 

programs that promote social connections and reduce loneliness among retirees if they have a thorough 

understanding of the difficulties associated with social isolation and emotional adjustment. At the local level, 

LGUs can advocate for improved pension systems and financial security for retired educators, thanks to the 

study's findings on economic hardships. LGUs and the Department of Education can work together to provide 

community-relevant counseling services or workshops on retirement transition. Incorporating retired educators 

into community support systems and enhancing their quality of life are two benefits. 

Current Principals and Teachers. The study's results can also help current teachers and principals better 

understand the difficulties they will encounter upon retirement. The study emphasizes the value of both 

financial and emotional retirement planning. It offers suggestions for what teachers can do in the years leading 

up to retirement to facilitate a smoother transition. Present educators will be able to plan their financial and 

social futures and proactively manage their retirement expectations. The study's analysis of post-retirement 

engagement opportunities will encourage current educators to consider ways to continue their involvement in 

education after retirement, such as volunteer work and part-time consulting. To prepare for the future, the study 

demonstrates to current educators how to maintain a healthy work-life balance while highlighting the 

importance of professional development and self-care. In this sense, the research helps teachers make well-

informed choices that will improve their careers and their eventual retirement. 

Future Researchers. This study provides future researchers with a fundamental understanding of educators' 

retirement experiences, serving as a helpful springboard for further research in this area. The results point to 

important topics that warrant further study, including the psychological and emotional impacts of retirement, 

the role of support networks, and the efficacy of current regulations. By investigating various facets of 

educator retirement across different settings and geographic areas, future research can build on this study and 

broaden our understanding of the topic. The study contributes to the broader knowledge of post-career 

transitions by providing a model for conducting comparable research on retirement in other professions. The 

study encourages future researchers to investigate novel methods in retirement research. The study encourages 

continued scholarly discussion and future investigations that enhance the field of educational retirement and 

transitions. 

Statement of Desired Outcomes 

With a focus on navigating the emotional, social, financial, and professional transitions of retirement, this 

narrative inquiry sought to produce long-lasting contributions to our understanding of the experiences of 

retired principals and teachers. By incorporating Filipino educators' perspectives into the broader field of 

retirement studies, the study aimed to influence future retirement-related discourse and scholarship. This study 

provides a starting point for further research on post-career adaptation, particularly in the field of education. 

The knowledge gained from retirees' coping mechanisms—such as volunteering, part-time employment, social 

interaction, and wellness activities—helps build long-term frameworks and support networks that promote 

retired educators' overall well-being. Long-term institutional planning, such as incorporating wellness 
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initiatives after retirement, pre-retirement education, and targeted interventions to address financial and 

emotional vulnerabilities, can be guided by these frameworks. By offering evidence-based advice grounded in 

participants' narratives, the development and distribution of a functional retirement handbook aims to empower 

upcoming retirees. To improve transition support, educational institutions, government organizations, and 

retirement planning groups can adopt this resource to influence curriculum improvements in professional 

development programs. 

The study encourages long-term policy changes to improve the provision of retirement benefits, mental health 

services, and community engagement programs for aging educators. These results contribute to the 

development of more inclusive and responsive post-retirement ecosystems that value educators' ongoing 

contributions beyond their official years of service. The goal of this study was to help change the way 

retirement is viewed in society—not as a time when productivity ends, but as a life transition that, with the 

proper preparation, can lead to continued personal fulfillment, societal contribution, and intergenerational 

mentoring. 

Target Beneficiaries of Research Results 

Teachers, principals, and other educators who are retired or soon to retire stand to gain the most from this 

study, as it provides them with knowledge of the professional, emotional, social, and financial aspects of 

retirement. By better preparing for the shift from active service to life after retirement, these educators can 

preserve their sense of purpose, well-being, and identity outside of their work responsibilities. The study's 

conclusions will be helpful to current school administrators and educational leaders because they emphasize 

the value of peer support, mentorship, and organized post-retirement programs and offer suggestions for 

creating a welcoming environment for departing employees. The findings can also be used by the Department 

of Education and policymakers to improve retirement-readiness programs, create targeted support networks, 

and implement interventions that address the comprehensive needs of retired teachers. By learning how 

retirees can continue to make significant contributions to social, spiritual, and communal life, families and 

communities of educators may indirectly benefit. 

Definition of Terms 

The following terms were defined to facilitate understanding of the research. 

Career Transition. This term defines the process of transitioning from one stage of employment to another, 

particularly from full-time employment to retirement, which may involve social, financial, and personal 

adjustments (Ng, 2018). The term "career transition" in this study refers specifically to the changes in retired 

educators' daily routines, responsibilities, and sense of self as they move from active teaching or administrative 

positions to retirement. 

Coping Strategies. This phrase refers to the specific methods or techniques individuals use to manage and 

adapt to stress or life changes, such as retirement, with a focus on emotional, psychological, or financial well-

being (Folkman & Moskowitz, 2020). This study focuses on how retired principals and teachers utilize various 

strategies—such as seeking social support, engaging in new activities, or planning financially—to navigate the 

challenges they face during retirement. 

Emotional Transition. This phrase refers to the psychological and emotional changes that individuals 

experience when they retire, including feelings of loss, grief, or adaptation to new social roles (Atchley, 1999). 

In this study, emotional transition refers to how retired educators process the emotional impacts of leaving 

their professional careers, including loss of identity and changes in personal well-being. 

Financial Transition. This phrase refers to the adjustment from a regular income generated through 

employment to managing finances through pensions, savings, or other post-retirement income sources (Bender, 

2019). In this study, financial transition refers specifically to how retired educators adjust to new economic 

realities, including reliance on retirement benefits, pensions, and potential income from part-time work. 
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Health and Wellness. This phrase refers to the physical and mental well-being of individuals, including their 

ability to manage health concerns and maintain a healthy lifestyle after retirement (World Health Organization, 

2021). In the context of this research, health and wellness will focus on the physical and mental health 

challenges that retired educators face, and how they manage healthcare access and maintain their well-being 

after leaving their professional careers. 

Lifelong Learning. This phrase refers to the continuous engagement in educational activities, whether formal 

or informal, to enhance personal development and professional competence throughout life (Meister, 2020). In 

this study, lifelong learning refers to retired educators' efforts to engage in learning opportunities after 

retirement, such as pursuing hobbies, taking courses, or participating in community education programs. 

Narrative Inquiry. This phrase refers to the personal narratives that individuals hold regarding specific events 

or transitions, such as retirement. In this study, experiences will be explored through interviews with retired 

educators to understand their personal perspectives and how they perceive changes in the financial, social, 

emotional, and professional aspects of retirement. 

Post-Retirement Income. This phrase refers to the money retirees receive after leaving the workforce, 

including pensions, Social Security, savings, or income from part-time employment (Adams, 2020). In this 

study, post-retirement income refers to the financial resources retired educators use to support themselves, with 

a focus on how they manage their finances after retirement. 

Professional Identity. This phrase refers to the self-concept that individuals form based on their career roles 

and professional experiences, which can be disrupted during retirement (Sachs, 2018). In this study, 

professional identity refers to how retired educators perceive the loss or transformation of their teaching or 

administrative roles and how they adjust to new personal and social identities after retirement. 

Professional Transition. This phrase refers to the change in roles and responsibilities that occur when 

individuals move from active professional work into retirement, often accompanied by shifts in social status 

and daily activities (Wang & Shultz, 2010). For this study, professional transition will be examined in the 

context of how retired educators adapt to the cessation of their teaching or leadership roles and re-establish 

themselves in new non-professional identities. 

Pension Systems. This phrase refers to structured financial plans or government policies that provide 

individuals with income after they retire from their professional careers, often based on contributions made 

throughout their careers (OECD, 2019). In this study, pension systems refer to the specific retirement savings 

and benefits that retired educators receive through government or institutional pension schemes, and how these 

systems influence their post-retirement financial security. 

Retired Educators. This phrase refers to individuals who formerly worked as teachers, principals, or other 

educational staff and have left their professional roles to enter retirement (Hochschild & Machung, 2020). In 

this study, retired educators focus specifically on former teachers and principals who have completed their 

careers and are now experiencing various life transitions as they adjust to post-retirement life. 

Retirement Benefits. This phrase refers to the financial support individuals receive after retirement, typically 

in the form of pensions, Social Security, or other monetary benefits (Rother & Marcus, 2021). For this study, 

retirement benefits will focus on the financial resources available to retired educators to manage their post-

retirement lifestyle, including the adequacy and challenges of such benefits. 

Retirement Realities. This phrase refers to the personal narratives and challenges individuals face as they 

transition from full-time work to retirement, including emotional, social, financial, and professional 

adjustments (Baker & Holtom, 2022). This study will explore the realities of retirement for educators, 

specifically focusing on the challenges and transitions they encounter in the post-retirement phase. 

Social Isolation. This phrase refers to the lack of social interaction or connection with others, which can be 

more prevalent after retirement when individuals lose work-related relationships (Victor et al., 2018). In this 

http://www.rsisinternational.org/


Page 442 

www.rsisinternational.org 

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue IV April 2026 
 

 

  

 

study, social isolation will examine how retired educators experience changes in their social relationships and 

the impact these changes have on their overall well-being. 

Social Transition. This phrase refers to the process of adjusting to new social roles, relationships, and 

networks after retirement, including the potential for social isolation or greater community involvement 

(Gillespie, 2019). In this study, the social transition will focus on how retired educators manage the loss of 

work-related social interactions and develop new social relationships in retirement. 

Support Systems. This phrase refers to the networks, policies, and resources that help individuals manage 

transitions, particularly in retirement (Shultz & Wang, 2020). In this study, support systems will focus on the 

role of family, peers, professional networks, and institutional or governmental support programs in assisting 

retired educators in their post-retirement transitions. 

Volunteering. This term refers to others, often pursued to retain social connections. This study examines how 

retired educators engage in volunteer work as a coping strategy to fill the gap left by professional retirement. 

 

Scope and Limitation of the Study 

The purpose of this study was to investigate the experiences of retired teachers and principals in Quezon 

Province's Districts 1 and 2, specifically regarding their professional, social, emotional, and financial 

transitions. The study examined the coping mechanisms and support networks these retired educators use to 

get by after retirement. The study used a narrative inquiry to gather detailed personal accounts that offer a 

thorough grasp of the difficulties and adaptations these people have had to make. Five principals and five 

teachers who retired from public elementary and high schools in the chosen districts between 2015 and 2024 

were study participants. Using narrative thematic analysis (Riessman, 2019; Nowell et al., 2018) to interpret 

and make sense of the experiences shared by retired principals and teachers, the study collected qualitative 

data through in-person interviews.  

The study, however, had several shortcomings. The first is that it was restricted to Quezon Province's Districts 

1 and 2, which means that the results might not apply to retired teachers in other areas with distinct 

socioeconomic circumstances, retirement regulations, or cultural settings. Second, only retired public school 

principals and teachers were included in the study; those who had previously worked for private schools were 

not. This restriction might have led to an incomplete depiction of teachers' retirement experiences generally. 

Third, due to time and resource constraints, the sample size was restricted to 10 participants, which may limit 

the range of viewpoints. Although large sample sizes are not necessary for qualitative research, a larger 

participant pool might have yielded more information about differences in post-retirement experiences. 

The use of self-reported data, which was prone to biases in memory recall and subjective interpretation, was 

another drawback. The accuracy of the data may have been impacted by participant responses that were 

skewed by social bias, selective memory, or emotions. The study prioritized subjective experiences over 

statistical generalizability because it used a phenomenological approach. Although the results provided deep, 

narrative-based insights, not all retired educators in the province or elsewhere may find them applicable. Since 

the study focuses on short-term and immediate adjustments, it did not address the long-term psychological and 

health effects of retirement. The study examined themes such as social relationships, professional identity, 

emotional health, and financial stability, but it did not address long-term effects. This study could be extended 

in the future by examining long-term post-retirement adjustments among educators, comparing experiences 

across districts, or incorporating a larger sample. Notwithstanding these drawbacks, the study sought to shed 

light on educators' retirement realities and advance conversations about enhancing retirement support systems 

in the education industry. 

Description of Method or Approach 

Research Design/Research Instrument/Data Gathering Procedures 
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This study investigated how retired teachers and principals create and communicate the meaning of their post-

retirement experiences using a narrative inquiry approach (Clandinin & Connelly, 2018; Kim, 2021). 

According to Chase (2018), narrative inquiry placed strong emphasis on collecting narratives and analyzing 

how people perceive changes across social, temporal, and location-based contexts. Through the personal 

narratives of five retired principals and five retired teachers from Quezon Province's Districts 1 and 2, the 

study sought to shed light on how these educators navigate challenges, employ coping strategies, build support 

networks, and experience emotional, financial, social, and professional transitions. 

In-depth, semi-structured life-story interviews were used to collect data; these interviews were especially well-

suited to extracting in-depth, thoughtful narratives of personal experiences (Riessman, 2019). The interview 

protocol was piloted with one retired principal and one retired teacher who met the inclusion criteria to 

improve clarity, tone, and relevance. Experts also validated it to ensure alignment with the research objectives 

(Lieblich, Tuval-Mashiach, & Zilber, 2020). Although they were excluded from the final analysis, these pilot 

interviews improved the caliber of the primary data collection. Interviews were conducted at times and places 

selected by the participants, after they provided informed consent, to promote comfort and unrestricted, candid 

storytelling. Depending on participants' preferences and safety/health concerns, interviews were conducted 

either in person or virtually. It was anticipated that each interview would run between sixty and ninety 

minutes, giving participants plenty of time to consider their experiences thoroughly. 

To ensure their stories were accurately captured, all interviews were either written or audio-recorded with 

participants' consent. To capture nonverbal clues, emotional reactions, and contextual observations that 

enhance the data, field notes were taken both during and immediately after each session. To preserve 

authenticity and meaning fidelity, the interviews were conducted in the participants' preferred language 

(English or Filipino), with translation or transcription provided as needed. 

Respondents/Units of Analysis/Subjects of the Study 

Ten people participated in this study, five of whom were retired teachers and five of whom were retired 

principals from Quezon Province's Districts 1 and 2. Retired educators discussed the difficulties, changes, and 

coping mechanisms they faced after retiring. The recommendations for improving post-retirement assistance 

are informed by this design, which guarantees a thorough view of support systems. 

Sampling Design and Procedures 

Purposive sampling was used to select participants, with an emphasis on those who retired from public 

elementary or secondary schools between 2020 and 2024 and were willing to provide in-depth narratives of 

their post-retirement experiences. The researcher contacted participants via networks of retired educators and 

district education offices. To represent the range of retirement experiences in educational settings, the 

inclusion criteria ensured that both former administrators and teaching staff were included. 

Due to the study's time and resource constraints, the researcher used purposive sampling, a tried-and-true 

method in qualitative research, enabling the selection of participants most able to offer rich, pertinent, and 

significant data. Purposive sampling prioritized in-depth information. Participants were chosen "on purpose," 

meaning they were selected according to predetermined standards that aligned with the study's goals and 

research questions. This strategy ensured that the gathered information would provide a comprehensive 

understanding of former teachers' retirement experiences.  

The selection involved two participant groups: five (5) retired principals and five (5) retired teachers from 

Districts 1 and 2 of Quezon Province. These participants were chosen based on the following criteria: 

 Retired Principals were: 

o Retired within the last five years (from 2020 to 2024). 

o Rendered a minimum of 10 years of service in the education sector, preferably with general leadership 

experience in public elementary or secondary schools within the selected districts. 
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o Mentally and physically capable of participating in a 60–90 minute interview. 

o Willing to share reflective, narrative accounts of their retirement journey, with particular attention to 

emotional, financial, social, and professional aspects. 

 Retired Teachers were: 

o Retired within the same five-year period (2020–2024). 

o At least 15 years of continuous teaching experience in public elementary or secondary schools in Districts 

1 and 2 of Quezon Province. 

o Articulate and emotionally prepared to narrate personal stories and challenges from their shift to 

retirement. 

o Had articulated voluntary consent and attention in contributing to the enhancement of post-retirement 

programs and policies in the educational system. 

Coordination with local school district offices, alumni associations, and teacher/principal retirement 

networks—all of which could supply lists of qualified retirees—was a necessary part of the purposive selection 

process. Formal letters or referrals were used to establish initial contact, and screening calls were then 

conducted to determine whether participants met the requirements. 

Research Locale/Study Site 

Retirement, a significant life transition, signifies the end of formal employment but does not necessarily mean 

the end of a person's identity, sense of purpose, or ability to contribute to society. Retirement can cause 

significant emotional, financial, social, and professional adjustments for educators, especially principals and 

teachers who have dedicated decades to influencing students' thinking and running institutions. The reality is 

more complicated, particularly for people whose careers have become ingrained in their sense of self and 

community identity, even though retirement is frequently perceived as a period of reward and relaxation. 

The issue of retirement readiness and adjustment is receiving greater attention across the Philippines, 

especially in the education sector, where there is still a dearth of institutional support for retirees. Many retired 

educators face unforeseen obstacles, including declining social standing, inadequate pension benefits, 

disengagement from professional networks, and difficulty relocating to their communities. These experiences 

show how important it is to investigate how retired educators deal with the significant changes that come with 

retirement and how they re-establish their identities and sense of purpose after leaving the classroom. 

Differential access to resources, family dynamics, cultural expectations, and institutional structures can all 

influence the retirement experience in Quezon Province, which is home to both rural and urbanizing 

communities. Districts 1 and 2 in this province were specifically chosen as the research's focus areas because 

of their diversity and demographic importance. The cities of Sariaya, Candelaria, and Tiaong are included in 

District 2, while the City of Tayabas and the municipalities of Lucban, Mauban, and Pagbilao are included in 

District 1. A significant and increasing number of retired public school principals and teachers reside in these 

districts; many of them worked in diverse geographic and socioeconomic contexts during their professional 

careers. 

The choice of these districts was further supported by the high concentration of retired teachers with diverse 

experiences and backgrounds, which offered a rich setting for obtaining complex and insightful stories. The 

goal of the study was to identify similarities and differences in how retired principals and teachers from 

various communities navigate life after retirement, given the mix of rural and urban areas. This regional focus 

enabled a thorough, localized understanding of post-retirement transitions, thereby making possible focused, 

contextually appropriate support systems. The study sought to amplify the voices of educators who have long 

worked with the public but may be ignored or silenced in retirement, and to recognize the significance of 

geographic and cultural specificity. 
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Assumptions 

According to problem statement 1, the first assumption concerns the investigation of the personal narratives of 

retired teachers and principals regarding their post-retirement financial, emotional, social, and professional 

transitions. It is believed that these participants were able to provide rich, in-depth narratives by vividly 

recalling and expressing their experiences across the four domains. It was anticipated that their memories 

would accurately capture their experiences of change, free from excessive recall bias or a propensity to paint 

themselves in an unduly positive light. 

According to problem statement 2, the second assumption focused on how retired educators describe the 

difficulties they encountered acclimating to life after their careers ended. It is assumed that participants are 

willing to talk candidly about specific adjustment difficulties they have faced, whether they be monetary, 

emotional, social, or professional. It is assumed that these difficulties were noteworthy and memorable enough 

to warrant an explanation that highlights recurring themes and patterns across the narratives of various people. 

According to the problem statement 3, the third assumption focused on the interpretations that retired teachers 

and principals make of the coping mechanisms they used during their retirement. The coping mechanisms 

used, such as volunteering, consulting, or social activities, are presumed to have been deliberately selected and 

to have personal meaning for each person. The study assumed that retired educators could critically evaluate 

and justify their choices of strategies and explain how they assisted them in coping with the pressures of 

retirement. 

According to the fourth assumption in the problem statement, participants' stories about the support networks 

at their disposal and their assessments of them are the subject of the fourth assumption. Retired educators are 

presumed to have used a variety of support networks, such as peers, family, institutional programs, and 

government services, and to be able to evaluate their efficacy. The study assumed that these support networks 

were essential to retirees' experiences and that participants would provide fair assessments that took into 

account both the advantages and disadvantages of the aid offered. 

Data Analysis Plan 

To interpret and make sense of the experiences shared by retired principals and teachers, the study employed 

narrative thematic analysis. This method was appropriate for the narrative inquiry design because it allowed 

the researcher to examine the meanings, transitions, and coping strategies embedded in the participants’ 

stories. Guided by the works of Riessman (2019) and Nowell et al. (2018), the analysis focused on both the 

chronological flow of each narrative and the thematic patterns that emerged across cases. To enhance 

accuracy, systematic coding, and data organization, the researcher used NVivo 15, which helped manage 

transcripts, assign codes, cluster themes, and visualize relationships within the narratives. 

The analysis began with the familiarization phase, during which the researcher repeatedly read and listened to 

the transcribed interviews to gain a deep understanding of each participant’s story. Through this immersion, 

the researcher identified initial impressions and significant narrative segments that reflected the participants’ 

emotional, financial, social, and professional experiences during and after retirement. 

Following familiarization, individual narrative summaries were constructed for each participant. These 

summaries captured their unique journeys—how they transitioned from active service to retirement, the 

challenges they encountered, and the strategies they adopted to adapt to these changes. At this stage, the goal 

was to preserve each participant's chronological flow and authentic voice while highlighting meaningful 

moments and reflections. 

The researcher then proceeded to code, using NVivo to assign labels to meaningful units of text systematically. 

Both inductive and deductive coding were employed: inductive coding allowed themes to naturally emerge 

from the data, while deductive coding ensured that the analysis remained aligned with the research objectives. 

NVivo facilitated the grouping, comparison, and refinement of codes, resulting in broader thematic categories 

that captured participants' shared experiences and perspectives. 
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Subsequently, a cross-case analysis was conducted. With NVivo’s query functions and matrix coding tools, the 

researcher compared themes across the narratives, identifying commonalities and variations among the 

experiences of retired principals and teachers. This step deepened the understanding of how participants 

differed or aligned in their emotional adjustments, financial adaptations, shifts in social relationships, and 

changes in their professional identity post-retirement. 

To enhance the credibility and dependability of the findings, a member checking process was implemented. 

Participants reviewed their narrative summaries and thematic interpretations to confirm the accuracy and 

authenticity of how their stories were represented. Their feedback was incorporated into the final synthesis, 

strengthening the study's trustworthiness. 

The researcher integrated all themes into a coherent narrative that addressed the study’s research questions. 

The resulting thematic insights illuminated the multifaceted and complex nature of retirement among 

educators, revealing how emotional resilience, family and community support, and continued engagement in 

meaningful activities shaped their transition. This interpretation provided a strong foundation for formulating 

recommendations to improve educational leadership practices and establish more responsive post-retirement 

support systems for educators. 

Research Paradigm 

Figure 1 

Theoretical Framework of the Study: Continuity Theory of Aging as Lens for Understanding the Retirement 

Experiences, Challenges, Coping Strategies, and Support Systems of Retired Teachers and Principals 

 

The theoretical framework demonstrates how the investigation of retired teachers' and principals' lived 

experiences is grounded in Atchley's (1976) Continuity Theory of Aging. According to this theory, even as they 

go through significant life transitions, like retirement, people try to keep their external and internal 

structures—such as relationships, habits, and self-concept—consistent. According to this study, retirement is 

seen as a process of adaptation rather than a destination, where principals and teachers aim to maintain the 

identities, routines, and values that have long characterized their personal and professional lives. The diagram 

illustrates how the core ideas of the theory—identity reconstruction, emotional equilibrium, social 
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connectedness, and institutional support—shape retirees' navigation of life after service. According to their 

stories, retirement is a time of self-discovery during which their sense of meaning and belonging is still shaped 

by their desire to stay connected and purposeful. 

The experiences of retired principals and teachers, who represent the lived realities that underpin the research, 

are at the heart of the framework. The everyday adaptations, struggles, and victories of retirees provide 

concrete expression for the abstract concepts of the continuity theory. The results on the right side, which 

include retirement experiences, post-retirement difficulties, coping mechanisms, and support networks, reflect 

the dynamic and unique nature of this transition. The connection between theory and story highlights that 

finding stability in the face of change is what defines permanence rather than resisting change. Beyond official 

titles, retirees rebuild their identities, rely on institutional frameworks that validate their lifetime contributions, 

preserve social ties through community involvement, and maintain emotional balance through faith and 

acceptance. 

Together, the framework represents the transformation of theory and practical experience into the Reflective 

Manual for Retiring Teachers and Principals. It illustrates how educational leadership and policy can be 

informed by the philosophies of continuity—preserving purpose, stability, and connectedness—when creating 

retiree support systems. The graphic summarizes the smooth transition from theoretical foundation to empirical 

evidence, portraying retirement as a continuous process of self-improvement, fortitude, and fulfilling work 

outside the classroom. 

RESULTS AND DISCUSSION 

This chapter presented the findings and discussion of the study, highlighting the complex nature of retirement 

among educators. By integrating theoretical frameworks and cultural perspectives, the study provides a deeper 

understanding of retirement as a transformative life transition. 

The findings of this study reveal that retirement among educators is not merely a cessation of professional 

duties but a complex and multi-dimensional transition involving identity renegotiation, emotional 

recalibration, and adaptive meaning-making. Rather than viewing participants’ narratives as descriptive 

accounts, this study interprets them as patterned expressions of broader psychosocial processes. By anchoring 

these findings within established theoretical frameworks—particularly Role and Identity Transition Theory, 

Continuity Theory, Disengagement Theory, and Coping Theory—the analysis moves toward a more critical 

and explanatory level, thereby strengthening the study’s academic contribution. 

On the Retirement Experiences of the Retired Teachers and Principals  

Table 1 Thematic Analysis of the Retirement Experiences of Retired Teachers and Principals 

Participant 

Code 

Narrative Segment Emerging Themes Main Themes 

Retired 

Principal 1 

“After retirement, I suddenly had no teachers 

to oversee, no reports to submit. At first, I 

didn’t know what to do with my mornings. 

Pero habang tumatagal, I realized na 

kailangan ko ring matutong mamuhay nang 

tahimik — to enjoy simple things like 

walking or tending my garden. 

(But as time went by, I realized that I also 

needed to learn to live quietly — to enjoy 

simple things like walking or tending my 

garden.) 

Bittersweet Transition 

and Emotional Letting 

Go 

Emotional Transition 

and Identity 

Reconstruction 

 

Adjustment to a New 

Lifestyle and 

Rhythm 

 

Rediscovery of 

Purpose and 

Continuing Influence 

 

Emotional and 

Financial 

Retired 

Principal 2 

“Nang tumigil ako bilang principal, parang 

nabawasan ang halaga ko. Hindi ko alam 

kung paano bumangon nang wala akong 

Relearning Simplicity 

and Slowing Down 
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iniintindi na eskwelahan. Pero sa totoo lang, 

doon ko rin natutunan na ako ay tao pa rin, 

may silbi kahit wala sa opisina.” 

(When I stopped being a principal, I felt like 

my worth decreased. I didn’t know how to 

get up each day without a school to worry 

about. But honestly, that’s when I learned 

that I am still a person of value, even without 

an office.) 

Vulnerability 

 

Faith, Resilience, 

and Self-Renewal 

Retired 

Principal 3 

“Masaya ako kasi natapos ko rin ang 30 taon 

sa serbisyo, pero noong unang buwan, 

parang naligaw ako. Walang lesson plan, 

walang bata, walang tawag na ‘Ma’am.’ 

Minsan naiiyak ako kasi hinahanap ko ‘yung 

ingay ng classroom — doon ko naramdaman 

na buhay ako.” 

 (I’m happy that I finished 30 years in 

service, but during the first month, I felt lost. 

No lesson plans, no students, no one calling 

me ‘Ma’am.’ Sometimes I cried because I 

missed the noise of the classroom — that’s 

where I truly felt alive.) 

Continuity of 

Leadership Beyond the 

Institution 

Retired 

Principal 4 

“At first, akala ko madali lang ang pagretiro. 

Pero nung wala na akong ginagawa araw-

araw, doon ko naramdaman ‘yung lungkot. 

Sanay ako sa mga bata at lesson plans, 

ngayon parang walang direksyon. I had to 

remind myself that I’m still capable of 

learning and growing. 

(At first, I thought retirement would be easy. 

But when I no longer had anything to do 

each day, that’s when I felt the sadness. I was 

used to the children and the lesson plans, and 

now it felt like I had no direction.) 

Rediscovering Worth 

Beyond Position and 

Title 

Retired 

Principal 5 

“After months of staying home, I 

volunteered sa barangay reading program. 

Doon ko naramdaman ulit ‘yung saya ng 

pagtuturo — kahit hindi na ako binabayaran. 

Teaching never left me; it just found a new 

place. 

(After months of staying home, I volunteered 

in the barangay reading program. That’s 

where I felt the joy of teaching — even if I 

was no longer being paid.) 

Identity Transformation 

After Service 

Retired 

Teacher 1 

“Emotionally, I felt both relief and anxiety. 

Relief because I could finally rest, but 

anxiety because our financial situation was 

not yet stable. May mga anak pa akong 

pinag-aaral at renta pa kami sa bahay. 

Minsan naiisip ko, sana mas maaga pa akong 

nag-ipon.” 

(I still had children to send to school, and we 

were still renting a house. Sometimes I 

thought, I should have started saving earlier.) 

Loss of Routine and 

Classroom Attachment 
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Retired 

Teacher 2 

“After retirement, I suddenly had no teachers 

to supervise, no reports to submit. At first, I 

didn’t know what to do with my mornings. 

Pero habang tumatagal, I realized na 

kailangan ko ring matutong mamuhay nang 

tahimik — to enjoy simple things like 

walking or tending my garden.” 

(But as time went by, I realized that I also 

needed to learn to live quietly — to enjoy 

simple things like walking or tending my 

garden.) 

Struggle with Purpose 

and Direction 

Retired 

Teacher 3 

“Nang tumigil ako bilang principal, parang 

nabawasan ang halaga ko. Hindi ko alam 

kung paano bumangon nang wala akong 

iniintindi na eskwelahan. Pero sa totoo lang, 

doon ko rin natutunan na ako ay tao pa rin, 

may silbi kahit wala sa opisina.”  

(When I stopped being a principal, I felt like 

my worth decreased. I didn’t know how to 

get up each day without a school to worry 

about. But honestly, that’s when I learned 

that I am still a person of value, even without 

an office.) 

Rediscovering Meaning 

Through Community 

Involvement 

Retired 

Teacher 4 

“Masaya ako kasi natapos ko rin ang 30 taon 

sa serbisyo, pero noong unang buwan, 

parang naligaw ako. Walang lesson plan, 

walang bata, walang tawag na ‘Ma’am.’ 

Minsan naiiyak ako kasi hinahanap ko ‘yung 

ingay ng classroom — doon ko naramdaman 

na buhay ako.”  

(I’m happy that I finished 30 years in 

service, but during the first month, I felt lost. 

No lesson plans, no students, no one calling 

me ‘Ma’am.’ Sometimes I cried because I 

missed the noise of the classroom — that’s 

where I truly felt alive.) 

Emotional and 

Financial Uncertainty 

Retired 

Teacher 5 

“At first, akala ko madali lang ang pagretiro. 

Pero nung wala na akong ginagawa araw-

araw, doon ko naramdaman ‘yung lungkot. 

Sanay ako sa mga bata at lesson plans, 

ngayon parang walang direksyon. I had to 

remind myself that I’m still capable of 

learning and growing.” 

(At first, I thought retirement would be easy. 

But when I no longer had anything to do 

each day, that’s when I felt the sadness. I was 

used to the children and the lesson plans, and 

now it felt like I had no direction.) 

Finding Faith and 

Purpose Amid Solitude 

The findings presented in Table 1 extend beyond descriptive accounts and contribute meaningfully to the 

global discourse on retirement and post-career transitions. While much of the existing literature—largely 

grounded in Western contexts—frames retirement as an individual process of psychological adjustment or 

financial readiness, the present study reveals a more complex, relational, and culturally embedded transition. 
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Specifically, the findings demonstrate that retirement among Filipino educators is not solely an individual-level 

experience but a multi-dimensional process shaped by identity, community, and spirituality. This challenges 

dominant global perspectives that prioritize independence and self-sufficiency, instead highlighting the 

importance of interdependence, social connectedness, and faith-based meaning-making. 

Moreover, the study both supports and extends established theoretical frameworks: It affirms Role and Identity 

Transition Theory, as participants experience identity disruption following role exit. It extends Continuity 

Theory, showing that continuity is not only behavioral but also relational and vocational. It challenges 

Disengagement Theory, as retirees actively resist withdrawal and seek continued engagement. It enriches 

Coping Theory by emphasizing spirituality and cultural values as central coping mechanisms. The novelty of 

this research lies in its integration of global theoretical perspectives with culturally specific insights, offering a 

more holistic and context-sensitive understanding of retirement. 

Main Theme 1: Emotional Transition and Identity Reconstruction 

The emotional responses expressed by participants—ranging from pride and fulfillment to loss, confusion, and 

diminished self-worth—reflect a deeper process of identity disruption that extends beyond surface-level 

adjustment. Through the lens of Role and Identity Transition Theory, these experiences can be understood as 

consequences of role exit, wherein individuals disengage from positions that have long structured their identity 

and social value. 

The narratives describing feelings of being “less valuable” or “lost” after retirement signify what may be 

conceptualized as identity discontinuity, a condition in which the self-concept becomes destabilized due to the 

absence of institutional roles. This is particularly pronounced among educators, whose professional identities 

are deeply intertwined with purpose, authority, and daily interaction. Thus, retirement does not simply remove 

occupational responsibilities; it disrupts a core dimension of selfhood. 

Retirement begins with the loss of professional roles, leading to emotional responses such as confusion, loss, 

and diminished self-worth. This phase reflects identity discontinuity as individuals detach from institutional 

identities. 

However, the findings also reveal that identity in retirement is not static but reconstructive. Participants’ 

reflections on rediscovering personal worth beyond formal titles illustrate an ongoing process of identity 

renegotiation. This supports theoretical assertions that identity in later life remains fluid and adaptive. Rather 

than representing decline, this transition may be more critically understood as a developmental phase where 

individuals reconstruct meaning outside institutional validation, thereby challenging deficit-based 

interpretations of retirement. 

Main Theme 2: Adjustment to a New Lifestyle and Rhythm 

The absence of structured routines creates temporal disorientation. Retirees experience difficulty adjusting to 

unstructured time, reflecting a disruption of previously internalized patterns of daily life. The transition from 

structured professional routines to unstructured daily life highlights the disruption of temporal and behavioral 

continuity. From the perspective of Continuity Theory, the difficulty experienced by retirees in managing 

unstructured time reflects a break in previously internalized rhythms that provided psychological stability and 

a sense of purpose. 

Participants’ narratives of confusion, restlessness, and longing for classroom routines indicate that retirement 

disrupts not only activity patterns but also temporal identity—the sense of self anchored in habitual daily 

practices. This aligns with the concept of occupational grief, where individuals mourn the loss of routines that 

once defined their existence. 

Yet, the findings demonstrate that adjustment is not passive but actively constructed. The gradual engagement 

in alternative routines—such as gardening, household responsibilities, and leisure activities—represents efforts 

to re-establish continuity in new forms. These activities function not merely as substitutes but as symbolic 
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extensions of discipline, productivity, and responsibility. Thus, continuity is reinterpreted as a dynamic process 

of adaptation rather than simple preservation, reinforcing the idea that successful retirement adjustment 

depends on the ability to reconstruct meaningful patterns of everyday life. 

Main Theme 3: Rediscovery of Purpose and Continuing Influence 

Retirees begin to reconstruct their sense of purpose through alternative roles such as community involvement, 

mentoring, and family engagement. Professional identity is transformed rather than abandoned. Contrary to the 

assumptions of Disengagement Theory, which posits a natural withdrawal from social roles in later life, the 

findings reveal that participants actively resist disengagement by seeking alternative avenues for contribution. 

Their continued involvement in mentoring, community service, and informal teaching reflects a sustained 

commitment to their professional identity. 

This phenomenon is more accurately explained through Continuity Theory and Life Course Perspectives, 

which suggest that individuals strive to maintain coherence in identity across transitions. The data illustrate a 

process of role transformation, wherein the essence of being an educator persists beyond institutional 

boundaries. Teaching, in this sense, is not confined to formal employment but is internalized as a lifelong 

vocation. 

Critically, these challenges reductionist views of retirement as a period of decline or inactivity. Instead, retirees 

emerge as active agents who renegotiate their social relevance and reconstruct purpose in non-formal contexts. 

Their influence persists through relational and community-based engagements, thereby expanding the 

conceptualization of productivity and contribution in later life. 

Main Theme 4: Emotional and Financial Vulnerability 

Emotional and financial challenges emerge, highlighting the role of coping strategies and support systems. 

This phase underscores the interaction between individual agency and structural conditions. The intersection of 

emotional distress and financial instability reveals that retirement experiences are not solely shaped by 

individual adjustment but are deeply embedded within structural and socio-economic conditions. While 

participants often frame their struggles in personal terms, a more critical interpretation—guided by Coping 

Theory—suggests that these challenges reflect disparities in access to resources, preparedness, and institutional 

support. 

Financial insecurity emerges as a significant stressor that undermines psychological well-being, autonomy, and 

self-efficacy. Participants’ expressions of regret and anxiety regarding insufficient savings highlight the long-

term consequences of inadequate financial planning and systemic gaps in retirement preparation programs. 

Moreover, the findings indicate that coping capacity varies significantly among individuals. Those with access 

to social support, alternative income sources, and proactive coping strategies demonstrate greater resilience, 

while those lacking these resources experience heightened vulnerability. This underscores the importance of 

viewing retirement as a structurally mediated transition, where outcomes are influenced not only by personal 

agency but also by broader economic and policy contexts. 

Thus, this theme calls for a critical re-examination of retirement as a public and institutional concern, 

emphasizing the need for comprehensive support systems that address both financial and emotional well-being. 

Main Theme 5: Faith, Resilience, and Self-Renewal 

Retirees achieve a sense of stability through faith, spirituality, and cultural values. Identity is redefined in 

terms of purpose, connection, and personal growth. The role of spirituality in participants’ experiences 

introduces a culturally grounded dimension to retirement adaptation that extends beyond conventional 

theoretical models. Through the lens of Coping Theory, faith can be understood as a form of meaning-focused 

coping, enabling individuals to reinterpret retirement not as loss but as transformation. 
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Participants’ reliance on spiritual practices and community engagement reflects what may be conceptualized as 

existential resilience—the capacity to derive meaning, purpose, and inner stability amid life transitions. This is 

particularly significant within the Filipino cultural context, where values such as pakikipagkapwa and 

bayanihan reinforce collective identity and social connectedness. 

Faith, therefore, operates not only as an emotional support system but also as a framework for identity 

continuity and renewal. It enables retirees to reframe their experiences, shifting from narratives of decline to 

those of growth, service, and self-discovery. This expands existing theoretical understandings of retirement by 

highlighting the interplay between psychological, cultural, and spiritual dimensions of well-being. 

By integrating these phases, the study reconceptualizes retirement as a dynamic, iterative, and culturally 

embedded process rather than a linear or passive stage. The findings demonstrate that retirees are not merely 

adjusting to loss but actively reconstructing identity, sustaining purpose, and negotiating meaning within 

changing life conditions. 

Synthesis of Findings 

Taken together, the five themes illustrate that retirement among educators is a dynamic and multifaceted 

process characterized by identity disruption, continuity-seeking behavior, and adaptive coping. By explicitly 

grounding the analysis in established theoretical frameworks while incorporating cultural specificity, this study 

advances a more nuanced and critically informed understanding of post-career transitions. 

Rather than depicting retirement as a linear or passive stage, the findings reconceptualize it as an active 

process of identity reconstruction, where individuals negotiate meaning, sustain purpose, and adapt to 

changing life conditions. This integrated analysis not only deepens the interpretation of the data but also 

contributes to the broader scholarly discourse on retirement, identity transition, and well-being. 

Overall, the integration of theoretical frameworks, methodological rigor, and conceptual modeling transforms 

the findings of Table 1 into a coherent, analytically robust, and globally relevant contribution to the study of 

retirement and post-career transitions. It positions retirement not as an endpoint, but as a transformative phase 

of identity reconstruction, resilience, and continued social relevance. 

On the Challenges of Retired Teachers and Principals After Retirement 

The findings on the challenges experienced by retired teachers and principals reveal that retirement is not 

merely a period of rest but a critical life transition marked by structural, psychological, and social disruptions. 

Rather than interpreting these challenges as isolated personal difficulties, this study situates them within 

broader theoretical frameworks on retirement, identity transition, and well-being. Through the lenses of Role 

and Identity Transition Theory, Continuity Theory, Disengagement Theory, and Coping Theory, the findings 

demonstrate that post-retirement challenges are manifestations of deeper processes of identity displacement, 

role renegotiation, and adaptive capacity within specific socio-economic and cultural contexts. 

Table 2 Thematic Analysis of the Challenges of Retired Teachers and Principals After Retirement 

Participant 

Code 

Narrative Segment Emerging Themes Main Themes 

Retired 

Principal 1 

“The most difficult part was waking up without 

purpose. For so many years, I started my day 

thinking of what needed to be done at school. 

Suddenly, there was silence — no meetings, no 

reports, no teachers to guide. It felt like I lost 

direction.” 

Loss of Structure 

and Purpose After 

Leaving Service 

Loss of Purpose and 

Identity 

Displacement 

 

Financial Insecurity 

and Economic 

Adjustment 

 

Social Isolation and 

Retired 

Principal 2 

“Akala ko pag-retire, pahinga na talaga. Pero 

hindi pala ganon kadali. Nasanay ako sa araw-

araw na trabaho, sa mga taong bumabati sa akin 

Emotional 

Displacement and 

Loss of Social 
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bilang principal. Ngayon, parang wala nang 

naghahanap sa akin. That kind of emptiness was 

hard to bear.” 

(“I thought that when I retired, it would really 

mean rest. But it wasn’t that easy. I got used to 

the daily work and to people greeting me as the 

principal. Now, it feels like no one looks for me 

anymore.”) 

Identity Diminished 

Belongingness 

 

Shifts in Family 

Roles and Power 

Dynamics 

 

Health Decline and 

Physical Adjustment Retired 

Principal 3 

“Financially, I was not prepared. I thought my 

retirement pay would be enough, but with 

medical expenses and helping my children, it 

quickly ran out. Dati, kaya kong magbigay sa 

iba; ngayon ako na ang umaasa.” 

(“Before, I was the one who could give to 

others; now, I’m the one who depends on 

them.”) 

Financial Insecurity 

and Economic 

Adjustment 

Retired 

Principal 4 

“When I retired, I realized how small my circle 

had become. Most of my friends were still 

working. Naiiwan ako. Minsan, gusto ko lang 

ng kausap pero wala. You start to feel 

invisible.” 

(“I get left behind. Sometimes, I just want 

someone to talk to, but there’s no one.”) 

Social Isolation and 

Loneliness 

Retired 

Principal 5 

“Retirement tested my patience. I used to 

manage people and make big decisions. 

Suddenly, at home, I had to listen to my 

children telling me to rest. Mahirap palang 

mawalan ng authority — but it also humbled 

me.” 

(“It’s difficult to lose authority — but it also 

taught me humility.”) 

Shift in Role and 

Family Power 

Dynamics 

Retired 

Teacher 1 

“Noong una, masaya kasi pahinga na. Pero 

pagtagal, parang ang lungkot. Wala nang mga 

batang tumatawag sa akin ng ‘Ma’am.’ Hindi 

ko alam kung saan ko ilalagay sarili ko.” 

(“At first, I was happy because I could finally 

rest. But as time went by, I felt lonely. No more 

children calling me ‘Ma’am.’ I didn’t know 

where to place myself anymore.”) 

Identity and Role 

Confusion 

Retired 

Teacher 2 

“May mga gabing hindi ako makatulog kakaisip 

ng gastusin. My pension is not enough, lalo na 

ngayong mataas ang bilihin. Minsan nagbebenta 

na lang ako ng kakanin para madagdagan ang 

kita.” 

(“There are nights when I can’t sleep because I 

keep thinking about expenses. My pension is 

not enough, especially now that prices are high. 

Sometimes, I sell rice cakes to add to my 

income.”) 

Financial Strain and 

Coping Through 

Small Livelihood 

Retired 

Teacher 3 

“Emotionally draining ang paglipat mula sa 

active na trabaho. I missed the laughter, the 

noise, even the classroom chaos. Home felt too 

quiet.” 

(“The transition from active work was 

Emotional Void and 

Sense of Loss 
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emotionally draining.”) 

Retired 

Teacher 4 

“Masakit man aminin, pero parang wala nang 

pakialam ang ibang tao. Noon, kapag guro ka, 

parang may respeto agad. Ngayon, retired na 

ako, parang nakalimutan na rin ako ng sistema.” 

(“It’s painful to admit, but it feels like other 

people no longer care. Before, when you were a 

teacher, there was instant respect. Now that I’m 

retired, it feels like the system has forgotten 

me.”) 

Perceived Loss of 

Respect and Societal 

Recognition 

Retired 

Teacher 5 

“Ang pinakamahirap ay ang kalusugan. Dati, 

malakas pa ako kahit overtime. Pero ngayon, 

madalas masakit ang tuhod, mataas ang BP. 

Napagtanto ko na hindi lang pera ang 

kailangang paghandaan — pati katawan.” 

(“The hardest part is health. Before, I was 

strong even with overtime work. But now, my 

knees often hurt, and my blood pressure is high. 

I realized that it’s not just money that you need 

to prepare for — but also your body.”) 

Health Deterioration 

and Physical 

Adjustment 

The findings presented in Table 2 extend existing global literature on retirement by reframing post-career 

challenges not as isolated individual difficulties but as structurally embedded and culturally mediated 

processes of transition. While dominant international studies—largely situated in Western contexts—tend to 

conceptualize retirement challenges in terms of financial adequacy, psychological adjustment, or aging-related 

decline, the present study reveals a more complex and relationally grounded experience among retired 

educators. 

Specifically, the findings demonstrate that challenges such as loss of purpose, financial insecurity, social 

isolation, shifting family roles, and health decline are interdependent phenomena rooted in identity disruption 

and institutional detachment. This extends beyond prevailing models that treat these issues as separate 

domains. 

The study contributes to global literature in several significant ways: It extends Role and Identity Transition 

Theory by illustrating how identity displacement is not only psychological but also socially reinforced through 

loss of recognition, authority, and institutional belonging; it critiques Disengagement Theory, showing that 

withdrawal from social roles is often involuntary and experienced as marginalization rather than a natural 

adaptation; it deepens Continuity Theory, revealing that when continuity is disrupted without adequate 

institutional support, retirees experience heightened vulnerability; and it advances Coping Theory by 

demonstrating that coping capacity is shaped by structural conditions such as financial preparedness and access 

to social support.  

Moreover, the study introduces a Global South and educator-specific perspective, highlighting how retirement 

challenges are intensified in contexts where: pension systems may be insufficient; social identity is strongly 

tied to professional roles and cultural expectations emphasize family support and interdependence. Thus, the 

novelty of this research lies in its ability to integrate structural, cultural, and identity-based dimensions of 

retirement challenges, offering a more comprehensive and context-sensitive framework that complements and 

challenges existing global paradigms. 

Main Theme 1: Loss of Purpose and Identity Displacement 

The participants’ accounts of purposelessness and identity confusion reflect more than emotional discomfort; 

they signify a profound disruption of self-concept following role exit. Interpreted through Role and Identity 

Transition Theory, the absence of structured responsibilities and institutional recognition creates a condition of 
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identity displacement, wherein individuals lose not only their roles but also the symbolic validation attached to 

them. 

The recurring narrative of “waking up without purpose” highlights the centrality of professional roles in 

structuring both daily routines and existential meaning. This aligns with the concept of role loss, where the 

sudden absence of socially recognized functions leads to disorientation and diminished self-worth. For 

educators, whose identities are deeply intertwined with service, authority, and relational engagement, 

retirement represents a form of institutional detachment that destabilizes their sense of belonging and 

relevance. 

Critically, this theme suggests that purpose in retirement is not inherently lost but must be actively 

reconstructed. The inability to immediately redefine purpose reflects a gap between institutional identity and 

personal identity, underscoring the need for structured transition mechanisms that support identity 

renegotiation beyond professional roles. 

Main Theme 2: Financial Insecurity and Economic Adjustment 

Financial insecurity emerges as a central and structurally embedded challenge that extends beyond economic 

limitation into psychosocial vulnerability. Through the lens of Coping Theory, financial strain can be 

understood as a chronic stressor that undermines emotional stability, autonomy, and overall well-being. 

Participants’ narratives reveal a mismatch between expectations of financial sufficiency and the realities of 

post-retirement expenses, particularly in the context of healthcare and family obligations. This reflects 

systemic inadequacies in retirement preparation, where financial literacy and long-term planning are 

insufficiently emphasized during active service. 

Moreover, the need to engage in small-scale livelihood activities highlights a shift from economic 

independence to economic adaptation. This transition is not merely financial but symbolic, as it repositions 

retirees from providers to dependents, thereby affecting their sense of dignity and self-efficacy. 

From a critical perspective, this theme underscores that retirement outcomes are not solely determined by 

individual choices but are shaped by broader institutional and policy frameworks. Financial vulnerability, 

therefore, must be understood as a structural issue requiring systemic intervention rather than as a personal 

shortcoming. 

Main Theme 3: Social Isolation and Diminished Belongingness 

The experience of social isolation among retirees reflects a breakdown of previously stable social networks 

and a diminished sense of belonging. While Disengagement Theory posits that withdrawal from social roles is 

a natural part of aging, the findings challenge this assumption by revealing that such withdrawal is often 

experienced as involuntary and distressing rather than adaptive. 

Participants’ expressions of feeling “invisible” or “forgotten” suggest a loss of social recognition that was 

previously conferred by their professional status. This aligns with Social Integration perspectives, which 

emphasize the importance of sustained social connections for psychological well-being. The absence of 

institutional affiliation appears to weaken social identity, leading to marginalization within both professional 

and community contexts. 

Critically, this theme highlights the inadequacy of existing social reintegration mechanisms for retirees. The 

transition from highly interactive professional environments to socially limited contexts creates a relational 

void that cannot be easily filled without intentional community engagement structures. Thus, social isolation is 

not merely a personal experience but a reflection of systemic gaps in post-retirement support. 

Main Theme 4: Shifts in Family Roles and Power Dynamics 

The shift in family roles and authority structures represents a significant yet often overlooked dimension of 

http://www.rsisinternational.org/


Page 456 

www.rsisinternational.org 

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue IV April 2026 
 

 

  

 

retirement transition. Through the lens of Role Theory and identity transition frameworks, this shift can be 

understood as a form of role reconfiguration, where individuals must adapt to new relational expectations 

within the family system. 

Participants’ experiences of losing authority and decision-making power reflect a reversal of roles that 

challenges previously established hierarchies. This transition may generate psychological tension, particularly 

for individuals whose professional roles involved leadership and control. However, it also opens opportunities 

for relational growth and the development of alternative forms of influence grounded in empathy, guidance, 

and emotional support. 

From a critical standpoint, this theme illustrates that retirement is not only an individual transition but also a 

relational process that reshapes family dynamics. The ability to navigate these changes is contingent upon 

adaptability, emotional intelligence, and the willingness to redefine authority in non-hierarchical terms. 

Main Theme 5: Health Decline and Physical Adjustment 

Health decline is presented not only as a biological reality but as a multidimensional challenge that intersects 

with psychological and social well-being. Interpreted through Well-being and Coping frameworks, physical 

deterioration functions as both a stressor and a limiting factor that affects autonomy, self-efficacy, and quality 

of life. 

Participants’ late realization of the importance of health preparation suggests a gap in holistic retirement 

readiness, where physical well-being is often neglected in favor of financial considerations. The emergence of 

chronic conditions, such as hypertension and joint pain, reinforces the interconnectedness of physical health 

and emotional stability. 

Critically, this theme underscores that health in retirement is not merely an individual concern but a public 

health issue that requires preventive interventions. The findings highlight the need for integrated retirement 

programs that address physical, emotional, and social dimensions of well-being, thereby promoting a more 

comprehensive approach to aging. 

Synthesis of Challenges 

Collectively, these themes demonstrate that the challenges of retirement are deeply interconnected and cannot 

be understood in isolation. Loss of purpose, financial insecurity, social isolation, shifting family roles, and 

health decline interact dynamically to shape the overall retirement experience. 

By situating these findings within established theoretical frameworks, this study reconceptualizes retirement 

challenges as manifestations of broader processes of identity transition, structural inequality, and adaptive 

coping. Rather than portraying retirees as passive recipients of these challenges, the analysis highlights their 

active efforts to navigate and negotiate these complexities within the constraints of their socio-economic and 

cultural environments. 

Ultimately, the findings advance a critical understanding of retirement as a multilayered transition involving 

identity displacement, continuity-seeking, and adaptive resilience. The explicit integration of theory not only 

deepens the interpretation of the data but also strengthens the study’s contribution to the academic discourse on 

retirement, identity, and well-being—particularly within the context of educators and developing societies. 

On the Coping Strategies of Retired Teachers and Principals during Transition Following Retirement 

Table 3 Thematic Analysis of the Coping Strategies of Retired Teachers and Principals during Transition 

Following Retirement 

Participant 

Code 

Narrative Segment Emerging Themes Main Themes  

Retired “At first, I felt lost, but I learned to establish a Creating New Establishing 
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Principal 1 new routine. I started gardening every morning 

and reading in the afternoon. It gave me a sense 

of order again — not the same as being in school, 

but still meaningful.” 

Routines to Regain 

Structure 

New Routines 

and Structure 

 

Acceptance and 

Role 

Redefinition 

through Faith 

and Family 

 

Community and 

Social 

Connectedness 

as Coping 

Anchors 

 

Productive and 

Economic 

Engagement for 

Purpose and 

Stability 

 

Spirituality and 

Faith-Based 

Resilience 

Retired 

Principal 2 

“Tinanggap ko na hindi na ako principal. Hindi 

madali, pero sabi ko sa sarili ko, may bagong 

papel pa rin ako — bilang lola, bilang volunteer 

sa simbahan. Diyan ko muling nakita ang sarili 

ko.” 

(“I accepted that I am no longer a principal. It 

wasn’t easy, but I told myself that I still have a 

new role — as a grandmother and as a church 

volunteer. That’s where I found myself again.”) 

Acceptance and Role 

Rebuilding through 

Faith and Family 

Retired 

Principal 3 

“To cope financially, I joined a cooperative of 

retired teachers. We share small investments and 

help each other. The camaraderie helped me heal 

emotionally, not just financially.” 

Community-Based 

Financial and 

Emotional Support 

Retired 

Principal 4 

“I made sure to reconnect with old friends. We 

meet once a week for lunch and kwentuhan. 

Laughter really helps — it reminds you that 

you’re still part of something.” 

(“I made sure to reconnect with old friends. We 

meet once a week for lunch and 

storytelling/chatting. Laughter really helps — it 

reminds you that you’re still part of something.”) 

Reconnecting with 

Peers and Maintaining 

Social Bonds 

Retired 

Principal 5 

“Every morning I pray and reflect. I realized that 

peace does not come from position but from 

gratitude. Retirement taught me to slow down 

and listen to God.” 

Spiritual Reflection 

and Faith as a Source 

of Strength 

Retired 

Teacher 1 

“Noong una, hindi ko alam kung anong gagawin 

ko araw-araw. Pero natutunan kong i-enjoy ang 

simpleng gawain — magluto, magtanim, manood 

ng TV. Mas kalmado na ngayon ang buhay.” 

(“At first, I didn’t know what to do every day. 

But I learned to enjoy simple activities—

cooking, gardening, watching TV. Life is calmer 

now.”) 

Embracing Simplicity 

and Mindful Living 

Retired 

Teacher 2 

“I started selling homemade snacks sa 

kapitbahay. Hindi lang para kumita, kundi para 

may ginagawa rin ako. Nakakatulong sa isip at sa 

bulsa.” 

(“I started selling homemade snacks to my 

neighbors. Not just to earn money, but also to 

keep myself busy. It helps both the mind and the 

pocket.”) 

Productive 

Engagement through 

Small Livelihood 

Retired 

Teacher 3 

“Nagkaroon ako ng oras para sa sarili ko. I joined 

a senior citizen Zumba group. Masaya, kasi 

nakikipagkaibigan ka pa rin at healthy ka pa.” 

(“I finally had time for myself. I joined a senior 

citizen Zumba group. It’s fun because you still 

make friends and stay healthy.”) 

Active Aging and 

Social Reintegration 

Retired 

Teacher 4 

“Tinanggap kong hindi ko na hawak ang mga 

estudyante, pero may iba pa akong pwedeng 

turuan — ang mga apo ko. Parang classroom pa 

Continuing the 

Teaching Role in 

Family Context 
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rin, pero mas masaya.” 

(“I accepted that I no longer handle students, but 

I still have others I can teach — my 

grandchildren. It still feels like a classroom, but a 

happier one.”) 

Retired 

Teacher 5 

“Whenever I feel lonely, I read the Bible. 

Napapaalalahanan ako na may dahilan ang bawat 

yugto ng buhay. Nakakatulong ang 

pananampalataya para mag-move on.” 

(“Whenever I feel lonely, I read the Bible. I am 

reminded that every stage of life has a purpose. 

Faith helps me to move on.”) 

Faith-Driven 

Emotional Resilience 

The coping strategies employed by retired teachers and principals reveal that adaptation to retirement is not a 

passive process but an active and agentic reconstruction of identity, routine, and meaning. Rather than 

interpreting these strategies as simple behavioral adjustments, this study conceptualizes them as deliberate 

responses to identity disruption, structural change, and psychosocial vulnerability. When examined through the 

lenses of Continuity Theory, Role and Identity Transition Theory, Coping Theory, and Socioemotional 

Selectivity Theory, these coping mechanisms reflect deeper processes of resilience, identity preservation, and 

well-being optimization within the retirement transition. 

Main Theme 1: Establishing New Routines and Structure 

The creation of new routines among retirees reflects a fundamental strategy for restoring psychological 

stability and identity coherence following the disruption of structured professional life. From the perspective of 

Continuity Theory, these efforts represent attempts to preserve internalized patterns of discipline, productivity, 

and purpose that were cultivated during their years of service. 

Participants’ engagement in activities such as gardening, cooking, and reading is not merely recreational but 

symbolically significant. These routines function as micro-structures that replace institutional schedules, 

thereby re-establishing a sense of temporal order and self-regulation. This suggests that routine-making in 

retirement is a form of identity continuity, where individuals actively reconstruct familiar patterns in new 

contexts. 

Critically, this finding challenges the assumption that retirement leads to inactivity or disengagement. Instead, 

it demonstrates that retirees exercise agency in designing meaningful daily structures, highlighting that 

adaptation involves not the abandonment of past identities but their transformation into sustainable and 

contextually appropriate forms. 

Main Theme 2: Acceptance and Role Redefinition through Faith and Family 

Acceptance of retirement emerges as a critical turning point in the transition process, marking the shift from 

resistance to adaptation. Through the lens of Role and Identity Transition Theory, this acceptance represents 

the cognitive and emotional reconfiguration of self-concept, where individuals disengage from former roles 

while simultaneously embracing new ones. 

Participants’ narratives indicate that identity is not lost but recontextualized within family and faith-based 

roles. The transition from principal or teacher to grandparent, mentor, or church volunteer reflects a process of 

role substitution, where meaning and purpose are sustained through alternative relational domains. 

Moreover, the integration of spirituality in this process aligns with Coping Theory, particularly meaning-

focused coping, where individuals reinterpret life transitions through belief systems that provide coherence and 

purpose. Within the Filipino cultural context, faith and family function as primary anchors of identity, enabling 

retirees to reconstruct self-worth beyond institutional validation. This theme, therefore, illustrates that 

retirement is not a withdrawal from identity but a reorientation of identity toward relational and spiritual 

domains, reinforcing the multidimensional nature of well-being. 
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Main Theme 3: Community and Social Connectedness as Coping Anchors 

The maintenance and reconstruction of social relationships emerge as essential coping mechanisms that sustain 

retirees’ sense of belonging and identity continuity. Interpreted through Socio-emotional Selectivity Theory, 

these strategies reflect a prioritization of emotionally meaningful relationships that enhance well-being in later 

life.  

Participants’ efforts to reconnect with peers, join community groups, and participate in social activities indicate 

that social engagement is not incidental but intentional. These actions serve to counteract the social isolation 

identified in earlier findings, demonstrating that retirees actively negotiate their social environments to 

preserve relational identity. 

Furthermore, the concept of social identity continuity is evident in the way retirees maintain connections with 

former colleagues and community networks. These relationships function as extensions of their professional 

identity, allowing them to remain socially recognized and valued. 

Critically, this theme underscores that social connectedness is not merely supportive but constitutive of well-

being. It highlights the relational dimension of retirement, where identity and meaning are co-constructed 

through ongoing social interaction. 

Main Theme 4: Productive and Economic Engagement for Purpose and Stability 

Engagement in livelihood activities and economic participation reflects a dual function of coping—addressing 

both financial necessity and psychological well-being. Through the lens of Coping Theory, these activities can 

be understood as problem-focused coping strategies that directly address financial stressors while 

simultaneously restoring a sense of purpose and agency. 

Participants’ involvement in small businesses, cooperatives, and income-generating activities illustrates that 

productivity remains a central component of identity even after retirement. These engagements serve as 

mechanisms for maintaining self-efficacy, autonomy, and social interaction, thereby mitigating the negative 

effects of financial insecurity. 

From a critical perspective, this theme challenges the notion of retirement as economic disengagement. 

Instead, it reveals that retirees continue to participate in productive activities, albeit in more flexible and self-

directed forms. This suggests that economic engagement in retirement should not be viewed solely as 

necessity-driven but also as a meaningful avenue for identity continuity and psychosocial stability. 

Main Theme 5: Spirituality and Faith-Based Resilience 

Spirituality emerges as a central and deeply embedded coping mechanism that enables retirees to navigate the 

emotional and existential challenges of retirement. Through the framework of Coping Theory, particularly 

Pargament’s concept of religious coping, spirituality can be understood as a form of meaning-making that 

transforms experiences of loss into opportunities for growth and renewal. 

Participants’ reliance on prayer, reflection, and faith-based practices reflects what may be conceptualized as 

existential resilience—the capacity to derive purpose and coherence from life transitions. This form of coping 

extends beyond emotional regulation to encompass a redefinition of life’s meaning and direction. 

Importantly, the findings highlight the culturally specific nature of this coping mechanism. Within the Filipino 

context, spirituality is intertwined with communal values such as pakikipagkapwa and bayanihan, reinforcing 

both individual and collective resilience. Faith, therefore, operates as both a personal and social resource, 

sustaining identity, purpose, and well-being. Critically, this theme expands existing theoretical models by 

emphasizing the role of spirituality as a core dimension of retirement adaptation, rather than a peripheral 

factor. 
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Synthesis of Coping Strategies 

Taken together, the coping strategies identified in this study illustrate that retirement adaptation is an active, 

multidimensional process involving the reconstruction of routine, identity, social relationships, economic roles, 

and spiritual meaning. These strategies are not isolated responses but interconnected mechanisms that 

collectively sustain well-being. 

By explicitly grounding these findings in established theoretical frameworks, the study advances a more 

comprehensive understanding of coping in retirement—one that integrates psychological, social, economic, 

and cultural dimensions. It highlights retirees as active agents who navigate and negotiate their post-career 

lives through deliberate and meaningful actions. 

Overall, the findings reconceptualize coping in retirement as a process of adaptive continuity, where 

individuals preserve core aspects of their identity while transforming their expression across new contexts. The 

integration of theory not only deepens the analytical interpretation but also strengthens the study’s contribution 

to the broader discourse on retirement, identity transition, and well-being. 

On the Insights of Retired Teachers and Principals to Strengthen Support Systems in Educational 

Leadership, Policy, and Management for Retiring Educators 

Table 4 Thematic Analysis of the Insights of Retired Teachers and Principals to Strengthen Support Systems in 

Educational Leadership, Policy, and Management for Retiring Educators 

Participant 

Code 

Narrative Segment Emerging Themes Main Themes 

Retired 

Principal 1 

“If I could suggest one thing, it would be to 

start preparing teachers early — not during 

their last year, but at least ten years before 

retirement. The system should build 

financial awareness and emotional 

readiness gradually.” 

Early and Systematic 

Retirement 

Preparation Programs 

Early and Systematic 

Retirement Preparation 

 

Post-Retirement 

Engagement and 

Lifelong Mentorship 

 

Financial Literacy and 

Economic Stability 

Support 

 

Psychosocial and 

Emotional Support 

Systems 

 

Institutional 

Recognition and 

Continuing Connection 

Retired 

Principal 2 

“Hindi sapat ang seminar na ginagawa lang 

pag malapit ka nang mag-retire. Dapat may 

tuloy-tuloy na mentoring program, para 

handa ang isip at puso ng mga teachers.” 

(“The seminars conducted only when a 

teacher is close to retirement are not 

enough. There should be a continuous 

mentoring program so that teachers are 

mentally and emotionally prepared.”) 

Continuous Mentoring 

and Emotional 

Readiness Programs 

Retired 

Principal 3 

“There should be a database or alumni 

group where retired educators can still 

participate. Even after retirement, we can 

contribute through consultancy or 

mentoring young teachers.” 

Post-Retirement 

Engagement and 

Mentorship 

Opportunities 

Retired 

Principal 4 

“DepEd should partner with financial 

institutions that can help teachers manage 

loans and savings. Many retire with debts, 

and that makes the transition very 

difficult.” 

Institutional Financial 

Literacy and Loan 

Management Support 

Retired 

Principal 5 

“I hope school leaders will create spaces 

for recognizing retirees — simple 

gatherings or recognition programs that 

show gratitude. It affirms our lifelong 

service.” 

Recognition and 

Appreciation 

Mechanisms for 

Retirees 
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Retired 

Teacher 1 

“Dapat may programang tutulong sa mga 

retirees na makahanap ng bagong 

pagkakaabalahan. Hindi puro pahinga lang, 

kasi nakaka-bored din. Maybe livelihood or 

community work programs.” 

(“There should be a program to help 

retirees find new activities to engage in. It 

shouldn’t just be about resting all the time, 

because that becomes boring too. Maybe 

livelihood or community work programs.”) 

Post-Retirement 

Livelihood and 

Community 

Reintegration 

Retired 

Teacher 2 

“Mas maganda kung may counseling bago 

mag-retire. Hindi lang pera ang problema, 

kundi ‘yung feeling na wala ka nang silbi. 

Guidance sana sa emotional aspect.” 

“It would be better if there were counseling 

sessions before retirement. The problem 

isn’t just about money, but also the feeling 

of being useless. There should be guidance 

on the emotional aspect.” 

Pre-Retirement 

Counseling and 

Psychosocial Support 

Retired 

Teacher 3 

“DepEd should strengthen its alumni 

network. Sayang, marami sa amin gusto pa 

ring tumulong, pero walang organized 

group to connect us.” 

(“DepEd should strengthen its alumni 

network. It’s a pity, because many of us 

still want to help, but there’s no organized 

group to connect us.”) 

Strengthening Retiree 

Networks and Alumni 

Organizations 

Retired 

Teacher 4 

“Sana bigyan din ng orientation ang mga 

pamilya ng retirees. Hindi lang kasi ang 

teacher ang nag-a-adjust, kundi pati ang 

mga kasama niya sa bahay.” 

(“Families of retirees should also be given 

orientation. It’s not only the teacher who 

adjusts, but also the people living with 

them.”) 

Family-Oriented 

Retirement Education 

and Adjustment 

Support 

Retired 

Teacher 5 

“Ang gusto ko lang sana ay ‘wag kalimutan 

ng DepEd ang mga tulad naming 

naglingkod ng matagal. Recognition, even 

in small ways, makes us feel valued.” 

(“I just hope that DepEd will not forget 

teachers like us who have served for a long 

time. Recognition, even in small ways, 

makes us feel valued.”) 

Institutional Gratitude 

and Continuous 

Connection with 

Retirees 

The insights provided by retired teachers and principals underscore that retirement is not solely an individual 

transition but a structurally mediated process that requires sustained institutional support. Rather than 

interpreting these recommendations as isolated suggestions, this study critically situates them within broader 

theoretical frameworks, including Role and Identity Transition Theory, Continuity Theory, Coping Theory, and 

Life Course Perspectives. These insights reveal systemic gaps in educational leadership, policy, and 

management, while simultaneously highlighting the potential for institutions to actively shape more adaptive, 

meaningful, and equitable retirement transitions. 

Main Theme 1: Early and Systematic Retirement Preparation 

The call for early and continuous retirement preparation reflects a critical recognition that identity transition 
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does not begin at the point of retirement but unfolds across the life course. From the perspective of Life Course 

Theory, retirement preparedness must be understood as a cumulative process shaped by long-term experiences, 

planning, and institutional interventions. 

Participants’ emphasis on initiating preparation years before retirement highlights a structural gap in current 

systems, where preparation is often compressed into short-term seminars. This reactive approach fails to 

address the gradual nature of identity transition and limits individuals’ ability to develop adaptive coping 

mechanisms. 

Critically, early preparation programs function as anticipatory socialization, enabling educators to gradually 

detach from professional identities while cultivating alternative roles and competencies. This aligns with Role 

and Identity Transition Theory, which posits that smoother transitions occur when individuals are given 

opportunities to rehearse and internalize new identities before role exit. Thus, this theme suggests that 

retirement readiness should be institutionalized as a continuous developmental process rather than a terminal 

intervention, positioning it as a leadership responsibility within educational systems. 

Main Theme 2: Post-Retirement Engagement and Lifelong Mentorship 

The desire of retirees to remain engaged in educational communities reflects a rejection of passive retirement 

models and aligns more closely with Continuity Theory. Participants’ calls for mentorship programs and 

alumni networks indicate that professional identity persists beyond formal employment and seeks alternative 

avenues for expression. 

From a theoretical standpoint, this reflects role continuity through transformation, where retirees maintain their 

identity as educators by transitioning into mentorship, consultancy, and advisory roles. These challenges 

traditional interpretations of Disengagement Theory, which assumes a natural withdrawal from societal roles in 

later life. 

Moreover, these findings highlight the concept of generativity, wherein older adults contribute to the 

development of younger generations, thereby sustaining their sense of purpose and legacy. Institutionalizing 

mentorship opportunities not only benefits retirees but also strengthens organizational knowledge systems and 

intergenerational learning. 

Critically, this theme underscores that retirement should be reconceptualized as a repositioning of expertise 

rather than a loss of relevance, requiring policies that facilitate ongoing engagement and contribution. 

Main Theme 3: Financial Literacy and Economic Stability Support 

The emphasis on financial literacy and institutional support reveals that economic vulnerability in retirement is 

not merely an individual issue but a systemic failure of preparatory structures. Through the lens of Coping 

Theory, financial insecurity operates as a chronic stressor that significantly impacts psychological well-being 

and adaptive capacity. 

Participants’ recommendations for partnerships with financial institutions and structured financial education 

highlight the need for institutionalized coping resources. These mechanisms enable individuals to proactively 

manage financial risks, thereby enhancing both economic and emotional stability. 

Furthermore, the inclusion of livelihood programs reflects a broader understanding of economic engagement as 

a source of identity continuity and self-efficacy. This aligns with theories of active aging, which emphasize 

continued participation in productive activities as a determinant of well-being. 

Critically, this theme reframes financial preparedness as a collective institutional responsibility, challenging the 

assumption that retirement readiness is solely dependent on individual planning. It calls for systemic 

interventions that address structural inequalities and promote sustainable economic security for educators. 
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Main Theme 4: Psychosocial and Emotional Support Systems 

The need for psychosocial support highlights the deeply emotional nature of retirement as a transition 

involving identity loss, uncertainty, and role redefinition. Interpreted through Role and Identity Transition 

Theory and Coping Theory, these emotional challenges reflect the psychological demands of disengaging from 

long-held roles and constructing new sources of meaning. 

Participants’ advocacy for pre-retirement counseling and family-oriented support programs underscores that 

retirement is both an individual and relational transition. The inclusion of family in the adjustment process 

aligns with systemic perspectives, recognizing that identity shifts extend beyond the individual to affect 

household dynamics and interpersonal relationships. 

Moreover, counseling interventions function as meaning-making platforms, enabling retirees to process 

identity discontinuity and develop adaptive coping strategies. This aligns with well-being frameworks, which 

emphasize the importance of emotional preparedness in achieving successful retirement outcomes. 

Critically, this theme reveals a significant gap in existing institutional support systems, where emotional and 

psychological dimensions of retirement are often neglected. Addressing this gap requires a holistic approach 

that integrates mental health, relational dynamics, and identity reconstruction into retirement programs. 

Main Theme 5: Institutional Recognition and Continuing Connection 

The importance of recognition and continued institutional connection reflects the enduring significance of 

social validation in shaping identity and well-being. From the perspective of Continuity Theory, recognition 

mechanisms serve as bridges between pre-retirement and post-retirement identities, reinforcing a sense of 

belonging and continuity. 

Participants’ desire for acknowledgment and ongoing connection highlights the symbolic dimension of 

retirement, where closure and recognition validate lifelong contributions. This aligns with theories of social 

identity, which emphasize the role of institutional affiliation in maintaining self-worth and social relevance. 

Furthermore, within the Filipino cultural context, values such as utang na loob underscore the moral dimension 

of recognition, where gratitude and reciprocity reinforce relational bonds between individuals and institutions. 

Critically, this theme suggests that retirement should not signify institutional detachment but rather a 

transformation of the relationship between educators and their organizations. Policies that promote alumni 

engagement, recognition programs, and continued participation can sustain identity continuity and prevent 

emotional marginalization. 

Synthesis of Institutional Insights 

Collectively, these themes demonstrate that retirement outcomes are not solely determined by individual 

adaptation but are significantly shaped by institutional structures, policies, and leadership practices. The 

findings reveal that effective retirement support systems must address multiple dimensions—financial, 

psychological, social, and cultural—through integrated and sustained interventions. 

By explicitly grounding these insights in theoretical frameworks, the study advances a critical understanding of 

retirement as a systemically mediated transition, where institutions play a central role in facilitating or 

constraining adaptive outcomes. 

Overall, the findings reconceptualize retirement support as a continuum of institutional responsibility, 

extending from pre-retirement preparation to post-retirement engagement and recognition. The integration of 

theory not only deepens the analytical interpretation but also strengthens the study’s contribution to the fields 

of educational leadership, policy, and management. 
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Rather than positioning retirement as an endpoint, this study frames it as an evolving phase of identity 

transformation, where institutional support systems are essential in enabling educators to sustain purpose, 

dignity, and well-being beyond their formal careers. 

The study demonstrates that retirement among educators is a multifaceted transition characterized by identity 

disruption, adaptive coping, and ongoing meaning reconstruction. While retirees face significant challenges, 

including loss of purpose, financial insecurity, social isolation, shifting family roles, and health concerns—they 

also actively employ coping strategies such as routine-building, social engagement, livelihood participation, 

and spiritual practices to sustain well-being. 

Importantly, the findings reveal that these individual experiences are deeply influenced by systemic factors, 

including the adequacy of retirement preparation programs, financial literacy initiatives, psychosocial support 

systems, and institutional recognition practices. Participants consistently emphasized the need for early, 

continuous, and holistic support mechanisms that extend beyond financial benefits to include emotional, social, 

and spiritual dimensions. 

Ultimately, the study reframes retirement as a dynamic and relational process, where identity is continuously 

negotiated across personal, social, and institutional contexts. By integrating theoretical frameworks with 

culturally grounded insights, the study contributes a more nuanced and critically informed understanding of 

retirement, particularly within the context of educators. 

SUMMARY OF KEY FINDINGS 

This study examined the retirement experiences of teachers and principals, revealing retirement as a multi-

dimensional, dynamic, and contextually embedded transition rather than a singular life event. Across Tables 1–

4, the findings demonstrate a coherent trajectory from identity disruption to adaptive reconstruction, shaped by 

the interaction of psychological, social, economic, cultural, and institutional factors. 

First, the findings on Table 1 indicate that retirement initiates a process of emotional transition and identity 

reconstruction. Participants experienced a profound sense of loss, disorientation, and diminished self-worth 

following the cessation of their professional roles. These experiences reflect identity discontinuity, as long-

standing institutional identities were disrupted. However, the data also reveal that identity is not permanently 

lost but gradually reconstructed, suggesting that retirement is a developmental process of self-redefinition 

rather than decline. 

Second, the findings on Table 2 highlight that retirees encounter interconnected challenges that extend beyond 

individual adjustment. These include loss of purpose, financial insecurity, social isolation, shifts in family 

roles, and health decline. Critically, these challenges are not discrete but mutually reinforcing, forming a 

system of vulnerability rooted in both structural conditions and identity displacement. This underscores that 

retirement difficulties are not solely personal but are shaped by broader socio-economic and institutional 

contexts. 

Third, the findings on Table 3 demonstrate that retirees actively engage in adaptive coping strategies to 

navigate these challenges. These strategies include the reconstruction of daily routines, engagement in social 

and community activities, participation in livelihood efforts, and reliance on spirituality and faith. Such 

practices reflect agency and resilience, as retirees seek to maintain continuity, restore meaning, and sustain 

well-being despite the disruptions of retirement. 

Fourth, the findings on Table 4 reveal significant institutional gaps and support needs, emphasizing that 

retirement outcomes are strongly influenced by the presence or absence of structured support systems. 

Participants identified the need for early retirement preparation, post-retirement engagement opportunities, 

financial literacy programs, psychosocial support, and continued institutional recognition. These insights 

highlight that retirement is not merely an individual transition but a systemically mediated process requiring 

sustained institutional involvement. 
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Taken together, the findings illustrate that retirement is a non-linear and iterative transition, characterized by 

identity disruption, multidimensional challenges, adaptive coping, and institutional mediation. The process is 

further shaped by cultural values, social relationships, and spirituality, which serve as critical resources for 

meaning making and resilience. 

CONCLUSIONS 

Based on the integrated findings of Tables 1–4, the following conclusions were drawn:  

First, retirement among educators is fundamentally an identity transition process rather than a simple cessation 

of work. The loss of professional roles disrupts deeply embedded self-concepts, necessitating a process of 

identity reconstruction. This supports and extends Role and Identity Transition Theory, demonstrating that 

identity transformation is central to retirement adaptation. 

Second, the study challenges traditional assumptions of Disengagement Theory, concluding that retirement 

does not inherently lead to voluntary withdrawal from social roles. Instead, retirees actively seek continued 

engagement, purpose, and relevance, aligning more closely with Continuity Theory, which emphasizes the 

preservation and transformation of identity across life stages. 

Third, retirement challenges are structurally and relationally embedded, not merely individual experiences. 

Financial insecurity, social isolation, and shifting family dynamics reflect broader systemic and institutional 

limitations. This underscores the need to conceptualize retirement as a socially situated and policy-relevant 

phenomenon. 

Fourth, successful adaptation to retirement is characterized by active coping and meaning making, rather than 

passive adjustment. Retirees demonstrate resilience through routine reconstruction, social engagement, 

economic participation, and spiritual practices. These findings extend Coping Theory by highlighting the role 

of cultural and spiritual dimensions in sustaining well-being. 

Fifth, institutional support systems play a critical mediating role in shaping retirement outcomes. The absence 

of comprehensive preparation programs, financial guidance, and psychosocial support exacerbates 

vulnerability, while their presence facilitates smoother transitions. This highlights the importance of integrated 

and continuous retirement support frameworks. 

Finally, the study concludes that retirement is best understood as a multilayered and transformative phase, 

where individuals negotiate identity, purpose, and well-being within interconnected personal, social, and 

institutional contexts. The integration of global theoretical frameworks with culturally grounded insights 

contributes to a more holistic and context-sensitive understanding of retirement, particularly within the 

educational sector. 

RECOMMENDATIONS 

Grounded in the findings and conclusions of this study, which conceptualize retirement as a multidimensional 

transition involving identity disruption, structural challenges, adaptive coping, and institutional mediation, the 

following recommendations are proposed. These recommendations aim to address the identified gaps in 

retirement preparation, support systems, and post-retirement engagement, while promoting the well-being and 

continued contribution of retired educators. 

For the Department of Education 

The Department of Education is strongly encouraged to institutionalize a comprehensive and continuous 

retirement transition program that extends beyond financial preparation to include psychological, social, and 

identity-based dimensions of retirement. Specifically, the Department of Education should develop structured 

pre-retirement programs that begin several years prior to retirement, focusing on identity transition, lifestyle 

planning, and emotional readiness Integrate retirement education modules into professional development 
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programs, emphasizing long-term planning and adaptive coping strategies Establish formal mechanisms for 

post-retirement engagement, such as advisory roles, mentoring systems, and part-time teaching opportunities 

These initiatives are essential in addressing the identity disruption and loss of purpose identified in Table 1, 

while supporting continuity and meaning reconstruction as emphasized in the study’s theoretical framework. 

For DepEd, in Partnership with GSIS and Local Government Units (LGUs) 

A coordinated, multi-agency approach is recommended to address the structural and financial vulnerabilities 

highlighted in Table 2. DepEd, in collaboration with GSIS and LGUs, should implement integrated financial 

literacy and retirement planning programs, including investment education, pension optimization, and 

healthcare cost management.  Develop retirement sustainability programs, such as livelihood training, 

cooperative initiatives, and income-generating opportunities for retirees. Strengthen health and wellness 

programs, including preventive care, regular medical check-ups, and health education tailored for pre-retirees 

and retirees. These efforts directly respond to findings on financial insecurity, economic adjustment, and health 

decline, recognizing that retirement outcomes are shaped by both individual preparedness and systemic support 

structures. 

For Local Government Units (LGUs) 

Local Government Units play a critical role in fostering community-based support systems that address social 

isolation and promote active aging. It is recommended that LGUs to establish community engagement 

programs for retirees, including volunteer opportunities, social groups, and civic participation initiatives. 

Create retiree support centers or hubs that provide access to social, psychological, and livelihood services. 

Promote intergenerational programs that allow retired educators to share their expertise with younger 

generations. These initiatives align with the findings on social isolation and diminished belongingness, as well 

as the importance of relational identity and community engagement in sustaining well-being. 

For DepEd and School Leaders 

School leaders and administrators are encouraged to adopt a more holistic and proactive approach to retirement 

preparation and transition support. They should Initiate early retirement orientation programs for teachers and 

principals approaching retirement. Provide psychosocial support services, including counseling and peer 

support groups, to address emotional and identity-related challenges. Facilitate gradual transition mechanisms, 

such as reduced workloads or mentorship roles, to ease the shift from active service to retirement. Ensure 

recognition and appreciation programs that honor retirees’ contributions and maintain their connection to the 

institution These recommendations respond directly to the findings on identity displacement, emotional 

vulnerability, and the need for institutional recognition, reinforcing the role of leadership in shaping positive 

retirement experiences. 

For Future Researchers 

Future research is encouraged to build upon the findings of this study by further exploring the complex and 

evolving nature of retirement transitions. Specifically, future researchers may conduct longitudinal studies to 

examine how retirement experiences and coping strategies evolve over time. Explore retirement transitions 

across different professions and socio-economic contexts to enable comparative analysis. Investigate the role 

of gender, health status, and family structure in shaping retirement outcomes. Develop and empirically test 

conceptual and theoretical models that integrate cultural, structural, and psychological dimensions of 

retirement. Examine the effectiveness of institutional interventions and retirement programs in improving well-

being among retirees. These directions will contribute to a more comprehensive and evidence-based 

understanding of retirement, further advancing both theory and practice. 

Overall, the recommendations emphasize that retirement should be reconceptualized as a continuum of 

transition requiring sustained institutional, social, and individual support. Addressing the challenges identified 

in this study requires a multisectoral and holistic approach, integrating financial preparedness, identity 

transition support, community engagement, and cultural sensitivity. By implementing these recommendations, 
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stakeholders can move toward a more inclusive, supportive, and empowering model of retirement, enabling 

educators to sustain purpose, dignity, and well-being beyond their formal careers. 
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