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ABSTRACT

Environmental challenges such as global warming, waste mismanagement, and biodiversity loss continue to
threaten ecological balance and human well-being. In the Philippine context, rapid urbanization and weak
enforcement of environmental laws intensify these problems. Education, particularly Values Education, plays a
crucial role in bridging knowledge with responsibility by instilling ethical commitment, social consciousness,
and sustainable practices. This study is significant as it examines how Values Education influences learners’
environmental awareness, attitudes, and practices, thereby fostering stewardship and care for Mother Nature.
The study aimed to determine the extent to which Values Education shapes students’ environmental awareness,
attitudes, and practices. Using an explanatory sequential mixed-method design, data were collected from 154
junior high school learners in Pampanga and Bulacan through survey questionnaires and semi-structured
interviews. Quantitative data were analyzed using descriptive statistics and multiple linear regression, while
qualitative responses were examined through thematic analysis. Findings revealed that learners demonstrated
high to very high levels of environmental awareness, attitudes, and practices. Values Education was shown to
not only enhance awareness but also translate into real-life behaviors such as proper waste disposal, energy
conservation, and participation in eco-friendly school programs. Qualitative insights reinforced these results,
highlighting how values internalized in the classroom were applied in everyday contexts. Challenges were noted
in sustaining consistent practices, underscoring the need for structured interventions. In conclusion, Values
Education serves as a vital mechanism in bridging the gap between awareness and action, ensuring that
environmental knowledge is transformed into sustainable practices. The study recommends strengthening
school-based environmental campaigns and integrating values-driven approaches to nurture responsible
citizenship and long-term environmental sustainability.

Keywords: Values Education, Environmental Awareness, Environmental Attitudes, Environmental Practices,
Caring for Mother Nature

INTRODUCTION
Background of the Study

The global community currently faces significant environmental threats that endanger ecological balance and
human security, as issues such as climate change, resource depletion, pollution, and biodiversity loss continue
to intensify, creating widespread impacts on food systems, public health, economic stability, and the overall
sustainability of both natural ecosystems and human societies. Issues such as global warming, biodiversity loss,
and resource scarcity have evolved from distant concerns into urgent international crises affecting food security,
public health, and economic stability. In response, frameworks like the United Nations Sustainable Development
Goals (SDGs) specifically Goal 4 for Quality Education and Goal 13 for Climate Action underscore the critical
role of education in equipping future generations with the knowledge and ethical framework necessary to protect
the natural world.
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In the Philippines, these global challenges manifest locally through severe flooding, inadequate waste
management, and the rapid degradation of natural habitats, often exacerbated by urbanization and inconsistent

law enforcement. While the Philippine K to 12 curriculum has integrated environmental concepts, a significant

gap remains between what students know and how they act. Recent studies indicate that while learners
demonstrate high levels of awareness regarding issues like pollution and climate change, their participation in
consistent sustainable practices such as recycling or community conservation remains moderate. This
discrepancy highlights a knowledge to action threshold that purely cognitive instruction has yet to cross. Values
Education emerges as a vital bridge in this context, transforming environmental information into ethical
dedication and personal responsibility. By linking moral character with ecological stewardship,

Values Education encourages students to view environmental care not just as a school requirement, but as a
reflection of their integrity and civic duty. This research is necessary to evaluate how a values-based approach
can effectively translate environmental awareness and positive attitudes into sustained, proactive practices. By
identifying the barriers to action and proposing school-based campaigns rooted in ethical reasoning, this study
seeks to foster a generation of Filipino learners who are not only environmentally literate but are also deeply
committed, active contributors to the preservation of Mother Nature.

Research Problem

The current environmental challenges, such as global warming and ecological imbalance, pose immediate threats
to biodiversity, food security, and human well-being, necessitating urgent international action through
educational frameworks like the United Nations Sustainable Development Goals. While the Philippine K to 12
curriculum integrates environmental issues into Values Education to form ethical citizens, a significant
knowledge that can be put into action persists among learners. Research indicates that while students often
demonstrate high environmental awareness in areas like waste management and climate change, this awareness
does not consistently translate into daily sustainable practices. Furthermore, there is a lack of research
specifically examining how values-based instruction can be effectively transferred into real-life environmental
action, as many existing studies generalize environmental education without addressing the specific social and
behavioral barriers learners face, such as peer pressure or a lack of personal discipline.

Investigating this issue is critical because education must go beyond providing information; it must instill an
ethical dedication and moral character that fosters proactive stewardship of "Mother Nature". Values Education
is uniquely positioned to bridge this gap by linking ethical reflection with practical responsibility, yet current
efforts are often hindered by factors like improper waste management infrastructure and the absence of
consistent, structured school-based environmental programs. Addressing these research gaps is essential to
determining how Values Education can be enhanced to transform theoretical knowledge into actionable,
long—term environmental behaviors. By examining and understanding the complex relationship between
environmental awareness, attitudes, and practices, this study aims to provide valuable insights that can inform
the development of more effective curriculum designs and instructional strategies, ultimately fostering
responsible and environmentally conscious citizens who are equipped with the knowledge, values, and skills
necessary to contribute to national sustainability goals and actively participate in the protection and preservation
of the environment for present and future generations.

Review of Related Literature

The rapid deterioration of the natural world has transformed environmental preservation from a distant concern
into an immediate global crisis. In the modern era, challenges such as global warming, biodiversity loss, and
resource scarcity threaten not only ecological stability but also human health and economic security. While
international frameworks like the United Nations Sustainable Development Goals (SDGs) underscore the role
of education in climate action, traditional knowledge-based instruction often fails to bridge the gap between
understanding a problem and taking ethical responsibility for it. This study addresses the critical need to move
beyond mere information sharing by exploring how Values Education can instill the moral character and ethical
commitment required to foster genuine environmental stewardship. In the Philippine context, daily encounters
with flooding, waste management issues, and rapid urbanization highlight the urgency of cultivating a citizenry
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that is not only aware but also proactive. Although environmental topics are integrated into the K to 12
curriculum, a disconnect persists: students often demonstrate high levels of awareness in areas like pollution and
waste disposal, yet struggle to translate this knowledge into consistent, real-life practices. This research is
necessary to identify the behavioral and social barriers that hinder sustainable action and to evaluate how a
values-based approach can empower learners to view environmental care as a fundamental moral duty rather
than a school requirement. Ultimately, this study seeks an ethical instruction and environmental practice,
providing a foundation for more effective school-based campaigns and curriculum designs. By analyzing the
specific impact of Values Education on learners' awareness, attitudes, and daily habits, the research aims to
convince educators and policymakers that caring for mother nature must be rooted in deep-seated personal
values. Addressing these research gaps is vital for developing responsible, environmentally conscious citizens
who are equipped to protect the environment for future generations. Recent scholarship consistently highlights
education as the primary vehicle for fostering environmental consciousness, yet debates persist regarding the
most effective instructional methods. Studies within the last five years emphasize that while curriculum
integration enhances student awareness, cognitive knowledge alone is insufficient to trigger behavioral shifts.
Key theories, such as Stern’s Value-Belief-Norm (VBN) Theory, argue that environmental action stems from a
chain of personal values and moral norms. Similarly, the Theory of Planned Behavior suggests that a learner’s
actions are heavily influenced by subjective norms and perceived behavioral control. Research by Gapol and
Lawas (2023) and Reutotar (2023) indicates that while students often report very high levels of awareness
regarding pollution and sustainability, their practical engagement such as tree planting or clean-up participation
remains significantly lower. This suggests a critical disconnect where awareness does not automatically lead to
practice. Furthermore, current studies identify social and behavioral obstacles, such as the temptation to litter
and the fear of social judgment from peers, which can derail even well-intentioned students. Major findings
suggest that Values Education acts as a mediating force, strengthening the moral reasoning that links ethical
reflection with ecological responsibility. Critical analysis of these studies reveals that most environmental
education focuses heavily on science-based systems knowledge rather than the development of a moral
conscience toward nature. While experiential learning such as outdoor activities shows promise in improving
student performance, there is a lack of research on how values-driven commitment can foster these behaviors
for future generations. Consequently, this study fills the gap by examining how integrating moral discipline
within the Values Education subject can transform passive awareness into active, consistent environmental
stewardship.

Research Gap

The environmental education is widely integrated into global academic frameworks, past research has frequently
relied on broad generalizations, often overlooking context specific factors such as cultural influences, local
environmental conditions, and the varying levels of learners’ engagement, thereby limiting a comprehensive
understanding of how environmental knowledge, attitudes, and practices are developed and applied in real-world
situations. Many previous studies fail to address the specific environmental challenges that learners encounter
in their immediate, day to day lives, such as localized flooding, improper waste disposal, and community specific
waste management issues, thereby overlooking the contextual realities that shape students’ experiences and
limiting a deeper understanding of how environmental awareness and practices are developed and applied within
their own communities.

This study fills that gap by contextualizing environmental education within the actual lived experiences of
students in the Philippine setting, taking into account the specific social, cultural, and environmental conditions
that influence their daily interactions with environmental issues, and thereby providing a more nuanced
understanding of how knowledge, attitudes, and practices are developed and translated into meaningful and
context relevant sustainable behaviors. A critical limitation in past research is the lack of focused examination
on how Values Education specifically influences the transition from theoretical environmental knowledge to
consistent real-world action, as many studies tend to emphasize cognitive understanding without adequately
exploring the role of moral development, ethical reasoning, and value formation in shaping learners’ actual
environmental behaviors and decision making processes. While science based curricula effectively enhance
learners’ environmental knowledge and conceptual understanding, there remains limited empirical evidence on
how a values-based approach influences the development of moral reasoning and the ethical commitment
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required for sustained environmental stewardship therefore, this research moves beyond traditional knowledge-
centered models by investigating how values-oriented instruction functions as a critical catalyst in shaping
learners’ environmental attitudes, strengthening their sense of responsibility, and promoting consistent, real-
world pro-environmental behavior.

Theoretical Framework

The foundation of this study is anchored in the Value-Belief-Norm (VBN) Theory, developed by Paul Stern
(1999), which serves as the primary theoretical lens for understanding how internal moral structures specifically
individuals’ values, beliefs, and personal norms interact and influence one another, ultimately shaping their
environmental attitudes and guiding the translation of these internal processes into consistent and meaningful
ecological actions.This theory is relevant as it posits that pro-environmental behaviors are not merely the result
of technical knowledge, but are instead driven by a sequential causal chain beginning from stable personal
values, which influence an individual’s environmental beliefs regarding ecological threats and human
responsibility, and which in turn shape their perceived ability to mitigate environmental problems, ultimately
leading to the formation of personal norms that guide consistent and meaningful pro-environmental actions. In
this research, these variables are interconnected in which the values instilled through Values Education serve as
the primary catalyst that enhances Environmental Awareness, which subsequently fosters the development of
positive Environmental Attitudes by cultivating a sense of moral obligation or personal norms, ultimately
encouraging learners to translate these internalized values and understandings into consistent and responsible
environmental practices. When students internalize these values, a form of psychological pressure or moral
obligation is activated, which serves as a motivating force that bridges the gap between environmental awareness
and concrete environmental practices, such as proper waste management, resource conservation, and other
sustainable behaviors that reflect responsible stewardship of the environment. By focusing on the values at the
beginning of the Value-Belief-Norm (VBN), the theory provides an effective and comprehensive framework for
explaining how the strengthening of learners’ moral compass influences their environmental beliefs, shapes their
personal norms, and guides their behavioral intentions, thereby fostering the development of long-term
environmental stewardship and ensuring that sustainable actions are deeply internalized as a reflection of
personal integrity, ethical responsibility, and genuine concern for the environment and being carried out merely
as compliance with institutional policies and external expectations.

Conceptual Framework

The conceptual framework of this study is anchored on the Value-Belief-Norm (VBN) Theory, which posits that
an individual’s environmental actions are shaped by the dynamic and interrelated interplay between personal
values, environmental beliefs, and moral norms, operating through a sequential cognitive and ethical process
that influences attitudes, strengthens a sense of personal and social responsibility, and ultimately guides the
formation of consistent, intentional, and meaningful pro-environmental behaviors within both personal and
community contexts.In this model, Values Education serves as the foundational base that shapes the value
systems of learners by instilling ethical principles and moral awareness, which subsequently influence their
beliefs about environmental conditions and strengthen their personal norms regarding the moral obligation to
protect nature, particularly Mother Earth, thereby guiding their attitudes and encouraging the development of
responsible and sustainable environmental behaviors. The study utilizes an Input-Process-Output (IPO) model
to explain the research flow, wherein the input stage includes the respondents’ profile and exposure to Values
Education, the process stage involves the development of environmental awareness, attitudes, and moral
reasoning through values-based instruction, and the output stage reflects the learners’ environmental practices
and behavioral responses toward sustainability, thereby illustrating how educational inputs are transformed into
meaningful environmental actions. The Independent Variables consist of the learners' levels of environmental
awareness and environmental attitudes, as well as the specific challenges they encounter when trying to translate
knowledge into action. The Dependent Variable is the level of environmental practices, representing the actual
sustainable behaviors such as waste segregation and resource conservation demonstrated by the learners.The
Process phase employs an Explanatory Sequential Mixed-Method Design, wherein quantitative data are first
collected and analyzed to establish general patterns and relationships among variables, followed by qualitative
data gathering to further explain, contextualize, and enrich the initial findings, thereby providing a more
comprehensive understanding of how Values Education influences learners’ environmental awareness, attitudes,

Page 9368

www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue V May 2026

and practices. This involves a quantitative stage where survey data on awareness, attitudes, and practices are
analyzed using descriptive statistics and multiple linear regression to determine the significant influence of the
independent variables on the dependent variable. This is followed by a qualitative stage involving semi-
structured interviews to explore the lived experiences and behavioral obstacles of the learners. The Output of
the study is a Proposed School-Based Environmental Campaign. This campaign is designed to bridge the lack
of action gap by integrating values-based instruction with experiential learning activities. By fostering a deeper
sense of moral responsibility, the model suggests that learners can transition from passive awareness to active
environmental stewardship. This framework ultimately aims to demonstrate how moral reasoning and personal
responsibility, nurtured through Values Education, are transformed into consistent, actionable citizenship for
environmental sustainability.

Research Objectives

The escalating environmental crises worldwide, ranging from climate change to resource depletion, has shifted
ecological protection from a secondary concern to an urgent international priority, as reflected in global
frameworks such as the United Nations Sustainable Development Goals (SDGs), particularly Goal 4 for Quality
Education and Goal 13 for Climate Action, which emphasize education as a key mechanism for equipping future
generations with the knowledge, skills, and values necessary for environmental sustainability. However, despite
increasing levels of environmental awareness, the persistent knowledge that turn into action action gap remains
evident, especially in contexts such as the Philippines, where environmental degradation is intensified by rapid
urbanization, improper waste management, and inconsistent enforcement of environmental policies, resulting in
a disconnect between what learners know and how they behave in practice. In response, Values Education
emerges as a critical pedagogical approach that extends beyond information delivery by fostering moral
reasoning, ethical awareness, and personal responsibility toward the environment, thereby encouraging learners
to translate environmental knowledge into meaningful and consistent sustainable actions. Nevertheless, there
remains limited empirical evidence on how values-based instruction effectively influences learners’ daily
environmental behaviors, particularly in bridging awareness, attitudes, and actual practices within real-life
community settings. This study therefore aims to address this gap by examining the influence of Values
Education on learners’ environmental awareness, attitudes, and practices, specifically by determining their
current level of awareness, identifying their attitudes toward environmental protection, evaluating their actual
engagement in sustainable behaviors, and analyzing whether a significant relationship exists between awareness
and action, while also exploring the challenges and perceptions learners encounter in their schools and
communities. Ultimately, the study seeks to generate insights that can inform the development of effective,
school-based environmental programs grounded in Values Education that promote responsible stewardship and
empower learners to actively participate in environmental protection.

Research Question/Hypothesis

The primary objective of this research is to examine the relationship between Values Education and the
environmental awareness, attitudes, and practices of junior high school learners in the context of caring for
Mother Nature, with the aim of determining how ethical instruction influences learners’ environmental
responsibility and engagement. Specifically, the study seeks to answer several research questions that guide the
investigation of both quantitative and qualitative dimensions of environmental behavior. First, it aims to
determine the level of environmental awareness among learners in relation to key environmental issues such as
pollution, waste management, and conservation. Second, it seeks to assess the level of environmental attitudes
of learners, particularly their moral perspectives, concern, and sense of responsibility toward environmental
protection. Third, the study evaluates the extent of learners’ environmental practices, including their
participation in activities such as recycling, energy conservation, and involvement in school-based
environmental initiatives. Fourth, it investigates whether there is a significant relationship between learners’
environmental awareness and attitudes and their actual environmental practices, particularly in determining if
knowledge and positive values translate into consistent sustainable behavior. Fifth, it explores how learners
perceive environmental problems within their school and community contexts, including their personal
reflections and lived experiences. Lastly, it identifies the challenges learners encounter in applying
environmental knowledge into real-life sustainable actions and examines how Values Education can address
these barriers through ethical and value-based instruction. In addition, the study is anchored on the following
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null hypotheses (H 1) there is no significant relationship between learners’ environmental awareness and their
environmental practices, and (H 2) there is no significant relationship between learners’ environmental attitudes
and their environmental practices. By addressing these questions and testing these hypotheses, the study aims to
provide empirical evidence on the effectiveness of Values Education in bridging the gap between environmental
knowledge and actual pro-environmental behavior among learners.

Significance of the Study

This research contributes to Education by providing a framework for integrating moral reasoning, empathy, and
ethical reflection into environmental instruction, helping teachers learn toward meaningful behavioral change
and environmental responsibility among learners. For Policy, it offers empirical support for agencies such as the
Department of Education and the Department of Environment and Natural Resources in strengthening youth
programs and aligning sustainability initiatives with values-based education that promotes ethical citizenship. In
Practice, school administrators may use the findings to design supportive learning environments, allocate
resources effectively, and implement school-based environmental programs that encourage active, experiential
engagement in sustainability efforts. For the Research community, the study addresses a gap in literature on how
values-based instruction translates into actual environmental behavior, providing a foundation for future studies
on moral development and environmental stewardship.

MATERIALS AND METHODS

Research Design

This study applied a mixed-method research design, specifically a descriptive-correlational approach with an
explanatory sequential design, to examine relationships between variables using numerical data rather than
personal narratives or observations. The mixed-method approach was considered appropriate because it allows
the integration of both quantitative and qualitative data, providing a more comprehensive understanding of the
research problem. The quantitative phase was conducted first to measure the level of environmental awareness,
environmental attitudes, and environmental practices of learners, as well as to determine whether environmental
awareness and attitudes significantly influence environmental practices. This phase provided numerical and
statistical evidence of the relationships among the variables. After the quantitative results were analyzed, a
qualitative phase followed, which aimed to explain and deepen the interpretation of the statistical findings.
Through interviews, learners were able to share their personal experiences, perceptions, and challenges in
applying environmental values in real-life situations. This sequential approach was chosen because it provides
both breadth and depth of understanding, allowing the researchers to not only measure relationships among
variables but also understand the reasons behind the results. The design is aligned with the objective of the study,
which is to examine how Values Education translates into environmental awareness, attitudes, and sustainable
practices among learners.

Research Locale

The study was conducted in selected public high schools located in the Division of Pampanga and Bulacan.
These schools were chosen as the research setting because they implement Values Education as part of their
curriculum and actively promote environmental awareness through school-based activities and programs. The
institutional context of these schools provided an appropriate environment for examining how learners develop
environmental awareness, attitudes, and practices within a Values Education framework. These schools also
represent typical public secondary schools in the region, making the findings relevant and applicable to similar
educational settings. The presence of environmental programs such as waste management initiatives, clean-up
drives, tree planting activities, and classroom-based values formation lessons made the locale suitable for
studying the relationship between education and environmental behavior. The researchers selected this locale to
ensure that the data gathered would reflect real experiences of learners who are exposed to both academic
instruction and practical environmental activities within the school environment.
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Population and Sampling

The population of the study consisted of 561 junior high school learners from three public high schools in the
Division of Pampanga and Bulacan. From this population, a sample size of 154 respondents was determined
using the Raosoft sample size calculator, considering the population size, margin of error, confidence level, and
response distribution. The study employed voluntary response sampling combined with proportional allocation
to ensure fair representation of each school. This means that respondents were selected based on their willingness
to participate, while ensuring that each school contributed a proportional number of participants based on its
population size. The inclusion criteria required that participants must be currently enrolled junior high school
learners in the selected schools during the Academic Year 2025-2026 and must be willing to participate in the
study. Only learners who provided informed consent from parents or guardians and assent from the learners
themselves were included in the final sample. Exclusion criteria included learners who declined participation or
failed to submit complete responses.

Participants Profile

The respondents of the study were junior high school learners from the selected public high schools in Pampanga
and Bulacan. The participants consisted of both male and female learners, with the majority being female. Most
of the respondents were 15 years old, followed by 16-year-old learners, and a smaller number of 17-year-old
respondents. These demographic characteristics show that the participants are within the adolescent stage, which
is a critical period for value formation, behavioral development, and environmental awareness. The learners
came from different grade levels within junior high school but shared the common experience of being exposed
to Values Education and environmental-related school activities. These background characteristics provided
important context for the study, as they helped describe the respondents in terms of age and gender, and
supported the understanding of how their developmental stage and school experiences relate to their
environmental awareness, attitudes, and practices.

Research Instruments

The study utilized an adapted survey questionnaire and semi-structured interview guide designed to gather both
quantitative and qualitative data on learners’ environmental awareness, attitudes, and practices. The
questionnaire was developed by modifying items from previous validated studies and was structured into three
parts: Environmental Awareness, refers to learners’ understanding of environmental sustainability and
ecological responsibility. Environmental Attitudes, refer to learners’ values, beliefs, and sense of responsibility
toward environmental protection. Environmental Practices, refer to the actual environmentally responsible
behaviors demonstrated by learners such as waste segregation, resource conservation, and participation in
environmental activities. Each containing statements using a four-point Likert scale ranging from “Strongly
Agree” to “Strongly Disagree,” with no neutral option to avoid midpoint bias. The instrument also collected
general background information while ensuring anonymity and confidentiality. For qualitative data, a semi-
structured interview guide was used to explore learners’ experiences, perceptions, and challenges in applying
environmental awareness into practice. To ensure validity, the instrument underwent face and content validation
by five experts, including one language expert, one statistician, and three Values Education specialists, who
assessed clarity, structure, and content relevance. Reliability testing was conducted through a pre-test and post-
test process to establish consistency of the questionnaire. These procedures ensured that the instruments were
appropriate, clear, and reliable for measuring the variables of the study.

Data Collection Procedure

The data collection process followed a systematic and ethical procedure. First, the researchers sought permission
from the school administrators of the selected public high schools. A formal letter was submitted explaining the
purpose, objectives, and procedures of the study. After approval, ethical clearance procedures were observed,
and informed consent forms were distributed to parents or guardians, while assent forms were given to student
participants due to their minor status. Participation was voluntary, and respondents were informed that they could
withdraw at any time without consequences. After securing consent, the validated survey questionnaires were
administered to 154 learners selected through voluntary response sampling and proportional allocation. The
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questionnaires were distributed and collected in an organized manner to ensure completeness and accuracy of
responses. After the survey phase, the researchers conducted semi-structured interviews with selected
participants using extreme case sampling, focusing on learners with the highest and lowest scores in the survey.
These interviews aimed to gather deeper insights into learners’ experiences in applying environmental awareness
and values in real-life situations. Data collection was conducted during the second semester of Academic Year
2025-2026. After collection, all responses were checked for completeness, organized, and prepared for analysis.
Interview recordings were transcribed and prepared for thematic coding.

Data Analysis

The data gathered in this study were analyzed using both quantitative and qualitative methods in line with the
explanatory sequential design. For the quantitative phase, descriptive statistics such as frequency, percentage,
mean, and standard deviation were used to describe the levels of environmental awareness, attitudes, and
practices of learners. These measures provided an overall picture of how learners responded to environmental
issues influenced by Values Education. To answer the fourth research question regarding the influence of
environmental awareness and environmental attitudes on environmental practices, multiple linear regression
analysis was employed. In this study, environmental awareness and environmental attitudes served as the
independent variables, while environmental practices served as the dependent variable. Multiple linear
regression was used to determine whether the predictor variables significantly influenced learners’
environmental practices. Regression coefficients, coefficient of determination (R?), and p-values were analyzed
using a 0.05 level of significance. Prior to statistical analysis, assumptions of multiple linear regression such as
linearity, independence of observations, and normality of responses were considered to ensure the
appropriateness and reliability of the regression model. In cases where assumptions were violated, appropriate
data adjustments and alternative statistical procedures were considered.

Ethical Considerations

Ethical guidelines were strictly observed throughout the conduct of the study, with participation being voluntary
and learners free to withdraw at any time. Informed consent was obtained from both the students and their parents
or guardians, ensuring that they fully understood the purpose and procedures of the research. Confidentiality
was maintained by keeping all responses anonymous, with no names or identifying details included in the final
report. Data collected were used solely for academic purposes and stored securely to protect participants’
privacy. Furthermore, institutional approval was secured from the school administration prior to the
commencement of the study, guaranteeing that all procedures were properly authorized and aligned with ethical
standards.

RESULTS
What is the level of environmental awareness of learners toward caring for Mother Nature?

Table 8. Descriptive Measures of Learners’ Environmental Awareness

Items Mean SD Description Interpretation

1. I know that environmental sustainability 3.84 0.46 Strongly Agree Very High
means protecting the Earth for future
generations.

1. I understand that Values Education | 3.69 0.49 Strongly Agree Very High
teaches us to care for nature and use resources

wisely.

3. | am aware that pollution, waste, and | 3.79 0.48 Strongly Agree Very High
deforestation cause serious damage to
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the environment.

I know that recycling and saving energy help 3.73 0.51 Strongly Agree Very High
reduce environmental damage.

lunderstan that veryone, including tudents, | 3.76 0.52 Strongly Agree Very High
as role in eeping the nvironme t clean.

I am aware that caring for the environment is 3.79 0.43 Strongly Agree Very High
part of being a responsible citizen.

I understand that human actions directly affect | 3.58 0.58 Strongly Agree Very High
the balance of nature and environmental health.

I know that small actions like reusing materials | 3.55 0.58 Strongly Agree Very High
help protect the environment.

I am aware that VValues Education  lessons 3.67 0.55 Strongly Agree Very High
can influence how students act toward
protecting the Environment.

I understand that sustainable living means | 3.58 0.52 Strongly Agree Very High
balancing personal needs with caring for the
environment.

The item “‘sustainability is protecting our planet for the generations to come” scored the highest mean value
(Mean = 3.84). High mean scores for pieces centered on awareness of pollution and environmental citizenship
implies that learners are cognizant of environmental concerns and their individual responsibility to resolve these
1ssues.

The focus and ideas of all the considered items were interpreted as ‘Very High’, slight gaps in the restriction
‘Very High’ semantic on the items listed as ‘everyday actions’ (reuse) suggest that awareness is complemented
by a focus on more perceptible, simple, and everyday environmental actions. Overall, the findings confirm that
learners demonstrate a well-developed level of environmental awareness shaped through Values Education,
supported by both theoretical and empirical evidence.

What is the level of environmental attitudes of learners toward caring for MotherNature?

Table 9. Description Measures of Learners’ Environmental Attitudes

Items Mean | SD Description Interpretation

1. I believe that taking care of the environment reflects | 3.75 0.49 Strongly Agree | Very High
good moral and ethical values.

2. | feel responsible for protecting the environment for | 3.44 | 0.62 | Agree High
the health and future of everyone

3. | feel happy and fulfilled when 1 join environmental | 3.37 | 0.68 | Agree High
protection activities.

4. I am willing to change my habits to reduce | 3.54 | 0.55 Strongly Agree | Very High
waste and conserve natural resources.

5. 1 appreciate school programs that encourage | 3.58 0.58 Strongly Agree | Very High
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environmental awareness and sustainable living.

6. | believe Values Education can help me understand | 3.67 | 0.51 | Strongly Agree | Very High
why caring for the environment is important.

7. | believe that every student can make a difference in | 3.52 | 0.55 | Strongly Agree | Very High
protecting the environment.

8. I believe Values Education inspires students to take | 3.57 | 0.62 | Strongly Agree | Very High
positive action to protect the environment.

9. I believe that learning about environmental issues in | 3.66 | 0.51 | Strongly Agree | Very High
school helps me become a more responsible citizen.

10. | feel that caring for nature reflects the values of | 3.62 | 0.57 | Strongly Agree | Very High
respect and responsibility taught in Values Education.

Overall 3.57 0.37 Strongly Agree Very High
The average score for students’ environmental attitudes was 3.57 (Standard Deviation = 0.37), with a

3.5 threshold indicating Very High. High scores show a promising view of learners’ attitudes toward
environmental protection. The response with the highest average was that good morals/ethics and care of the
environment go hand in hand (Mean = 3.75, Standard Deviation = 0.49).

These learners showed a very high score along all the dimensions for Values Education and action, and nearly
all respondent agreement, for the dimension that suggested Values Education allowed them to better understand
the need to care for (Mean = 3.67, Standard Deviation = 0.51) and positively encouraged (Mean = 3.57, Standard
Deviation = 0.62) environmental care and protection. Even if all the items surveyed were rated at High to Very
High, the attitudes of personal gratification from the environment and the feelings of responsibility for the
environmental protection showed a few minor declines, with Mean = 3.37, Standard Deviation = 0.68, and Mean
= 3.44, Standard Deviation = 0.62 respectively.

What is the level of environmental practices of learners toward caring for Mother Nature?

Table 10. Description Measures of Learners’ Environmental Practices

Items Mean SD Description | Interpretation
I make it a habit to segregate recyclable and non-recyclable | 3.10 0.76 | Agree High
waste both at home and in school.

I always turn off lights and appliances when they are not | 3.46 0.71 | Agree High
in use.

I prefer bringing reusable bags, containers, or tumblers | 3.36 0.73 | Agree High
instead of using plastic.

I willingly participate in school or community activities | 2.96 0.85 | Agree High
that promote environmental protection.

I plant trees or take care of plants as part of caring for the | 2.92 0.88 Agree High
environment.

I make conscious efforts to conserve water by using only | 3.25 0.79 Agree High
what | need.
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I encourage my classmates, family, and others to help | 3.18 0.77 | Agree High
protect the environment.

I join clean-up drives or other environmental campaigns 2.92 0.86 | Agree High
organized by the school

| practice proper waste management even when no one is | 3.31 0.72 | Agree High
supervising me.

I support or suggest environmental projects in my school, | 3.21 0.78 | Agree High
such as tree-planting or clean-up drives.

Overall 3.17 0.56 Agree High

The examination of students’ environmental practices reveals a mean of 3.17, falling in the High range. It shows
students have significant participation in behaviors related to sustainability. Based on the results, strong
agreement was found in practices such as switching off lights and appliances (Mean = 3.46) and proper waste
management (Mean = 3.31). This demonstrates a repeated focus on resource conservation and environmental
protection.

The mean score of 2.96 in participation in environmental campaigns reflects less focus, or less evidence of,
direct participation. Specific engagement in practices shows evidence, more involvement in organized exercise
focuses, and community programs is necessary to enhance greater impact.

4. Is there a significant influence of environmental awareness and attitudes on learners' environmental practices?

Table 11. Regression Analysis to Determine the Significant Influence of Environmental Awareness and
Attitudes on Environmental Practices of Students

Independent Unstandardized Standardized Decision Interpretation
Variables Coefficients Coefficients
B Standard Beta t Sig-
Error
value
Environmental -0.178 0.137 -0.178 -2.011 0.046 Reject There i1s a significant
Awareness Ho influence of learners’

environmental awareness
on their environmental

practices.
Environmental 0.665 0.136 0.665 7.495 0.000 Reject There is a significant
Attitudes Ho influence of learners’

environmental attitudes
on their environmental
practices.

The results of the regression analysis indicate that all variables such as environmental concern, environmental
attitudes, and environmental practices, positively and significantly impact the practices of environmental
concern of the learners. With the regression equation of Environmental Practices being expressed as —0.178 and
t=—2.011 and p=0.046 this led to the rejection of the null hypothesis.

The same can also be said for the Environmental attitudes variables, which demonstrated a stronger and more
significant impact on Environmental Practices, represented by the regression equation of 0.665 and t=7.495 and
p=0.000, also resulting in the rejection of the null hypothesis. The Environmental Practices regression model
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explained 20.1% of the variance with the environmental concern and practice variables, as a statistically
significant F test (10.0) and an F level of 0.000.

5. How do students perceive environmental problems in the school and community?

Table 12. Students’ Perceptions of Environmental Problems in the School and Community

Theme Subthemes Description Sample  Response  Highest
Lowest

Waste Improper waste | The most dominant concern is | P6: “For me, it’s about reducing,

Management | disposal improper waste management. reusing, and recycling. The waste

Issues IS not separated; everything goes
into a single Container.”

Infrastructure | Lack of segregation | Students highlight the lack of | P148: “They throw their trash

& Facilities | (3Rs not followed) | segregation, disregard for the 3Rs | anywhere and do not follow the

(reduce, reuse, recycle), and scattered
trash even when bins are available.

3R’s.”

Flooding disrupting

Students point out environmental

P33: “When you go outside, you

classes problems  linked to  school | can see trash scattered around
infrastructure even though there are many trash

bins.”
Poorly maintained | Flooding prevents classes, while | P24: “The problem is flooding,

CRs and Courts

poorly maintained facilities (CRs,
courts, pathways) contribute to
unclean surroundings

because we cannot study or have
classes when the water is deep at
school.”

Pathways
cemented

not

P5: “The issues are the court,
which is not properly maintained,
the CRs, which are not cleaned
well, and some pathways that are
not yet cemented.”

Based on the learners’ responses, waste management and infrastructure problems rank highest among the
respondents’ concerns in the school community. With regard to negligence of the 3Rs and the act of throwing
litter on the ground even when waste bins are provided, the top-ranked concerns point to problems with waste
separation. At the same time, the lowest scores reflect problems such as erosion and poor infrastructure that
disrupt teaching and cause an unkempt appearance.

6. What challenges do learners encounter in translating environmental awareness into sustainable action?

Table 13. Challenges Encountered by Students in Applying Environmental Lessons from Values Education

Theme Subthemes Description Sample Response
Highest

Behavioral & Temptation to litter Students struggle with P33: “I think the challenge is

Social personal habits and peer | when you have trash and are

Challenges behaviors. tempted to throw it anywhere.
You need to consider how to
minimize or avoid this.”
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Lack of discipline and | They note temptations to | P2: “One of the challenges is
cooperation from others litter, lack of cooperation, | the lack of discipline and
and social judgment when | cooperation from others, but
practicing  environmental | Values Education helps me
care start with myself and be a
good example.”

Being ignored or P25: “I think that sometimes,
judged by others. even if you know what you are
doing is right, other people
may judge you as if it’s
wrong. To overcome this, you
should trust yourself because
only you truly know

yourself."”
Lowest
Proactive Setting an example Students emphasize | P21: “Setting an example or
Solutions & Self- overcoming challenges | teaching people so they know
Discipline through self-discipline, | the right things to do.”
setting examples for others,
and suggesting practical
solutions like waste
segregation
Practicing proper habits P33: “For this reason, I
practice proper habits so I can
get used to doing the right
Suggesting waste P6: “I would suggest to the
segregation authorities that the waste be

separated according to type.”

The findings reveal that learners encounter both behavioral and social challenges in translating environmental
awareness into sustainable action. These include temptations to litter, lack of discipline, and limited cooperation
from others, as well as social pressures such as being judged by peers. Despite these difficulties, learners
demonstrate the ability to overcome such challenges through self-discipline, practicing proper environmental
habits, and setting positive examples for others. Overall, while awareness is present, consistent application is
hindered by personal and social factors.

What school-based environmental campaigns can be developed through Values Education to actively engage
learners in caring for Mother Nature?

Rationale

The study showed that learners in junior high showed a very high level of awareness of environmental issues (M
= 3.7), but environmental practices (M= 3.17) were much lower. Tree planting (M = 2.92) and clean up drive
(M =2.92) were the weakest indicators noted. Although both these practices are categorized under high response,
they show that there is a discrepancy of sorts between high level of knowledge of learners and their beliefs and
the low level of sustainability practices. A number of barriers to consistent action noted in the study were
improper waste management practices, trash not disposed of correctly even with litter bins available, and
irregular involvement in school based environmental programs.
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Table 14. Summarized Action Plan for School-Based Environmental Stewardship Campaign

Month Phase Activities

Month 1(June) Preparatory Orientation of stakeholders, recruitment and training
of volunteers, securing permits and materials

Month 2 (July) Implementation phase 1: | Clean-up drive, tree planting, reflection journaling
Foundation Building

Month 3 (August) Implementation phase 1: | Eco-Brick Challenge, upcycling  workshop,
Foundation Building exhibition of products

Month 4 (September) | Implementation phase 1: | Environmental seminar, values integration, personal

Foundation Building action plans, time capsule project
Month 5 (October) Implementation phase 2: Skill | Plant care workshop, adoption program, monitoring
Development plan

Month 6 (November) | Implementation phase 2: Skill | Poster and essay contest, exhibit, recognition of
Development winners

Month 7 (December) | Implementation phase 2: Skill | Eco-Caroling with a Cause, barangay clean-up,
Development family outreach

Month 8 (January) Implementation phase 3: | Mid-year assessment, values retreat, goal-setting
Deepening and Reinforcement

Month 9 (February) | Implementation phase 3: | Eco-Fair celebration, booths, games, recognition of
Deepening and Reinforcement volunteers

Month 10 (March) Culmination and Evaluation Post-project survey, culmination program, awards,
turnover ceremony, sustainability planning

The proposed action plan is designed to address the gap between learners’ environmental awareness and their
actual practices through structured phases of Engagement, Action, Leadership, and Sustainability. It incorporates
multisensory and experiential learning activities such as tree adoption, eco-brick challenges, plant giveaways,
and clean-up drives. The plan also extends environmental efforts beyond the school by involving families and
local government. The campaign integrates knowledge with practice through values-based and community-
oriented activities, supported by systems such as the Student Environmental Committee, plant adoption
initiatives, and calendar-based programs to ensure continuity throughout and beyond the 10-month
implementation period. Overall, the plan promotes sustained environmental practices and active learner
participation within the school and community.

Summary of Major Findings

The level of environmental awareness of learners was very high (M = 3.70, SD = 0.37), showing strong
agreement that sustainability, pollution awareness, and personal responsibility are essential. The level of
environmental attitudes was likewise very high (M = 3.57, SD = 0.37), indicating that learners internalized
environmental care as a moral and ethical responsibility. The level of environmental practices was rated high
(M =3.17, SD = 0.56), suggesting consistent habits in energy conservation and waste management. However,
participation in collective initiatives such as clean-up drives and tree planting was less frequent.
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Regression analysis revealed that both awareness (p = 0.046) and attitudes (p = 0.000) significantly influenced
practices. Learners identified challenges such as improper waste management, scattered trash despite bins,
smoking and vaping among youth, flooding that disrupted classes, and poorly maintained facilities.

The findings also reveal that learners encounter both behavioral and social challenges in translating
environmental awareness into sustainable action. These include temptations to litter, lack of discipline, and
limited cooperation from others, as well as social pressures such as being judged by peers.

Qualitative findings highlighted four major themes: Waste Management Issues, Infrastructure Facilities,
Behavioral & Social Challenges, and Proactive Solutions & Self-Discipline. These themes suggest that Values
Education can be strengthened through school-based campaigns that promote responsibility, collective action,
and peer influence in environmental care.

DISCUSSION

Interpretation of Findings

The findings of this study reveal a complex but promising relationship between Values Education and the
environmental awareness, attitudes, and practices of learners. The results show that learners possess a relatively
high level of environmental awareness, particularly in areas such as pollution, waste management, and climate
change. This heightened awareness can be attributed to the integration of environmental topics into the K to 12
curriculum and the emphasis placed on Values Education in shaping moral responsibility. However, while
awareness levels are commendable, the study also highlights that awareness alone does not automatically
translate into consistent sustainable practices. Learners often reported challenges in maintaining eco-friendly
behaviors, such as recycling or energy conservation, due to structural barriers, lack of resources, and inconsistent
reinforcement within the school environment. This gap between knowledge and practice underscores the
importance of Values Education not only as a source of information but also as a transformative tool that bridges
moral responsibility with actionable behavior. The attitudes of learners toward environmental stewardship were
generally positive, reflecting the moral and ethical grounding provided by Values Education. Many learners
expressed concern for the environment and a willingness to participate in eco-friendly activities. These attitudes
were shaped by the values of empathy, responsibility, and stewardship emphasized in their lessons. However,
the study also found that attitudes were influenced by external factors such as peer behavior, teacher
encouragement, and institutional support. Learners who felt supported by their school community were more
likely to sustain positive attitudes and translate them into consistent practices. Conversely, those who lacked
reinforcement often struggled to maintain their motivation, even when they possessed strong awareness and
concern. This finding suggests that Values Education is most effective when complemented by a supportive
institutional culture that reinforces environmental responsibility. In terms of practices, learners engaged in
activities such as tree planting, proper waste disposal, and energy conservation. These practices demonstrate that
Values Education has a tangible impact on behavior, encouraging learners to take responsibility for their
environment. However, the study revealed that these practices were not always sustained over time. Learners
often participated in eco-friendly activities when they were organized by the school or required as part of a
program, but struggled to maintain these behaviors independently. This indicates that while Values Education
successfully instills environmental responsibility, sustained practice requires continuous reinforcement through
experiential learning and institutional support. Without these, learners risk reverting to less sustainable behaviors
despite their awareness and positive attitudes.

Comparison with Previous Studies

The findings of this study align with and extend previous research. Gapol and Lawas (2023) found that learners
were environmentally conscious but did not consistently practice sustainability. This study confirms their
findings, showing that awareness does not always translate into practice. Toledo and Lingon (2024) reported
high levels of awareness and sustainable practices among students, which is consistent with the current study’s
findings. However, this research adds nuance by highlighting that practices, while present, are not always
sustained. Embate (2025) emphasized the role of eco-anxiety in influencing willingness to act. Similarly, learners
in this study expressed concern for the environment but sometimes lacked confidence in their ability to make a
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meaningful difference. Antonio (2022) argued that institutional consistency is key to sustaining eco-friendly
practices, a conclusion strongly supported by this study. Together, these comparisons show that while Values
Education is effective in raising awareness and shaping attitudes, sustained practice requires consistent
reinforcement from schools and communities.

Explanation of Results

The explanation of these results lies in the interplay between knowledge, values, and institutional support.
Awareness levels are high because environmental topics are integrated into the curriculum and reinforced
through Values Education lessons. Attitudes are positive because Values Education emphasizes moral
responsibility, empathy, and stewardship. However, practices lag behind due to structural and motivational
barriers. Learners often lack the facilities needed to recycle or conserve energy effectively, and school campaigns
are not always consistent. Peer influence also plays a role, with learners more likely to engage in eco-friendly
practices when their peers do the same. These findings suggest that Values Education is effective in shaping
awareness and attitudes, but requires reinforcement through experiential learning and institutional support to
sustain practices.

Contribution to Theory

The contribution of this study to theory is significant. The Value-Belief-Norm (VBN) Theory posits that values
shape beliefs and norms, which then influence behavior. This study supports the theory by showing that learners
with strong environmental values, instilled through Values Education, were more likely to engage in eco-friendly
practices. The Theory of Planned Behavior (TPB) explains that behavior is influenced by attitudes, subjective
norms, and perceived behavioral control. This study confirms that learners’ practices were shaped by their
attitudes, the encouragement of teachers and peers, and their perceived ability to perform eco-friendly behaviors.
Experiential Learning Theory emphasizes the importance of practical experience in shaping behavior. This study
supports the theory by showing that learners who participated in activities such as tree planting and clean-up
drives were more likely to sustain eco-friendly practices. Finally, Environmental Awareness Theory highlights
the importance of knowledge in shaping behavior. This study extends the theory by showing that knowledge
alone is insufficient; values and experiential reinforcement are necessary to sustain behavior. Together, these
contributions demonstrate that Values Education is not just moral instruction but a transformative tool that
bridges knowledge, values, and practice.

Implications of the Study

The implications of this study are wide-ranging. For teachers, the findings highlight the need to design
experiential, values-driven activities that go beyond classroom lectures. Eco-clubs, project-based learning, and
peer-led campaigns can help learners translate awareness and attitudes into sustained practices. For schools, the
study emphasizes the importance of institutionalizing environmental practices. Policies such as mandatory waste
segregation and energy-saving initiatives can reinforce Values Education and create a culture of sustainability.
For government agencies, the findings show that Values Education can be aligned with national sustainability
programs, ensuring that schools receive the resources and support needed to promote environmental
responsibility. For learners, the study highlights the importance of peer accountability and leadership in
sustaining eco-friendly practices. Finally, for theory, the study strengthens the argument that Values Education
is a transformative tool for environmental sustainability, bridging the gap between knowledge, values, and
practice.

CONCLUSION

This study examined how Values Education influences the environmental awareness, attitudes, and practices of
junior high school learners, including the role of moral responsibility and experiential learning in shaping
sustainable behavior. The findings revealed that learners possessed a high level of environmental awareness,
particularly in areas such as waste management, pollution, and climate change, and demonstrated positive
attitudes of concern and responsibility toward environmental stewardship. Despite these strengths, challenges
remained in consistently translating awareness into sustained eco-friendly practices, as some learners reported
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difficulties in maintaining regular environmental actions. The study also confirmed that both awareness and
attitudes significantly affect environmental practices, with attitudes exerting a stronger influence, while external
factors such as socio-economic background and community involvement were excluded from the scope. These
findings directly answer the research questions by establishing that Values Education contributes to the
development of environmentally conscious learners whose knowledge, values, and practices collectively shape
their care for Mother Nature. Furthermore, the study contributes to the field of education by emphasizing the
importance of integrating values-based approaches into environmental programs and curriculum design to bridge
the gap between knowledge and action. In terms of policy, the study highlights the need for schools to strengthen
service learning initiatives, institutionalize structured environmental campaigns, and align Values Education
with sustainability goals to ensure long-term behavioral change. Practically, the findings imply that teachers,
administrators, and communities should reinforce environmental values through experiential learning, eco-
friendly school programs, and collaborative campaigns, thereby cultivating discipline, compassion, and lifelong
stewardship among learners.

Limitation of the Study

This study has several limitations that should be considered when interpreting the findings. In terms of sampling,
the respondents were limited to selected junior high school learners from Pampanga and Bulacan, which may
limit the generalizability of the findings to other geographical and socio-economic contexts. In addition, the
study relied primarily on self-reported survey responses and interviews, which may be affected by social
desirability bias, as participants may provide responses perceived as environmentally responsible. Although
Values Education significantly contributed to learners’ environmental awareness, attitudes, and practices,
external factors such as family background, peer influence, media exposure, community initiatives, and school
environmental programs may also influence learners’ environmental behavior.

RECOMMENDATION

Future research may expand the scope of this study by including learners from other grade levels and regions to
provide a broader understanding of how Values Education influences environmental awareness, attitudes, and
practices. Studies may also consider external factors such as socio-economic status, family background, and
community involvement, which were excluded in this research but may significantly shape learners’
environmental behaviors. Additionally, longitudinal studies could be conducted to examine how values-based
environmental education fosters sustained practices over time. Exploring diverse methodological approaches
beyond surveys and interviews, such as observational methods, environmental performance indicators, and
participation monitoring, may also provide deeper insights and help validate learners’ environmental practices
beyond self-reported responses.
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