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ABSTRACT 

The promotion of multicultural Islamic values in Islamic non-formal educational institutions is pivotal in 

fostering inclusivity and harmony, particularly in minority Muslim communities. However, limited research has 

examined the specific strategies institutions use in regions characterized by religious and cultural diversity, such 

as Kampung Tanah Toraja in East Kutai. This study aims to describe, analyze, and interpret the core multicultural 

Islamic values promoted and the strategic management approaches utilized by non-formal Islamic educational 

institutions in this setting. Using a qualitative case study approach, this study was conducted at selected non-

formal Islamic educational institutions in Kampung Tanah Toraja. The findings reveal five core multicultural 

Islamic values emphasized: tolerance, justice, cooperation, equality, and interfaith dialogue. These values 

underpin local policies and daily practices, fostering inclusivity and societal harmony. Moreover, the study 

identifies five key strategic approaches: interfaith and intercultural dialogues, communal social activities, 

dissemination of positive information, cultural events, and collaborations with local institutions. By consistently 

implementing and adapting these strategies, minority Muslim communities can cultivate inclusive attitudes and 

contribute positively to building a harmonious and diverse society. This research enriches the literature on non-

formal Islamic education management and multicultural education, providing practical guidelines for similar 

institutions to navigate challenges in diverse educational settings. 

Keywords: Management Strategy, Non-Formal Islamic Educational Institutions, Educational Values, 

Multicultural Islam. 

INTRODUCTION 

Education plays a fundamental role in shaping individual character and building inclusive understanding, 

especially in multicultural societies (Desrani, 2024). In the Indonesian context, non-formal Islamic educational 

institutions have a strategic role in instilling inclusive Islamic values and respecting cultural diversity (Zubaidi, 

2024). Non-formal educational institutions, such as Al-Qur'an Education Parks, Islamic study groups, short-term 

Islamic boarding schools, and Salafiyah Islamic boarding schools, are important means for the Muslim 

community to deepen religious teachings and build the morals of the nation's generation 

These institutions offer a variety of educational programs tailored to students' needs, such as learning to read 

and memorize the Quran, studying Islamic texts, and intensive training in Islamic values. Furthermore, non-

formal Islamic educational institutions also serve as social agents, fostering character traits such as tolerance, 

harmony, and cross-cultural understanding, particularly in diverse communities (Suherman et al., 2024). 

In Tanah Toraja Hamlet, Singa Gembara Village, East Kutai Regency, non-formal Islamic educational 

institutions are crucial, as the Muslim community in this region is a minority within a predominantly non-Muslim 

society. This diversity creates unique social dynamics, requiring educational strategies that bridge cultural and 

religious differences. These institutions serve not only as a means of religious education but also as a platform 

for building social harmony and strengthening multicultural Islamic values. However, non-formal Islamic 
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educational institutions in minority areas face challenges such as limited resources, modernization pressures, 

and complex social dynamics. Therefore, an effective management strategy, involving planning, organizing, 

implementing, and controlling, is needed to ensure the continued role of these institutions. This strategy must 

consider the local context, such as culture and socio-economic challenges, and capitalize on existing 

opportunities to promote multicultural Islamic values. 

Previous relevant research has been conducted by Yanto (2022); Altinyelken (2021); Djollong et al. (2023); 

Nadlir et al. (2026); Supriadi et al. (2026); Hossain (2023) each researchers represent different religious 

orientations that also reflect different phases in the evolution of modern Islamic discourse, where researchers 

map the trajectory of modern Islam from pre-Islamic liberal hopes to current post- and neo-Islamist efforts to 

navigate between Western-dominated globalization and Islamic jihadism. 

The six literature reviews outlined above indicate that educational institutions have generally been well-

managed, although challenges remain. Meanwhile, Islamic education, from the perspective of Dutch youth and 

research on learning problems in minority Muslim communities, places greater emphasis on memorization, 

attitudes toward others, and critical thinking. Collaboration and cooperation among Muslims are key pillars of 

the development process. In addition to educational activities, Islamic empowerment programs within Islamic 

boarding schools (pesantren) reflect values also taught in Islam, such as tolerance, mutual assistance, 

brotherhood, and deliberation. 

Thus, none of the studies conducted have specifically addressed management strategies for non-formal Islamic 

educational institutions within Muslim minority communities. Most other researchers have focused on learning 

aspects or addressed Muslims as a minority, which are discussed separately. This makes this study novel in 

integrating educational management science, multicultural Islamic education science, and management 

strategies for Islamic educational institutions with multicultural Islamic values. 

This study aims to identify the management strategies implemented by non-formal Islamic educational 

institutions in Tanah Toraja Village to promote multicultural Islamic values. Furthermore, this study seeks to 

describe the Islamic educational values promoted, how these institutions implement them, and the obstacles they 

face. The results are expected to identify best practices that can be applied in other regions with similar 

conditions, supporting the development of a tolerant and harmonious society in the era of globalization. This 

approach is crucial not only for preserving Islamic values among minority Muslim communities but also for 

creating an inclusive educational model that is relevant to the needs of multicultural communities like those in 

Tanah Toraja Village. 

METHODS 

Research Design and Setting 

This study used a qualitative case study approach to examine the management strategies non-formal Islamic 

educational institutions use to promote multicultural Islamic values within a Muslim minority community. A 

qualitative case study was considered appropriate because the research focused on understanding institutional 

practices, management processes, and their relationship with the surrounding social context.  

The study was conducted from January to June 2024 in Tana Toraja Village, Desa Singa Gembara, East Kutai 

Regency, East Kalimantan, Indonesia. The location was selected because of its multicultural social context and 

the presence of Muslim minority communities. The study focused on four non-formal Islamic educational 

institutions: (1) TK Islam Al-Ittiba, located on Melon street, RT 13; (2) TK/TPQ Islam Al-Muhajirin, located on 

Tongkonan Ranu street; (3) TPQ Ulil Albab Singa Gembara; and (4) TPA/TPQ Masjid Raudhatul Jannah in the 

Singa Gembara area. 

Participants and Sampling 

The study involved 13 informants selected through purposive sampling. We recruited informants based on their 

institutional roles, knowledge of educational activities, and relevance to the research objectives. The participants 
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comprised four institutional heads or administrators, four staff members, four teachers, and one local community 

leader. The study selected one administrator, one staff member, and one teacher from each of the four institutions. 

The community leader also provided context on local social relations and community life. The researchers made 

initial contact and conducted recruitment through communication and coordination with the institutions’ 

administrators. We considered prospective informants eligible when their roles or experiences enabled them to 

provide relevant information about institutional management, educational practices, or the social context in 

which the institutions operated. 

Table 1. Informant Profile 

Informant category Number Main information sought 

Institutional heads or 

administrators 

4 Institutional management, planning, and coordination 

Staff members 4 Administrative and organizational practices 

Teachers 4 Educational activities and the promotion of multicultural values 

Local community leader 1 Community context and relationships between social groups 

Total 13   

 

Data Collection 

The researchers collected data through observation, semi-structured interviews, and documentation. These three 

techniques enabled the researchers to examine the research focus from different perspectives and compare 

participants' information with evidence from institutional activities and records. 

The researchers used observation to examine the institutional environment, educational activities, social 

interactions, and practices relevant to promoting multicultural Islamic values. The observations focused on 

tolerance, justice, cooperation, equality, dialogue, and interactions between educational institutions and the 

surrounding community. 

The study conducted semi-structured interviews with 13 informants to explore their experiences, perceptions, 

and accounts of institutional management and educational practices. The interview topics covered institutional 

roles, activity planning and implementation, the promotion of multicultural Islamic values, community 

involvement, and challenges encountered. The interview questions followed the research objectives while 

allowing informants to elaborate on relevant experiences and issues. 

The researchers examined written materials relevant to the study, including institutional letters, reports, activity 

records, policies, and other supporting documents available to them. The researchers considered these documents 

alongside interview and observation data to clarify institutional practices and identify consistencies or 

differences across sources. 

Data Analysis 

The researchers analyzed the data using the interactive qualitative analysis framework of Miles et al. (2014), 

comprising data condensation, data display, and conclusion drawing and verification. Data collection and 

analysis were considered interconnected throughout the research process. 

First, the researchers organized the information obtained from interviews, observations, and documents. Second, 

they selected, condensed, and categorized relevant data according to the research focus, particularly institutional 

management practices, multicultural Islamic values, implementation strategies, stakeholder involvement, and 

reported challenges. Third, the study presented the categorized information in narrative descriptions and 

comparative summaries to identify patterns and relationships across the four institutions and among informant 

groups. Finally, the team developed conclusions by examining recurring patterns, comparing evidence across 

data sources, and reviewing whether the collected data adequately supported the interpretations. 

 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue XXVI October 2026 | Special Issue on Education 

Page 8879 
www.rsisinternational.org 

    

 

Trustworthiness of the Data 

The study addressed the credibility of the findings through source and method triangulation. Source triangulation 

involved comparing information provided by institutional heads or administrators, staff members, teachers, and 

the local community leader. Method triangulation involved comparing interview accounts with observation 

findings and relevant documentary evidence. These comparisons aimed to identify converging information and 

discrepancies that required further examination. 

Data adequacy was assessed based on the relevance, depth, and consistency of the information available to 

address the research questions. Interpretations were developed using evidence from different sources rather than 

relying solely on individual accounts. Claims in the findings were therefore expected to remain proportionate to 

the scope and strength of the available evidence. 

Research Ethics 

The study involved interviews with institutional personnel and a local community representative. Report ethical 

procedures for informed consent, voluntary participation, confidentiality, and institutional permission in 

accordance with those actually followed during the research. Protect participants’ identities in the manuscript 

through role-based descriptions or pseudonyms, where appropriate. Identify any formal ethics approval or 

institutional authorization accurately; do not claim approval or procedures unless you obtained or implemented 

them. 

RESULT 

The Values of Multicultural Islamic Education Promoted 

Research data reveal the values of multicultural Islamic education promoted in Tana Toraja Hamlet, Singa 

Gembara Village, East Kutai, through five main dimensions: tolerance, justice, cooperation, equality, and 

dialogue. Tolerance is reflected in respect for differences in religion, culture, and local traditions, as well as 

cross-community collaboration for humanitarian purposes. The value of justice is realized through equal access 

to education, employment, and legal justice without discrimination, strengthening societal inclusivity. The value 

of cooperation is evident in interfaith social activities initiated by the FKUB, such as cleanup actions and peace 

declarations, which strengthen harmony. The value of equality is realized through women's empowerment, 

quality education, and promoting inclusive attitudes in formal and non-formal educational institutions. 

Meanwhile, the value of dialogue is strengthened through interfaith discussion forums organized by the FKUB 

to promote religious moderation and conflict resolution. Together, these values create a harmonious, inclusive 

society that values diversity as a shared strength. 

Table 2. Values of Multicultural Islamic Education Promoted 

No. Multicultural Islamic 

Values 

Form of Value 

1 Tolerance Value 

(Tasammuh) 

a. Tolerance is not only in religion and belief, but also culture, ethnicity, and 

language. 

b. Interfaith dialogue is conducted to understand differences in religious and 

cultural practices. 

c. Avoid prejudice and discrimination, and work together for the common 

good. 

d. Respect places of worship and comply with traditional and religious rules. 

2 Value of Justice 

(Ta’adul) 

a. Social justice in economic, legal and human rights aspects. 

b. Economic well-being is accessed equally regardless of religion, ethnicity, 

or culture. 

c. The implementation of the law is carried out in a fair and equal For all. 

3 Value of Cooperation 

(Ta’awwun) 

a. Joint social activities such as charity events and environmental cleanups to 

strengthen social relationships. 
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b. Participation in interfaith social, religious and cultural activities. 

c. Prioritizing togetherness and maintaining mutual tolerance. 

4 Equality Value 

(Musawa) 

a. Access to quality education for minority Muslim children. 

b. Empowering women through various social activities and village policies 

that support gender equality. 

c. Educational infrastructure and facilities are considered to support 

inclusivity. 

5 Dialogue Values 

(Mudzakarah) 

a. Interfaith dialogue to build understanding and cooperation between 

communities. 

b. Dialogue in various life contexts such as education, work environment, and 

social activities. 

 

This research data shows that in Tana Toraja Village, the values of multicultural Islamic education are 

implemented through various activities and policies that promote tolerance, justice, cooperation, equality, and 

interfaith dialogue. This creates an inclusive, just, and harmonious environment within a diverse community. 

Management Strategy of Non-Formal Islamic Educational Institutions in Promoting Multicultural 

Islamic Values 

Multicultural Islamic values teach equality, mutual respect, and respect for differences as part of God's will, 

which are very relevant in minority Muslim communities in multicultural environments. To promote these 

values, Islamic religious leaders living among non-Muslim majorities can take several steps, such as: (1) 

Interfaith and Intercultural Dialogue, which regularly holds dialogues with religious leaders and communities 

from various backgrounds, (2) Joint Social Activities, by organizing social activities involving Muslim and non-

Muslim communities, (3) Dissemination of Positive Information, using social media to disseminate information 

about inclusive Islamic teachings, (4) Cultural Events, holding cultural festivals that involve traditions from 

various cultures, and (5) Collaboration with Local Institutions, working with educational institutions and 

community organizations to hold cross-cultural programs. Non-formal Islamic educational institutions, with 

their flexible curricula and teaching methods, can promote multicultural Islamic values through programs that 

focus on intercultural dialogue, introduce the history and contributions of various cultures to Islam, and 

encourage students to understand differences. The management strategies implemented include: (1) 

Multicultural Curriculum Development, (2) Teacher Training for inclusive teaching, (3) Extracurricular 

Activities, (4) Collaboration with Local Communities, and (5) Evaluation and Feedback to ensure effectiveness. 

Long-term evaluation can be seen from increased intercultural understanding and tolerance, community 

participation, and positive changes in inclusive attitudes among students. 

Table 3. Management strategies of non-formal Islamic educational institutions 

No. Formulate a Strategy Strategy Implementation 

1 Interfaith and 

Intercultural Dialogue 

a. Holding regular dialogues with religious and community leaders from 

various backgrounds to discuss universal human values in Islam. 

b. Inviting leaders of other faiths to speak at Muslim community events 

and vice versa. 

2 Joint Social Activities a. Organizing social activities involving Muslim and non-Muslim 

communities such as community service, humanitarian aid, and 

charity activities. 

b. Forming working groups or committees consisting of members of 

various communities for joint social projects. 

3 Spreading Positive 

Information 

a. Using social media and digital platforms to disseminate information 

about Islamic teachings that emphasize diversity and inclusion. 

b. Writing opinion articles, stories on social media, about life 

experiences as a Muslim in a multicultural environment. 

4 Cultural Events a. Holding cultural festivals or exhibitions that showcase art, food, and 

traditions from various cultures, including Muslim culture. 
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b. Inviting non-Muslim communities to participate in the celebration of 

Islamic holidays such as Eid al-Fitr and Eid al-Adha. 

5 Collaboration with Local 

Institutions 

a. Collaborate with community organizations, Majelis Taklim, PKK, 

and Karang Taruna Youth to organize programs that promote cross-

cultural understanding. 

b. Encourage Muslim involvement in wider community activities to 

demonstrate positive contributions 

 

The long-term impact of this strategy can be measured by increased intercultural understanding and tolerance 

among students, increased community participation in school activities, and positive changes in more inclusive 

attitudes and behaviors. Regular monitoring and evaluation are essential to ensure the strategy's success and 

allow for adjustments. 

DISCUSSION 

The Values of Multicultural Islamic Education Promoted 

Tolerance Value (Tasamuh) 

The value of tolerance is a major component in multicultural Islamic education, especially in minority Muslim 

communities living in heterogeneous societies (Suryani & Muslim, 2024). In Tana Toraja Village in East Kutai, 

which includes various cultures, religions, and ethnicities, tolerance plays an important role in creating harmony 

between communities (Gede Agung et al., 2024). Tolerance involves not only religious differences but also 

differences in ethnicity, culture, and language (Verkuyten & Kollar, 2021). The concept of tasammuh (tolerance) 

teaches mutual respect between humans, both in individual and group life (Velthuis et al., 2021). 

Tolerance in Tana Toraja Village is well established, as shown by the recognition of religious, cultural, and 

ethnic diversity. The Muslim minority can live side by side with other communities without barriers (Chin, 

2022). In social interactions, the people of Tana Toraja Village often engage in interfaith dialogue to understand 

cultural differences and religious rituals, further strengthening relationships between communities. This 

tolerance is also reflected in their collaboration in carrying out customs, religion, and culture (Aderibigbe, et al. 

2023). Thus, tolerance in Tana Toraja Village, East Kutai, reflects the integration of Islamic values into daily 

life, building a peaceful and understanding society. 

Value of Justice (Ta’adul) 

Social justice in minority Muslim communities encompasses several key aspects that ensure the rights of every 

individual, including minority groups, are respected and that they have equal access across areas of life such as 

economics, law, education, health, and political participation (McCandless et al., 2022). This principle, as 

reflected in the Fifth Principle of Pancasila, prioritizes justice for all people (Asmal, 2026). John Rawls' theory 

states that justice must be applied comprehensively, emphasizing equal rights and benefits for all members of 

society, especially the less fortunate (Wu, 2024) In the minority Muslim community in Tana Toraja Village, East 

Kutai, social justice is implemented by ensuring equal access to economic opportunities, education, and training, 

regardless of religion or ethnicity. This approach is based on inclusivity, where all individuals have equal 

opportunities to participate in and benefit from sustainable economic activities (Moysidou & Fotaki, 2024).  

According to John Rawls' theory, the principle of justice requires that every individual have equal rights to basic 

liberties that are compatible with the same liberties for others (Cass, 2021). Social and economic inequality is 

only justified if it benefits the least fortunate in society (Olivos & Lattz, 2026). Samuel Fan's theory of 

distributive justice also emphasizes restoring rights and equality in the distribution of resources (Leng et al., 

2026). Thus, justice in the minority Muslim community in Tana Toraja Village, East Kutai, encompasses 

freedom of religion, culture, and social interaction. Social and economic inequality is not justified, and the 

community continually fosters fairness in accessing benefits from government and social systems. 
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According to John Rawls's theory, the principle of justice requires that every individual have an equal right to 

basic liberties compatible with others' similar liberties. Social and economic inequalities are justified only if they 

benefit society's least advantaged members. Samuel Fan's theory of distributive justice also emphasizes restoring 

rights and equality in resource distribution. Thus, justice in the Muslim minority community in Kampung Tana 

Toraja, East Kutai, encompasses freedom of religion, culture, and social interaction. The community does not 

condone social and economic inequalities, and it continues to foster fairness in accessing the benefits of 

governmental and social systems. 

Value of Cooperation (Ta’awwun) 

The value of togetherness, or ta'awwun, in Islam refers to the importance of brotherhood, harmony, and 

cooperation between religious communities, especially in situations where Muslims are a minority (Kruja, 2022). 

This value teaches tolerance, mutual respect, and mutual assistance, which are crucial for maintaining harmony 

among religious communities (Jayadi, 2025; Zhao, 2026). In the context of Muslim minorities, Islam emphasizes 

the importance of maintaining brotherhood, harmony, and protecting the rights of non-Muslim minorities, and 

respecting differences in belief. 

Collaboration between institutions such as the Indonesian Ministry of Religious Affairs and the FKUB through 

joint activities, such as healthy walks and peace declarations, strengthens this sense of togetherness. Furthermore, 

frequent social activities in the Tana Toraja Village of East Kutai, such as charity events and environmental 

cleanups, also strengthen interfaith ties. Historically, Islam teaches the importance of maintaining harmony, 

whether Muslims are in the majority or the minority (Hidayatullah et al., 2026). 

The theory regarding the value of togetherness among Muslim minorities explains the conflict between majority 

and minority groups who have different characteristics in terms of religion, ethnicity, and culture (Itoh et al., 

2024). Several studies conducted in areas with minority Muslim communities show differences in customs, 

habits, and relationships with the majority community, which often create challenges (Kallis et al., 2021). In 

education, understanding these values is important for creating a harmonious and inclusive learning 

environment. 

The approach proposed by Heyne et al. (2025) emphasizes the importance of communication and tolerance 

between religious communities to achieve mutual understanding. While this theory highlights the value of 

togetherness, conflict is complex. Further research is needed to develop solutions that create a more inclusive 

and harmonious society, especially in education and daily life. Therefore, the value of togetherness in the context 

of Muslim minorities demands protection, tolerance, and harmony between religious communities in accordance 

with Islamic teachings, to ensure a peaceful and just life for all groups, including Muslim minorities 

Equality Values (Musawa)  

Equality is a basic principle that emphasizes fair, equal, and equitable treatment of all individuals, with respect 

for human rights, diversity, and social justice (McCandless et al., 2022). In the context of education, research 

findings demonstrate the importance of providing equal access to quality education, including in areas with 

minority Muslim populations. This includes efforts to build equitable educational infrastructure and train 

kindergarten teachers to better understand cultural and religious diversity. Equality is also reflected in women's 

empowerment, where women in Tana Toraja Village, East Kutai, are empowered to play an active role in 

decision-making and community activities. 

Relevant theories of equality include nurture, nature, and equilibrium, which promote equal rights between 

women and men (McLafferty  Charles L., 2024). In addition Dworkin (2020), theory of resource equality 

proposes equality in the distribution of resources, not welfare, as part of distributive justice (Van Hootegem et 

al., 2020). In Islam, gender equality is highly emphasized, with a focus on justice and eliminating discrimination 

against both men and women, in accordance with the teachings of the Qur'an, which supports equality in various 

aspects of life. 
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Based on this theory, data from Tana Toraja Village show that equality is linked to women's empowerment, 

improved competence among religious teachers, and equality for youth. This equality helps overcome gender 

stereotypes and creates a society that better values the contributions of all individuals, regardless of gender. 

Furthermore, in the context of Muslim minorities, the value of equality emphasizes the protection of minority 

rights, particularly in religious freedom and fair treatment. Islam teaches the importance of respecting differences 

and maintaining equality for both Muslims and non-Muslims, through an inclusive and dialogical approach. 

Thus, applying the value of equality in everyday life, both in education and in interactions between religious 

communities, is essential to creating a just, inclusive, and harmonious society. 

Dialogue Values (Mudzakarah) 

Dialogue in education is an important tool for developing critical thinking skills and supporting learning. In 

Islam, interfaith dialogue has a broad meaning, serving as a means to achieve world peace and increase 

understanding between religious communities (Hamdani, 2024). In a multicultural context, dialogue helps 

people appreciate and respect differences in culture, religion, and social background, and promotes 

understanding and tolerance (Singha & Singha, 2023). 

In practice, interfaith dialogue has been implemented in various settings, such as education, work, and social 

activities. This dialogue plays a crucial role in resolving interfaith conflict and building harmony among religious 

communities, particularly within minority Muslim communities. The Forum for Interfaith Harmony (FKUB) in 

East Kutai, for example, actively organizes interfaith dialogue to foster harmony and tolerance among religious 

communities. The theory of multicultural dialogue emphasizes building understanding, respect, and harmony 

through open and inclusive interactions between different cultural and religious groups (Craig & Xiong, 2022). 

Steps to initiate interfaith dialogue include strengthening a culture of peace, engaging in discussion, and building 

interfaith tolerance. 

Thus, dialogue is a crucial value in multicultural Islamic education that must be maintained to create a 

harmonious life. Interfaith dialogue can help foster greater understanding and cooperation between minority 

Muslims and the rest of society, strengthen social ties, and foster harmony in diversity. 

Management Strategy of Non-Formal Islamic Educational Institutions in Promoting Multicultural 

Islamic Values 

Multicultural Islamic education emphasizes respect for and understanding of cultural and religious diversity. 

Non-formal Islamic educational institutions in Tana Toraja Village, East Kutai Regency, implement various 

strategies to promote these values, including interfaith and intercultural dialogue, joint social activities, and 

collaboration with local institutions. 

Interfaith and Intercultural Dialogue 

One main strategy is interfaith and intercultural dialogue, which aims to increase understanding and tolerance 

among students from diverse backgrounds. The institution participates in forums such as the Interfaith 

Communication Forum (FKUB) and the Interfaith Youth Forum, which provide a space to discuss and 

understand differences. Through this dialogue, the community is encouraged to appreciate religious and cultural 

diversity and build an inclusive, harmonious environment. 

Interfaith and cultural dialogue at non-formal Islamic educational institutions in Tana Toraja Village is expected 

to deepen understanding of Islam's multicultural values. Students are taught to practice tolerance and cooperation 

between religious communities in their daily lives, which is expected to create an inclusive and harmonious 

environment in a diverse society. A Total Quality Management (TQM) strategy focuses on improving quality 

comprehensively and involves all members of the organization in continuous efforts to improve the quality of 

education and services. In addition, Total Quality Management (TQM) is implemented to improve the quality 

of education. In this context, management involves all members of the institution participating in continuous 

improvement of the educational process. (Yirga & Beshir, 2025). Referring to Juran's theory, quality control is 

carried out through planning, controlling, and improving quality (Al Faruq et al., 2023). In addition, Crosby's 
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theory emphasizes the importance of policy legitimacy and monitoring the impact of changes in educational 

management (Nashihin et al., 2021).  

The implementation of these strategies is expected to: 1) Increase students' understanding and tolerance of 

cultural and religious diversity, 2) Improve the quality of education through the application of TQM, and 3) 

Create an inclusive environment in society. This research shows that interfaith dialogue can reduce prejudice 

and deepen understanding of Islamic values and other cultures, leading to greater social harmony. 

Activity Social Together 

Joint social activities such as community service, charity work, and community projects in Tana Toraja Village 

are effective strategies used by non-formal Islamic educational institutions to promote the values of multicultural 

Islamic education. These activities aim to strengthen intergroup relations and increase tolerance, mutual 

understanding, and cooperation among diverse groups, particularly within the Muslim minority community. 

Through active community participation, these social activities also strengthen minorities' Islamic identity and 

broaden their understanding of an inclusive Islam. Activities such as cooperation (gotong royong) and inclusive 

religious discussions can help create a peaceful and tolerant environment where every individual feels valued. 

Non-formal Islamic educational institutions implement a Balanced Scorecard strategy to align institutional 

performance, internal processes, and organizational members' perspectives (Leger et al., 2025). Granovetter's 

social network theory emphasizes the importance of cooperation between actors in achieving common goals 

(Granovetter, 1983), Allport's contact theory, as discussed in Berger et al., states that positive interactions 

between groups can reduce stereotypes and prejudice (Berger et al., 2018). Joint social activities have been 

shown to increase solidarity and collaboration between groups and reduce conflict. 

The study also found that collaboration with local institutions broadens programs' reach and effectiveness and 

increases community support and participation. Programs implemented in partnership with local institutions are 

more sustainable and have long-term impacts. This collaboration also strengthens government-community 

relationships, accelerates sustainable development, and enhances community involvement in development 

decision-making. 

Spread Information Positive 

Disseminating positive information about the values of multicultural Islamic education through print, electronic, 

and digital media is an effective way to influence public perception. Non-formal Islamic educational institutions 

use media to promote these values within minority Muslim communities, hoping to foster a greater appreciation 

for diversity in Islamic education. 

Print media such as brochures, magazines, and books provide a clear platform for conveying messages about the 

importance of multicultural Islamic education. Electronic media, such as radio, and digital media, including 

websites and social media, are also effective in reaching a wider audience, especially the younger generation 

who actively use technology. Through these platforms, messages about inclusivity and respect for differences 

can strengthen tolerance and harmony between religious communities. Collaboration between Islamic 

educational institutions and the mass media can strengthen the positive image of Islam, which respects diversity 

and promotes peace (Afifatun et al., 2026). 

According to agenda-setting theory, put forward by McCombs & Shaw, the media can shape the public agenda 

and influence public perceptions of certain issues (Maurer, 2022). The media not only presents information but 

also highlights issues deemed important. In this context, the media can play a key role in building the image of 

Islam as an inclusive religion that values cultural diversity. Positive information regarding the success of 

multicultural integration in Islamic education can change negative attitudes toward pluralism and increase public 

acceptance of diversity (Siddik et al., 2025). 

This study shows that media promotion highlighting multicultural integration in Islamic education can change 

negative public perceptions and increase acceptance of pluralism. After information about multicultural 
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initiatives in Islamic schools was disseminated, many individuals who were initially skeptical of Islamic 

education showed more positive attitudes. Disseminating information emphasizing the importance of 

multicultural values in Islam and how they are applied in everyday practice through mass media and social media 

can help create a more tolerant and open society. 

Thus, promoting multicultural values through print, electronic, and digital media is a strategic step to introduce 

and strengthen the concept of pluralism in Islamic education, as well as increase public awareness and acceptance 

of cultural diversity. 

Cultural Events 

Cultural events, such as arts festivals, exhibitions, and musical performances, effectively promote multicultural 

Islamic values in non-formal Islamic educational institutions in Tana Toraja Village, East Kutai. These activities 

aim to increase understanding and appreciation of cultural diversity and strengthen interfaith solidarity. The 

annual arts and cultural festival serves as a platform to celebrate diversity and strengthen unity among residents 

of various ethnic and religious backgrounds. 

From the perspective of Empowerment theory, non-formal Islamic educational institutions give teachers and 

staff the freedom to take initiative and take responsibility for decisions within the organization (Edwards, 2019). 

Meanwhile, Rogers' theory of innovation diffusion explains that cultural events function as effective channels 

for introducing and spreading multicultural values (Menzli et al., 2022). As a result, this cultural event 

successfully attracted widespread participation and increased appreciation for cultural diversity, while also 

improving public perceptions of pluralism. 

This study demonstrates that, through appropriate communication strategies, the media can play a significant 

role in promoting multicultural values, increasing acceptance of cultural diversity, and building an inclusive and 

tolerant image of Islam. Thus, cultural events at non-formal Islamic educational institutions in Kampung Tana 

Toraja help create a harmonious, inclusive, and culturally diverse environment. 

Collaboration with Local Institutions 

Collaborating with local institutions such as schools, community organizations, and local governments is an 

effective strategy for promoting the values of multicultural Islamic education. These institutions play a crucial 

role in building and managing communities at both the village and district levels. Through interfaith dialogue 

forums involving interfaith organizations such as FKUB, PERLITA, PELITA, and others, communities can 

share their religious views, understandings, and values, strengthening understanding of interfaith harmony. 

Collaboration between the government and local institutions can create a conducive environment for 

multicultural Islamic education. In this regard, Granovetter's social network theory explains the importance of 

relationships among actors in a social network in achieving common goals (Granovetter, 1983). Interreligious 

dialogue, according to Habermas, allows consensus to be achieved through communication free from 

domination, encouraging a deeper understanding of harmony between religious communities. 

An inclusive and collaborative approach involving various elements of society, such as discussions, seminars, 

and social activities, can raise awareness of the importance of interfaith harmony. In this context Huxham et al. 

(2000) collaborative theory is useful. emphasizes the importance of active participation by all parties to achieve 

common goals. Collaborative management involving the planning, implementation, and monitoring of 

educational programs is key to ensuring program effectiveness. 

Thus, collaboration with local institutions and interfaith organizations is expected to create an inclusive and 

harmonious environment, strengthening understanding of the values of multicultural Islamic education. This 

approach not only improves educational quality but also strengthens interfaith harmony, making an important 

contribution to the literature on multicultural education. 

Drawing on management strategy theory in educational institutions, non-formal Islamic educational institutions 

among the Muslim minority in Tana Toraja village, East Kutai, implement the balanced scorecard approach, 
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total quality management, empowerment theory, and collaborative theory. This indicates that the strategies 

implemented to promote the values of multicultural Islamic education, including interfaith and intercultural 

dialogue, joint social activities, dissemination of positive information, cultural events, and collaboration with 

local institutions, have successfully increased understanding, tolerance, and social harmony among diverse 

communities. To strengthen these results, it is important to continue reviewing and developing these approaches 

by involving more parties and expanding the program's reach. This study makes a significant contribution to the 

literature on multicultural education and can serve as a reference for implementing similar programs in other 

contexts. 

Limitations and Directions for Further Research 

This study focuses on four non-formal Islamic educational institutions in one local setting. Its qualitative case 

study design supports a contextual understanding of institutional practices but does not establish that the same 

strategies will produce similar outcomes in other communities. In addition, claims about changes in tolerance, 

intercultural understanding, or community harmony require direct evidence of participants’ experiences or 

changes over time. 

Future research could examine how institutional planning, teacher practices, stakeholder collaboration, and 

evaluation influence the implementation of multicultural Islamic education across different minority and 

majority settings. Longitudinal studies, multiple stakeholder perspectives, and explicit assessments of 

educational experiences could further clarify the relationship between management strategies and the 

development of multicultural values. Such research would help determine which practices are context-dependent 

and which may be adaptable to other non-formal educational institutions. 

CONCLUSION 

This study reveals that the values of multicultural Islamic education implemented in Tana Toraja Village refer 

to five core values: tolerance, justice, cooperation, equality, and interfaith dialogue. These values not only form 

the foundation of community social life but also appear in local policies and daily practices that support 

inclusivity and harmony. Specifically, tolerance (tasammuh) is promoted through respect for religious, cultural, 

ethnic, and linguistic differences, as well as through dialogue that strengthens interfaith understanding. Justice 

(ta'adul) is realized in economic, legal, and human rights aspects to ensure that all citizens have equitable access 

to resources and opportunities. Cooperation (ta'awwun) is actualized through participation in joint social 

activities that strengthen interfaith social relations. Furthermore, the value of equality (musawa) is reflected in 

support for access to education and women's empowerment through village policies that support gender equality. 

Finally, the value of dialogue (mudzakarah) is promoted in various life contexts to build better understanding 

and cooperation between religious communities. Based on the implementation of management strategies in non-

formal Islamic educational institutions in Tanah Toraja Village, East Kutai Regency, this approach effectively 

promotes multicultural Islamic values among minority Muslim communities. Researchers identified five 

strategies used to promote multicultural Islamic educational values among minority Muslims: interfaith and 

intercultural dialogue, joint social activities, dissemination of positive information, cultural events, and 

collaboration with local institutions. 
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