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ABSTRACT 

This study explored the teacher-student interpersonal relationship and its influence on the psychological and 

subjective well-being, and students’ academic performance/achievements in the overall academic weighted 

grade point average (GPA) of high school students in public and private schools in Trece Martires City School 

District, Philippines. The descriptive-quantitative research design, the purposive sampling technique, and 

stratified sampling techniques to stratify the respondents based on their grade levels. Four hundred and ten 

(n=410) respondents participated in the study. The study data were analyzed using descriptive and inferential 

statistics. The frequency and percentage, mean, and standard deviation tools were used in the data treatment, 

while tables were used to visualize the results. The findings revealed both moderate and low levels of teacher-

student interpersonal relationships. The research also showed a very high level of satisfaction with life about 

their families, friends, and belief in themselves. Similarly, a high level of satisfaction with their school and living 

environment was found. The research revealed that the construct joy for learning had a very high mean score, 

while school connectedness had a high level of academic efficacy. The findings on psychological well-being 

disclosed an extremely high level of psychological flourishing. This study concludes with implications for 

secondary school educators, basic education institution stakeholders, program developers, and curricula 

designers to consider the mental, emotional, behavioral, and interpersonal relationships between teachers and 

students as fundamental to their overall well-being and academic performance. 

Key Words: Student-Teacher Interpersonal Relationship, Psychological and Subjective Well-Being, Academic 

Performance 

INTRODUCTION 

In all human activities, the construct relationship is so important that it is central in achieving positive and strong 

goals as well as objectives. Within education and so on, the relationship between student/teacher has been shown 

to have fundamental roles to play in developing students' psychology and behavior. It is well-known that the 

relationships that teach students in schools— the whole learning process, including teachers, peers, and principal 

relationships- have a bearing on students' developing social, academic, and professional skills for their study in 

schools (Pakarinen et al., 2018).  

Students begin their educational experience in a different school, and the relationships they develop with teachers 

become critical for their academic success in the future (Heatly & Votruba-Drzal, 2017). But problems with 

mental health can negatively influence the development of young people and adolescents, making them less 

focused or have consequences for their academic and social lives (Cavioni & Zanetti, 2015; Cefai et al., 2014; 

Ornaghi et al., 2016; Thorlacius & Gudmundsson, 2019). Schools are one of the primary environments where 

children and adolescents learn to access mental health services (Costello et al., 2014; Georgiades et al., 2019; 

Green et al., 2013). It seems the interpersonal relationships in schools can help students to receive these services 

(Halladay et al., 2020). Yet teacher-student interactions are still very poorly understood. Tobbell and O'Donnell 
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(2013) identified a need for research on the dynamics of relationships between the learners and their school. 

Zhang (2022) also suggested that research on educators’ perceptions of the students would be useful.  

Thus, the motivation in this academic study to fill these gaps was brought about in this excellent work on the 

teacher-student friendship with regard to the psychological and subjective well-being and performance in high 

school in both public and private schools in Cavite, Philippines: 

REVIEW OF RELATED LITERATURE 

Teacher-student relationships create emotional bonds that can be positive or harmful. As the teacher-student 

relationship promotes motivation and teamwork in student learning (Chen, 2016; Syahabuddin et al., 2020), and 

as such, the teacher-student collaborative interaction made the students’ learning successful in the classroom (Li 

& Yang, 2021; Xie & Derakhshan, 2021). In contrast, a negative teacher-student relationship will cause the 

students' psychological and subjective health to suffer adversely. Fredricks et al. (2018), Hernández et al. (2016), 

and León & Liew (2017) found that students with a weaker relationship with teachers have less peer support and 

are often more negatively viewed by classmates. 

In general, there seems to be a decline in teacher-child closeness amongst children as they get older, as the need 

for adult caregivers decreases (Jerome et al., 2009; Ansari et al., 2020). It is that smaller closeness that is more 

prevalent in schools (Ettekal & Shi, 2020), while it is still not certain what type of importance teacher attachment 

is given to this, as it is also based on the structure of secondary education (Spilt & Koomen, 2022).  

As well negatively associated relationships hinder students’ cognition and their motivation towards academic 

activities and routines (Woodis, 2019). Darling-Hammond (2006) points out, “teaching is in the service of 

students, which leads educators to feel the expectancy that they have to grasp how students learn and students 

need to be taught for them to learn more successfully and learn effectively, so education needs to make an 

adjustment of this expectation (Darling-Hammond 2006). Moreover, O’Connor et al. (2011) stated in the teacher 

education chapter that their study “proves elementary school teachers’ perception about the role we play in 

children’s relationship life and informs teachers about providing students with strategies towards developing 

meaningful relationships with them.”   

Psychologists call positive functioning an optimal mechanism: optimal performance when looking at physical, 

social, mental, and emotional factors through an overall positive model which prioritizes individual behaviour, 

positive feeling of feelings and the need to be in a positive environment and good place of social and financial 

experiences to develop the level of well-being of individuals (Wang et al., 2021; Seligman & Csikszentmihalyi, 

2014). Well-being in psychology is often measured by objective measures of learner well-being as indicators of 

good traits and characteristics, positive characteristics and qualities, well-being that does not distress in sadness, 

worry, and anxiety (Kern et al., 2015). Well-being is a central educational objective, one in which a school system 

should be able to see into the future of a future student in their own classroom (Opre et al, 2018).  

Teachers' knowledge of learners’ well-being in educational settings is fundamental, considering their emotional, 

social, and physical well-being (Anderson & Graham, 2016). Classrooms should contribute to safeguarding this 

well-being, and we should establish a supportive and inclusive environment (Schonert-Reichl, 2017). Mensah 

and Koomson (2020) found that students are more accomplished if their educators are seen as supportive. 

Although a good teacher-student relationship makes for academic preparation and achievement and academic 

achievement, it may be harmful in the end (Mensah & Koomson, 2020). Ansari et al.'s further work is needed. 

Teachers who enjoy good relationships with their students are also said to report an overall moderate academic 

success in their classes (Ansari et al., 2020). Bad interactions can also lead to student underperformance (Ansari 

et al., 2020), and how students develop relationships with their teachers and teachers is difficult to determine.  

Baños et al. (2019) noted that they observe that strong and positive relationships between teachers and students 

raise their motivation to succeed in the classroom very much to. However, students' social and cultural 

background, personality, learning style, and relationship with their teachers are very closely related to their 

abilities in academic achievements (Bhatti et al. 2020). An excellent school-to-school relationship between 

educators and students is inextricably linked (Mabunda and Mulovhedzi, 2020). As Lammers and Byrd (2019) 
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found, positive connections between teachers and students promote better success; students with better relations 

get higher grades. However, they reported that “their results do not compare significantly to those of students 

who experience good instructor relationships over time” (Lammers & Byrd, 2019). 

RESEARCH METHODOLOGY 

This literature has dealt with a descriptive-quantitative research style with the job of describing historical and 

present phenomena, but in some cases, it may provide information to a new generation of researchers via data 

collection. Descriptive research is one that takes the process of simply observing, describing, and documenting 

events (Polit & Hungler, 1999). It is a way to collect data to give a vivid account of people, groups, or scenarios. 

For such data collection, questionnaires, structured conversations, and observation checklists are typical. In this 

particular study, data were collected using survey questionnaires.  

This method fits nicely into the pragmatic worldview held by the researcher who naturally gravitates toward 

outcomes and “what works” (Patton, 1990) as opposed to the conditions that concern many other worldviews. 

Within this pragmatic worldview, it is understood that researchers need to be “free to choose the methods, 

techniques, and procedures of research that best meet their needs” and that they look to the “what and the how” 

based on its intended consequences (Creswell, 2007, p. 23).  

The purposive sampling technique was implemented in this study. Purposive sampling is a technique used to 

select individuals who may purposefully contribute to answering research questions (Creswell, 2007). 

Questionnaire on Teacher Interaction (QTI) Student Questionnaire (Wubbels, 1993) was used to measure the 

student-teacher interpersonal relationship. Wei et al.’s (2009) study, using confirmatory factor analysis (CFA), 

tested the two independent dimensions behind the 48-item QTI among a convenience sample of 160 Grade 8 

students in China. The findings of the study showed reasonable model fit (CFI = 0.98; TLI = 0.96).   

The Multidimensional Student Life Satisfaction Scale (MSLSS) (Huebner et al., 2003) was utilized to assess 

participants' life satisfaction. The instrument will offer five self-reported questions and answers that are questions 

that have been asked to assess youth satisfaction in the many stages of development. The readers reported being 

satisfied with family interactions, peer interactions, educational experiences, self-perception, self-esteem, and 

life. A 7-point scale was used to measure responses: 1 for a strong disagreement and 7 for a strong agreement. 

The coefficient alphas for the Total score (the sum of respondents’ ratings across the five items) have been 

reported at .75 for middle school students and .81 for high school students (Seligson et al., 2003). Zullig et al. 

(2001) reported that alpha coefficients range from .80 to .85.  

Student school well-being was measured using the Subjective School Well-being Questionnaire (SSWQ) 

(Renshaw, 2015). The SSWQ is a 16-item self-report behavior rating scale for measuring two classes of school-

specific private well-being behavior: school connectedness, the joy of learning, and educational purpose, and 

one class of public well-being behavior (academic efficacy) (Renshaw, 2015a; Renshaw et al., 2015). The scale 

reliability first-order factors were strong indicators of a second-order factor (Student Subjective Well-being) that 

was also internally reliable, with .71-.93; .92.  

The participants' positive and objective psychological well-being was evaluated using the concise Flourishing 

Scale developed by Diener and colleagues in 2006. This scale demonstrated high reliability and strong 

convergence with related measures. It showed substantial correlation with the combined scores of other 

psychological well-being scales, with coefficients of .78 and .73, respectively.  

Student achievement data were gathered from the local school district for the 2015-2016 academic school year, 

two quarterly (semesters) periodical class exams. The local district uses the E-Class Record system developed 

by the Department of Education (DepEd) to gather data in the areas of student general academic performance. 

Student scores, for this norm-referenced assessment, were reported on an equal-interval scale called the RIT 

scale, which is continuous across grades and, thus, ideal for studying growth over time.  
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RESULTS AND DISCUSSION 

This explored the teacher-student interpersonal relationship and its influence on the psychological and subjective 

well-being, and academic performance and achievements of secondary school students. However, this paper 

presents the descriptive findings of the research study. The correlational analysis findings are targeted to be 

presented in the next publication. 

Table 1 Demographic profile assessment of the respondents 

Frequency on Sex, Age, and School demographic profile (1 missing item) 

Sex Frequency Percent (%) Valid Percent Cumulative Percent 

Male 145 35.4 35.4 35.4 

Female 265 64.6 100.0 100.0 

Total 410 100.00 100.0  

Age     

10-12 Years old 35 8.5 8.6 8.6 

13-15 Years old 268 65.4 65.5 74.1 

16-18 Years old 100 24.4 24.4 98.3 

19 and Above Years old 7 1.7 1.7 100.0 

Total 410 100.0 100.0  

Schools     

School 1 (public) 265 64.6 64.6 64.6 

School 2 (private) 145 35.4 35.4 100.0 

Total 410 100.0 100.0  

Table 1 displays the study on the demographic profile indicators examined. Accordingly, the findings reveal that 

females were more represented by gender, with a frequency of 265 (65.4%). However, the males were 145 

(35.4%).  In the same manner, in terms of age ranges of the respondents, 15-15 years old were 268 (65.4%). 

However, those 19 years old and above were the lowest with a frequency of 7 (1.7%). School-wise, the frequency 

findings showed that schools were the highest with a frequency of 265 (64.6), while schools were the lowest 

with a frequency of 145 (35.4%), respectively. 

Table 2 The summary descriptive statistics rating in teacher-student interactional behaviors on leadership, 

understanding, uncertain, admonishing, helpful/friendly, student responsibility, dissatisfaction, and strictness.  

Summary of descriptive statistics on teacher-student interpersonal relationships 

Scale Indicators Mean Std. Deviation Verbal Interpretation 

Leadership 2.99 .665 Average 
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Understanding 2.83 .712 Average 

Uncertain 1.67 .805 Very Low 

Admonishing 1.92 .721 Low 

Helpful/friendly 2.79 .704 Average 

Student Responsibility 1.87 .687 Low 

Dissatisfied 1.53 .833 Very Low 

Strict 2.24 .619 Low 

Legend   1.00 – 1.79       Never  Very Low 

             1.80 – 2.59  Rarely True     Low 

 2.60 – 3.39  Sometimes True    Average 

 3.40 – 4.19 Often True        High 

 4.20 – 5.00     Always True     Very High 

Table 2 results indicated that leadership had a mean score of (m=2.99, SD. = .665), understanding (m=2.83, SD. 

= .712), and helpful/friendly (m-2.79, SD. = .704), respectively.  These findings imply an average mean score, 

which suggests a moderate level of teacher-student interpersonal relationships. Conversely, the results equally 

showed that admonishing had a mean rating score of (m=1.92, SD. = .721), students’ responsibility had a mean 

rating score of (m=1.87, SD. = .687), and strict had a mean rating score of (m=2.24, SD. = .619), which implies 

a low level of teacher-student interpersonal relationships. Likewise, the results showed that the uncertain 

construct had a mean rating score of (m=1.67, SD. = .805) and the dissatisfied got a mean rating score of (m= 

1.53, SD. = .833), indicating a very low level of the teacher-student relationships. 

The study findings suggest that students, as co-observers of the classroom practices, were aware of the kind of 

relationships their teachers showed them. Consequently, the findings indicate that the teacher-student 

interpersonal relationships need the immediate attention of school administrators to encourage teachers to 

ameliorate the study findings by embracing positive teacher-student relationships and interactions. This is 

significant because students know that good teachers are friendly, caring, trustworthy, and supportive, show 

respect to students, and treat students as individuals (Krane et al., 2017; Power et al., 2018; Raufelder et al., 

2016). 

Conversely, a bad teacher is noted to be disrespectful, inconsistent, untrustworthy, and unfair to students (Krane 

et al., 2017; Power et al., 2018; Raufelder et al., 2016). Besides, these findings practically show an implication 

that could affect the school's social interactional culture and the psychological and subjective well-being of the 

students. Likewise, the findings demonstrate that the low levels of interpersonal relationships could equally 

influence students' behaviors adversely. The findings were congruent with past studies illustrating the impact of 

teachers’ negative relationships on students’ academic performance/achievement (Fredricks et al., 2018).   

Moreover, these findings suggest that if nothing is done to foster a positive relationship between teachers and 

students, the classroom environment might adversely affect the essence of teaching and learning because of 

negative emotions permeating the classroom and student achievement (Adewale et al., 2021). That may also 

affect the goals of students and their parents' choice to enroll them in the respective schools.   

This study's findings were in collaboration with Baker (2006), who suggested that solid teacher-student 

relationships could be one important environmental factor in changing an adolescent’s learning pathway. 
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Therefore, teachers and school leaders should remember that healthy teacher-student relationships are 

unavoidable factors in yielding functional psychological well-being and effective productivity and academic 

performance of students (Fan, 2012). 

Table 3 The summary mean rating on satisfaction with life in terms of family, friends, school, living 

environment, and belief in self correspondingly 

Summary, mean rating, descriptive statistics on satisfaction with life 

Scale Indicators Mean Std. Deviation Verbal Interpretation 

Family 4.88 .912 Very High 

Friends 4.38 .700 Very High 

School 4.22 .615 High 

Living Environment (Neighbor) 4.18 .746 High 

Belief in Self 4.63 .791 Very High 

Legend   1.00 – 1.83 Strongly Disagree (SD)  Extremely Low       

            1.84 – 2.67 Moderately (MD)  Very Low 

 2.68 – 3.51 Mildly Disagree (MlD) Low 

            3.52 – 4.35 Mildly Agree (MIA) High 

           4.36 – 5.19 Moderately Agree (MA)  Very High 

 5.20 – 6.00 Strongly Agree (SA) Extremely High 

According to Table 3, families with a mean rating score of (m=4.88, SD. =.912), friends with a mean rating of 

(m=4.38, SD. =.700), and belief in self with a mean rating of (m=4.63, SD. =.791) had the largest scores. These 

results signify a high level of satisfaction with the people in the family in general (your friends) and you self to 

life. School got a mean rating (m=4.22, SD. =.615), while the living environment got a mean rating (m=4.18, 

SD. =.746). These results show that students were very satisfied with their school and living environment 

(Huebner et al., 2003). These findings show the respondents think their families are mostly better than the rest.  

The respondents spend their time with their parents, and they are friends with their friends (Huebner et al., 2003) 

as well. The respondents felt they had good friends, and were happy to have them to help them in hard times, 

even come around. Also, the findings showed strongly that young adults trusted themselves, as well, and that 

they are willing to try a lot of new stuff. Similarly, respondents were okay with the neighborhood of homes to 

have and wished there was a large diversity of people living there. The respondents are highly happy with their 

lives, and the fact that family and friends also play a role in adolescents' lives is confirmed in their findings in 

this study. The research did show that the life satisfaction of high school students is decreasing as grade increases, 

but Dogan and Celik (2014) also found that students who live in school dormitories are more satisfied compared 

to those residing with their families (Dogan & Celik, 2014).  

Such findings seem to imply a practical message that a student with a high level of life satisfaction is able to 

cope with life better and study. It aligns well with research for students who become very satisfied that they 

engage in school and find it easier for students to do well, as shown by Antaramian & Lee (2017), and are 

academically more sound in student achievement (low life satisfaction students). School authorities must 

consider sports more as a social forum through which students grow spiritually and socially. The results suggest 
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this because people with happy lived off lives become better at their work and also better equipped for physical 

health due to the health and social security they are able to receive.  

Moreover, the high mean life satisfaction scores are positive: this demonstrates that students were generally 

satisfied as well. These responses are also consistent with previous research from Gilman and Huebner (2006), 

who found that students with higher life satisfaction were more positive when it comes to school and teachers. 

So, the very high levels of life satisfaction are not only borne out of positive life experience and personality 

traits, but there are many other benefits given to those students who tend to be more satisfied (Huebner et al. 

2003).  

Life satisfaction refers to subjective perception of positive well-being, not just an empty feeling (King et al., 

2003), and has a correlation with positive results for students, including their student-teacher relations and health 

and education (King et al., 2003). Conversely, low levels of life satisfaction correlate with bad lives, including 

mental and physical health problems (Frisch, 2000). What is more is that this study differs from McCullough et 

al. (2000), which found that most adolescents in secondary schools had quite high life satisfaction.  

Yet the findings highlight the positive role of family, friends, neighborhood, school environment, and self-

confidence in helping students with their happiness with life and psychological well-being. The teacher-student 

interpersonal relationships could provide the building blocks that students require to build friends and feel at 

home and not so bored in school, so this might mean loneliness and boredom, which will make students less 

happy and therefore less successful in terms of study. This is in line with Sari et al.'s (2007) study result that 

student friendships have been associated with life satisfaction. As Bilgiç (2009) shows in her study, the impact 

of students interacting with their friends on themselves is also relevant. 

Table 4 

Summary: mean rating of school subjective well-being 

Indicators Mean Std. Deviation Verbal Interpretation 

Educational Purpose 3.24 .583 Very High 

School connectedness 3.06 .604 High 

Joy for learning 3.24 .593 Very High 

Academic Efficacy 3.03 .602 High 

Mean Legend 

5. Strongly agree 3.20 – 4.00 Very high 

4. Agree 2.40 – 3.19 High 

3. Neutral 1.60 – 2.39 Moderate 

2. Disagree 0.80 – 1.59 Low 

1. Strongly disagree 0.00 – 0.79 Very low 

The table shows the results of the study regarding student well-being (school connectedness, joy for learning, 

and academic efficacy).  

The findings show that educational purpose (m=3.24, SD.=.583), and joy for learning (m=3.24, SD.=.593) had 

an extremely high mean score; whereas school connectedness of students (m=3.06, SD.=.604) and academic 
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efficacy (m=3.03, SD.=.602) also scored high. This indicates that students’ understanding of the purpose of 

education leads to joy for learning and is enhanced by positive school connectedness, and thus helps to enhance 

students’ academic ability. With these results, students think about the things they do at school as essential, very 

much, the study reported for school matters. Additionally, the students recognized that they belonged at their 

school. This was to make students interested in learning new things in school, and in terms of the fact that they 

thought school would get them more in life.  

Notably, the findings offer positive encouragement that the students perceived themselves as having good and 

productive lives at school. That is in synch with the theoretical suggestion by Renshaw et al. (2015) that 

adolescent and young child subjective well-being and improvement in social identity play a key role. The 

findings suggest that students perceived educational motivation, feeling a sense of accomplishment, as well as 

the fact that school connects all of us, are important for studying (Renshaw et al., 2015). However, these findings 

were contrary to the study of You et al. (2014), which found that youths' subjective well-being is significantly 

correlated with emotional and behavioral disorders (hyperactivity and attention, internal learning, and school 

problems) and predictability (You et al., 2014). Another piece showed that students who had a higher level of 

subjective well-being had lower levels of cumulative risk and cumulative assets (Renshaw, 2015).  

Moreover, studies have shown that students’ subjective well-being in school is related to student self-report of 

academic achievement (Renshaw & Arslan, 2016; Renshaw & Bolognino, 2016; Furlong et al., 2014). That 

means school administrators have good intentions to support the school culture of students getting the meaning 

and purpose, and being connected to the team and their peers, with others to achieve great joy in education. If 

that occurs, it will assist students to be academically good and achieve well academically, as well as if this can 

be made. Quinn & Duckworth (2007) stated that students with higher subjective well-being were more likely to 

get better grades, and better grades indicated subjective well-being (Quinn & Duckworth, 2007). These findings 

also accord with an earlier study showing that basic psychological needs satisfaction at school (Tian et al., 2016) 

had a positive overall influence on students’ subjective well-being, which was related to school performance 

(Mortenson and Brown, 2016).  

Similarly, Kaya et al. (2014) found that high school students have a positive view of the future and high 

subjective well-being, in which they are well. High school students' attitudes toward the future were not very 

positive and low on subjective well-being. At, the same time is associated with the future but also the high school 

students’ attitudes of high school students were poor (Bodur et al. 2014). Furthermore, higher subjective well-

being of students suggests a likelihood of achieving school-level academic success, especially for students who 

teach from poor schools (Voight et al., 2013), and as such, students’ subjective well-being practices are more 

focused on the pedagogical world today.  

Although their origins are varied, in this study, our work was further reinforced by Fredrickson’s broaden-and-

build theory (2013): students’ subjective well-being leads to a broad awareness of what’s happening as a whole, 

facilitating creativity, problem-solving, and other skills that are relevant to good school performance. These 

results suggest that students' school subjective well-being is well integrated with the educational purpose, joy 

for learning, connectedness, and academic efficacy in the teenage population. This finding has implications for 

education and school-based mental health services (e.g., guidance and counseling support systems). 

Table 5 The respondents’ assessment of the psychological flourishing construct 

S/N Psychological Flourishing Indicators Mean SD Verbal Interpretation 

1 I lead a purposeful and meaningful life. 5.34 1.635 Extremely High 

2 My social relationships are supportive and rewarding. 5.17 1.471 Very High 

3 I am engaged and interested in my daily activities. 4.81 1.744 Very High 
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4 I actively contribute to the happiness and well-being of 

others. 

5.40 1.374 Extremely High 

5 I am competent and capable in the activities that are 

important to me. 

5.50 1.411 Extremely High 

6 I am a good person and live a good life. 5.60 1.474 Extremely High 

7 My material life (income, housing, etc.) is sufficient for 

my needs. 

5.13 1.446 Very High 

8 I generally trust others and feel part of my community. 5.19 1.463 Very High 

9 I am satisfied with my religious or spiritual life. 5.91 1.431 Extremely High 

10 I am optimistic about the future. 5.64 1.447 Extremely High 

11 I have no addictions, such as to alcohol, illicit drugs, or 

gambling. 

5.65 2.102 Extremely High 

12 People respect me. 5.23 1.463 Extremely High 

 Overall Mean 64.57 11.848 Extremely High 

Legend   1.00 – 1.83 Strongly Disagree (SD)  Extremely Low       

            1.84 – 2.67 Moderately (MD)  Very Low 

 2.68 – 3.51 Mildly Disagree (MlD) Low 

            3.52 – 4.35 Mildly Agree (MIA) High 

            4.36 – 5.19 Moderately Agree (MA)  Very High 

 5.20 – 6.00 Strongly Agree (SA) Extremely High 

Table 5 displays the results on the psychological flourishing of the respondents, whereby items 1, 4, 5, 6, 9, 10, 

11, and 12 had the highest mean score, ranging from (m= 5.91-5.23). However, items 2, 3, 7, and 8 had an 

exceptionally high mean score in terms of score (m=5.19-4.81). These results show that they felt satisfied with 

their religious and spiritual life, and they had no additional addictions (e.g., alcohol, illicit drugs, or gambling). 

The survey data support the findings that respondents were optimistic regarding the future and are participating 

in life purposefully and meaningfully. These findings corroborate previous research evidence that flourishing is 

linked with emotional, psychological, and social well-being (Diener et al., 2010). Similarly, this study is 

substantiated by past studies that have found flourishing to be positively associated with personal development, 

relations with others (teachers and peers), and life purposes (Telef, 2011). 

Nevertheless, Eralan-Capan's (2016) results indicated that hopelessness partially mediated the relation between 

flourishing and social connectedness and that social connectedness predicts flourishing through hopelessness. In 

other words, it implies that low levels of social connectedness are likely to lead to hopelessness, which results 

in low flourishing (Eralan-Capan, 2016). Besides, flourishing has been negatively associated with maladaptive 

indices such as loneliness (Diener et. al., 2010), depression (Wood & Joseph, 2010), self-judgment, isolation, 

and over-identification (Satici et al., 2013). 

Ostensibly, this study's findings are consistent indirectly with past extant studies because past researchers 

confirm that a lack of interpersonal relationships with others and poor psychological and subjective well-being 

increase the risk for suicidal thoughts and disruptive behaviors (Daniel & Goldston, 2012). Moreover, poor 
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teacher-student interpersonal relationships could result in a lack of connectedness, which pertains to a lack of 

support accessible to an individual through social ties, poor interaction in a social system, or an awareness of 

separation from others (Kaminski et al., et al. 2010). 

Similarly, connectedness is associated with hopelessness and despair (Bolland et al., 2005; Eraslan-Capan, 

2016). They have no way to receive feedback from their environment, so they do not know themselves, and they 

view themselves negatively as they perceive that they are less valuable than others. Also, when they perceive 

their environment as hostile, threatening, and unfriendly (Lee & Robbins, 1998), they would be at risk of losing 

their mental flourishing potential and self-esteem with respect to this, and less academic performance could 

occur.  

All of that aside, the teacher-student relationships are critical to facilitating students' psychological development. 

Additionally, the findings revealed that there will always be room to be social and allow the students to 

communicate and interact not only with their teachers but also with people outside of the classroom, which if an 

open interaction can happen, the students will benefit from this learning atmosphere which is also reflected in 

the weighted grading as per our scores at the end of the year. In addition, the results of this study suggest that 

psychological flourishing programs may be applied by high school administrators, especially guidance and 

counseling professionals, to make students realize that pursuing a purposeful and meaningful life and friends 

with teachers and people in the school community might help develop a stronger affinity between students and 

adults. 

CONCLUSION 

This research contributes significantly to the empirical literature on teacher-student interpersonal relationships 

and to high school students' positive and subjective psychological status, which leads to students’ health, social, 

and academic well-being. Further, it’s also observed at a secondary classroom level that teachers need to improve 

their interface and interactions with students to maintain relationships with them. But the study tells us about life 

satisfaction of students is important not just for psychological well-being but also for their academic 

performance.  Likewise, abstracting from the findings, educators and school administrators in Cavite need to 

strengthen teacher-student rapport. This can be achieved by introducing a “Check-In Rituals”. such as teachers 

positively greeting students by their names and asking about their well-being and personal interests (non-

academic interactions). 

Also, to bridge relationship gaps, teachers can intentionally focus on active listening to ease the emotional 

confusion of students. This is indispensable because it creates a non-judgmental safe space for students to vent 

grievances, build trust, and reduce feelings of helplessness.  Additionally, teachers can purposefully humanize 

the classroom by sharing appropriate stories or interests to foster a sense of similarity, which research confirms 

buffers relationships. Humanizing relationships helps in showing students that they are respected and 

acknowledged as individuals. That equally creates a sense of care and support essential for motivating and 

building a positive and conducive learning environment (García-Moya et al., 2020). 

Moreover, the findings suggest the need for enhancing the positive and subjective well-being of students. This 

can be institutionalized by creating and integrating a social-emotional learning culture (SEL) into the curriculum 

to teach emotional regulation, resilience, and mindfulness to maintain the extremely high flourishing found in 

this study, which is an essential tool in helping students to navigate stress that undermines their academic 

performance. 

Similarly, family, friends, and belief in oneself influence the ability for students to participate in their 

development to functional, real-life, objective, and subjective well-being development, as shown here. Thus, it 

is an important duty to create the conditions and school and classroom environments in which children are able 

to interact with each other in the same manner as to encourage them in schools and be helpful in life to others. 

Teachers are so kind in the classroom, while people work hard for the school. 
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Implications 

The results in this study highlight that positive and constructive teacher/staff relationships play a meaningful 

role in basic educational daily life. So, the work draws upon interpersonal and relational theories as educators 

by embedding them within programmatic teaching to deepen pedagogical learning processes for educators. 

Socially, school administrators can stimulate interactional school culture and school-based community facilities 

such as sports amenities, technology, internet facilities, and activities that promote social interpersonal 

relationships between teachers and student bodies. Policy-wise, the findings suggest the role of policymakers, 

administrators, educators, and parental collaborative synergy in making teacher-student relationships central to 

educational programs. Also, future researchers can explore the continuity of teacher-student positive 

relationships through the lens of teachers and students simultaneously. 
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