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ABSTRACT

This study aimed to determine the teachers' workload efficacy and challenges associated with ChatGPT adoption
among public elementary teachers in Zone III, Schools Division of Zambales, during the School Year 2025—
2026. Using a descriptive-correlational research design, 163 public elementary teachers were selected through
simple random sampling. Data were gathered using a validated researcher-designed questionnaire measuring
ChatGPT use frequency, perceived opportunities, workload efficacy, and integration challenges. Findings
revealed that teachers frequently used ChatGPT for instructional and administrative tasks, particularly for
administrative work. They perceived ChatGPT as offering opportunities for professional growth, instructional
innovation, learner engagement, and resource access. ChatGPT was rated as having a "Great Extent" of workload
efficacy, though integration faced challenges, particularly ethical concerns. Significant differences in ChatGPT
use were observed across demographic variables, and positive relationships were found among perceived
opportunities, workload efficacy, and challenges. Based on these findings, a training program was developed to
enhance teachers' effective and responsible use of ChatGPT. This study provides insights into how ChatGPT
supports workload efficacy and offers a basis for designing training programs that strengthen responsible Al use
in education.

Keywords: Artificial Intelligence, Al Tools, ChatGPT, Teachers’ Workload Efficacy, Adoption, Challenges,
Public School Teachers

INTRODUCTION

The integration of Artificial Intelligence (Al) in performing the works of teachers became a transformative force
in global education, reshaping how instructional materials were prepared, lessons were delivered, and learning
outcomes were assessed. According to Triberti et al. (2024), Al-based tools allowed teachers to automate
repetitive tasks and focus on learner-centered instruction. Similarly, Siddiqui (2025) emphasized that Al served
as a digital teaching assistant that enhanced teacher productivity and supported innovative pedagogical practices.

From a global perspective, the opportunities afforded by ChatGPT on teachers’ workload efficacy were widely
acknowledged. Zemljak (2023) reported that ChatGPT helped streamline lesson planning and content
generation, saving time and effort. Ankitdhamija and Dhamija (2024) highlighted that the tool supported
instructional quality despite increased administrative responsibilities. Harini (2023) explained that ChatGPT
enabled personalized learning experiences and automated clerical tasks, improving efficiency. These studies
indicated that ChatGPT contributed to reducing teacher burnout and enhancing teaching productivity. Supporting
this claim, the study of Magtalas and Eduvala (2025) revealed that excessive teacher workload was significantly
associated with burnout and reduced work performance, emphasizing the importance of interventions and
support systems that could help teachers manage instructional and administrative responsibilities more
effectively.
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In the Philippine context, ChatGPT presented opportunities to address challenges faced by public school
teachers, particularly those handling large classes and paperwork. Giray et al. (2024) found that Filipino teachers
used Al tools like ChatGPT to simplify lesson design and assessment preparation. Magat and Sangalang (2024)
emphasized that ChatGPT supported differentiated instruction to address diverse learner needs. David and
Maroma (2025) asserted that ChatGPT served as a bridge for digital transformation in Philippine education,
especially in resource-limited schools. These studies showed that ChatGPT could help alleviate workload
burdens while promoting instructional efficiency.

Despite these benefits, research gaps remained regarding the actual use and perceived impact of ChatGPT on the
workload efficacy of public elementary teachers in local contexts such as Zambales. Manaig, et al. (2025) pointed
out that while Al adoption was growing, localized studies assessing its implications for teachers’ daily routines
were limited. Lopez (2023) added that literature focused primarily on higher education, leaving gaps in
understanding its integration at the basic education level. These gaps highlighted the need to explore how
ChatGPT was utilized in Philippine elementary schools.

Given the rising demand for efficiency among teachers, there was a need to conduct this study to address
workload issues faced by public elementary teachers. The findings could provide insights into how ChatGPT
could reduce stress, enhance time management, and improve instructional quality. Ultimately, this study aimed
to inform policymakers, school leaders, and teachers in developing sustainable Al integration strategies within
the Philippine basic education system.

METHODS

The study employed a descriptive-correlational design to determine the teachers’ workload efficacy and
challenges associated with ChatGPT adoption among public elementary teachers in Zone III, Schools Division
of Zambales. The 163 public elementary school teachers were identified using random sampling. Prior to
participation, all respondents were provided with an informed consent form clearly stating the study’s purpose,
procedures, potential risks, benefits, and their right to withdraw at any time without penalty. Participation was
strictly voluntary. To ensure data confidentiality, all responses were treated with the utmost privacy, and data
were stored in password-protected files accessible only to the researchers. Results were presented in aggregate
form to prevent identification of individual participants.

To develop the survey questionnaire, the researchers reviewed relevant literature to identify appropriate items
and indicators. The questionnaire consisted of three (3) parts: (1) respondents’ profile including sex, age, highest
educational attainment, teaching position, years in service, length of ChatGPT usage (in months or years), and
the number of trainings attended on Al integration in teaching; (2) the frequency in which teachers used ChatGPT
for instructional planning, classroom activities, assessment tasks, and administrative tasks; (3) the opportunities
perceived by teachers in using ChatGPT, highlighting instructional innovation and creativity, professional
development, learner engagement and differentiated instruction, and access to teaching resources; (4) the extent
of ChatGPT’s contribution to teachers’ workload efficacy, particularly in lesson preparation time, preparation of
instructional materials, management of classroom records, and overall work—life balance; and (5) the challenges
encountered by teachers when integrating ChatGPT into their teaching practices, including technical and
technological constraints, digital literacy and user competence, curricular and pedagogical alignment, ethical
and academic integrity concerns, policy and institutional support, and time and workload management.

The researcher-made questionnaire was developed through a thorough review of relevant literature, including
journal articles, previous research studies, and other academic sources related to ChatGPT use and teacher
workload like the works of Ahmed & Ahmed (2025); Crompton & Burke (2024); Govindarajan & Christuraj
(2024); Kim & Ahn (20230; Rahman & Watanobe (2023); and Zhang & Tur (2023).

To ensure its validity and reliability, the instrument underwent expert validation and was pilot tested on a separate
group of respondents not involved in the main study. The developed instrument was also subjected to Cronbach's
Alpha analysis, and the results confirmed its reliability for administration to the target participants. Data
collected from the respondents were tallied and analyzed using statistical tools such as percentage, weighted
mean, ranking, ANOVA, Pearson-r, and Likert Scale.
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DISCUSSION

Frequency of ChatGPT Use by Public Elementary Teachers
Instructional Planning

Table 1 presents the mean and descriptive equivalent of the frequency of ChatGPT use by public elementary
teachers in terms of instructional planning in Zone III, Schools Division of Zambales.

Table 1. Mean and Descriptive Equivalent of Frequency of ChatGPT Use by Public Elementary Teachers in
Terms of Instructional Planning

Indicator Mean | Descriptive | Rank
Equivalent

1. I use ChatGPT for generating clear and coherent lesson plans. 2.47 Seldom 9

2. I'use ChatGPT for simplifying complex concepts for learners. 2.66 Often 1

3. Iuse ChatGPT for aligning my lessons with curriculum standards. 2.51 Often 7

4. I use ChatGPT for developing differentiated instructional materials. 2.57 Often 4

5. Tuse ChatGPT for adapting lessons to diverse learning needs and styles. 2.56 Often 5

6. I use ChatGPT for improving the overall quality of my lesson preparation. | 2.60 Often 3

7. Iuse ChatGPT for enhancing creativity in designing instructional materials. | 2.61 Often 2

8. I use ChatGPT for preparing Daily Lesson Logs (DLL) and lesson | 2.42 Seldom 10

exemplars.

9. I use ChatGPT for creating engaging and level-appropriate learning | 2.53 Often 6

activities.

10. T use ChatGPT for ensuring the relevance and accuracy of instructional | 2.49 Seldom 8

content.

Weighted Mean 2.54 Often

Several indicators were described as “Often” such as “I use ChatGPT for simplifying complex concepts for
learners” with X = 2.66, ranked 1; “I use ChatGPT for enhancing creativity in designing instructional materials”
with X = 2.61, ranked 2; and “T use ChatGPT for improving the overall quality of my lesson preparation” with X
= 2.60, ranked 3. These findings meant that teachers frequently relied on ChatGPT to support clarity, creativity,
and overall effectiveness in lesson planning. This finding denoted that ChatGPT had been primarily used as a
tool to enhance instructional design rather than as a sole planning mechanism.

This was because teachers needed efficient tools to manage complex instructional tasks while ensuring that
lessons remained engaging and understandable for learners. Macabenta, Manubag, Tabanag, Villegas, Villegas,
and Cabanilla (2023) found that teachers tended to adopt instructional innovations that directly improved
teaching efficiency and lesson quality. This suggested that teachers were more likely to embrace new practices
when these clearly enhanced classroom performances and reduced instructional workload.

Several indicators were described as “Seldom” such as “I use ChatGPT for ensuring the relevance and accuracy
of instructional content” with X = 2.49, ranked 8; “I use ChatGPT for generating clear and coherent lesson plans”
with X = 2.47, ranked 9; and “I use ChatGPT for preparing Daily Lesson Logs (DLL) and lesson exemplars”
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with X = 2.42, ranked 10. These findings meant that teachers had limited dependence on ChatGPT for formal
documentation and content validation.

This was because teachers tended to rely more on established curriculum guides, official templates, and their
own professional judgment when preparing required instructional documents to ensure compliance and accuracy.
Cacho (2024) found that teachers demonstrated selectivity in applying new tools to formal instructional
requirements. This indicated cautious use of ChatGPT in areas that required official compliance and high
accountability, where accuracy and adherence to guidelines were prioritized.

In summary, the most common descriptive mean of the indicators was “Often,” with a weighted mean of 2.54,
indicating frequent but not extensive use of ChatGPT in instructional planning. These results were affected by
teachers’ familiarity with technology, perceived reliability of Al tools, and the formal demands of lesson
documentation.

Teachers tended to use ChatGPT as a supportive tool rather than a primary source in instructional planning,
balancing its benefits with professional judgment and existing curriculum requirements. Alonzo, Bejano, and
Labad (2022) found that teachers’ utilization of innovations had been influenced by both practical classroom
needs and institutional expectations. This suggested that instructional decisions were shaped not only by
immediate teaching demands but also by policies and standards set within the school system.

Classroom Activities

Table 2 presents the mean and descriptive equivalent of the frequency of ChatGPT use by public elementary
teachers in terms of classroom activities in Zone III, Schools Division of Zambales.

Several indicators were described as “Often” such as “I use ChatGPT for preparing enrichment and remedial
learning tasks” with X = 2.64, ranked 1; “I use ChatGPT for providing instant explanations to student questions,”
“I use ChatGPT for organizing and structuring my instructional delivery,” and “I use ChatGPT for generating
strategies that improve student engagement” with X = 2.60, ranked 3. These findings meant that teachers
frequently used ChatGPT to support immediate instructional needs and lesson flow inside the classroom. This
finding denoted that ChatGPT had been valued as a practical tool for enhancing responsiveness and organization
during classroom activities.

Teachers often prioritized immediate classroom needs such as delivering lessons, addressing learner questions,
and managing instructional flow, where ChatGPT served as a quick and accessible support tool. Hatmanto and
Rahmawati (2023) found that teachers tended to adopt innovations that directly supported day-to-day
instructional efficiency. This indicated that teachers were more likely to use tools and strategies that provided
immediate and practical benefits in classroom instruction.

Table 2. Mean and Descriptive Equivalent of Frequency of ChatGPT Use by Public Elementary Teachers in
Terms of Classroom Activities

Indicator Mean | Descriptive | Rank
Equivalent

1. Tuse ChatGPT for designing collaborative or group-based activities. 2.55 Often 9.5

2. I'use ChatGPT for preparing enrichment and remedial learning tasks. 2.64 Often 1

3. Tuse ChatGPT for providing instant explanations to student questions. 2.60 Often 3

4. Tuse ChatGPT for preparing visual or textual materials for instruction. 2.58 Often 6.5

5. Tuse ChatGPT for creating varied and interactive classroom activities. 2.55 Often 9.5

Page 8076

www.rsisinternational.org



http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (I1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue V May 2026

6. I use ChatGPT for organizing and structuring my instructional delivery. 2.60 Often 3
7. Iuse ChatGPT for producing examples appropriate to my learners’ level. 2.57 Often 8
8. I use ChatGPT for identifying motivational strategies to start my lessons. 2.58 Often 6.5
9. Iuse ChatGPT for developing discussion prompts and learning questions. | 2.59 Often 5
10. I use ChatGPT for generating strategies that improve student engagement. | 2.60 Often 3
Weighted Mean 2.59 Often

Certain indicators were described as “Often” such as “I use ChatGPT for producing examples appropriate to my
learners’ level” with X = 2.57, ranked 8; “I use ChatGPT for designing collaborative or group-based activities”
with X = 2.55, ranked 9.5; and “I use ChatGPT for creating varied and interactive classroom activities” with X =
2.55, ranked 9.5. These findings meant that ChatGPT had been less frequently utilized for activity design and
collaborative task development. This finding denoted that teachers still relied more on personal experience and
existing strategies when planning interactive classroom activities.

Teachers tended to depend more on their established instructional experience, ready-made teaching materials,
and familiarity with classroom strategies when designing interactive and collaborative activities, rather than
relying on ChatGPT for activity development. Mastul, De Vera, and Jayme (2023) found that teachers
demonstrated selectivity in applying new tools to areas requiring direct learner interaction. This indicated that
teachers carefully chose when to use innovations, prioritizing methods they perceived as more effective for
engaging learners face-to-face in classroom activities.

In summary, the most common descriptive mean of all indicators was “Often,” with a weighted mean of 2.59,
indicating frequent use of ChatGPT in classroom activities. These results were affected by teachers’ immediate
instructional demands, classroom management needs, and perceived usefulness of Al tools during teaching.

Teachers frequently used ChatGPT as a supportive tool to address immediate classroom demands, particularly
in managing instruction, simplifying tasks, and responding to learner needs in real time. Lazo (2024) found that
teachers’ utilization of innovations had been influenced by both practical classroom needs and institutional
expectations. This indicated that teachers’ decisions to adopt new tools were shaped by their immediate
instructional demands as well as the requirements and standards set by their schools.

Assessment Tasks

Table 3 presents the mean and descriptive equivalent of the frequency of ChatGPT use by public elementary
teachers in terms of assessment tasks in Zone III, Schools Division of Zambales.

Table 3. Mean and Descriptive Equivalent of Frequency of ChatGPT Use by Public Elementary Teachers in
Terms of Assessment Tasks

Indicator Mean | Descriptive | Rank
Equivalent
1. T use ChatGPT for preparing summative tests efficiently. 2.52 Often 9.5
2. Tuse ChatGPT for generating rubrics for performance tasks. 2.67 Often 1
3. Tuse ChatGPT for generating answer keys or scoring guides. 2.52 Often 9.5
4. T use ChatGPT for crafting comprehension and application questions. 2.58 Often 2.5
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5. T'use ChatGPT for drafting constructive feedback for student outputs. 2.54 Often 6.5
6. [ use ChatGPT for designing higher-order-thinking assessment items. 2.58 Often 2.5
7. Iuse ChatGPT for checking the clarity and appropriateness of test items. | 2.53 Often 8
8. Tuse ChatGPT for developing quick and effective formative assessments. | 2.54 Often 6.5
9. T use ChatGPT for constructing valid and competency-aligned test | 2.56 Often 4
questions.

10. T use ChatGPT for improving the overall quality and consistency of | 2.55 Often 5
assessments.

Weighted Mean 2.56 Often

Several indicators were described as “Often” such as “I use ChatGPT for generating rubrics for performance
tasks” with X = 2.67, ranked 1; “I use ChatGPT for crafting comprehension and application questions” with X =
2.58, ranked 2.5; and “I use ChatGPT for designing higher-order-thinking assessment items” with X = 2.58,
ranked 2.5. These findings meant that teachers frequently relied on ChatGPT to create meaningful and effective
assessment tools. This finding denoted that ChatGPT had been a valuable support for enhancing assessment
quality and aligning tasks with learning objectives.

Teachers often faced time constraints and increasing workload demands in preparing assessments, which led
them to use ChatGPT as a convenient tool for quickly generating structured, varied, and curriculum-aligned
evaluation materials. Sibug, Vital, Miranda, Fernando, Gamboa, Hernandez, Bansil, Penecilla, and Gonzales
(2024) found that teachers tended to adopt innovations that directly improved instructional efficiency and
assessment practices. This indicated that teachers were more likely to utilize tools that enhanced the speed,
quality, and effectiveness of lesson delivery and assessment preparation.

Certain indicators were described as “Often” such as and “I use ChatGPT for checking the clarity and
appropriateness of test items” with X = 2.53, ranked 8; “I use ChatGPT for preparing summative tests efficiently”
and “I use ChatGPT for generating answer keys or scoring guides” with X = 2.52, ranked 9.5. These findings
meant that teachers had been less frequent in using ChatGPT for formal documentation and test verification.
This finding denoted that while ChatGPT was widely used for creating assessment content, teachers still
exercised caution in its application for finalized evaluation tools.

Teachers tended to prioritize accuracy and accountability when dealing with formal assessment documents,
leading them to rely more on their professional judgment and official curriculum references rather than fully
depending on ChatGPT for test verification and finalized evaluation materials. Gonzales (2022) found that
teachers were selective in applying new tools to formal assessment processes. This indicated that teachers
exercised caution and relied more on established assessment standards and professional judgment when handling
tasks that required accuracy and accountability.

In summary, the most common descriptive mean of all indicators was “Often,” with a weighted mean of 2.56,
indicating that ChatGPT had been frequently used in assessment-related tasks. These results were influenced by
teachers’ familiarity with Al tools, the need for efficient assessment preparation, and the perceived reliability of
ChatGPT in generating valid materials.

This became the finding of the study because teachers frequently used ChatGPT as a practical support tool to
streamline assessment preparation while balancing concerns on accuracy, reliability, and adherence to official
testing standards. Velasco (2023) found that teachers’ use of innovations had been shaped by practical classroom
needs and institutional expectations. This indicated that teachers’ decisions to adopt tools and strategies were
guided both by immediate instructional demands and by compliance with school policies and standards.
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Administrative Tasks

Table 4 presents the mean and descriptive equivalent of the frequency of ChatGPT use by public elementary
teachers in terms of administrative tasks in Zone III, Schools Division of Zambales.

Several indicators were described as “Often” such as “I use ChatGPT for preparing reports and required
documentation” with X = 2.79, ranked 1; “I use ChatGPT for writing narrative reports and minutes of meetings”
and “I use ChatGPT for organizing information for administrative submissions” with X =2.75, ranked 2.5. These
findings meant that teachers frequently relied on ChatGPT to enhance efficiency and accuracy in preparing
administrative outputs. This finding denoted that ChatGPT had been a valuable tool in streamlining
administrative tasks and reducing workload.

Table 4. Mean and Descriptive Equivalent of Frequency of ChatGPT Use by Public Elementary Teachers in
Terms of Administrative Tasks

Indicator Mean | Descriptive | Rank
Equivalent

1. Tuse ChatGPT for rewriting and editing official documents. 2.67 | Often 10

2. I use ChatGPT for preparing reports and required documentation. 2.79 Often 1

3. Iuse ChatGPT for preparing content for presentations and meetings. 2.71 Often 9

4. I use ChatGPT for writing narrative reports and minutes of meetings. 2.76 Often 2.5

5. T'use ChatGPT for accomplishing administrative tasks more efficiently. 2.73 Often 6.5

6. I use ChatGPT for organizing information for administrative submissions. | 2.75 Often 2.5

7. Iuse ChatGPT for preparing announcements, advisories, or public notices. | 2.72 Often 8

8. I use ChatGPT for drafting official communication such as letters and | 2.73 Often 6.5

memos.

9. I use ChatGPT for improving the clarity and quality of administrative | 2.75 Often 4

outputs.

10. T use ChatGPT for completing content needed for school forms and | 2.75 Often 5

compliance tasks.

Weighted Mean 2.74 Often

Teachers were burdened with multiple administrative requirements and time-consuming documentation tasks,
which led them to use ChatGPT as a practical tool for organizing, drafting, and streamlining reports more
efficiently while maintaining productivity. Zahurin, Mamat, Ali, and Abas (2024) found that teachers tended to
adopt innovations that directly improved work efficiency and task management. This indicated that teachers
were more inclined to use tools and strategies that helped them accomplish administrative and instructional tasks
faster and with greater organization.

Certain indicators were described as “Often” such as “I use ChatGPT for preparing announcements, advisories,
or public notices” with X =2.72, ranked 8; “I use ChatGPT for preparing content for presentations and meetings”
with X =2.71, ranked 9; and “I use ChatGPT for rewriting and editing official documents” with X = 2.67, ranked
10. These findings meant that teachers had been less frequent in using ChatGPT for formal content preparation
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and public-facing communications. This finding denoted that while ChatGPT was widely used in administrative
work, teachers still exercised discretion in its use for formal or official outputs.

Teachers remained cautious in using ChatGPT for formal and public-facing documents, as they prioritized
accuracy, accountability, and adherence to official communication standards, often preferring to personally
review or refine outputs before final submission. Capili and Paglinawan (2025) found that teachers were selective
in applying innovations to formal administrative responsibilities. This indicated that teachers carefully regulated
the use of new tools in official tasks to ensure accuracy, compliance, and alignment with institutional standards.

In summary, the most common descriptive mean of all indicators was “Often,” with a weighted mean of 2.74,
indicating frequent use of ChatGPT in administrative tasks. These results were affected by teachers’ familiarity
with Al tools, the demand for efficient administrative processing, and perceived reliability of ChatGPT in
generating accurate outputs.

Teachers frequently used ChatGPT as a practical support tool to cope with heavy administrative workloads,
while still exercising judgment to ensure that outputs remained accurate, appropriate, and aligned with school
requirements. Manegdeg and Paglinawan (2024) found that teachers’ use of innovations had been shaped by
both practical workplace needs and institutional expectations. This indicated that teachers’ adoption of new tools
was guided by the demands of their daily tasks as well as the requirements and standards imposed by their
Institutions.

Summary of the Frequency of ChatGPT Use by Public Elementary Teachers

Table 5 presents the summary of the weighted mean and descriptive equivalent of the frequency of ChatGPT use
by public elementary teachers in Zone III, Schools Division of Zambales.

Table 5. Summary of the Weighted Mean and Descriptive Equivalent of the Frequency of ChatGPT Use by
Public Elementary Teachers

Frequency of ChatGPT Use Mean Descriptive Equivalent Rank
1. Instructional Planning 2.54 Often 4

2. Classroom Activities 2.59 Often 2

3. Assessment Tasks 2.56 Often 3

4. Administrative Tasks 2.74 Often 1
Overall Weighted Mean 2.61 Often

The indicator “Administrative Tasks” had the highest X = 2.74, interpreted as “Often.” This implied that teachers
most frequently use ChatGPT to support administrative responsibilities compared to other areas of practice. This
finding denotes that ChatGPT is mainly valued for reducing paperwork, organizing information, and improving
efficiency in non-instructional tasks.

Teachers often faced heavy administrative workloads and time constraints, which led them to prioritize ChatGPT
as a practical tool for reducing paperwork, organizing data, and improving efficiency in completing non-
instructional responsibilities. Algar, Basanes, De La Luna, Jentelizo, Salbibia, and Trecho (2025) found that
teachers tended to adopt innovations that lessened administrative workload and allowed more time for
instructional responsibilities. This indicated that teachers were more likely to embrace tools that improved
efficiency in handling paperwork and streamlined non-instructional tasks within their daily routines.

The indicator “Instructional Planning” had the lowest X = 2.54, interpreted as “Often.” This implied that while
teachers use ChatGPT for lesson preparation, it is relatively less frequent compared to its use in other teaching
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functions. This finding denotes that teachers may still rely on professional experience and existing teaching
guides when planning instruction.

Teachers tended to rely more on established curriculum guides, their prior teaching experience, and ready-made
instructional materials when planning lessons, using ChatGPT only as a supplementary tool rather than a primary
resource for instructional planning. Ramos (2025) found that teachers were more selective in adopting new tools
for core instructional planning where pedagogical judgment was considered essential. This indicated that
teachers tended to prioritize their professional expertise and established instructional frameworks when
designing lessons, especially for tasks requiring careful alignment with curriculum standards.

In summary, all areas were commonly interpreted as “Often,” suggesting consistent use of ChatGPT among
public elementary teachers. These results indicate that teachers’ frequency of ChatGPT use is affected by task
type, workload demands, and perceived usefulness of the tool.

Teachers tended to use ChatGPT regularly across various tasks but not uniformly, as their frequency of use was
influenced by the nature of the task, the urgency of workload demands, and their perception of how helpful the
tool was for specific instructional and administrative needs. Basileo and Lyons (2024) stated that the adoption
of educational innovations is strongly influenced by practicality and relevance to teachers’ daily responsibilities,
which explains the findings of this study. Basileo and Lyons (2024) found that the adoption of educational
innovations was strongly influenced by practicality and relevance to teachers’ daily responsibilities. This
indicated that teachers were more likely to embrace tools and strategies that directly supported their workload,
improved efficiency, and aligned with their immediate instructional needs.

Perceived Opportunities of Public Elementary Teachers in Using ChatGPT
Instructional Innovation and Creativity

Table 6 presents the mean and descriptive equivalent of perceived opportunities of public elementary teachers
in using ChatGPT in terms of instructional innovation and creativity in Zone III, Schools Division of Zambales.

Several indicators were described as “Agree” such as “ChatGPT helps me innovate beyond traditional lecture-
based methods” with X = 2.90, ranked 1; “ChatGPT helps me design interactive games or simulations for
classroom use” with X = 2.89, ranked 2; and “ChatGPT helps me integrate 21st-century skills into lesson
activities” and “ChatGPT helps me explore and experiment with new teaching strategies” with X = 2.88, ranked
3.5. These findings meant that teachers perceived ChatGPT as a useful tool for enhancing creativity and
introducing innovative strategies in their lessons. This finding denoted that ChatGPT provided opportunities for
teachers to expand beyond conventional instructional approaches.

Table 6. Mean and Descriptive Equivalent of Perceived Opportunities of Public Elementary Teachers in Using
ChatGPT in Terms of Instructional Innovation and Creativity

Indicator Mean | Descriptive | Rank
Equivalent
1. ChatGPT helps me design engaging lesson activities. 2.85 Agree 7.5
2. ChatGPT helps me adjust activities to suit diverse learner interests. 2.82 Agree 10
3. ChatGPT helps me innovate beyond traditional lecture-based methods. 2.90 Agree 1
4. ChatGPT helps me integrate 21st-century skills into lesson activities. 2.88 Agree 3.5
5. ChatGPT helps me generate unique ideas for integrating technology into | 2.86 Agree 5
lessons.
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6. ChatGPT helps me create interdisciplinary or project-based learning tasks. | 2.85 Agree 7.5
7. ChatGPT helps me develop creative approaches for teaching difficult | 2.85 Agree 7.5
topics.

8. ChatGPT helps me explore and experiment with new teaching strategies. | 2.88 Agree 3.5
9. ChatGPT helps me design interactive games or simulations for classroom | 2.89 Agree 2
use.

10. ChatGPT helps me produce culturally relevant and locally contextualized | 2.85 Agree 7.5
content.

Weighted Mean 2.86 Agree

Teachers were increasingly exposed to digital tools and evolving instructional demands, which encouraged them
to view ChatGPT as a supportive resource for enhancing creativity, exploring new teaching strategies, and
moving beyond traditional lecture-based instruction. Gamboa (2023) found that teachers tended to adopt
innovations that enhanced teaching creativity and instructional quality. This indicated that teachers were more
likely to use tools and strategies that supported innovative lesson design and improved the overall effectiveness
of classroom instruction.

Certain indicators were described as “Agree” such as “ChatGPT helps me design engaging lesson activities,”
“ChatGPT helps me create interdisciplinary or project-based learning tasks,” “ChatGPT helps me develop
creative approaches for teaching difficult topics,” and “ChatGPT helps me produce culturally relevant and locally
contextualized content,” with X = 2.85, ranked 7.5; and “ChatGPT helps me adjust activities to suit diverse
learner interests” with X = 2.82, ranked 10. These findings meant that teachers were moderately confident in
using ChatGPT to cater to diverse learning needs and implement complex instructional designs. This finding
denoted that while ChatGPT supported innovation, its use for certain adaptive or interdisciplinary tasks was still
developing.

Teachers were still in the process of fully integrating ChatGPT into complex instructional design tasks, as their
use of the tool was influenced by varying levels of digital competence, familiarity with adaptive teaching
strategies, and the need to balance innovation with established classroom practices. Hortelano and Roleda (2024)
found that teachers were selective in applying innovations to areas requiring careful planning and alignment with
learner needs. This indicated that teachers tended to adopt new tools more cautiously when instructional tasks
involved complex decision-making, differentiation, and curriculum alignment.

In summary, the most common descriptive mean of all indicators was “Agree,” with a weighted mean of 2.86,
indicating a positive perception of ChatGPT as a tool for instructional innovation and creativity. These results
were influenced by teachers’ openness to technology, familiarity with ChatGPT, and the perceived relevance of
Al tools in lesson design.

Teachers generally showed openness to digital tools and recognized the usefulness of ChatGPT in enhancing
lesson design, while their perceptions were shaped by prior experience with technology and the practical
relevance of Al to their instructional tasks. Padohinog, Liwanag, and Balsicas (2024) found that teachers’ use of
innovations had been shaped by both practical classroom needs and institutional expectations. This indicated
that teachers’ adoption of new tools was influenced by the demands of daily instruction as well as the policies,
guidelines, and expectations set by their schools.

Professional Development

Table 7 presents the mean and descriptive equivalent of perceived opportunities of public elementary teachers
in using ChatGPT in terms of professional development in Zone III, Schools Division of Zambales.
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Several indicators were described as “Agree” such as “ChatGPT helps me build confidence in using emerging
educational technologies” with X = 2.95, ranked 1; and “ChatGPT helps me learn new instructional strategies,”
“ChatGPT helps me prepare materials for seminars and presentations,” and “ChatGPT helps me strengthen my
prompt-writing skills for various technologies” with X = 2.94, ranked 3. These findings meant that teachers
perceived ChatGPT as highly beneficial for strengthening their skills and confidence in applying new teaching
methods. This finding denoted that ChatGPT provided meaningful opportunities for professional growth and
enhanced instructional competency.

Table 7. Mean and Descriptive Equivalent of Perceived Opportunities of Public Elementary Teachers in Using
ChatGPT in Terms of Professional Development

Indicator Mean | Descriptive | Rank
Equivalent

1. ChatGPT helps me learn new instructional strategies. 2.94 Agree 3

2. ChatGPT helps me improve my digital literacy skills. 290 | Agree 7

3. ChatGPT helps me clarify subject content when needed. 2.89 | Agree 9

4. ChatGPT helps me reflect on and refine my teaching practices. 290 | Agree 7

5. ChatGPT helps me stay updated with the latest teaching trends. 2.84 | Agree 10

6. ChatGPT helps me draft research outlines or action research proposals. 2.93 Agree 5

7. ChatGPT helps me prepare materials for seminars and presentations. 2.94 | Agree 3

8. ChatGPT helps me strengthen my prompt-writing skills for various | 2.94 | Agree 3

technologies.

9. ChatGPT helps me build confidence in using emerging educational | 2.95 | Agree 1

technologies.

10. ChatGPT helps me develop outputs for continuing professional | 2.90 Agree 7

development (CPD).

Weighted Mean 291 Agree

Teachers used ChatGPT not only as an instructional tool but also as a means of professional development, as it
helped them gain confidence, explore new teaching strategies, and improve their competence in integrating
emerging technologies into their instructional practices. Pelingon, Contreras, Moreno, Dayrit, Mallari, Toledano,
and Dominado (2024) found that teachers tended to adopt innovations that supported professional development
and teaching effectiveness. This indicated that teachers were more likely to embrace tools and strategies that
enhanced their instructional skills, confidence, and overall classroom performance.

Certain indicators were described as “Agree” such as “ChatGPT helps me improve my digital literacy skills,”
“ChatGPT helps me reflect on and refine my teaching practices,” and “ChatGPT helps me develop outputs for
continuing professional development (CPD)” with X =2.90, ranked 7; “ChatGPT helps me clarify subject content
when needed” with X = 2.89, ranked 9; and “ChatGPT helps me stay updated with the latest teaching trends”
with X = 2.84, ranked 10. These findings meant that teachers moderately used ChatGPT to enhance specific
knowledge areas or stay current with educational trends. This finding denoted that while ChatGPT was effective
for professional development, its use in certain tasks was still evolving.

Teachers were gradually integrating ChatGPT into their professional development practices, but their usage
remained moderate due to varying levels of digital literacy, limited sustained training, and the tendency to rely
on traditional sources and established professional learning activities for updating content knowledge and
instructional practices. Morales (2023) found that teachers were selective in applying innovations to support
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continuous professional learning. This indicated that teachers tended to adopt new tools only when they clearly
aligned with their immediate professional development needs and practical classroom applications.

In summary, the most common descriptive mean of all indicators was “Agree,” with a weighted mean of 2.91,
indicating a positive perception of ChatGPT in supporting professional development. These results were
influenced by teachers’ interest in upskilling, familiarity with technology, and the relevance of Al tools for
professional growth.

This became the finding of the study because teachers generally recognized the value of ChatGPT as a support
tool for professional development, particularly as they sought opportunities to enhance their digital skills, adapt
to emerging technologies, and align their instructional practices with current educational trends, although their
level of engagement was still influenced by familiarity and practical exposure to Al tools. Dayagbil and Alda
(2024) found that teachers’ use of innovations had been shaped by both practical classroom needs and
institutional expectations. This indicated that teachers tended to adopt educational tools that addressed immediate
instructional demands while still complying with school policies and professional standards.

Learner Engagement and Differentiated Instruction

Table 8 presented the mean and descriptive equivalent of perceived opportunities of public elementary teachers
in using ChatGPT in terms of learner engagement and differentiated instruction in Zone III, Schools Division of
Zambales.

Several indicators were described as “Agree” such as “ChatGPT helps me produce story prompts and examples
that interest young learners” with X = 2.92, ranked 1; “ChatGPT helps me create enrichment tasks for advanced
learners,” and “ChatGPT helps me prepare remedial exercises for struggling learners” with X = 2.90, ranked 2.5.
These findings meant that teachers perceived ChatGPT as highly effective in supporting differentiated instruction
and engaging learners at various levels. This finding denoted that ChatGPT provided opportunities for teachers
to address learner diversity while sustaining interest and participation.

Teachers were working in classrooms with diverse learner abilities and learning needs, which required them to
adapt instruction through enrichment and remediation; thus, they perceived ChatGPT as useful for generating
varied instructional materials that could support differentiation and sustain learner engagement across different
proficiency levels. Guisadio, Tordos, Pocdol, Taboada, Petin, Asentista, Sumampong, Catacutan, Catamco,
Delatado, Lerio, Villanueva, and Cabello (2025) found that teachers tended to adopt innovations that enhanced
learner engagement and instructional effectiveness. This indicated that teachers were more likely to integrate
tools and strategies that made lessons more interactive, responsive, and supportive of learners’ active
participation in the learning process.

Table 8. Mean and Descriptive Equivalent of Perceived Opportunities of Public Elementary Teachers in Using
ChatGPT in Terms of Learner Engagement and Differentiated Instruction

Indicator Mean | Descriptive | Rank
Equivalent

1. ChatGPT helps me craft higher-order thinking questions. 2.83 Agree 10

2. ChatGPT helps me create enrichment tasks for advanced learners. 2.90 Agree 2.5

3. ChatGPT helps me design activity variations for multiple learning styles. 2.85 Agree 8

4. ChatGPT helps me prepare remedial exercises for struggling learners. 2.90 Agree 2.5

5. ChatGPT helps me adapt lessons for multilingual or multicultural classes. 2.85 Agree 8

6. ChatGPT helps me connect lesson content to real-life learner experiences. 2.85 Agree 8

7. ChatGPT helps me design formative assessments for different ability levels. 2.88 Agree 4
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8. ChatGPT helps me create visuals or examples that increase student participation. | 2.87 Agree 5
9. ChatGPT helps me sustain learner motivation through varied lesson formats. 2.86 Agree 6
10. ChatGPT helps me produce story prompts and examples that interest young | 2.92 Agree 1
learners

Weighted Mean 2.87 Agree

Certain indicators were described as “Agree” such as “ChatGPT helps me design activity variations for multiple
learning styles,” “ChatGPT helps me adapt lessons for multilingual or multicultural classes,” and “ChatGPT
helps me connect lesson content to real-life learner experience,” with X = 2.85, ranked 8; and “ChatGPT helps
me craft higher-order thinking questions” with X = 2.83, ranked 10. These findings meant that teachers
moderately used ChatGPT to develop complex or culturally adaptive instructional tasks. This finding denoted
that while ChatGPT supported engagement and differentiation, its use for higher-order or culturally responsive
tasks was still developing.

Teachers were still developing confidence and competence in designing complex instructional tasks, particularly
those requiring cultural responsiveness and higher-order thinking integration, as their use of ChatGPT was
shaped by varying levels of pedagogical expertise, exposure to differentiated instruction strategies, and
experience in applying Al tools to nuanced classroom contexts. Frianeza, Maravilla, Relox, Dagaraga, Cruz,
Solomon, and Mohammad (2024) found that teachers were selective in applying innovations to address diverse
learner needs. This indicated that teachers tended to adopt instructional tools more cautiously when these
required adaptation to varied learning styles, cultural contexts, and levels of learner proficiency.

In summary, the most common descriptive mean of all indicators was “Agree,” with a weighted mean of 2.87,
indicating positive perceptions of ChatGPT in enhancing learner engagement and differentiated instruction.
These results were affected by teachers’ familiarity with Al tools, instructional planning strategies, and the
perceived relevance of ChatGPT in supporting diverse learners.

Teachers generally viewed ChatGPT as a supportive tool for improving learner engagement and differentiation,
but their level of perceived effectiveness was shaped by their familiarity with Al their instructional planning
practices, and how relevant they considered the tool in addressing diverse learner needs within their classrooms.
Pecson and Sarmiento (2024) found that teachers’ use of innovations had been shaped by both practical
classroom needs and institutional expectations. This indicated that teachers tended to adopt new instructional
tools when they directly supported classroom efficiency while still aligning with school policies, standards, and
expected teaching practices.

Access to Teaching Resources

Table 9 presented the mean and descriptive equivalent of perceived opportunities of public elementary teachers
in using ChatGPT in terms of access to teaching resources in Zone III, Schools Division of Zambales.

Table 9. Mean and Descriptive Equivalent of Perceived Opportunities of Public Elementary Teachers in Using
ChatGPT in Terms of Access to Teaching Resources

Indicator Mean | Descriptive | Rank
Equivalent
1. ChatGPT helps me locate open educational resources (OER). 2.77 | Agree 10
2. ChatGPT helps me create age-appropriate reading materials. 2.88 | Agree 4
3. ChatGPT helps me generate worksheets and quizzes instantly. 2.81 | Agree 8
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4. ChatGPT helps me prepare sample rubrics and scoring guides. 291 | Agree 1.5
5. ChatGPT helps me access updated facts and references quickly. 2.79 | Agree 9
6. ChatGPT helps me identify credible online and offline resources. 2.83 | Agree 7
7. ChatGPT helps me summarize lengthy documents for classroom use. 2.88 | Agree 4
8. ChatGPT helps me translate learning materials into Filipino or local languages. | 2.85 | Agree 6
9. ChatGPT helps me produce templates for letters, reports, and other school | 2.91 | Agree 1.5
documents

10. ChatGPT helps me reduce the need for purchasing costly commercial teaching | 2.88 | Agree 4
aids.

Weighted Mean 2.85 | Agree

Several indicators were described as “Agree” such as “ChatGPT helps me prepare sample rubrics and scoring
guides” and “ChatGPT helps me produce templates for letters, reports, and other school documents” with X =
2.91, ranked 1.5; and “ChatGPT helps me create age-appropriate reading materials,” “ChatGPT helps me
summarize lengthy documents for classroom use,” and “ChatGPT helps me reduce the need for purchasing costly
commercial teaching aids,” with X = 2.88, ranked 4. These findings meant that teachers perceived ChatGPT as
highly effective in generating essential teaching materials quickly and accurately. This finding denoted that
ChatGPT supported teachers in enhancing instructional planning and classroom efficiency.

Teachers were often managing heavy instructional and administrative workloads, which led them to value
ChatGPT as a convenient tool for quickly generating teaching materials, organizing documents, and simplifying
complex content while maintaining efficiency in lesson preparation and classroom tasks. De Lara and Santos
(2024) found that teachers tended to adopt innovations that provided immediate and practical access to teaching
resources. This indicated that teachers were more likely to use tools that simplified lesson preparation, improved
resource availability, and supported efficient instructional planning.

Certain indicators were described as “Agree” such as “ChatGPT helps me generate worksheets and quizzes
instantly” with X = 2.81, ranked 8; “ChatGPT helps me access updated facts and references quickly” with X =
2.79, ranked 9; and “ChatGPT helps me locate open educational resources (OER)” with X = 2.77, ranked 10.
These findings meant that teachers moderately used ChatGPT for accessing specific resources or factual
information. This finding denoted that while ChatGPT facilitated resource access, teachers were still developing
familiarity and confidence in using it for certain tasks.

Teachers were still in the process of fully integrating ChatGPT into resource searching and verification tasks, as
their usage was influenced by varying levels of digital literacy, cautiousness in relying on Al-generated
information, and continued preference for traditional or established sources of instructional materials. Alejandro,
Sanchez, Sumalinog, Mananay, Goles, and Fernandez (2024) found that teachers were selective in adopting
innovations for efficient access to instructional resources. This indicated that teachers tended to use digital tools
when they clearly improved efficiency in locating, organizing, and utilizing teaching materials.

In summary, the most common descriptive mean of all indicators was “Agree,” with a weighted mean of 2.85,
indicating positive perceptions of ChatGPT in supporting access to teaching resources. These results were
influenced by teachers’ technological skills, the relevance of Al-generated materials, and the perceived
usefulness of ChatGPT in lesson preparation.

Teachers generally perceived ChatGPT as a helpful tool for accessing and generating teaching resources, but
their level of utilization was shaped by their technological competence, trust in Al-generated content, and the
practical relevance of the materials produced for lesson preparation and classroom use. Balbin, Abenes-Balbin,
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Yangco, and Opulencia (2025) found that teachers’ use of innovations had been shaped by both practical
classroom needs and institutional expectations. This indicated that teachers tended to adopt instructional tools
that addressed immediate teaching demands while still complying with school policies, standards, and
administrative requirements.

Summary of the Perceived Opportunities of Public Elementary Teachers in Using ChatGPT

Table 10 presents the summary of the weighted mean and descriptive equivalent of the perceived opportunities
of public elementary teachers in using ChatGPT in Zone I1I, Schools Division of Zambales.

Table 10. Summary of the Weighted Mean and Descriptive Equivalent of the Perceived Opportunities of Public
Elementary Teachers in Using ChatGPT

Frequency of ChatGPT Use Mean Descriptive Equivalent Rank
1. Instructional Innovation and Creativity 2.86 Agree 3

2. Professional Development 291 Agree 1

3. Learner Engagement and Differentiated Instruction | 2.87 Agree 2

4. Access to Teaching Resources 2.85 Agree 4
Overall Weighted Mean 2.87 Agree

The indicator “Professional Development™ had the highest X = 2.91, interpreted as “Agree.” This implied that
teachers most strongly recognize ChatGPT as an effective tool for improving their professional skills, building
confidence with educational technologies, and supporting continuous learning. This finding denotes that
ChatGPT plays a key role in enhancing teachers’ growth and readiness to integrate digital tools in instruction.

Teachers were increasingly exposed to digital learning tools and professional expectations that encouraged
continuous upskilling, leading them to view ChatGPT as a practical support system for improving their
technological competence, strengthening instructional confidence, and sustaining professional growth in line
with evolving educational demands. Guhao and Sioting (2023) found that teachers were more receptive to
innovations that strengthened their professional competence and self-efficacy. This indicated that teachers tended
to embrace tools and strategies that enhanced their skills, confidence, and overall effectiveness in teaching.

The indicator “Access to Teaching Resources™ had the lowest X = 2.85, interpreted as “Agree.” This implied that
teachers perceive ChatGPT as useful for accessing and generating instructional resources, though slightly less
strongly compared to professional development opportunities. This finding denotes that while ChatGPT supports
resource preparation, teachers may still rely on additional judgment and verification to ensure relevance and
quality.

Teachers tended to use ChatGPT primarily as a supplementary tool for gathering and generating instructional
materials, but they still relied on their professional judgment, curriculum standards, and other verified sources
to ensure that the resources used in teaching were accurate, appropriate, and aligned with learner needs. Garcia,
Himang, Himang, Densing, Alit, Burgos, Bongo, and Ocampo (2023) found that teachers adopted technological
tools selectively, especially when external resources required evaluation. This indicated that teachers tended to
be cautious in using digital tools and preferred to verify the accuracy and appropriateness of resources before
integrating them into instruction.

In summary, all areas were commonly interpreted as “Agree,” suggesting that teachers consistently perceive
opportunities for ChatGPT use across instructional innovation, professional growth, learner engagement, and
resource access. These results indicate that teachers’ acceptance of ChatGPT is influenced by its usefulness,
efficiency, and alignment with professional and instructional needs.
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Teachers generally recognized ChatGPT as a practical and supportive tool across multiple teaching functions, as
their acceptance was shaped by its perceived usefulness in reducing workload, improving efficiency, and aligning
with their instructional and professional development needs. Escanda (2025) found that teachers are more likely
to adopt innovations that provide practical benefits, enhance professional competence, and support effective
teaching. This indicated that teachers tended to embrace tools that directly improved their instructional
efficiency, strengthened their skills, and aligned with their classroom needs.

Workload Efficacy of Public Elementary Teachers Through ChatGPT Use
Lesson Preparation Time

Table 11 presents the mean and descriptive equivalent of workload efficacy of public elementary teachers
through ChatGPT use in terms of lesson preparation time in Zone III, Schools Division of Zambales.

Several indicators were described as “Great Extent” such as “ChatGPT helps me reduce last-minute stress in
lesson planning” with X = 2.74, ranked 1; “ChatGPT helps me produce examples and explanations faster” with
X = 2.73, ranked 2; and “ChatGPT helps me quickly create learning objectives and outcomes” with X = 2.71,
ranked 3. These findings meant that ChatGPT was most effective in easing planning pressure, accelerating
content generation, and clarifying instructional goals. This finding denotes that the use of ChatGPT significantly
enhances efficiency and organization during the early stages of lesson preparation among teachers.

Teachers experienced heavy lesson preparation demands and time constraints, which led them to rely on
ChatGPT as a practical support tool for reducing planning stress, speeding up the creation of instructional
materials, and improving the clarity and organization of lesson objectives during the early stages of instruction.
De Santo Cristo De Burgos and Ilagan (2024) found that efficient instructional tools reduce teachers’ planning
burden and improve task management. This indicated that teachers tended to benefit from technologies that
streamlined lesson preparation, minimized workload pressures, and enhanced overall organizational efficiency
in teaching tasks.

Table 11. Mean and Descriptive Equivalent of Workload Efficacy of Public Elementary Teachers Through
ChatGPT Use in Terms of Lesson Preparation Time

Indicator Mean | Descriptive Rank
Equivalent

1. ChatGPT helps me have more time for classroom interaction. 2.65 Great Extent 9
2. ChatGPT helps me produce examples and explanations faster. 2.73 Great Extent 2
3. ChatGPT helps me spend less time researching lesson content. 2.67 Great Extent 6
4. ChatGPT helps me reduce last-minute stress in lesson planning. 2.74 Great Extent 1
5. ChatGPT helps me generate ready-to-use outlines for lesson plans. 2.69 Great Extent 4
6. ChatGPT helps me prepare substitute or emergency lessons easily. 2.66 Great Extent 7.5
7. ChatGPT helps me shorten the time I spend drafting daily lesson logs. 2.64 Great Extent 10
8. ChatGPT helps me quickly create learning objectives and outcomes. 2.71 Great Extent 3
9. ChatGPT helps me accelerate preparation of visual aids or slide content. 2.68 Great Extent 5
10. ChatGPT helps me adjust plans rapidly to accommodate schedule changes. | 2.66 | Great Extent 7.5
Weighted Mean 2.68 Great Extent
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Certain indicators were described as “Great Extent” such as “ChatGPT helps me prepare substitute or emergency
lessons easily”” and “ChatGPT helps me adjust plans rapidly to accommodate schedule changes,” with X = 2.66,
ranked 7.5; “ChatGPT helps me have more time for classroom interaction” with X = 2.65, ranked 9; and
“ChatGPT helps me shorten the time I spend drafting daily lesson logs™ with X = 2.64, ranked 10. These findings
meant that although ChatGPT was helpful in these areas, they were perceived as less impactful compared with
other lesson preparation functions. This finding denotes that time savings from ChatGPT are more pronounced
in planning and content creation than in documentation and indirect classroom benefits.

Teachers prioritized using ChatGPT for direct instructional preparation tasks such as lesson planning and content
creation, while its impact on indirect functions like documentation and schedule adjustments was less noticeable
due to existing school procedures, established templates, and the limited frequency of unexpected scheduling
changes in daily teaching practice. Turbanada, Alvarez, Chan, Adriatico, and Morales (2025) found that auxiliary
teaching tasks benefit from technology support but to a relatively moderate extent. This indicated that while
teachers appreciated digital tools for assisting non-core instructional tasks, their perceived impact remained
limited compared to primary teaching and lesson preparation activities.

In summary, most indicators obtained mean scores ranging from 2.64 to 2.74, all interpreted as “Great Extent,”
with a common mean description reflecting high workload efficacy. The weighted mean of 2.68 indicates that
ChatGPT generally contributes positively to reducing lesson preparation time and effort of public elementary
teachers.

Teachers were experiencing increasing demands in lesson preparation and workload management, which led
them to perceive ChatGPT as an efficient support tool that streamlined planning tasks, reduced preparation time,
and improved overall teaching productivity through quicker generation of instructional materials and lesson
components. Prestoza (2024) found that teachers’ need for efficiency and instructional support was strongly
linked to the use of supportive tools that enhanced teacher productivity and instructional effectiveness. This
indicated that teachers tended to rely on such tools to streamline tasks, reduce workload, and improve the overall
quality of instruction.

Preparation of Instructional Materials

Table 12 presents the mean and descriptive equivalent of workload efficacy of public elementary teachers
through ChatGPT use in terms of preparation of instructional materials in Zone III, Schools Division of
Zambales.

Table 12. Mean and Descriptive Equivalent of Workload Efficacy of Public Elementary Teachers Through
ChatGPT Use in Terms of Preparation of Instructional Materials

Indicator Mean | Descriptive Rank
Equivalent
1. ChatGPT helps me prepare differentiated reading materials. 2.75 Great Extent 2
2. ChatGPT helps me select multimedia resources for lessons. 2.74 Great Extent 3.5
3. ChatGPT helps me draft worksheets and activity sheets efficiently. 2.66 Great Extent 10
4. ChatGPT helps me create interactive PowerPoint or slide presentations. 2.67 Great Extent 9
5. ChatGPT helps me generate story problems or test questions quickly. 2.72 Great Extent 7
6. ChatGPT helps me obtain sample scripts for role-play or dramatization. 2.74 Great Extent 3.5
7. ChatGPT helps me design rubrics for performance tasks easily. 2.77 Great Extent 1
8. ChatGPT helps me create parent communication materials (letters, memos). | 2.73 Great Extent 5
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9. ChatGPT helps me prepare enrichment and remedial materials. 2.72 Great Extent 7

10. ChatGPT helps me reduce time spent on printing and material | 2.72 Great Extent 7
development.

Weighted Mean 2.72 Great Extent

Several indicators were described as “Great Extent” such as “ChatGPT helps me design rubrics for performance
tasks easily” with X = 2.77, ranked 1; “ChatGPT helps me prepare differentiated reading materials” with X =
2.75, ranked 2; and “ChatGPT helps me select multimedia resources for lessons” and “ChatGPT helps me obtain
sample scripts for role-play or dramatization,” with X = 2.74, ranked 3.5. These findings meant that ChatGPT
was most effective in supporting assessment design, material differentiation, and the selection of engaging
instructional resources. This finding denotes that ChatGPT significantly enhances teachers’ capacity to create
quality instructional materials aligned with diverse learner needs.

Teachers were handling diverse learner needs and complex instructional requirements, which led them to rely
on ChatGPT as a practical tool for efficiently designing assessments, differentiating materials, and selecting
appropriate instructional resources that aligned with varied learning abilities and classroom engagement
strategies. Gamit (2023) found that the use of supportive instructional tools improved teachers’ efficiency and
creativity in material preparation. This indicated that teachers were more capable of producing diverse, well-
structured, and engaging instructional materials when assisted by appropriate technological tools.

Certain indicators were described as “Great Extent” such as “ChatGPT helps me generate story problems or test
questions quickly,” “ChatGPT helps me prepare enrichment and remedial materials,” and “ChatGPT helps me
reduce time spent on printing and material development,” with X = 2.72, ranked 7; “ChatGPT helps me create
interactive PowerPoint or slide presentations,” with X =2.67, ranked 9; and “ChatGPT helps me draft worksheets
and activity sheets efficiently,” with X = 2.66, ranked 10. These findings meant that ChatGPT was still beneficial
in these areas, although its perceived impact was relatively lower compared with other instructional material
tasks. This finding denotes that teachers prioritize content quality and instructional design over logistical and
supplementary material concerns.

Teachers tended to prioritize instructional tasks that directly influenced learning outcomes, such as assessment
design and lesson content development, while considering logistical and supplementary tasks like formatting,
slide preparation, and printing as secondary responsibilities where ChatGPT was helpful but not maximally
utilized. Kottmann, Schildkamp, and Der Meulen (2024) found that technological tools contributed to
instructional efficiency, though their effects varied depending on task complexity and immediacy. This indicated
that teachers tended to benefit more from digital tools in tasks that required quick outputs, while more complex
instructional decisions still relied on professional judgment and experience.

In summary, the indicators revealed a common mean clustered around 2.72, all interpreted as “Great Extent.”
The weighted mean of 2.72 indicates that ChatGPT has a strong and positive effect on reducing teachers’
workload in preparing instructional materials.

Teachers consistently experienced ChatGPT as a practical tool that streamlined the preparation of instructional
materials, allowing them to work more efficiently by reducing time and effort spent on repetitive tasks while
maintaining the quality of their teaching outputs. Dicdiquin, Mobo, and Cutillas (2023) found that teachers’ need
for efficiency and instructional support was essential in enhancing teacher productivity and instructional
effectiveness. This indicated that teachers were more likely to adopt tools and strategies that streamlined their
work processes, reduced workload, and improved the quality of instruction.

Management of Classroom Records

Table 13 presents the mean and descriptive equivalent of workload efficacy of public elementary teachers
through ChatGPT use in terms of management of classroom records in Zone III, Schools Division of Zambales.
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Table 13. Mean and Descriptive Equivalent of Workload Efficacy of Public Elementary Teachers Through
ChatGPT Use in Terms of Management of Classroom Records

Indicator Mean | Descriptive Rank
Equivalent

1. ChatGPT helps me compose reflection logs and journals. 2.74 Great Extent | 8.5

2. ChatGPT helps me simplify routine record-keeping tasks. 2.86 Great Extent | 1

3. ChatGPT helps me summarize assessment data efficiently. 2.67 Great Extent | 10

4. ChatGPT helps me suggest formats for class monitoring sheets. 2.77 Great Extent | 6

5. ChatGPT helps me prepare documentation for school programs. 2.75 Great Extent | 7

6. ChatGPT helps me create announcement drafts for school events. 2.80 Great Extent | 3.5

7. ChatGPT helps me draft narrative reports (e.g., quarterly | 2.81 Great Extent | 2
accomplishments).

8. ChatGPT helps me generate template letters for parents or stakeholders. | 2.74 Great Extent | 8.5

9. ChatGPT helps me produce sample forms for learner progress reports. 2.79 Great Extent | 5
10. ChatGPT helps me reduce time spent writing certificates or citations. 2.80 Great Extent | 3.5
Weighted Mean 2.77 Great Extent

Several indicators were described as “Great Extent” such as “ChatGPT helps me simplify routine record-keeping
tasks” with X = 2.86, ranked 1; “ChatGPT helps me draft narrative reports (e.g., quarterly accomplishments)”
with X = 2.81, ranked 2; and “ChatGPT helps me create announcement drafts for school events” and “ChatGPT
helps me reduce time spent writing certificates or citations,” with X = 2.80, ranked 3.5. These findings meant
that ChatGPT was most effective in streamlining routine documentation, report writing, and formal
communication tasks. This finding denotes that ChatGPT substantially enhances teachers’ efficiency and
accuracy in managing essential classroom records.

Teachers were frequently burdened with repetitive documentation and administrative writing tasks, which led
them to rely on ChatGPT as a practical support tool that helped streamline record-keeping, improve drafting
efficiency, and reduce the time required to complete formal school documentation while maintaining acceptable
quality and accuracy. Garcia (2023) found that supportive tools significantly reduced clerical workload and
improved teachers’ administrative efficiency. This indicated that teachers benefited from technological
assistance in managing routine paperwork, allowing them to allocate more time to instructional and learner-
centered activities.

Certain indicators were described as “Great Extent” such as “ChatGPT helps me compose reflection logs and
journals” and “ChatGPT helps me generate template letters for parents or stakeholders” with X = 2.74, ranked
8.5; and “ChatGPT helps me summarize assessment data efficiently” with X = 2.67, ranked 10. These findings
meant that although ChatGPT was helpful in reflective writing, correspondence, and data summarization, these
tasks were perceived as less impactful compared with routine documentation and reporting. This finding denotes
that teachers prioritize tools that directly lessen repetitive and time-consuming administrative work.

This became the finding of the study because teachers tended to prioritize the use of ChatGPT for repetitive and
time-consuming administrative tasks such as record-keeping and report preparation, while reflective writing,
correspondence, and data summarization were less frequently emphasized since these tasks were either done less
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often or still required greater professional judgment and personalization. Nieva (2023) found that technological
assistance was more effective for structured administrative tasks than for analytical or reflective processes. This
indicated that teachers benefited more from digital tools when completing routine, rule-based tasks, while more
interpretive and reflective activities still required professional judgment and experience.

In summary, the indicators obtained mean scores clustered around the common mean of 2.77, all verbally
interpreted as “Great Extent.” The weighted mean of 2.77 indicates that ChatGPT has a strong positive effect on
easing the management of classroom records among public elementary teachers.

Teachers consistently experienced ChatGPT as an efficient support tool in managing classroom records, which
reduced the time and effort required for documentation tasks while improving organization and allowing them
to focus more on instructional responsibilities. Sanchez, Sumalinog, Mananay, Baguia, Goles, and Alejandro
(2023) found that teachers’ need for efficiency and instructional support was essential in enhancing teacher
productivity and administrative effectiveness. This indicated that teachers tended to rely on tools and strategies
that streamlined their work processes, reduced workload, and improved the overall management of both
instructional and administrative tasks.

Overall Work-Life Balance

Table 14 presents the equivalent of workload efficacy of public elementary teachers through ChatGPT use in
terms of overall work-life balance in Zone III, Schools Division of Zambales.

Table 14. Equivalent of Workload Efficacy of Public Elementary Teachers Through ChatGPT Use in Terms of
Management of Classroom Records

Indicator Mean Descriptive Equivalent | Rank
1. ChatGPT helps me experience less burnout. 2.79 Great Extent 5.5
2. ChatGPT helps me finish schoolwork earlier. 2.81 Great Extent 1
3. ChatGPT helps me improve time management. 2.77 Great Extent 8
4. ChatGPT helps me improve overall job satisfaction. 2.78 Great Extent 7
5. ChatGPT helps me achieve a healthier work—life balance. 2.74 Great Extent 10
6. ChatGPT helps me lower stress from paperwork demands. 2.79 Great Extent 5.5
7. ChatGPT helps me reduce overtime or weekend workload. 2.76 Great Extent 9
8. ChatGPT helps me focus on learners rather than routine tasks. | 2.80 Great Extent 3
9. ChatGPT helps me have more personal or family time after | 2.80 Great Extent 3
school hours.

10. ChatGPT helps me pursue hobbies or personal interests due to | 2.80 Great Extent 3
saved time.

Weighted Mean 2.78 Great Extent

Several indicators were described as “Great Extent” such as “ChatGPT helps me finish schoolwork earlier” with
x = 2.81, ranked 1; “ChatGPT helps me focus on learners rather than routine tasks,” “ChatGPT helps me have
more personal or family time after school hours,” and “ChatGPT helps me pursue hobbies or personal interests
due to saved time,” with X = 2.80, ranked 3. These findings meant that ChatGPT was most effective in enabling
teachers to complete tasks earlier, prioritize learner-centered activities, and allocate more time for personal life.
This finding denotes that ChatGPT plays a significant role in improving teachers’ work efficiency and overall
work—life balance.
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Teachers experienced heavy workloads and time constraints in school, which led them to use ChatGPT as a
practical support tool that helped them complete tasks faster, reduce time spent on routine work, and redirect
their attention toward more meaningful instructional activities and personal well-being. Culajara (2023) found
that supportive tools helped teachers manage workload demands and improve job-related well-being. This
indicated that teachers tended to benefit from technologies that reduced work pressure, improved task efficiency,
and supported a healthier balance between professional and personal responsibilities.

Certain indicators were described as “Great Extent” such as “ChatGPT helps me improve overall job
satisfaction,” with X = 2.77, ranked 8; “ChatGPT helps me reduce overtime or weekend workload” with X =2.76,
ranked 9; and “ChatGPT helps me achieve a healthier work—life balance” with X = 2.74, ranked 10. These
findings meant that although ChatGPT contributed to reducing burnout and overtime work, its impact on broader
lifestyle outcomes was perceived as comparatively lower. This finding denotes that while ChatGPT eases
workload pressures, achieving holistic work—life balance also depends on other personal and institutional factors.

Teachers perceived that while ChatGPT helps reduce workload and supports well-being, its influence on overall
job satisfaction and work—life balance is less pronounced due to the impact of other personal and institutional
factors. Duran, Pontillas, and Comon (2024) found that technological support alleviated work strain but did not
solely determine overall work—life balance. This supported the findings of the present study, where ChatGPT
reduced workload pressures but had a comparatively lower impact on broader lifestyle outcomes.

In summary, the indicators obtained mean scores clustered around the common mean of 2.78, all verbally
interpreted as “Great Extent.” The weighted mean of 2.78 indicates that ChatGPT has a positive and substantial
influence on the overall work—life balance of public elementary teachers.

Teachers generally perceived ChatGPT as having a positive and substantial influence on their overall work—life
balance. Gudelos and Mabitad (2025) stated that teachers’ need for efficiency and reduced workload stress was
essential in enhancing productivity and well-being. This influenced the findings of the present study, where
ChatGPT was perceived to have a positive impact on teachers’ work—life balance.

Summary of the Workload Efficacy of Public Elementary Teachers Through ChatGPT Use

Table 15 presents the summary of the weighted mean and descriptive equivalent of the workload efficacy of
public elementary teachers through ChatGPT use in Zone III, Schools Division of Zambales.

Table 15. Summary of the Weighted Mean and Descriptive Equivalent of the Workload Efficacy of Public
Elementary Teachers Through ChatGPT Use

Frequency of ChatGPT Use Mean Descriptive Equivalent Rank
1. Lesson Preparation Time 2.68 Great Extent 4

2. Preparation of Instructional Materials 2.72 Great Extent 3

3. Management of Classroom Records 2.77 Great Extent 2

4. Overall Work-Life Balance 2.78 Great Extent 1
Overall Weighted Mean 2.74 Great Extent

The indicator “Overall Work-Life Balance” had the highest X = 2.78, interpreted as “Great Extent.” This implied
that teachers strongly believe that ChatGPT helps them manage their workload in a way that allows for more
personal time, reduced stress, and improved job satisfaction. This finding denotes that ChatGPT contributes
significantly to balancing professional responsibilities with personal life, enhancing overall teacher well-being.

Teachers perceived “Overall Work—Life Balance” as having the highest mean because they experienced that
ChatGPT helped them manage workload more efficiently, which allowed more personal time, reduced stress,
and improved job satisfaction. Gudelos and Mabitad (2025) stated that innovations that streamlined tasks and
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saved time were strongly associated with improved work—life balance among teachers. This supported the
findings of the present study, where efficiency-enhancing tools were linked to better balance between
professional and personal responsibilities.

The indicator “Lesson Preparation Time” had the lowest X = 2.68, interpreted as “Great Extent.” This implied
that while ChatGPT assists in reducing lesson preparation time, teachers perceive this benefit slightly less
strongly compared to other workload aspects. This finding denotes that although lesson preparation becomes
more efficient with ChatGPT, the overall efficacy is influenced by the complexity of teaching tasks and the
teacher’s familiarity with the tool.

Teachers perceived “Lesson Preparation Time” as the lowest mean because they experienced that, although
ChatGPT reduced preparation time, its effectiveness was slightly less pronounced due to task complexity and
varying familiarity with the tool. Fredeluces, Garcia, and Quines (2023) found that the effectiveness of
technological tools in reducing workload depended on task-specific factors and user competence. This supported
the findings of the present study, where the perceived efficiency of ChatGPT varied depending on the complexity
of lesson preparation and teachers’ familiarity with the tool.

In summary, all indicators were interpreted as “Great Extent,” showing that ChatGPT is widely recognized for
enhancing teachers’ workload management, from lesson preparation to work-life balance. These results indicate
that integrating ChatGPT into teaching practices improves efficiency, reduces stress, and allows teachers to focus
more on instructional quality and personal well-being.

Teachers perceived ChatGPT as highly beneficial in improving workload management, efficiency, reducing
stress, and enhancing both instructional quality and personal well-being, as all indicators were rated “Great
Extent.” Santiago, Embang, Acanto, Ambojia, Aperocho, Balilo, Cahapin, Conlu, Lausa, Laput, Malabag,
Paderes, and Romasanta (2023) found that tools and innovations that increased productivity and reduced
workload were more likely to be adopted and valued by teachers. This supported the findings of the present
study, where ChatGPT was perceived to enhance efficiency and reduce workload among teachers.

Public Elementary Teachers’ Challenges or Limitations in Integrating ChatGPT into Their Teaching
Practice

Technical and Technological Constraints

Table 16 presents the mean and descriptive equivalent of the public elementary teachers’ challenges or limitations
in integrating ChatGPT into their teaching practice in terms of technical and technological constraints in Zone
III, Schools Division of Zambales.

Several indicators were described as “Challenging” such as “ChatGPT use is challenging because data costs for
mobile access are burdensome” with X = 2.63, ranked 1; “ChatGPT use is challenging because system or server
errors occur frequently” and “ChatGPT use is challenging because the school lacks enough computers or tablets”
with X = 2.62, ranked 2.5. These findings meant that financial constraints, system reliability, and limited school
resources were the most prominent barriers to ChatGPT integration. This finding denotes that external
infrastructural and economic factors significantly affect teachers’ ability to consistently utilize Al tools in
instruction.

Table 16. Mean and Descriptive Equivalent of the Public Elementary Teachers’ Challenges or Limitations in
Integrating ChatGPT into Their Teaching Practice in Terms of Technical and Technological Constraints

Indicator Mean Descriptive Equivalent | Rank
1. ChatGPT use is challenging because my personal devices are | 2.52 Challenging 8.5
inadequate.
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2. ChatGPT use is challenging because system or server errors | 2.62 Challenging 2.5
occur frequently.

3. ChatGPT use is challenging because IT support is limited when | 2.58 Challenging 5.5
issues arise

4. ChatGPT use is challenging because internet connectivity in my | 2.58 Challenging 5.5
school is unreliable.

5. ChatGPT use is challenging because the school lacks enough | 2.62 Challenging 2.5
computers or tablets.

6. ChatGPT use is challenging because power interruptions hinder | 2.56 Challenging 7
consistent Al use

7. ChatGPT use is challenging because there is insufficient | 2.60 Challenging 4
bandwidth for smooth operation.

8. ChatGPT use is challenging because school budgets do not cover | 2.52 Challenging 8.5
necessary hardware/software.

9. ChatGPT use is challenging because data costs for mobile access | 2.63 Challenging 1
are burdensome.

10. ChatGPT use is challenging because I experience difficulty | 2.50 Slightly Challenging 10
accessing the platform during peak hours.

Weighted Mean 2.57 Challenging

Teachers perceived these indicators as “Challenging” because financial constraints, system errors, and limited
access to devices hindered their consistent use of ChatGPT in instruction, which made these external
infrastructural and economic factors the most prominent barriers to integration in all aspects. Kunjiapu,
Sinnappan, Salim, and Kunasegaran (2025) found that inadequate technological support and resources posed
major obstacles to the effective adoption of instructional innovations. This supported the findings of the present
study, where limited devices, system errors, and data costs were identified as key barriers to ChatGPT integration
in teaching.

Certain indicators were described as “Challenging” such as “ChatGPT use is challenging because my personal
devices are inadequate” and “ChatGPT use is challenging because school budgets do not cover necessary
hardware or software” with X = 2.52, ranked 8.5; and “Slightly Challenging” such as “ChatGPT use is
challenging because I experience difficulty accessing the platform during peak hours” with X =2.50, ranked 10.
These findings meant that while these constraints were still present, they were perceived as less severe compared
with connectivity and cost-related issues. This finding denotes that personal and access-related limitations are
secondary concerns relative to broader systemic challenges.

Teachers perceived these indicators as less severe because personal device limitations and occasional access
difficulties were experienced but were overshadowed by more critical issues such as connectivity and cost-
related constraints, making them secondary concerns in the overall challenges of ChatGPT use. Galleto, Africa,
De Leon, and Culaba (2023) found that individual-level limitations were often outweighed by institutional and
technological constraints in implementing new tools. This supported the findings of the present study, where
personal device issues and access difficulties were considered secondary to broader system and cost-related
challenges.

Page 8095
www.rsisinternational.org



http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (I1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue V May 2026

In summary, the indicators yielded a common mean clustering around 2.57, mostly described as “Challenging.”
The weighted mean of 2.57 indicates that technical and technological constraints pose a notable challenge in
integrating ChatGPT into teaching practice.

Teachers perceived the indicators as “Challenging” because recurring technical and technological constraints
consistently affected their use of ChatGPT that reflected a notable level of difficulty in integration into teaching
practice. Celeste and Osias (2024) found that limitations in infrastructure, financial resources, and system
reliability were critical factors influencing technology adoption in schools. This supported the findings of the
present study, where such constraints contributed to the challenges in integrating ChatGPT into teaching practice.

Digital Literacy and User Competence

Table 17 presents the mean and descriptive equivalent of the public elementary teachers’ challenges or limitations
in integrating ChatGPT into their teaching practice in terms of digital literacy and user competence in Zone III,
Schools Division of Zambales.

Several indicators were described as “Challenging” such as “I face difficulty in evaluating the accuracy of Al-
generated content” with X = 2.67, ranked 1; “I face difficulty in using advanced ChatGPT features due to lack of
training” with X = 2.64, ranked 2; and “I face difficulty in receiving peer or mentor support for Al integration”
with X = 2.60, ranked 3. These findings meant that teachers experienced the greatest challenges in content
validation, advanced feature utilization, and collaborative support. This finding denotes that insufficient digital
literacy training and professional guidance hinder effective and confident Al integration in teaching.

Teachers experienced the greatest challenges in evaluating Al-generated content, using advanced features, and
accessing peer or mentor support because insufficient digital literacy training and professional guidance limited
their confidence and competence in integrating ChatGPT effectively into teaching practice. Mariscal, Albarracin,
Mobo, and Cutillas (2023) found that limited user competence and support significantly affected the successful
adoption of technological innovations. This supported the findings of the present study, where insufficient
training and lack of peer or mentor guidance hindered effective ChatGPT integration among teachers.

Table 17. Mean and Descriptive Equivalent of the Public Elementary Teachers’ Challenges or Limitations in
Integrating ChatGPT into Their Teaching Practice in Terms of Digital Literacy and User Competence

Indicator Mean Descriptive Rank
Equivalent

1. I face difficulty in integrating Al outputs into lessons. 2.50 Slightly Challenging | 10
2. I face difficulty in using ChatGPT on different devices. 2.53 Challenging 7
3. I face difficulty in editing Al-generated text effectively 2.53 Challenging 7
4. I face difficulty in writing effective prompts for ChatGPT. 2.51 Challenging 9
5. I face difficulty in exploring new digital tools due to anxiety. 2.59 Challenging 4
6. I face difficulty in keeping up with frequent updates of Al tools. | 2.56 Challenging 5
7. 1 face difficulty in evaluating the accuracy of Al-generated | 2.67 Challenging 1
content.
8. I face difficulty in using advanced ChatGPT features due to lack | 2.64 Challenging 2
of training.
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9. I face difficulty in typing or computer skills slowing down my | 2.53 Challenging 7
ChatGPT use.

10. I face difficulty in receiving peer or mentor support for Al | 2.60 Challenging 3
integration.

Weighted Mean 2.57 Challenging

Certain indicators were described as “Challenging” such as “I face difficulty in using ChatGPT on different
devices,” “I face difficulty in editing Al-generated text effectively,” and “I face difficulty in typing or computer
skills slowing down my ChatGPT use,” with X = 2.53, ranked 7; “I face difficulty in writing effective prompts
for ChatGPT” with X = 2.51, ranked 9; and “I face difficulty in integrating Al outputs into lessons” with X =
2.50, ranked 10. These findings meant that while these challenges were present, they were perceived as less
severe compared with issues related to evaluation skills and training gaps. This finding denotes that basic
operational difficulties are secondary to higher-level digital competence concerns.

Teachers perceived these indicators as less severe because basic operational difficulties in using ChatGPT across
devices, editing outputs, and typing skills were present but were overshadowed by more critical issues in
evaluation skills and training gaps, making them secondary concerns in overall digital competence challenges.
Gonzales and Gonzales (2024) found that foundational digital skills improved with exposure, while advanced
competencies required structured training and support. This supported the findings of the present study, where
basic operational difficulties were less pronounced compared to challenges in higher-level digital skills and Al
integration tasks.

In summary, the indicators showed a common mean clustering around 2.57, generally described as
“Challenging.” The weighted mean of 2.57 indicates that digital literacy and user competence remain notable
barriers to the effective integration of ChatGPT in teaching practice.

Teachers perceived the indicators as “Challenging” because recurring difficulties in digital literacy and user
competence consistently affected their effective use of ChatGPT that reflected these barriers in teaching practice.
Duterte (2024) identified limited training opportunities, anxiety toward new technologies, and insufficient
professional support as critical factors in technology adoption. This supported the findings of the present study,
where digital literacy gaps and lack of training hindered effective ChatGPT integration among teachers.

Curricular and Pedagogical Alignment

Table 18 presents the mean and descriptive equivalent of the public elementary teachers’ challenges or limitations
in integrating ChatGPT into their teaching practice in terms of curricular and pedagogical alignment in Zone III,
Schools Division of Zambales.

Several indicators were described as “Challenging” such as “I experience difficulty when ChatGPT produces
language unsuitable for young learners” with X = 2.74, ranked 1; “I experience difficulty when Al examples
conflict with DepEd-approved materials” with X = 2.67, ranked 2; and “I experience difficulty in aligning Al
outputs with the K—12 curriculum” with X = 2.66, ranked 3. These findings meant that content appropriateness,
curriculum compliance, and alignment with approved instructional materials were the most pressing concerns.
This finding denotes that teachers remain cautious in using ChatGPT due to the need to ensure age-appropriate,
accurate, and curriculum-aligned instruction.

Teachers perceived these indicators as “Challenging” because they remained cautious in using ChatGPT to
ensure that outputs were age-appropriate, aligned with DepEd-approved materials, and consistent with the K—
12 curriculum, making content validity and curriculum compliance the most pressing concerns in their
instructional practice. Quimsing and Cruz (2024) found that instructional innovations required careful alignment
with curricular standards to be effectively implemented. This supported the findings of the present study, where
teachers prioritized content appropriateness and curriculum alignment when using ChatGPT in instruction.
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Table 18. Mean and Descriptive Equivalent of the Public Elementary Teachers’ Challenges or Limitations in
Integrating ChatGPT into Their Teaching Practice in Terms of Curricular and Pedagogical Alignment

Indicator Mean | Descriptive Rank
Equivalent

1. I experience difficulty in aligning Al outputs with lesson objectives. | 2.56 Challenging 10

2. I experience difficulty in fitting suggested activities into allotted class | 2.64 | Challenging 5
time.

3. I experience difficulty in localizing content to the Filipino culture and | 2.57 Challenging 9
context.

4. I experience difficulty in integrating values into Al-generated lessons. | 2.60 Challenging 8
5. I experience difficulty when the generated content is too advanced or | 2.61 Challenging 7
too simple.

6. I experience difficulty in aligning Al outputs with the K-12 | 2.66 Challenging 3
curriculum.

7. 1 experience difficulty when AI examples conflict with DepEd- | 2.67 | Challenging 2
approved materials.

8. I experience difficulty in cross-checking Al outputs against DepEd | 2.64 | Challenging 5
competencies.

9. 1 experience difficulty in aligning Al outputs with formative | 2.64 Challenging 5
assessment standards.

10. I experience difficulty when ChatGPT produces language unsuitable | 2.74 Challenging 1
for young learners.

Weighted Mean 2.63 Challenging

Certain indicators were described as “Challenging” such as “I experience difficulty in integrating values into Al-
generated lessons” with X = 2.60, ranked 8; “I experience difficulty in localizing content to the Filipino culture
and context” with X =2.57, ranked 9; and “I experience difficulty in aligning Al outputs with lesson objectives”
with X = 2.56, ranked 10. These findings meant that contextualization, values integration, and objective
alignment posed relatively lower yet notable challenges. This finding denotes that while Al-generated content is
generally usable, it still requires teacher mediation to ensure relevance and alignment with instructional goals.

Teachers perceived these indicators as less severe challenges because, although they experienced difficulties in
values integration, localization, and alignment with lesson objectives, these issues were secondary to more
pressing concerns, indicating that Al-generated content remained usable but required teacher mediation to ensure
instructional relevance. Tolentino, Campo, Licup, Lumba, and Lingat (2024) found that teachers played a critical
role in contextualizing and adapting instructional resources for meaningful learning. This supported the findings
of the present study, where teachers mediated Al-generated content to ensure relevance, values integration, and
alignment with lesson objectives.

In summary, the indicators showed a common mean clustering around 2.63, all interpreted as “Challenging.”
The weighted mean of 2.63 indicates that curricular and pedagogical alignment remains a significant challenge
in integrating ChatGPT into teaching practice.
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Teachers perceived the indicators as “Challenging” because recurring difficulties in aligning ChatGPT outputs
with curricular and pedagogical requirements consistently affected their instructional use, resulting in a common
mean of 2.63 that reflected ongoing challenges in integration. Capili and Paglinawan (2025) emphasized that
strict curriculum standards and teachers’ responsibility to ensure appropriate content delivery were essential
considerations in instructional innovation. This supported the findings of the present study, where curricular and
pedagogical alignment remained a significant challenge in integrating ChatGPT into teaching practice.

Ethical and Academic Integrity Concerns

Table 19 presents the mean and descriptive equivalent of the public elementary teachers’ challenges or limitations
in integrating ChatGPT into their teaching practice in terms of ethical and academic integrity concerns in Zone
I1I, Schools Division of Zambales.

Table 19. Mean and Descriptive Equivalent of the Public Elementary Teachers’ Challenges or Limitations in
Integrating ChatGPT into Their Teaching Practice in Terms of Ethical and Academic Integrity Concerns

Indicator Mean | Descriptive | Rank
Equivalent

1. I experience difficulty in aligning Al outputs with lesson objectives. | 2.74 Challenging | 10

2. I experience difficulty in fitting suggested activities into allotted class | 2.81 Challenging | 4
time.

3. I experience difficulty in localizing content to the Filipino culture and | 2.78 Challenging |5
context.

4. I experience difficulty in integrating values into Al-generated lessons. | 2.75 Challenging |9
5. I experience difficulty when the generated content is too advanced or | 2.77 Challenging |7
too simple.

6. 1 experience difficulty in aligning Al outputs with the K-12|2.77 Challenging | 7
curriculum.

7. 1 experience difficulty when AI examples conflict with DepEd- | 2.84 Challenging | 3
approved materials.

8. I experience difficulty in cross-checking Al outputs against DepEd | 2.87 Challenging | 1
competencies.

9. T experience difficulty in aligning Al outputs with formative | 2.77 Challenging | 7
assessment standards.

10. I experience difficulty when ChatGPT produces language unsuitable | 2.85 Challenging | 2
for young learners.

Weighted Mean 2.80 Challenging

Several indicators were described as “Challenging” such as “I experience difficulty in cross-checking Al outputs
against DepEd competencies” with X = 2.87, ranked 1; “I experience difficulty when ChatGPT produces
language unsuitable for young learners” with X = 2.85, ranked 2; and “I experience difficulty when Al examples
conflict with DepEd-approved materials™ with X = 2.84, ranked 3. These findings meant that ensuring alignment
with competencies, appropriate language, and approved materials are the most critical ethical and academic
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integrity concerns. This finding denotes that teachers are vigilant in safeguarding instructional quality and ethical
standards while integrating Al tools.

Teachers perceived these indicators as “Challenging” because they remained vigilant in ensuring that ChatGPT
outputs were aligned with DepEd competencies, used appropriate language for learners, and conformed to
approved instructional materials, making ethical and academic integrity considerations the most critical concerns
in Al integration. Ramos (2025) found that adherence to ethical and professional standards was essential when
adopting technological innovations in education. This supported the findings of the present study, where teachers
prioritized ensuring ethical use and instructional integrity when integrating ChatGPT into their teaching
practices.

Certain indicators were described as “Challenging” such as “I experience difficulty when the generated content
is too advanced or too simple,” “I experience difficulty in aligning Al outputs with the K-12 curriculum,” and “I
experience difficulty in aligning Al outputs with formative assessment standards,” with X = 2.77, ranked 7; “I
experience difficulty in integrating values into Al-generated lessons,” with X =2.75, ranked 9; and “I experience
difficulty in aligning Al outputs with lesson objectives,” with X = 2.74, ranked 10. These findings meant that
while time management, cultural relevance, and content appropriateness were still challenging, they were
perceived as slightly less critical than alignment and language issues.

Teachers perceived these indicators as “Challenging” because they experienced ongoing difficulties in aligning
ChatGPT outputs with curriculum standards, assessment requirements, and lesson objectives, while issues
related to values integration, cultural relevance, and content appropriateness were considered comparatively less
critical. Cardoso and Sison (2025) found that effective integration of new tools required both ethical vigilance
and contextual adaptation. This supported the findings of the present study, where operational and contextual
challenges were perceived as secondary to ethical and integrity considerations in using ChatGPT.

In summary, the indicators revealed a common mean clustering around 2.80, all interpreted as “Challenging.”
The weighted mean of 2.80 indicates that ethical and academic integrity concerns remain significant barriers to
the effective use of ChatGPT in teaching practice.

Teachers perceived the indicators as “Challenging” because persistent concerns about ethical use, academic
integrity, and content reliability consistently affected their use of ChatGPT that reflected these barriers in
teaching practice. Hermogenes and Paglinawan (2025) identified teachers’ responsibility to uphold professional
standards and ensure proper Al use as essential in promoting instructional quality and integrity. This supported
the findings of the present study, where ethical and academic integrity concerns remained significant barriers to
the effective use of ChatGPT in teaching practice.

Policy and Institutional Support
Table 20 presents the mean and descriptive equivalent of the public elementary teachers’ challenges or limitations
in integrating ChatGPT into their teaching practice in terms of policy and institutional support in Zone III,

Schools Division of Zambales.

Table 20. Mean and Descriptive Equivalent of the Public Elementary Teachers’ Challenges or Limitations in
Integrating ChatGPT into Their Teaching Practice in Terms of Policy and Institutional Support

Indicator Mean Descriptive | Rank
Equivalent

1. I am concerned about the privacy of uploaded data. 2.64 Challenging | 9

2. I am concerned about ownership of Al-generated materials. 2.69 Challenging | 3

3. I am concerned that proper citation of Al outputs is unclear. 2.67 Challenging | 5.5
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4. I am concerned that learners may plagiarize Al-generated text. 2.65 Challenging | 8
5. I am concerned that ethical guidelines for Al use are not explicit. 2.67 Challenging | 5.5
6. I am concerned that parents may object to Al-generated materials. 2.71 Challenging | 1.5
7.1am concerned that overreliance on Al might reduce critical thinking. | 2.67 Challenging | 5.5
8. I am concerned that Al use may promote dependency among | 2.63 Challenging | 10
students.

9. I am concerned that learners may access inappropriate content | 2.67 Challenging | 5.5
through Al

10. I am concerned that ChatGPT may provide biased or inaccurate | 2.71 Challenging | 1.5
information.

Weighted Mean 2.67 Challenging

Several indicators were described as “Challenging” such as “I am concerned that parents may object to Al-
generated materials” and “I am concerned that ChatGPT may provide biased or inaccurate information” with X
=2.71, ranked 1.5; and “I am concerned about ownership of Al-generated materials” with X = 2.69, ranked 3.
These findings meant that parental acceptance, accuracy and bias of Al outputs, and intellectual property
considerations are the most pressing institutional and policy-related concerns. This finding denotes that teachers
require clear policies, ethical guidance, and institutional support to integrate ChatGPT responsibly.

Teachers perceived these indicators as “Challenging” because they were concerned about parental acceptance,
the accuracy and potential bias of Al-generated content, and issues of ownership, which collectively reflected
the most pressing institutional and policy-related considerations in the use of ChatGPT. Estrellado and Miranda
(2023) found that proper policy frameworks and institutional backing were essential for the successful adoption
of technological tools in education. This supported the findings of the present study, where concerns on policy,
parental acceptance, and ethical use required strong institutional guidance for effective ChatGPT integration.

Certain indicators were described as “Challenging” such as “I am concerned that learners may plagiarize Al-
generated text” with X = 2.65, ranked 8; “I am concerned about the privacy of uploaded data” with X = 2.64,
ranked 9; and “I am concerned that Al use may promote dependency among students” with X = 2.63, ranked 10.
These findings meant that while these concerns were present, they were perceived as less critical compared with
accuracy, parental objections, and ownership issues. This finding denotes that operational and ethical oversight
challenges are secondary yet important considerations in Al integration.

Teachers perceived these indicators as less critical because concerns about plagiarism, data privacy, and learner
dependency were present but were overshadowed by more pressing issues such as content accuracy, parental
objections, and ownership, making them secondary yet still important considerations in Al integration. Martin
(2026) found that institutional support and clear policy guidelines reduced challenges in implementing
educational innovations. This supported the findings of the present study, where concerns on plagiarism, data
privacy, and learner dependency were considered secondary to broader ethical and policy-related issues.

In summary, the indicators obtained a common mean around 2.67, verbally interpreted as “Challenging.” The
weighted mean of 2.67 indicates that policy and institutional support remain significant barriers to fully
integrating ChatGPT into teaching practice.

Teachers perceived the indicators as “Challenging” because ongoing concerns about policy clarity, institutional
support, and governance issues consistently affected their confidence in using ChatGPT that reflected these
barriers in teaching practice. Villarino (2025) identified the lack of explicit ethical guidelines, parental concerns,
and uncertainty in Al content usage as critical factors influencing technology adoption in schools. This supported
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the findings of the present study, where policy ambiguity and institutional limitations were perceived as
significant barriers to ChatGPT integration in teaching practice.

Time and Workload Management

Table 21 presents the mean and descriptive equivalent of the public elementary teachers’ challenges or limitations
in integrating ChatGPT into their teaching practice in terms of time and workload management in Zone III,
Schools Division of Zambales.

Several indicators were described as “Challenging” such as “I face difficulty due to a lack of collaboration
opportunities for Al integration” with X = 2.60, ranked 1; “I face difficulty due to limited leadership support for
Al initiatives” with X = 2.59, ranked 2; and “I face difficulty due to the absence of clear data privacy protocols”
and “I face difficulty due to the absence of reward systems for innovative Al use,” with X = 2.58, ranked 3.5.
These findings meant that teachers considered insufficient collaboration, limited administrative support, and
unclear privacy protocols as the most significant barriers in managing workload with ChatGPT. This finding
denotes that effective time and workload management is strongly influenced by institutional support and clear
operational guidelines.

Table 21. Mean and Descriptive Equivalent of the Public Elementary Teachers’ Challenges or Limitations in
Integrating ChatGPT into Their Teaching Practice in Terms of Time and Workload Management

Indicator Mean Desc.rlptlve Rank
Equivalent
1. I face difficulty due to unclear DepEd guidelines on Al use. 2.53 Challenging 9

2. I face difficulty due to the absence of clear data privacy protocols 2.58 Challenging 3.5

3. I face difficulty due to no official monitoring or evaluation of Al use. | 2.55 Challenging 7

4. 1 face difficulty due to limited leadership support for Al initiatives. | 2.59 Challenging 2

5. T face difficulty due to a lack of a written school policy on Al

integration. 2.53 Challenging 9

6. I face difficulty because school heads rarely include Al topics in

INSETs. 2.53 Challenging 9

7. 1 face difficulty due to the absence of reward systems for innovative

Al use. 2.58 Challenging 3.5

8. I face difficulty due to no dedicated budget for Al-related training. | 2.56 Challenging 5.5

9. I face difficulty due to a lack of collaboration opportunities for Al

integration. 2.60 Challenging 1

10. I face difficulty due to an undefined school policy on learner use of

ChatGPT. 2.56 Challenging 5.5

Weighted Mean 2.56 Challenging

Teachers perceived these indicators as “Challenging” because insufficient collaboration opportunities, limited
leadership support, and unclear data privacy protocols consistently hindered their effective use of ChatGPT for
workload management, making institutional support and operational clarity the most significant factors affecting
implementation. Fuentes (2025) found that structured support and clear policies were critical in minimizing
teacher workload challenges when integrating new technologies. This supported the findings of the present study,
where limited collaboration, weak leadership support, and unclear guidelines were identified as major barriers
to effective workload management using ChatGPT.
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Certain indicators were described as “Challenging” such as “I face difficulty due to unclear DepEd guidelines
on Al use,” “I face difficulty due to a lack of a written school policy on Al integration,” and “I face difficulty
because school heads rarely include Al topics in INSETs,” with X = 2.53, ranked 9. These findings meant that
while financial resources, policy clarity, and official guidance were concerns, they were less pressing than
collaboration and leadership support. This finding denotes that operational constraints related to budgeting and
policy clarity are secondary yet important factors in workload management.

Teachers perceived these indicators as “Challenging” because unclear DepEd guidelines, absence of school-level
Al policies, and limited inclusion of Al in INSETs were present but were considered less pressing than
collaboration and leadership support, making these operational constraints secondary yet still important factors
in workload management. Awang, Zulkifli, and Hamzah (2025) found that the availability of resources and well-
defined policies enhanced teachers’ efficiency in adopting educational innovations. This supported the findings
of the present study, where unclear guidelines and limited policy support were perceived as secondary but
relevant factors affecting ChatGPT-based workload management.

In summary, the indicators revealed a common mean around 2.56, verbally interpreted as “Challenging.” The
weighted mean of 2.56 indicates that time and workload management remains a moderate challenge for teachers
integrating ChatGPT into their teaching.

Teachers perceived the indicators as “Challenging” because time and workload management issues were
consistently experienced but remained at a moderate level compared to other concerns that reflected a
manageable yet persistent challenge in integrating ChatGPT into teaching practice. Caratiquit and Javier (2025)
emphasized that limited leadership support, lack of collaborative opportunities, and unclear operational policies
were key factors influencing teacher efficiency in technology adoption. This supported the findings of the present
study, where time and workload management challenges were considered moderate but persistent issues in
ChatGPT integration.

Summary of the Public Elementary Teachers’ Challenges or Limitations in Integrating ChatGPT into
Their Teaching Practice

Table 22 presents the summary of the weighted mean and descriptive equivalent of the public elementary
teachers’ challenges or limitations in integrating ChatGPT into their teaching practice in Zone III, Schools
Division of Zambales.

The indicator “Ethical and Academic Integrity Concerns” was described as “Challenging” with highest X = 2.80,
ranked 1. These findings meant that teachers perceive ethical considerations, potential plagiarism, and the
responsible use of Al-generated content as the most critical barriers in integrating ChatGPT. This finding denotes
that addressing ethical guidance and academic integrity is essential for effective Al adoption.

Teachers perceived “Ethical and Academic Integrity Concerns” as the most critical barrier because issues related
to plagiarism, responsible Al use, and ethical considerations consistently influenced their cautious integration of
ChatGPT in teaching practice. Azman and Tumkaya (2025) found that proper ethical frameworks and
accountability measures were vital in promoting responsible use of educational technologies. This supported the
findings of the present study, where ethical and academic integrity concerns were identified as the most critical
barriers in ChatGPT integration.

Table 22. Summary of the Weighted Mean and Descriptive Equivalent of the Public Elementary Teachers’
Challenges or Limitations in Integrating ChatGPT into Their Teaching Practice

Frequency of ChatGPT Use Mean Descriptive Equivalent Rank
1. Technical and Technological Constraints 2.57 Challenging 4.5

2. Digital Literacy and User Competence 2.57 Challenging 4.5
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3. Curricular and Pedagogical Alignment 2.63 Challenging 3
4. Ethical and Academic Integrity Concerns 2.80 Challenging 1
5. Policy and Institutional Support 2.67 Challenging 2
6. Time and Workload Management 2.56 Challenging 6
Overall Weighted Mean 2.74 Challenging

The indicator “Time and Workload Management” was described as “Challenging” with the lowest X = 2.56,
ranked 6. These findings meant that while workload and time management challenges exist, they are perceived
as less critical compared to ethical concerns and institutional support. This finding denotes that teachers may
manage time and workload more effectively if adequate policies, leadership support, and training are provided.

Teachers perceived “Time and Workload Management” as less critical because, although challenges in managing
time and workload existed, these were overshadowed by more pressing concerns such as ethical issues and
institutional support that reflected a manageable but secondary challenge in ChatGPT integration. Rodriguez
(2024) found that structured guidance and institutional backing helped reduce operational difficulties in
integrating new technologies. This supported the findings of the present study, where time and workload
management challenges were perceived as secondary when adequate support systems were present.

In summary, the summary revealed an overall weighted mean of 2.74, verbally interpreted as “Challenging.”
This indicates that the integration of ChatGPT in teaching is generally challenged by multiple factors, with
ethical concerns being the most significant.

Teachers perceived the overall indicators as “Challenging” because multiple factors consistently affected the
integration of ChatGPT in teaching, with ethical concerns emerging as the most significant issue. Malon and
Paglinawan (2025) emphasized that teachers’ need for clear ethical guidelines, institutional support, and
workload management was crucial in enhancing productivity and responsible technology adoption. This
supported the findings of the present study, where multiple factors were perceived as challenges in the integration
of ChatGPT in teaching practice.

5. Test of Significant Relationship Between the Public Elementary Teachers’ Perceived Opportunities and
Workload Efficacy in Using ChatGPT

Table 23 presents the Spearman Rho to test the significant relationship between the public elementary teachers’
perceived opportunities and workload efficacy in using ChatGPT in Zone III, Schools Division of Zambales.

Table 23. Spearman Rho to Test the Significant Relationship Between the Public Elementary Teachers’ Perceived
Opportunities and Workload Efficacy in Using ChatGPT

Perceived Opportunities in Using | Interpretation
ChatGPT
Workload Efficacy | Correlation Coefficient | .767" High
Through ChatGPT Relationship
Use Sig. (2-tailed) .000
Significant
N 163

**, Correlation is significant at the 0.01 level (2-tailed).

The computed Spearman Rho value (r = 0.767, p = 0.000) indicates a high and significant positive relationship
between teachers’ perceived opportunities and their workload efficacy in using ChatGPT. Since the p-value is
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less than 0.01, the relationship is statistically significant, leading to the rejection of the null hypothesis. This
suggests that the more opportunities teachers perceive in using ChatGPT, the higher their workload efficacy
becomes. The present study was parallel with the findings of the previous study that teachers’ recognition of
instructional opportunities strongly influences their efficiency and productivity (Delgra, 2026).

A “high relationship and significant” result means that the correlation between the two variables is strong and
statistically meaningful, indicating a substantial connection between perceived opportunities and workload
efficacy. In this study, it implies that teachers who see more potential benefits in using ChatGPT tend to manage
their workload more effectively. The present study was aligned with the findings of previous study that
maximizing perceived opportunities in technology integration significantly enhances teacher performance and
instructional effectiveness (Portugues, 2026).

6. Test of Significant Relationship Between the Public Elementary Teachers’ Perceived Opportunities and
Challenges or Limitations in Using ChatGPT

Table 24 presents the Spearman Rho to test the significant relationship between the public elementary teachers’
perceived opportunities and challenges or limitations in using ChatGPT in Zone III, Schools Division of
Zambales.

Table 24. Spearman Rho to Test the Significant Relationship Between the Public Elementary Teachers’ Perceived
Opportunities and Challenges or Limitations in Using ChatGPT

Perceived Opportunities | Interpretation
in Using ChatGPT
Challenges or Limitations in | Correlation Coefficient 327%* Low
Integrating ChatGPT into Relationship
Their Teaching Practice Sig. (2-tailed) .000
Significant
N 163
**, Correlation is significant at the 0.01 level (2-tailed).

The computed Spearman Rho value (r = 0.327, p = 0.000) indicates a low but significant positive relationship
between teachers’ perceived opportunities and the challenges they encounter in integrating ChatGPT. Since the
p-value is less than 0.01, the relationship is statistically significant, leading to the rejection of the null hypothesis.
This suggests that while challenges exist, they slightly influence teachers’ perception of opportunities in using
ChatGPT. The present study was parallel with the findings of the previous study that teachers’ perceived benefits
of technology are affected by encountered limitations, even if the influence is modest (Aurangzeb, Kashan, &
Rehman, 2024).

A “low relationship and significant” result means that the correlation between the variables is weak but
statistically meaningful and not due to chance. In this study, it implies that challenges moderately affect the
perception of opportunities in using ChatGPT. The present study was aligned with the findings of previous study
that minor obstacles in technology integration can still significantly shape teachers’ perceptions and use of
instructional tools (Veridiano & Brondo, 2023).

7. Test of Significant Relationship Between the Public Elementary Teachers’ Perceived Workload Efficacy
and Challenges or Limitations in Using ChatGPT

Table 25 presents the Spearman Rho to test the significant relationship between the public elementary teachers’
perceived workload efficacy and challenges or limitations in using ChatGPT in Zone III, Schools Division of
Zambales.
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The computed Spearman Rho value (r = 0.317, p = 0.000) indicates a low but significant positive relationship
between teachers’ perceived workload efficacy and the challenges they face in integrating ChatGPT. Since the
p-value is less than 0.01, the relationship is statistically significant, leading to the rejection of the null hypothesis.
This implies that even though the challenges exist, they slightly influence teachers’ perceived workload efficacy.
The present study was parallel with the findings of the previous study that teacher perceptions of workload and
instructional challenges have a measurable, though limited, impact on their productivity and technology adoption
(Domingo, 2024).

Table 25. Spearman Rho to Test the Significant Relationship Between the Public Elementary Teachers’ Perceived
Workload Efficacy and Challenges or Limitations in Using ChatGPT

Workload  Efficacy | Interpretation

Through  ChatGPT

Use
Challenges or Limitations in | Correlation Coefficient 317** Low
Integrating ChatGPT into Relationship
Their Teaching Practice Sig. (2-tailed) 000

Significant
N 163

**, Correlation is significant at the 0.01 level (2-tailed).

A “low relationship and significant” result means that while the correlation between the two variables is not
strong, the association is statistically meaningful and unlikely due to chance. In the present study, this suggests
that challenges in using ChatGPT do influence teachers’ workload efficacy, but the effect is modest. The present
study was aligned with the findings of previous study that even minor challenges in instructional technology can
significantly affect teacher performance and efficiency (Barrot, Agdeppa, & Manzano, 2024).

CONCLUSION

The findings of the study revealed that public elementary teachers were predominantly female, generally in early
to middle adulthood, and mostly held graduate-level educational qualifications. Most respondents occupied mid-
level teaching positions, possessed moderate teaching experience, had recently adopted ChatGPT, and had
limited formal training in artificial intelligence (AI) integration. Teachers frequently utilized ChatGPT in
instructional planning, classroom activities, assessment, and administrative tasks, with the highest level of use
observed in administrative functions and the lowest in instructional planning. The respondents generally
perceived ChatGPT as beneficial, particularly in terms of professional development, instructional innovation,
learner engagement, differentiated instruction, and access to teaching resources. Likewise, teachers assessed the
workload efficacy of ChatGPT to a great extent, especially in lesson preparation, instructional material
development, classroom record management, and improvement of work—life balance. Despite these
opportunities and benefits, teachers also perceived the integration of ChatGPT as challenging, particularly with
respect to ethical and academic integrity concerns, while time and workload management emerged as the least
challenging aspect.

The study further showed that the frequency of ChatGPT use significantly differed according to sex, age, years
in service, years of ChatGPT experience, and number of Al-related trainings attended, particularly in
instructional and administrative functions. In contrast, teaching position did not significantly influence ChatGPT
use, while educational attainment affected only administrative utilization. Teachers generally shared similar
perceptions regarding the opportunities and workload efficacy of ChatGPT regardless of sex, age, educational
attainment, teaching position, years in service, and years of use. However, participation in Al integration training
significantly influenced perceptions related to learner engagement, differentiated instruction, and classroom
record management. Moreover, respondents experienced generally similar challenges in integrating ChatGPT,
although age, teaching experience, position, and training exposure significantly affected specific concerns
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related to technical limitations, curricular alignment, ethical issues, and pedagogical integration. Correlation
analysis further established a high and statistically significant positive relationship between perceived
opportunities and workload efficacy, as well as low but statistically significant positive relationships between
opportunities and challenges and between workload efficacy and challenges. Based on these findings, a training
program was developed to maximize opportunities and enhance workload efficacy in the use of ChatGPT among
public elementary teachers.

In light of the findings and conclusions, it is recommended that public elementary teachers be encouraged to
expand the use of ChatGPT, particularly in instructional planning, to achieve a more balanced integration across
teaching responsibilities. School heads and educational leaders may strengthen professional development
initiatives by providing inclusive and targeted Al integration training programs tailored to teachers’ varying
profiles, including sex, age, teaching experience, and level of Al exposure. Such initiatives may further enhance
teachers’ instructional innovation, learner engagement, differentiated instruction, classroom record management,
and overall workload efficiency.

Furthermore, school administrators may establish clear ethical guidelines, institutional policies, and support
mechanisms to address concerns related to academic integrity, data privacy, and responsible Al use in education.
Continuous technical and pedagogical support may also be provided to help teachers overcome challenges
associated with technological limitations and curricular alignment. Finally, the proposed training program may
be implemented and regularly enhanced, while future studies on ChatGPT and other Al tools in education may
be conducted to examine their long-term effects on teacher performance, instructional innovation, and learner
outcomes.
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