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ABSTRACT

Feedback is increasingly perceived as an interactive process instead of a one-way transmission of information.
In this context, affective engagement, or how students respond emotionally to feedback, has become a critical
factor shaping the effectiveness of feedback. While automated writing evaluation (AWE) feedback and peer
feedback are widely used in university English writing classrooms, limited research has examined students’
emotional experiences and attitudinal responses across different feedback types. Using a qualitative case study
design, this study investigates the affective engagement of four undergraduate English majors completing a
writing task involving AWE feedback and peer feedback in a Chinese university writing course. Drawing on
students’ drafts, feedback comments, reflective journals, and retrospective interview data, this study explores
students’ emotional experiences and attitudinal stances toward both types of feedback. The findings indicate that
AWE feedback elicits a combination of trust and mild anxiety, whereas peer feedback generates greater
emotional variability. Learner beliefs, as well as feedback accuracy and features, significantly shape students’
affective engagement. The findings highlight affective engagement as a key psychological mechanism in
feedback processing and suggest that effective feedback practices should attend not only to informational quality
but also to learners’ emotional responses.
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INTRODUCTION

Learner-centered approaches to L2 writing instruction have shifted pedagogical attention from teacher written
corrective feedback to learners’ writing processes and engagement with feedback (Cheng et al., 2023). Research
has shown that feedback effectiveness depends not only on feedback quality, but also on learners’ engagement
during feedback use (Yamazaki & Hiver, 2024). Learner engagement with feedback is commonly conceptualized
as a multidimensional construct comprising behavioral, cognitive, and affective components (Ellis, 2010).

Among these dimensions, affective engagement, which refers to learners’ emotional responses and attitudinal
stances toward feedback, has received comparatively limited attention in L2 writing research (Han & Gao, 2021),
despite evidence that emotions mediate feedback acceptance, strategy use, and revision decisions (Zhang, 2022).
As a result, learners’ emotional experiences during feedback engagement remain insufficiently understood.

In contemporary L2 writing classrooms, feedback is increasingly provided through various types, particularly
automated writing evaluation (AWE) systems and peer feedback. AWE systems offer rapid and standardized
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feedback but may evoke emotional distance due to limited interpersonal interaction, whereas peer feedback
emphasizes social interaction and collaboration but may also generate anxiety or distrust (Jin et al., 2024; Zhai
& Ma, 2022). Although prior studies have compared these feedback sources in terms of effectiveness, learners’
affective engagement across AWE and peer feedback within authentic classroom contexts remains underexplored.

From a socio-cultural perspective, emotions are viewed as contextually situated experiences arising from learners’
interactions with learning environments (Han & Xu, 2021). Accordingly, affective engagement provides a critical

lens for understanding how learners evaluate and respond to different feedback types. Against this backdrop, the

present qualitative case study examines undergraduate EFL learners’ affective engagement with AWE and peer

feedback in a Chinese university writing course. By analyzing students’ writing drafts, journals and interviews,

this study explores the characteristics and influencing factors of learners’ emotional responses to these two

feedback types. The study is guided by the following two research questions:

(1) How do students demonstrate affective engagement with AWE and peer feedback, and what similarities and
differences emerge?

(2) What factors shape students’ affective engagement with AWE and peer feedback?

LITERATURE REVIEW

Engagement, originally conceptualized to explain students’ participation and persistence in educational contexts,
has been extended to L2 writing feedback research to capture learners’ multidimensional responses during
feedback use (Wang et al., 2022; Zhu et al., 2024). Ellis (2010) conceptualized feedback engagement as
comprising behavioral, cognitive, and affective dimensions, a framework later refined and widely adopted in L2
writing research (Zhang & Hyland, 2018). While this model has been instrumental in examining revision
behaviors and cognitive processing, recent studies suggest that affective engagement plays a mediating role in
shaping learners’ cognitive regulation and behavioral responses to feedback (Ene & Yao, 2021), thus warranting
closer analytical attention.

Affective engagement in L2 writing feedback is commonly defined as learners’ emotional responses and
evaluative attitudes toward feedback, encompassing emotions such as anxiety, trust, frustration, and motivation,
as well as value judgments regarding feedback types and content (Chen et al., 2023; Shi, 2021; Tian & Zhou,
2020). Empirical evidence indicates that these emotional experiences substantially influence learners’
willingness to attend to, interpret, and adopt feedback (Chen & Hu, 2025). Consequently, research attention has
gradually shifted from feedback effectiveness to learners’ feedback experiences, highlighting the dynamic
interplay between emotion, cognition, and behavior in feedback engagement (Mao & Lee, 2024). As feedback
types diversify in contemporary writing classrooms, learners increasingly engage with feedback not only from
teachers but also from AWE systems and peers.

AWE systems such as Pigai and Grammarly have been widely adopted in university writing instruction due to
their immediacy and provision of structured feedback on linguistic features and, to a lesser extent, textual
organization (Fu et al., 2024; Fan & Ma, 2022). Although learners often recognize the objectivity and efficiency
of AWE feedback, studies report reduced emotional resonance, superficial processing, and feelings of
detachment due to its mechanistic and non-interpersonal nature (Ranalli, 2021; Chen & Huang, 2025). Learners’
trust in the system, perceived control, and feedback comprehensibility have been shown to shape emotional
responses and feedback uptake (Liu & Yu, 2022). These findings suggest that affective engagement with AWE
is complex and potentially fragile, yet it remains insufficiently examined beyond outcome-based measures.

In contrast, peer feedback is inherently social and interactional, emphasizing collaboration and mutual
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negotiation of meaning (Cheng et al., 2023; Wu & Schunn, 2023). While peer feedback can foster writing
awareness, self-regulation, and confidence (Qian & Li, 2025; Zhang & Gao, 2024), its interpersonal nature often
elicits emotionally charged responses, including anxiety, resistance, and ambivalence (Bharuthram & van
Heerden, 2023). In East Asian EFL contexts, collectivist values and face concerns further complicate learners’
emotional experiences during peer feedback, requiring learners to engage in simultaneous cognitive processing
and emotional regulation (Hu & Lam, 2010; Xue et al., 2023). Despite these insights, affective engagement in
peer feedback has primarily been examined in isolation, limiting a comparative understanding across feedback

types.

Although interest in affective engagement has grown, existing research largely focuses on single feedback types
or relies on questionnaire-based and experimental designs, offering limited insight into learners’ situated
emotional experiences during authentic feedback engagement (Shi, 2021; Xu & Zhang, 2025). Empirical
research remains scarce regarding how learners’ emotional responses, trust, and acceptance mechanisms differ
when various feedback types, such as AWE and peer feedback, are encountered within the same writing task.

To address these gaps, the present study adopts a qualitative case study approach in a Chinese undergraduate
EFL writing context. By integrating learners’ writing drafts, reflective journals, and retrospective interviews, the
study provides a fine-grained analysis of learners’ affective engagement with AWE and peer feedback, shedding
light on emotional dynamics and regulatory mechanisms across feedback types.

METHOD

The study was conducted in a process-oriented English writing course for second-year English majors. Four
students were selected through purposive criterion sampling based on comparable English proficiency (as
evidenced by their course performance in the previous final examination), their demonstrated engagement with
feedback, and their willingness to participate in interviews and reflective journals. All participants were from the
same class and completed the same writing task with identical feedback sequences (AWE feedback followed by
peer feedback). This sampling strategy ensured a shared instructional context, improved comparability, and
allowed in-depth exploration of individual differences in feedback engagement.

Data were collected over a 16-week undergraduate English writing course. One writing task was selected for
analysis. Students wrote a 250-word essay and completed two rounds of revision. In the first round, students
submitted their drafts to the Pigai AWE system, which provides feedback primarily on language accuracy, lexical
usage, and sentence-level errors. Students were provided with feedback in the form of highlighted errors and
brief explanations, which they reviewed independently during the revision process. During the second round,
revised drafts were submitted to the university’s online learning platform for peer feedback. Students had prior
experience with peer feedback activities. The students then revised their drafts in response to peer comments.
All writing drafts, feedback, and revision activities were completed outside class hours. Multiple data sources
were collected to capture students’ affective engagement. These included students’ drafts and revised texts across
feedback stages, AWE and peer feedback records, reflective journals completed after each feedback round, and
retrospective interviews conducted after the two rounds of revision. Interviews lasted 30-40 minutes, were
conducted in participants’ native language, and were audio-recorded with consent. During interviews, students
were prompted with their drafts and feedback records to elicit reflections on emotional responses and revision
decisions.

Students’ writing texts, feedback records, reflective journals, and retrospective interview data were analyzed to
examine affective engagement with AWE and peer feedback. Analysis was guided by the three-dimensional
feedback engagement model (behavioral, cognitive, affective), with a focus here on affective engagement
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subdivided into emotional responses and attitudinal stances (Zhang & Hyland, 2018; Ene & Yao, 2021). Textual
analysis of initial and revised drafts was conducted to identify whether and how feedback items were
incorporated. Reflective journals were analyzed using content analysis to code students’ emotional and
attitudinal expressions. Interview transcripts were analyzed thematically to identify affective reactions and
attitudes toward feedback. Coding followed an open-axial-selective process to categorize data into emotional
responses and attitudinal stances, with codes constantly refined through constant comparison across data sources.
The initial coding framework was based on prior literature on learners’ affective engagement, but was further
refined through iterative analysis of emerging patterns in the data. The coding process involved multiple reviews
of the data, with careful comparison between coded segments and original texts to ensure consistency and
accuracy. Table 1 provides an example of how raw data were transformed into codes and categories through the
coding process. The coding framework and selected data extracts were reviewed and refined by peers to enhance
analytical rigor. To strengthen the credibility of the analysis and identify recurring thematic patterns of affective
engagement with AWE and peer feedback, data from multiple sources were triangulated, enabling cross-
validation of students’ emotional reactions, revision behaviors, and underlying reasoning.

Table 1. Example of Coding Process

Data extract Initial code Category Theme

“I felt quite pleased, as my peer | Feeling pleased with | Positive emotional | Emotional reactions
not only addressed linguistic | specific and useful | reaction to detailed peer | to peer feedback
errors but also offered concrete | feedback feedback

suggestions...” (Student A)

“The AWE system proved | Perceived efficiency of | Positive evaluation of | Attitudinal

remarkably efficient.” (Student | AWE feedback AWE feedback | responses to AWE
B) effectiveness feedback
RESULTS

To examine how students responded to AWE and peer feedback, this study analyzed their emotional reactions
and attitudinal stances during interviews, using these two dimensions as indicators of affective engagement to
reveal its characteristics and underlying mechanisms. It was found that both types of feedback elicit diverse
emotional and attitudinal responses in students, with learner beliefs, feedback accuracy, and feedback features
emerging as significant factors influencing affective engagement.

Emotional Reactions

In the context of AWE feedback, students generally displayed a composite emotional response characterized by
rational acceptance, active utilization, and critical evaluation. While the high density and prompt nature of AWE
feedback initially caused some emotional stress, students generally recognized its value in identifying language
issues and encouraging self-reflection. During the coding process, patterns of emotional regulation emerged,
indicating a shift from initial anxiety to evaluative judgment. For example, Student C noted that:

“AWE feedback provided a substantial amount of suggestions. While it initially seemed overwhelming and a bit
tiresome to read through, I soon realized that many of the areas were in need of further attention. Upon making
the necessary changes, I felt the text was much clearer.”
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Similarly, Student D commented in the interview: “Seeing so many annotated suggestions initially felt
overwhelming, but the specific guidance helped pinpoint exactly what needed to be revised.” Additionally,
Student B also developed a critical perspective during AWE feedback: “The system provided very quick feedback
and the suggestions are useful , however, some of the comments seem excessively rigid to me. Before making any
revisions, 1 would reevaluate those points.” Overall, the high density and efficiency of AWE feedback were
associated with initial emotional stress, while also encouraging more reflective and critical engagement with
feedback. The observed shift from anxiety to acceptance, followed by evaluative judgment, suggests that
students gradually employed emotional regulation strategies when engaging with AWE feedback. The
observations collectively support the theme of compound emotional responses to AWE feedback, highlighting a
pattern of initial stress followed by reflective engagement and emotional regulation.

In contrast, peer feedback elicited more differentiated and context-dependent emotional responses, forming a
distinct theme of context-sensitive emotional reactions to peer feedback. Students generally exhibited positive
emotions when feedback is detailed, specific, and demonstrated the peer’s involvement. For instance, Student A
stated in the interview: “I felt quite pleased, as my peer not only addressed linguistic errors but also offered
concrete suggestions for content improvement.” Similarly, Student C commented in the reflective journal: “/
was pleasantly surprised by the thoroughness of my peer’s feedback. Despite this, I am uncertain about the

’

accuracy of some suggestions and will verify them online.’

Alternatively, when feedback was too brief or lacked sufficient involvement, students displayed noticeable
disappointment and dissatisfaction. Student B stated frankly in the interview: “I spent comsiderable time
providing feedback to my peers, but the feedback I received was only a few sentences. I was somewhat
disappointed.” Consistent with previous findings (Ene & Yao, 2021; Han, 2017; Zhang & Hyland, 2022),
Student B’s disappointment can be understood in relation to feedback features and learners’ expectations in non-
teacher feedback contexts.

When peer feedback was perceived as brief and insufficiently specific, it elicited negative emotional reactions
such as disappointment, which in turn reduced its perceived value. In these instances, negative emotional
responses were coded, highlighting how peer feedback can evoke both satisfaction and frustration, depending
on the specificity of the feedback and the perception of reciprocity.

Overall, two analytically derived themes were observed in students’ responses to different feedback types:
compound emotional reactions to AWE feedback and context-sensitive emotional reactions to peer feedback. By
integrating coding categories and patterns across multiple participants, these thematic patterns provide a more
comprehensive analytic synthesis than simply describing individual responses.

Due to its high density and perceived accuracy, AWE feedback tends to evoke compound emotions, including
initial pressure followed by recognition and acceptance (Fu et al., 2024). Comparatively, peer feedback elicited
a range of emotions depending on the context, fluctuating between satisfaction and frustration depending on the
specificity and reciprocity of comments received (Qian & Li, 2025). The following table provides a thematic
summary of students’ emotional reactions to the two types of feedback (see Table 2).

Table 2. Thematic Summary of Students’ Emotional Reactions to AWE and Peer Feedback

Feedback Theme Supporting Quote
Type
AWE Compound emotional reactions (e.g., | “While it initially seemed overwhelming and a
anxiety, satisfation, pleasure) bit tiresome to read through...” (Student C)
“The system provided very quick feedback and

Page 2206

www.rsisinternational.org



INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOL: 10.47772/1JRISS | Volume X Issue III March 2026

the suggestions are useful...” (Student B)

Peer Context-sensitive emotional reactions | “I felt quite pleased, as my peer not only
(e.g., pleasure, frustration, | addressed linguistic errors...” (Student A)
disappointment) “...I was somewhat disappointed.” (Student B)
Attitudinal Responses

Regarding attitudinal reactions, students generally adopted a positive and trusting attitude toward AWE feedback.
A cross-case analysis revealed a consistent pattern of technology-based trust, in which students evaluated AWE
feedback primarily based on its perceived accuracy, efficiency, and systematization, rather than on interpersonal
factors. A total of three students praised the linguistic diagnostic capabilities of the AWE system, describing its
feedback as “clear”, “accurate”, and “instant” Student C emphasized in the reflective journal: “I find the
vocabulary and sentence suggestions provided in AWE feedback quite precise”.  Similarly, Student B expressed
surprise at the efficiency of AWE feedback, stating that: “The AWE system proved remarkably efficient”.
According to these attitudes, students regarded AWE as a credible source of feedback, which facilitated their
willingness to accept and implement its recommendations. Despite experiencing some emotional pressure from
AWE feedback, students generally demonstrated rational acceptance and trust, a pattern also observed in
previous studies on technological feedback use (Fu et al., 2024).

In contrast, students’ attitudes toward peer feedback differed markedly. Rather than reflecting a uniform
evaluative perspective, peer feedback resulted in a conditional trust pattern, in which student acceptance was
determined by the perceived quality and depth of feedback received. Students displayed stronger agreement and
acceptance tendencies when peer feedback was specific, well-reasoned, and appropriately phrased. As noted by
Student A in the reflective journal: “Peer feedback was instrumental in highlighting errors and perspectives that
might have otherwise gone unnoticed.”

Similarly, Student C stated in the interview: “If I had overlooked an aspect raised by peers during initial drafting,
this highlighted my oversight and reminded me to pay better attention.” In these responses, high-quality peer
feedback was not only accepted but also cognitively valued as a complementary perspective for revision.
However, trust diminished significantly when peer feedback appeared vague or perfunctory. For instance, several
students (including Students B and D) questioned the value and credibility of feedback because of its brevity,
lack of reciprocity, or superficial nature.

Student D commented in the journal, “Peer suggestions were too sparse; I am unsure how to revise”. Student B
stated bluntly in the interview, “I am somewhat disappointed; peer feedback felt rather perfunctory.” Peer
feedback credibility is closely linked to perceived effort, reciprocity, and usefulness, which explains this shift
from acceptance to skepticism. These responses suggest a tension between students’ expectations of peer
feedback and their actual engagement with it, particularly when feedback was perceived as insufficient or
uninformative.

In general, there were distinct attitudinal tendencies among the students toward the two types of feedback. Based
on these findings, two attitudinal orientations were identified: AWE feedback generated stable, system-based
trust based on perceived efficiency and accuracy, while peer feedback generated fluctuating trust influenced by
feedback quality and interpersonal commitment.

AWE feedback was generally perceived as efficient and systematic, fostering rational acceptance, whereas peer
feedback was evaluated variably depending on its specificity, justification, and interpersonal tone. A thematic
summary of attitudinal responses toward AWE and peer feedback is provided in Table 3.
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Table 3. Thematic Summary of Students’ Attitudinal Responses to AWE and Peer Feedback

Feedback Type | Theme Supporting Quote
AWE Technology-based trust | “AWE system proved remarkably efficient”
(e.g.,positive, trust) (Student B)

“I find the vocabulary and sentence suggestions
provided in AWE feedback quite precise”

(Student C)
Peer Conditional trust (e.g., respectful, | “Peer feedback was instrumental in highlighting
negative) errors and perspectives that might have otherwise

gone unnoticed.” (Student A)
“Peer suggestions were too sparse; | am unsure
how to revise” (Student D)

Factors Influencing Students’ Affective Engagement

There is no coincidence in the variation in students’ affective engagement; rather, multiple individual and
contextual factors are at work (Saeli & Cheng, 2019; Zhang & Hyland, 2022). Based on the analysis of writing
texts, feedback, interviews and reflective journals, this study identified three key factors that influence students’
affective engagement with AWE and peer feedback: learner beliefs, feedback accuracy, and feedback features.
In addition to determining the intensity of students’ emotional reactions, these factors also affect their attitude
toward feedback and their subsequent engagement with it.

Students’ learning beliefs about feedback are essential to their affective engagement (Han & Gao, 2021). A
student who perceives feedback as a learning resource is more likely to adopt feedback with openness and
willingness, whereas a student who doubts its credibility or value is more likely to exhibit emotional
defensiveness or reject feedback cognitively (Shi, 2021). For example, Students A and C demonstrated relatively
open feedback beliefs in the interviews, believing that feedback “aids in identifying and addressing problems”.
While their emotional responses were relatively stable throughout the task, they engaged actively by
incorporating AWE and peer feedback. Conversely, Students B and D expressed skepticism regarding feedback’s
usefulness during interviews, especially regarding the subjectivity of peer feedback, stating that “our levels are
similar, so it has limited reference value”. Such skepticism toward feedback credibility was accompanied by
anxiety and distrust, as well as reduced proactive affective engagement, a pattern also noted in prior research on
feedback beliefs (Han & Gao, 2021).

Whether feedback is accurate and reasonable directly affects students’ affective experiences and their assessment
of trust (Ene & Yao, 2021). In the case of AWE feedback, system-generated linguistic feedback is regarded as
objective and reliable by the most users (Fu et al., 2024). As Student A noted, “/ tend to trust the suggestions of
AWE feedback as they are accurate”. However, when feedback contains misjudgments or differs from student
expectations, it can cause emotional distress. Student D, for example, indicated that some suggestions made by
the AWE system were “foo mechanical and context-inappropriate”, which led to the neglect of such feedback.
Peer feedback presents a more complex accuracy issue. For example, according to Student C: “/ sometimes feel
that the errors pointed out by my peer are not actually errors, which makes me hesitate about revising”. When
peer feedback was perceived as uncertain or insufficiently clear, students reported fluctuating levels of trust and
emotional responses during the revision process.

Students’ affective responses are also influenced by the structure and presentation of feedback (Fan & Xu, 2020).
Research indicates that learners’ perceived value and emotional motivation are significantly enhanced by
feedback that includes problem identification, improvement suggestions, and positive evaluations (Chen et al.,
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2023). In this study, students preferred feedback that was specific, well-reasoned, and balanced affirmation with
suggestions. For instance, Student A remarked: ‘Peer feedback both identified issues and commended my
strengths, motivating me to improve”. In contrast, overly brief or perfunctory feedback often provoked emotional
resistance. According to Student B, “this time’s comments were too general and seemed careless, which made
me feel disappointed”.

Students’ emotional responses varied depending on the feedback source and the manner of delivery. Peer
feedback that was delivered tactfully and sincerely elicited more positive affective responses, whereas blunt or
ambiguous comments were interpreted as superficial or dismissive, reducing students’ engagement. Learners
demonstrated distinct affective patterns across feedback types. In the AWE context, students generally exhibited
coexisting trust and mild anxiety, acknowledging the system’s technological reliability while feeling pressured
by the dense error detection. In the peer feedback context, students displayed alternating satisfaction and
disappointment, reflecting sensitivity to interpersonal quality, reciprocity, and feedback accuracy. Across both
contexts, students’ reactions were influenced by the clarity, tone, and perceived reliability of the feedback.

DISCUSSION AND IMPLICATION

This study investigated undergraduate EFL learners’ affective engagement with AWE and peer feedback in an
authentic writing course. Findings indicate that affective engagement is dynamic and context-dependent, with
students’ emotions and attitudinal responses closely intertwined. During AWE feedback, students experienced a
composite affective pattern of mild stress followed by positive acceptance. Although initial tension arose from
the system’s intensive and precise feedback, the clarity and actionability of AWE suggestions fostered trust and
proactive adoption, illustrating the coexistence of negative affect and positive attitudes (Zhai & Ma, 2022). In
contrast, peer feedback elicited more variable affective responses. Detailed and sincere peer comments generated
positive emotions such as surprise and satisfaction, whereas vague or perfunctory feedback triggered negative
emotions including disappointment and resistance (Li & Reynolds, 2023; Wei & Liu, 2024).

Learners’ affective engagement was shaped by multiple interacting factors. First, feedback beliefs influenced
trust and acceptance: AWE was generally perceived as more objective and reliable, whereas trust in peer
feedback depended on peers’ competence and level of engagement, creating a hierarchy of trust among feedback
types (Fan & Xu, 2020). Second, the accuracy and features of feedback directly affected affective responses
(Mao & Lee, 2024). Systematic and clear AWE feedback enhanced perceived security and trust, whereas peer
feedback could produce affective shifts depending on its specificity, balance, and tone (Chen & Hu, 2025).
Constructive, detailed comments promoted positive engagement, while ambiguous or superficial feedback
elicited resistance (Wu & Schunn, 2023). Overall, feedback beliefs, feedback accuracy, and feedback features
jointly shaped learners’ affective engagement, supporting the SCT view that emotions are formed through
learners’ interpretations within specific contexts rather than as isolated psychological states (Xu & Zhang, 2025).

Finally, the findings highlight that affective engagement is not merely a passive emotional reaction but a socially
and cognitively mediated process. Students’ perceptions of feedback quality and reliability, combined with their
beliefs and prior experiences, dynamically influenced emotional responses, attitudinal orientations, and
subsequent engagement behaviors. These insights underscore the need to consider both informational and
interpersonal dimensions of feedback in fostering meaningful learner engagement.

The present study highlights the previously under-explored role of affective engagement in feedback processing,
emphasizing that affect constitutes a core mechanism through which learners comprehend, evaluate, and
internalize feedback, rather than merely a subordinate factor in feedback acceptance. Affect not only modulates
feedback adoption but also drives learners’ construction of feedback meaning (Xu & Zhang, 2025). In practice,
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these findings suggest several pedagogical strategies. For AWE feedback, instructors might guide learners to
process system suggestions in stages to reduce cognitive nd affective load and enhance self-efficacy. For peer
feedback, training should focus on improving specificity, clarity, and politeness to foster mutual trust and positive
affective engagement. Furthermore, encouraging students to maintain reflective journals and record post-
feedback emotions can cultivate metacognitive awareness, strengthen feedback resilience, and support sustained
engagement in writing.

CONCLUSION AND RECOMMENDATIONS

Students’ affective engagement in a university English writing classroom, as well as the influencing factors in
both AWE and peer feedback contexts, were examined in this study. Results indicate that students experience
mild stress coupled with trust during AWE feedback, whereas peer feedback causes greater emotional
fluctuations. Their experiences are significantly influenced by feedback quality, feedback features, and
differences in learning beliefs. It appears that affective engagement is not simply an incidental response during
feedback processing, but rather an important psychological mechanism shaping understanding, judgment, and
feedback adoption. According to research, learner beliefs, feedback accuracy, and feedback features all play a
significant role in shaping emotional experiences and attitudinal orientations, further emphasizing the
importance of affective engagement within the feedback process. In addition to enriching the affective
perspective of feedback studies, these findings suggest that educators should balance the constructive and
emotional regulation functions of feedback design when introducing non-teacher feedback in order to develop
positive feedback beliefs among students and foster trust-based student-teacher relationships.

Considering the limited sample size and research duration, the findings of this study reflect primarily case-
specific characteristics and require further validation across broader samples and diverse task contexts. Future
research may adopt multimodal approaches (such as affective lexical analysis) in order to capture real-time
affective shifts during feedback reception.
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