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ABSTRACT

This study aimed to examine parental involvement in supporting children's early learning at home among
parents of children aged 3-4 years old in Barangay Lumbo, Valencia City, for the academic year 2025-2026.
This research addressed three key objectives: (1) to determine parents' perceptions of their role in supporting
their children's early learning at home; (2) to identify the common practices or activities that parents use to
facilitate their children's early learning; (3) to examine the challenges faced by parents in supporting their
children's learning at home. The study adopted a mixed-method research design, anchoring its analysis on
Hoover-Dempsey and Sandler's Model of Parental Involvement and Bronfenbrenner's Ecological Systems
Theory. The results of the research revealed that parents demonstrated a very high level of positive perception
regarding their role, strongly recognizing their responsibility and influence in their children's early learning and
development. Despite these strong beliefs, the study found a clear inconsistency in implementation; their actual
practices were only moderate to high and inconsistently implemented. While some activities, such as
encouraging curiosity, were frequently practiced, other essential structured practices like maintaining a regular
study time and consistent reading activities were less evident. The findings further indicated that while parents
were willing to support their children's learning, their ability to do so is influenced by both internal and external
factors, highlighting a gap between perception and actual consistent practice.

Keywords: Early learning, parental involvement, parents’ perceptions, parental practices, parents’ challenges

INTRODUCTION

This part presents the background of the study, the statement of the problem, and the objectives of the
study. It also discusses the significance, scope, and delimitation of the study and provides the operational
definitions of terms used throughout the research.

Background of the Study

Early childhood is widely recognized as a critical stage of development in which children acquire
foundational skills in language, cognition, and social interaction that shape their future academic success and
lifelong learning. During this period, learning is influenced not only by formal educational settings but also by
the home environment, where early experiences are formed and reinforced. Parents and caregivers play a central
role in this process, serving as children’s first teachers who introduce basic concepts, model behaviors, and foster
curiosity through everyday interactions such as storytelling, shared reading, and meaningful conversations. A
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supportive home learning environment has been consistently linked to positive developmental outcomes, as it
nurtures both cognitive growth and socio-emotional well-being. According to the United Nations Children's
Fund (UNICEF, 2019), active parental engagement significantly enhances children’s development, while the
Organisation for Economic Co-operation and Development (OECD, 2020) emphasizes that strong family
involvement contributes to improved school readiness and overall learning outcomes. These perspectives
highlight the importance of understanding how parents support early learning within the home environment.

Despite the well-established importance of parental involvement in early learning, a gap remains between
its recognized value and its consistent practice in the home. Many parents face practical and contextual
challenges that limit their ability to actively support their children’s learning, including demanding work
schedules, household responsibilities, limited access to educational resources, and insufficient knowledge of
effective learning strategies. While existing literature acknowledges these barriers, there is still limited
understanding of how these factors influence the quality and consistency of home-based learning support,
particularly across diverse family contexts. Research further suggested that parents’ beliefs about their roles in
education significantly affect their level of involvement; those who viewed themselves as active partners are
more likely to engage in meaningful learning activities (Goodall, 2019). However, even motivated parents may
struggle to translate these beliefs into consistent practices due to the challenges they encounter, underscoring the
need for deeper investigation into how parental perceptions, available resources, and contextual constraints
interact to shape children’s early learning experiences at home.

Parental involvement remains a crucial factor in shaping children’s academic development, learning
motivation, and overall attitude toward education. Empirical studies indicate that children with actively engaged
parents tend to achieve higher academic performance, demonstrate stronger motivation, and develop more
positive learning behaviors (Castro et al., 2015). However, while the positive outcomes of parental involvement
are well documented, there was still a need to better understand how such involvement was practiced within the
home, how parents perceive their roles in supporting early learning, and what specific challenges influence their
level of engagement. This gap is particularly relevant in the Philippine context, where families often navigate
economic pressures, time constraints, and caregiving responsibilities that may affect their participation in
children’s education. In response to these concerns, the primary goal of this study was to gain a comprehensive
understanding of how parents support their children’s early learning at home. Specifically, it aimed to examine
parents’ perceptions of their roles, identify the practices they employ in facilitating early learning, and explore
the challenges they encounter in providing consistent support. Furthermore, the purpose of this study was to
generate insights that can guide educators, schools, and policymakers in designing effective interventions and
strengthening school-family partnerships to better support children’s early learning and overall development.

Statement of the Problem

The study aimed to examine parental involvement in supporting children’s early learning at home among
parents of children aged 3—4 years old.

Specifically, this study sought to answer the following questions:

1. What is the level of the parents’ perceptions of their role in supporting their children’s early learning at
home?

2. What is the level of common practices or activities used by parents to facilitate their children’s early
learning at home?

3. What challenges do parents encounter in supporting their children’s learning at home?

Page 11691 www.rsisinternational.org



INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue V May 2026

Objectives of the Study

This study explored parental involvement in supporting children’s early learning at home in terms of
perceptions, practices, and challenges.

Specifically, this study aimed to:

1. Determine the level of parents’ perceptions of their role in supporting their children’s early learning at
home.

2. Identify the level of common practices or activities that parents use to facilitate their children’s early
learning at home.

3. Examine the challenges faced by parents in supporting their children’s learning at home.
Significance of the Study

This study was significant because it emphasized the critical role of parents in supporting children’s early
learning at home, which strongly influenced children’s cognitive, language, and socio-emotional development.

Learners. The findings might directly benefit learners by enhancing the quality of support they receive
at home. When parents were actively involved in their children's early learning, children were more likely to
develop stronger cognitive, language, social, and emotional skills. They might also demonstrate increased
motivation, confidence, and positive attitudes toward learning. By identifying effective parental practices and
addressing common challenges, the study might contribute to creating a more supportive, engaging, and
nurturing home learning environment that promoted children's academic success and overall development.

Parents. The findings might help parents understand their vital role as their children’s first teachers and
recognize effective strategies for supporting early learning at home. Insights into common challenges and
perceptions may guide them in improving their engagement, fostering a more stimulating and nurturing home
environment.

Educators and School Administrators. The results might assist teachers and school leaders in
understanding the level and nature of parental involvement in children’s early learning. This knowledge could
guide the design of programs, workshops, and communication strategies that strengthened home—school
partnerships and enhanced children’s learning outcomes.

Policymakers and Community Stakeholders. The study might provide evidence-based information that
could be used to develop policies, programs, and community initiatives aimed at encouraging and supporting
parental involvement in early childhood education. It might also highlight key areas where interventions were
needed to improve learning experiences at home.

Scope and Delimitation of the Study

This study focused on exploring parental involvement in supporting children’s early learning at home,
particularly in terms of parents’ perceptions, practices, and challenges. The participants of the study were limited
to parents or legal guardians of children aged 3-4 years old residing in Barangay Lumbo, Valencia City, who
were within the early childhood stage of development. The study was conducted during the Academic Year
2025-2026 and utilized a mixed-method approach, combining quantitative data gathered through structured
questionnaires and qualitative data obtained from open-ended responses. The research concentrated on home-
based learning activities, such as reading, storytelling, and other developmentally appropriate practices
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facilitated by parents. By focusing on the home environment, the study aimed to gain a deeper understanding of
how parents in Valencia City supported their children’s early learning outside formal educational settings.

This study was delimited to establish clear boundaries and maintain a focused scope. It excluded the
perspectives of teachers, school administrators, and the children themselves, as the data relied solely on parents’
self-reported experiences and responses. Additionally, the study did not cover school-based instructional
practices or teacher-led interventions, as it was limited to parental involvement within the home context. The
findings of the study were confined to the selected respondents from Barangay Lumbo, Valencia City, and were
not generalizable to parents of children in other age groups or geographic locations. Furthermore, the study
acknowledged the limitation of self-report bias, where participants may have provided responses that were
socially desirable rather than entirely reflective of their actual practices. These delimitations ensured that the
study remained manageable while clearly defining the extent and limitations of its findings.

Definition of Terms

Challenges are the obstacles, barriers, or difficulties encountered by parents, such as time constraints,
financial limitations, or lack of resources, that hinder their involvement.

Early Learning is the foundational stage of child development and education, typically covering the
preschool to early elementary grade levels, which emphasizes critical cognitive, social, emotional, and physical
growth during the formative years.

Home is the family residence and private domestic environment where learning activities, routines, and
parental support strategies are implemented, explicitly distinguishing these efforts from school-based
interventions or institutional learning.

Parental Involvement refers to the active engagement, participation, and support provided by parents or
legal guardians in facilitating their children's educational development, specifically focusing on their role within
the domestic setting outside of formal school hours.

Perceptions are the parents' subjective beliefs, attitudes, and understanding regarding the significance,
value, and effectiveness of their involvement in their child's early education and overall academic success.

Practices refer to the specific actions, routines, and strategies employed by parents to facilitate learning,
such as reading, educational games, and establishing study routines.

Review of Related Literature
Parents’ Perceptions of Supporting Children’s Learning at Home

Parental perceptions regarding their role in supporting children’s early learning at home greatly influence
the quality and consistency of educational support provided to young children. When parents believe that they
are capable of contributing to their children’s academic and developmental progress, they are more likely to
initiate meaningful home-based learning activities such as shared reading, guided play, storytelling, counting
exercises, and positive reinforcement. Parents who possess strong beliefs about their educational responsibility
often create an environment where children are exposed to both cognitive stimulation and emotional
encouragement. This idea is strongly supported by Hoover-Dempsey and Sandler (2016), who explained that
parents’ role construction and self-efficacy significantly determine whether they become actively involved in
their children’s learning. According to the theory, parents who perceive themselves as important contributors to
child development are more willing to devote time, effort, and resources to educational engagement at home.
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Foreign studies further confirm that positive parental beliefs are closely associated with active
participation and favorable developmental outcomes. Kaya et al. (2026) emphasized that parental engagement
in early childhood education is strongly influenced by parents’ satisfaction with their involvement and by the
quality of the home literacy environment they establish. Their study found that parents who maintain positive
attitudes toward home learning are more likely to provide books, language-rich conversations, and structured
educational interactions that improve children’s readiness skills. In the same way, Kong and Yasmin (2022)
reported that parenting style and parental self-efficacy serve as significant predictors of children’s early learning
experiences. Parents who feel confident in guiding their children tend to be more responsive, supportive, and
intentional in facilitating learning opportunities, which enhances children’s motivation and participation.

Similarly, Oppermann et al. (2021) found that parents’ self-beliefs strongly affect the frequency of home learning
activities, especially when families encounter stressful situations. Their findings revealed that parents with
higher self-efficacy continue to engage children in reading, conversation, and play despite external pressures,
while parents with lower confidence often reduce their participation. This suggests that parental perception is
not only linked to willingness but also to resilience in maintaining educational routines. Furthermore, Levickis
etal. (2023) noted that parents who view themselves as educational partners become more involved when schools
provide regular communication, clear instructions, and supportive collaboration. The study underscored that
positive school-home relationships strengthen parents’ confidence and improve their perception that home
learning is a shared responsibility rather than a task solely assigned by teachers. Collectively, these foreign
studies indicate that parental perceptions are shaped by self-confidence, available resources, and the extent of
institutional encouragement received from schools.

In the local context, parental perceptions of involvement are similarly recognized as a vital component
of children’s early learning, although they are often shaped by stronger family-oriented and collectivist values.
Filipino parents generally perceive themselves not only as providers of academic support but also as primary
nurturers responsible for children’s discipline, moral values, social behavior, and emotional well-being.
Bartolome et al. (2017) explained that parental involvement in the Philippines is deeply rooted in close family
relationships, where educational guidance is considered a natural parental duty and a shared household
responsibility. This means that many Filipino parents integrate learning through daily supervision, routine
conversations, religious instruction, and value formation rather than limiting support to formal school tasks
alone.

Supporting this, Bartolome and Mamat (2020) found that Filipino parents associate home involvement
with holistic child preparation, including intellectual, spiritual, social, and behavioral development. Parents see
their role as extending beyond school readiness toward preparing children for responsible participation in family
and community life. Compared with foreign literature that often centers on literacy support and parental self-
efficacy, local studies show that parental perception in the Philippine setting is broader and more relational in
nature. It reflects the belief that child learning is inseparable from family guidance, emotional closeness, and
character formation. Such a perspective makes parental involvement not merely an academic responsibility but
an essential part of Filipino parenting practice.

Overall, both foreign and local studies consistently affirm that parental perceptions serve as the
foundation of effective support for children’s early learning at home. Foreign literature highlights the importance
of parental self-efficacy, positive home literacy environments, and school-home collaboration in strengthening
involvement, while local literature emphasizes family obligation, collectivist values, and holistic nurturing as
major influences on parental participation. Taken together, these studies suggest that when parents possess
positive, informed, and culturally grounded beliefs regarding their educational role, they are more likely to
provide sustained and meaningful support that promotes children’s academic readiness, motivation, and socio-
emotional growth.
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Parental Practices in Supporting Early Learning at Home

Parental involvement within the home has long been recognized as a crucial factor in children’s early
learning and developmental success. As children’s first teachers, parents shape the earliest educational
experiences through daily interactions, routines, and learning opportunities that influence cognitive, language,
and socio-emotional development. Niklas and Schneider (2017) emphasized that the quality of parental
engagement in home learning activities is a strong predictor of children’s early academic competence and school
readiness, highlighting the importance of consistent and meaningful involvement in shaping foundational skills.

Expanding on this, Knauer et al. (2021) explained that when parents take active instructional and
supervisory roles in home-based learning, children are able to sustain educational participation even outside
formal school settings. This underscores the significance of parental time, consistency, and direct engagement
in supporting learning continuity at home. In addition, Niklas, Cohrssen, and Tayler (2021) highlighted that a
rich home learning environment—characterized by access to books, learning materials, and meaningful parent-
child interactions—significantly enhances children’s literacy and numeracy development. Their findings suggest
that even simple activities such as reading aloud, counting objects, and engaging in dialogue can substantially
strengthen early learning outcomes.

Furthermore, parental involvement also contributes to children’s socio-emotional development.
Supportive parent-child interactions foster curiosity, motivation, persistence, and confidence in learning, which
are essential for long-term academic success (Niklas, Cohrssen, & Tayler, 2021). These findings collectively
emphasize that parental involvement is not limited to academic support but also plays a vital role in shaping
children’s emotional readiness for learning.

In the Philippine context, parental involvement has become even more evident, particularly during the
implementation of modular and distance learning modalities. De Paz et al. (2024) found that Filipino parents
assumed expanded roles as home-based learning facilitators, providing direct supervision, instructional support,
and continuous monitoring of their children’s academic tasks. This shift highlights how parents became central
actors in ensuring learning continuity despite limited face-to-face classroom instruction.

The same study also revealed that parents managed learning schedules, explained lessons, and reinforced
task completion at home, demonstrating a high level of engagement in children’s academic development (De
Paz et al., 2024). These findings illustrate that in the Philippine setting, parental involvement extends beyond
simple support and often includes active teaching responsibilities within the home environment.

Overall, both foreign and local literature consistently emphasize that parental involvement plays a critical
role in supporting children’s early learning at home. International studies highlight the importance of structured
home learning environments, active parental engagement, and emotional support in enhancing children’s
cognitive and academic development (Niklas & Schneider, 2017; Knauer et al., 2021; Niklas et al., 2021).
Meanwhile, local evidence from the Philippines demonstrates that these roles become even more pronounced
during periods of distance learning, where parents often take on direct instructional responsibilities to sustain
children’s education (De Paz et al., 2024).

Taken together, the literature confirms that parental involvement is multidimensional, encompassing
academic guidance, environmental support, structured routines, and emotional encouragement. These combined
practices contribute significantly to children’s readiness for formal schooling and overall learning development.

Importance of the Home Learning Environment
The home learning environment (HLE) is widely recognized as a fundamental factor in children’s early

learning and overall educational development. It refers to the range of learning opportunities, interactions, and
resources available to children within the home. These include parent—child interactions, shared learning
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activities, and access to educational materials such as books and learning tools. Research consistently shows that
the home learning environment is a strong predictor of children’s academic achievement and socio-emotional
development, particularly during early childhood when foundational cognitive and language skills are rapidly
formed (Lehrl, Evangelou, & Sammons, 2020; Hayes et al., 2016).

Parental involvement is considered a central component of a positive home learning environment. Hayes
et al. (2016) emphasized that children who experience consistent parental engagement in learning-related
activities such as shared reading, guided play, and structured educational support demonstrate improved school
readiness and stronger early academic outcomes. Likewise, Lehrl et al. (2020) highlighted that meaningful
parent—child interactions, especially those involving language-rich communication and shared literacy activities,
significantly enhance children’s early literacy and numeracy skills.

In addition, the availability of learning resources within the home plays a crucial role in supporting
children’s academic development. Access to books, learning materials, and educational toys provides children
with opportunities to explore, practice, and reinforce school-related skills outside the classroom. Studies indicate
that children who grow up in resource-rich home environments are more motivated to engage in learning
activities and are more likely to develop stronger early literacy competencies (Altun, Erden, & Hartman, 2022).

Furthermore, international literature underscores that early exposure to a stimulating home learning
environment has long-term effects on academic success. Children who experience consistent cognitive
stimulation, structured learning support, and active parental engagement at home during early childhood are
more likely to achieve higher academic performance in later educational stages (Lehrl et al., 2020).

In the Philippine context, the importance of the home learning environment is similarly emphasized. A
study conducted among Grade 10 students at Sto. Nifio National High School in Cagayan, Philippines found that
home environment factors significantly influence students’ academic performance. The findings revealed that
parental support, study conditions at home, and the presence of learning supervision are key determinants of
students’ academic achievement (Liquigan et al., 2023).

Supporting this, Joh & William. (2024) emphasized that parental involvement and home literacy
environments are significant predictors of students’ literacy development in the Philippines. Their study revealed
that learners who receive active parental support and are exposed to literacy-rich environments at home
demonstrate stronger reading proficiency and academic performance compared to those with limited parental
engagement and learning resources.

Moreover, local findings highlight that parental participation in learning activities such as homework
assistance, reading guidance, and structured study routines plays a vital role in improving learners’ educational
outcomes. These findings align with international research, reinforcing that a supportive and engaging home
learning environment is essential in enhancing children’s academic performance and literacy development within
the Philippine educational setting (Joh & William, 2024; Liquigan et al., 2023).

The reviewed literature, both foreign and local, consistently highlights the critical role of the home
learning environment in shaping children’s academic and literacy development. Across studies, parental
involvement, quality parent—child interactions, and access to learning resources emerge as key factors
influencing children’s early educational outcomes. Foreign studies emphasize the theoretical and empirical link
between enriched home environments and improved cognitive and academic performance, while local studies
provide contextual evidence supporting the same relationship within the Philippine setting.

Overall, the literature establishes that a positive home learning environment, strengthened by active
parental involvement and adequate learning resources, is essential in fostering children’s early academic success.
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This body of evidence provides a strong foundation for the present study, which focuses on parental involvement
in supporting children’s early learning at home in terms of perceptions, practices, and challenges.

Challenges Faced by Parents in Supporting Children’s Learning

Parental involvement in supporting children’s early learning at home is widely recognized as a key factor
in children’s academic and developmental success. However, despite its importance, many parents encounter
significant challenges that hinder effective engagement and consistent support. These challenges often include
time constraints, limited resources, insufficient skills, and various external pressures, particularly in diverse
socioeconomic and cultural contexts. As emphasized in prior research, addressing these barriers is essential in
strengthening home—school partnerships and improving children’s early learning outcomes (Pomerantz et al.,
2016).

One of the most commonly identified barriers to parental involvement is the lack of time due to
demanding work schedules and household responsibilities. Studies show that parents, particularly those in
single-parent or low-income households, often struggle to balance employment and caregiving responsibilities,
leaving limited time for structured learning activities at home (Giallo et al., 2017). In addition, extended working
hours contribute to parental fatigue, which reduces engagement in interactive learning activities and may lead to
reliance on less educationally productive alternatives such as screen-based activities (Wildenger et al., 2018).
Economic constraints further intensify these challenges, as families with limited financial resources may lack
access to books, learning materials, and stable internet connectivity necessary to support children’s learning
(Lawrence et al., 2019).

In addition to time and financial constraints, parents often face challenges related to knowledge and skills
in supporting early learning. Many parents do not have formal training in child development or instructional
strategies, which can lead to uncertainty in guiding literacy, numeracy, and other learning tasks at home. Hornby
and Blackwell (2018) noted that parents frequently experience difficulty adapting learning activities to children’s
developmental needs and managing behavioral challenges during home learning sessions. Similarly, language
barriers in multilingual or culturally diverse households may further reduce parents’ confidence in assisting
children, especially when school materials are not aligned with the home language (Sullivan et al., 2019).

Child-related factors also influence the effectiveness of parental involvement. Young learners with
attention difficulties, developmental delays, or low motivation often require more structured and individualized
support, which can be challenging for parents who lack training or time (McWayne et al., 2020). Additionally,
larger family sizes and competing caregiving responsibilities among siblings can reduce the time and attention
available for each child’s learning needs (Pan et al., 2021).

External factors further complicate parental involvement in children’s learning at home. Poor
communication between schools and parents can result in unclear expectations regarding home-based learning
tasks. Epstein and Sanders (2016) emphasized that insufficient guidance from teachers can leave parents
uncertain about how to effectively support classroom learning at home. Moreover, the digital divide continues
to be a significant barrier, particularly during remote learning contexts, where limited access to devices and
internet connectivity restricts parental engagement (Garbe et al., 2020).

In the Philippine context, similar challenges have been documented. Local case study findings reveal that
parents experience difficulties in supporting modular distance learning due to limited instructional knowledge,
lack of learning resources, and challenges in balancing work and household responsibilities. These constraints
significantly affect their capacity to effectively guide their children’s learning at home (Palmes & Palmes, 2023).
The study emphasizes that parental involvement in challenged areas is strongly influenced by socioeconomic
limitations and the sudden shift to home-based learning modalities, which require parents to assume teaching
responsibilities without formal preparation.
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Despite these challenges, research also highlights several interventions that can improve parental
involvement. Programs such as parent workshops, provision of take-home learning kits, and the use of flexible
communication tools between teachers and parents have been shown to enhance parental confidence and
engagement. Barger et al. (2019) found that clear role expectations and modeling of learning support strategies
improve parental self-efficacy, leading to more sustained involvement. Additionally, culturally responsive
practices such as translated learning materials and extended family support systems can help address contextual
barriers and strengthen home-based learning environments (Minke et al., 2017).

In summary, while parental involvement is essential in supporting children’s early learning at home, it is
shaped by a complex interaction of time, financial, educational, child-related, and institutional factors.
Understanding these challenges is crucial in developing effective strategies that promote meaningful parental
engagement and strengthen early learning outcomes.

Theoretical Framework

This study was anchored on two theories that explained parental involvement in children’s early learning:
Hoover-Dempsey and Sandler’s Model of Parental Involvement (1995, 2005) and Bronfenbrenner’s Ecological
Systems Theory (1979). Both provided a foundation for understanding how parents influenced children’s early
learning through their beliefs, actions, and the home environment.

Hoover-Dempsey and Sandler’s Model of Parental Involvement (1995, 2005)

According to Hoover-Dempsey and Sandler, parents’ involvement in their children’s education was
largely influenced by their beliefs about their roles and their sense of efficacy in helping their children succeed.
Parents who perceive themselves as important contributors to their children’s learning are more likely to engage
in meaningful educational activities at home, such as reading, guiding, and providing learning support. This
model emphasized that parents’ perceptions shaped their level of participation and the types of practices they
implemented. It also highlighted that when parents felt confident and responsible for their children’s education,
they were more consistent and active in supporting learning. This theory supported the present study by
explaining how parents’ perceptions influenced their practices in facilitating early learning at home.

Bronfenbrenner’s Ecological Systems Theory (1979)

Bronfenbrenner’s Ecological Systems Theory explained that a child’s development was influenced by
multiple environmental systems, with the immediate environment or microsystem, such as the home, playing a
crucial role. Within this environment, parents served as key agents who shaped children’s early learning
experiences through daily interactions and activities. The quality of the home learning environment, including
the support, guidance, and opportunities provided by parents, directly affect children’s cognitive, social, and
emotional development. However, this theory also recognized that external factors, such as time constraints,
economic conditions, and available resources, might influenced parental involvement. These factors might create
challenges that limit parents’ ability to consistently support their children’s learning at home.

Together, these theories explained both the influence of parents’ beliefs on their involvement
(perceptions and practices) and the impact of environmental factors on their ability to engage (challenges). They
guided the present study in analyzing how parents supported their children’s early learning at home and how
their perceptions, practices, and challenges shaped the overall level of parental involvement.
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Conceptual Framework
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Figure 1. Conceptual Framework of Parental Involvement in Supporting Children’s Early Learning at Home

The conceptual framework illustrated an Input—Process—Output (IPO) model that explained how the
study examines parental involvement in supporting children’s early learning at home. The input focused on
parents of children aged 3—4 years old and considered key variables such as parents’ perceptions, parental
practices, and the challenges they encounter. These inputs were systematically handled through the process,
which involved distributing both closed-ended and open-ended questionnaires, collecting responses, and
analyzing the data using quantitative methods (frequency and mean) and qualitative thematic analysis. The
integration of these analyses ensured a more comprehensive interpretation of the data. As a result, the output
provided a clearer understanding of parental involvement, specifically identifying the level of parents’
perceptions, the common practices they used, and the challenges they faced in supporting early learning at home.
Overall, the framework showed a logical flow from data collection to meaningful insights that could inform early
childhood education practices.

METHODOLOGY

This part presents the research design, sampling procedure, respondents of the study, research instrument,
process of quantifying the data, data gathering procedure, and statistical techniques that are used in examining
parental involvement in supporting children’s early learning at home in terms of parents’ perceptions, practices,
and challenges.

Research Design

This study employed a mixed-method research design, which integrated both quantitative and qualitative
data to provide a comprehensive understanding of parental involvement. The quantitative component utilized a
descriptive design to measure the level of parents’ perceptions and practices. At the same time, the qualitative
component involved the analysis of open-ended responses included in the questionnaire to capture parents’
personal experiences, insights, and difficulties in supporting their children’s learning. Both sets of data were
collected simultaneously, analyzed separately, and then compared and integrated to validate and enrich the
findings. This design is appropriate for the study, as it allowed for both statistical measurement and deeper
interpretation of parental involvement in early childhood learning.
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Locale of the Study

The study was conducted in Barangay Lumbo, Valencia City, during the Academic Year 2025-2026.
The respondents were selected parents or legal guardians of children aged 3—4 years old residing within the
barangay. Barangay Lumbo was chosen because it represented a diverse community where families experienced
varying socioeconomic backgrounds, access to educational resources, and different levels of involvement in their
children's early learning at home. Conducting the study in this area allowed the researchers to gather relevant
and meaningful data on parents' perceptions, practices, and challenges, which contributed to a better
understanding of home-based support for early learning in similar communities.

Sampling Procedure

The study utilized purposive sampling to select participants who meet the specific criteria of the research.
This sampling technique enabled the researchers to intentionally choose respondents who have direct and
relevant experience related to the study objectives. In this case, only parents or legal guardians who had children
aged 3-4 years old were included. This ensured that the data collected reflects actual experiences of individuals
who were actively involved in supporting early learning at home. Purposive sampling was appropriate for this
study because it focuses on obtaining rich and relevant data from participants who could provide meaningful
responses.

Respondents of the Study

The respondents of the study consisted of eight (8) selected parents and legal guardians of children aged
3—4 years old. Among the respondents were five (5) parents, composed of working parents and student parents,
and two (2) legal guardians, specifically a grandmother (lola) and an auntie, who served as the children’s primary
caregivers. These individuals were chosen because they played a significant role in supporting the children’s
early learning and development at home. As primary caregivers, they were directly involved in daily learning
activities such as reading, storytelling, guiding behavior, assisting with basic learning tasks, and developing
children’s skills. Their participation provided valuable insights into their perceptions, practices, and the
challenges they encountered in supporting children’s early learning within the home environment.

Research Instrument

The primary research instrument used in this study was a structured questionnaire adapted from
established parental involvement measurement tools, particularly the Parental Involvement Scale (PIS) and the
Family Involvement Questionnaire (FIQ). These instruments were widely recognized and had been utilized in
previous studies to assess various aspects of parental involvement in children’s education. The PIS guided the
development of items that measured parents’ perceptions of their role in early childhood education, as well as
the challenges they encountered in supporting their children’s learning. Meanwhile, the FIQ served as the basis
for items related to parents’ practices in supporting their children’s learning activities at home, such as reading
together, assisting with learning tasks, and providing educational support.

The questionnaire consisted of four (4) parts aligned with the objectives of the study: (1) the demographic
profile of the respondents, (2) parents’ perceptions, (3) parental practices, and (4) challenges experienced in
supporting children’s early learning at home. Each item was measured using a four-point Likert scale to
determine the degree of agreement with each statement. The scale was interpreted as follows: 4 — Strongly Agree,
3 — Agree, 2 — Disagree, and 1 — Strongly Disagree. This scaling method enabled the researchers to quantify
respondents’ responses and determine the level of parental involvement. Responses were assigned corresponding
numerical values, then tabulated and analyzed. In addition, the questionnaire included open-ended questions that
allowed respondents to elaborate on their experiences, describe their practices, and express the challenges they
face. These qualitative responses provided deeper insights that cannot be fully captured through numerical data
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alone. The integration of quantitative and qualitative data ensured a more comprehensive analysis of parental
involvement.

Data Gathering Procedure

Prior to data collection, the researchers first secured permission from the appropriate university
authorities to conduct the study. After obtaining approval, the researchers identified and approached potential
respondents who met the inclusion criteria. The purpose of the study was clearly explained to the participants,
and their voluntary participation was ensured through the use of informed consent.

The questionnaires were then distributed to the selected respondents, who were given adequate time to
answer both the close-ended and open-ended questions based on their personal experiences. The researchers
ensured that instructions were clearly understood and that confidentiality was maintained throughout the process.
Questionnaires were collected, checked, and organized for data analysis. Quantitative responses were encoded
for statistical treatment, while qualitative responses were compiled and prepared for thematic analysis.

Statistical Techniques

The quantitative data gathered from the structured questionnaire (parents’ perceptions and practices
measured through a 4-point Likert scale) were analyzed using appropriate statistical tools. Specifically,
frequency and percentage were used to describe the distribution of respondents’ answers per item. The weighted
mean was computed to determine the average level of parents’ perceptions and practices toward supporting
children’s early learning at home, while the median and standard deviation were used to provide additional
support for the central tendency and to assess the variability of respondents’ answers across items.

For the qualitative data collected through open-ended responses, thematic analysis was employed to
identify and describe recurring patterns and themes regarding the challenges encountered by parents in
supporting children’s learning at home. The number of respondents per theme (n) was reported to indicate the
frequency of each identified challenge. Finally, the integration of quantitative and qualitative findings was used
to explain the relationship between parents’ perceptions and their actual home practices, as well as to provide a
more comprehensive understanding of the factors that influence parental involvement in early learning.

RESULTS AND DISCUSSION

This part presents the results of the study. Data from the respondents’ narratives are analyzed through
thematic analysis.

Table 1. Descriptive Statistics of Parents’ Perception

No. Statement Weighted Interpretation Quall.tat}ve
Mean Description
I believe parents play an important role .
! in their children’s early learning. 4.00 Strongly Agree Very High
I feel responsible for helping my child .
2 learn at home. 4.00 Strongly Agree Very High
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I believe my involvement helps
3 | improve my child’s learning and 4.00 Strongly Agree Very High
development.
I think children learn better when .
4 parents actively support their learning. 3.88 Strongly Agree Very High
I believe learning activities at home
5 | are important for my child’s 4.00 Strongly Agree Very High
development.
I believe guiding my child’s learning )
6 prepares them for school, 4.00 Strongly Agree Very High
I feel confident supporting my child’s .
7 learning at home. 3.75 Strongly Agree Very High
I believe parents and teachers should
8 | work together in supporting children’s 3.88 Strongly Agree Very High
learning.
Overall Mean 3.94 Strongly Agree Very High
Legend:
3.26 — 4.00 = Strongly Agree Very High
2.51 —3.25 = Agree High
1.76 — 2.50 = Disagree Low
1.00 — 1.75 = Strongly Disagree Very Low

Table 1 presents the descriptive statistics regarding parents’ perceptions of their role in supporting early
learning. The data shows an overall mean of 3.94, which corresponds to a qualitative description of "Very High"
and an interpretation of "Strongly Agree." Individual indicators reveal that five out of eight statements (Items 1,
2, 3, 5, and 6) received a perfect weighted mean of 4.00. The lowest mean recorded was 3.75 for Item 7,
concerning parents’ confidence in supporting learning at home.

The analysis indicates a nearly unanimous consensus among the respondents. With an overall mean of
3.94, it is evident that parents in Lumbo hold a very strong belief system regarding their educational
responsibilities. The perfect scores (4.00) for items related to "feeling responsible" and "belief in preparation for
school" suggest that parents have a high sense of duty. However, a slight dip is observed in Item 7 (3.75) and
Item 8 (3.88). This suggests that while their belief in the importance of education is absolute, their confidence in

Page 11702 www.rsisinternational.org



INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue V May 2026

their own teaching ability and their perception of the parent-teacher partnership is slightly less robust, though
still in the "Very High" range.

The results signify that the parent-respondents have a high level of psychological readiness to engage in
their children's education. They view themselves as essential agents in the child's development rather than mere
passive observers. The interpretation suggests that for these parents, early childhood education is viewed as a
collaborative and foundational process that begins at home to ensure school readiness. The slight variation in
confidence (Item 7) indicates a potential need for community-based workshops or resources to match their high
level of willingness with actual pedagogical skills.

This data is strongly supported by Hoover-Dempsey and Sandler’s Model of Parental Involvement,
specifically the first level of the model which focuses on a parent’s "Role Construction." According to this
theory, parents are more likely to be involved if they believe that being involved is a part of their job as a parent.
The high means in Table 1 confirm that the respondents have successfully constructed a role for themselves as
active participants in learning. Furthermore, a study by Castro et al. (2022) examined the link between parental
beliefs and early childhood outcomes. Their research found that parents who exhibited "Very High" perceptions
of their educational roles tended to create more enriching home environments. The researchers concluded that
the belief'in one's responsibility (as seen in Item 2 of the table) was a stronger predictor of child academic success
than the family’s socio-economic status, as it drove the parent to seek out learning opportunities despite financial
or resource limitations (Castro et al., 2015). Additionally, Barnett et al. (2020) demonstrated that when parents
strongly agreed that their involvement helped development (Item 3), they were more resilient when facing the
challenges of home-based instruction.

Table 2. Descriptive Statistics of Parents’ Practices

No. Statement Wﬁ%::led Interpretation S;il:ltsgzz
1 ;gﬁjbwks or stories with my child at )38 Agree High
) I)?:igrr(?s}_] child practice letters, numbers, 3.50 Strongly Agree Very High
5 |Lencourage my childto practice reading | 365 | srongly Agree | Very High
4 ir?(rilce?}l)rl?)grz nme}‘fvcihdiicist.() ask questions 3.88 Strongly Agree Very High
5 {)g{rff{zigre ;Ziﬁgfnga:§§zls such as 3.38 Strongly Agree Very High
6 g;‘;ff;?ﬁgﬁ;‘gﬁ curiosity and 4.00 Strongly Agree Very High
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7 I set a regular time for my child to study 250 Disagree Low
or read.
] I engage my child in educational games 7 88 Agree High
or activities.
Overall Mean 3.33 Strongly Agree Very High
Legend:
3.26 —4.00 = Strongly Agree Very High
2.51 —3.25 = Agree High
1.76 — 2.50 = Disagree Low
1.00 — 1.75 = Strongly Disagree Very Low

Table 2 presented the descriptive statistics of parents’ practices in supporting their children’s early
learning at home. The findings showed weighted mean scores ranging from 2.50 to 4.00, with interpretations of
Agree, Strongly Agree, and Disagree. The qualitative descriptions ranged from Low to Very High. The overall
weighted mean of 3.33 was verbally interpreted as Strongly Agree with a qualitative description of Very High,
indicating that parents generally demonstrated a high level of involvement in home-based learning practices.

Among the indicators, Statement 6, “I support my child’s curiosity and interest in learning, ” obtained
the highest weighted mean of 4.00, interpreted as Strongly Agree with a qualitative description of Very High.
This indicated that parents consistently encouraged their children’s interest and engagement in learning.
Statement 4 followed with a weighted mean of 3.88, showing that parents highly encouraged children to ask
questions and explore new ideas. Statements 2, 3, and 5 also obtained high weighted means of 3.50, 3.63, and
3.38, respectively, all interpreted as Strongly Agree with qualitative descriptions of Very High. Meanwhile,
Statements 1 and 8 both garnered a weighted mean of 2.88, interpreted as Agree with a qualitative description
of High, suggesting that reading stories and engaging children in educational games were moderately practiced.
Notably, Statement 7, “I set a regular time for my child to study or read,” received the lowest weighted mean
of 2.50, interpreted as Disagree with a qualitative description of Low, indicating that maintaining a consistent
learning schedule was a challenge for many parents.

The findings indicated that parents actively supported their children’s learning through encouraging
curiosity, exploration, literacy development, and educational engagement. Parents demonstrated strong
involvement in activities that promoted interaction and interest in learning. However, the results also revealed
inconsistency in maintaining structured routines such as scheduled study or reading time. This suggested that
while parents valued involvement in their children’s education, practical challenges such as limited time,
household responsibilities, and varying routines may have affected the consistency of their practices at home.

These findings were supported by Hoover-Dempsey and Sandler’s Model of Parental Involvement (1995,
2005), which emphasized that parents’ involvement behaviors are influenced by their beliefs, confidence, and
life-context variables such as time, energy, and available resources. Although parents strongly valued supporting
their children’s learning, maintaining consistent routines may have been affected by these contextual factors.
Similarly, Bronfenbrenner’s Ecological Systems Theory (1979) explained that children’s development is shaped
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through daily interactions within their home environment. The parents’ active involvement in encouraging
curiosity, reading, and educational engagement reflected the important role of the family microsystem in
supporting children’s cognitive and social development. The findings were further supported by the study of
Barger (2019), which found that home-based parental involvement practices, such as engaging children in
learning activities and providing educational support, positively influenced children’s academic motivation and
developmental outcomes. The study also noted that although parents often valued involvement, consistent
implementation of structured learning routines could be challenging due to family responsibilities and time
limitations.

Table 3. Thematic Analysis of Challenges Faced by Parents in Supporting Their Children’s Learning at Home

Theme Sub-theme Qualitative Excerpts from Parents’ Responses
Time Limited time ”Kulang akong oras para sa akong anak tungod sa trabaho, dili ko maka
Constraints & assist sa tanan niyang panginahanglan, labi na sa pag assist sa iyang
Availability pagtuon sa balay.”

(My time is not enough for my child because of work, and I cannot
assist my child’s needs especially during learning at home.)

Parental Knowledge and | Isa gyud sa pinaka problema nako bahin sa pagtudlo sakong anak sa
Capacity & materials balay kay tungod sa pinansiyal. Dili ko maka provide ug mga gamit
Resources nga magamit niya sa iyaang pagtuon kay mas unahon man nako ug palit

ang iyaang need, iyang pagkaon ug gatas maong kwarta ang isa sa
rason. Isa pa sa rason kay naay ubang tulun-anon nga dili nako
masabtan kay wala koy kahibalo ana.

(One of the problems that I have encountered while teaching my child
at home is because of financial constraints. I cannot provide him with
materials for learning because I will prioritize buying his daily needs,
which is food and milk. That's why financial constraints are one of the
reasons. Also, there are lessons that I cannot understand because I am
not familiar with it.)

Parental Well- | Fatigue and stress | Tungod sa trabaho ug buhatonon sa balay, dali ra kaayo ko kapoyon,

being maong gamay ra akoang energy nga matabangan ug matudloan akong
anak magtuon. Usahay, mawala gyud ko sa pokus mutudlo tungod sa
kakapoy.
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(Because of work and house chores, I get tired easily, that’s why I only
have a small amount of energy to teach my child. Sometimes, I can’t
focus because of tiredness.)

Child Learning | Learning ability | Usahay, lisod kaayo kwaon iyang interest kay na master na niya ang

Factors and motivation | mga basic concepts like mag-ihap 1-20, ang alphabet, ug nursery
rhymes. Ganahan siya magtuon ug bag-o, pero kung dili siya
interesado, dili siya mu-cooperate maong mangita mig matudlo sa iyaa
nga sulod sa iyang interes hangtod ma memorya niya ug sumhan siya.

(Sometimes, it is really hard to keep her interest because she already
mastered the basic concepts, like counting numbers from 1-20, the
alphabet, and nursery rhymes. She likes learning new things, but if it
does not catch her interest, she won't cooperate. To capture her
interest, we would find some new lesson that will interest her and
repeat it again and again until she gets tired of it.)

Attention & Focus & Mag lisod ko ug keep sa interes sakong bata kay dali ra siya ma distract
Engagement distractions sa gadgets ug mga dulaan. Usahay pud kay boring-an siya sa itudlo
nako, ug maglisod sad kog himo ug activities nga lingaw ug engaging
sa balay tungod sa iyaang short attention span.

(I am having a hard time keeping my child’s interest because he gets
easily distracted with his toys and gadgets. Sometimes, he gets bored
with what I teach him, and I am also having a hard time making
activities that are fun and engaging in our home because of his short
attention span.)

Table 3 presents the thematic analysis of the challenges faced by parents in supporting their children’s
learning at home. The data identified five major themes, namely: Time Constraints and Availability, Parental
Capacity and Resources, Parental Well-being, Child Learning Factors, and Attention and Engagement. Each
theme reflects the lived experiences and struggles of parents as they assist their children in home-based learning.
Among the concerns raised were limited time due to work responsibilities, financial difficulties in providing
learning materials, fatigue and stress, children’s lack of sustained interest in lessons, and distractions caused by
gadgets and toys.

The analysis reveals that parents experience multiple interconnected challenges that affect the quality of
learning support they can provide at home. Under the theme of Time Constraints and Availability, parents
expressed difficulty balancing work and childcare responsibilities, resulting in insufficient time to guide their
children academically. In Parental Capacity and Resources, financial limitations and lack of familiarity with
certain lessons reduced parents’ ability to effectively support learning activities. Similarly, the theme on Parental
Well-being highlights how stress, exhaustion, and household responsibilities negatively influence parents’ focus
and energy in teaching their children. Child Learning Factors further indicate that some children quickly lose
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motivation once they master basic lessons, while Attention and Engagement concerns demonstrate how children
are easily distracted by gadgets, toys, and other environmental factors at home.

The findings signify that successful home learning depends not only on children’s abilities but also on
the parents’ emotional, financial, and psychological capacity to support education. The results suggest that
parents are willing to help their children learn; however, external pressures and limited resources hinder their
ability to consistently provide effective assistance. Furthermore, the findings imply that learners require
engaging, developmentally appropriate, and interactive activities to sustain their attention and motivation. The
challenges identified also emphasize the importance of strengthening partnerships between schools and families
through parental support programs, learning resource assistance, and guidance on effective home-based teaching
strategies.

These findings are supported by Hoover-Dempsey and Sandler’s Model of Parental Involvement, which
explains that parental participation in children’s education is influenced by parents’ perceived role, self-efficacy,
and life context variables such as time, energy, and resources. The struggles identified in the table, particularly
regarding limited time and financial difficulties, align with the model’s claim that external demands may reduce
parents’ ability to engage consistently in educational activities. In addition, Epstein’s Framework of School,
Family, and Community Partnerships emphasizes that effective learning occurs when schools and families
collaborate in addressing learners’ academic and developmental needs. Research by Garbe et al. (2020) further
supports these findings, revealing that parents during home-based learning commonly experienced stress, lack
of instructional confidence, and difficulty maintaining children’s engagement. Likewise, Dong, Cao, and Li
(2020) found that distractions at home and limited parental teaching strategies significantly affected children’s
motivation and participation in learning activities. These studies affirm that parental challenges are important
factors that influence the effectiveness of children’s learning experiences at home.

CONCLUSIONS AND RECOMMENDATIONS

This part presents the conclusions and recommendations formulated based on the findings of the study.
Conclusions
Based on the findings of the study, the following conclusions were drawn:

1. On parents’ perceptions of their role in supporting early learning at home, parents showed a very high level
of positive perception (mean = 3.75-4.00). This indicated that they clearly recognized their responsibility and
the importance of their involvement in their child’s development. The consistent responses also reflected a shared
understanding among parents regarding their role in early learning.

2. On parents’ practices, there was a moderate to high level of engagement (mean = 2.50-4.00), but with
noticeable inconsistency. While parents actively encouraged curiosity and supported learning interests, practices
such as maintaining structured routines and regular reading were less consistently implemented. This suggested
that parental involvement was affected by time constraints, resources, and confidence in guiding learning.

3. On the challenges faced by parents, the most common were children’s short attention span, low motivation,
and preference for play and gadgets, indicating that child-related factors greatly affected engagement. Other
challenges, such as limited resources, work responsibilities, and lack of academic knowledge, showed that
parental involvement was also influenced by environmental and personal factors.
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Recommendations

Drawing from the conclusions, the following are practical recommendations to strengthen parental
involvement and address the challenges in supporting children’s early learning at home:

1. Parents should continue to strengthen their positive perceptions by applying them consistently in daily
activities, such as storytelling, guided play, and meaningful conversations, recognizing that learning happens
through everyday interactions.

2. Parents are encouraged to establish simple and flexible learning routines, such as short scheduled reading or
guided activities, to improve consistency despite time and household constraints.

3. To address children’s short attention span and low motivation, parents should use play-based, interactive, and
varied learning strategies, limit excessive gadget use, and provide positive reinforcement to maintain children’s
engagement and interest in learning.
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