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ABSTRACT

This study, entitled “Study Interest, Parental Support, and Learning Environment of Senior High School Learners
in Relation to Academic Performance”, utilized a descriptive quantitative research design with standardized
questionnaires to assess Grade 11 students’ study interest, parental support, and learning environment. The study
involved 304 respondents from various tracks and strands at Dofia Hortencia Salas Benedicto National High
School-Senior High School. Results revealed that most respondents were female (169 or 55.59 percent) and
primarily from the Humanities and Social Sciences (HUMSS) strand (135 or 44.41 percent). Overall, students
exhibited high levels of study interest (mean = 2.83), parental support (mean = 2.81), and learning environment
(mean = 3.17). No significant differences were observed in study interest, parental support, and learning
environment across sex, parents’ educational attainment, and family income. However, parental support
significantly differed when grouped according to senior high school track and strand (p-value = 0.009). Despite
students achieving an outstanding academic performance (mean = 91.55), no significant relationships were found
between their academic performance and study interest, parental support, and learning environment. These
findings provide valuable insights for developing programs that strengthen student support systems and learning
environments.
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INTRODUCTION
Background of the Study

Around the world, the K to 12 program is implemented in different countries such as the USA, Australia, Canada,
China, Japan, and Singapore (Department of Education, n.d.). This program aimed to create a more competitive
education system by adding two years to the basic education system. In 2013, the Philippines shifted from a 10-
year preuniversity cycle into a 13-year program, which includes two years of senior high at the same level as the
rest of the world (De Leon, 2023).

Learners can choose their tracks and strands in these two years according to their interests. These tracks are
classified into Academic and Technical Vocational and Livelihood tracks (TVL). The strands under the academic
track are classified into the Science, Technology, Engineering, and Mathematics (STEM), Accountancy,
Business, and Management (ABM), the Humanities and Social Sciences (HUMSS), and the General Academic
Strand (GAS) (Department of Education, n.d.). The Technical Vocational and Livelihood (TVL) track is
classified into the Agri- agri-fishery arts (AFA) Strand, Home Economics (HE) Strand, Industrial Arts (IA)
Strand, and the Information and Communications Technology (ICT) Strand (Department of Education, n.d.).
Through this, students can choose which strand they belong to prepare them for higher education.

According to the study of Badilla & Dioso (2023), the choice of learners is influenced by several factors that
could influence their academic achievement. These factors include their interest, parent's support or involvement,
and the institutional learning environment of learners (Siddiky & Haque,2024). These factors must be taken into
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consideration, especially since these factors could positively or negatively affect the academic performance of
learners in school.

Currently, in the Division of La Carlota City, Dofia Hortencia Salas Benedicto National High School offers
different Senior High School strands and tracks. Therefore, the researcher would like to determine the study
interests, parental support, and learning environment of students and how it affects their academic performance
in school. Through this, it can be determined what factors student are lacking that could potentially hinder their
success in school.

However, while existing literature highlights these factors individually, there is a lack of local research that
holistically explores their combined effect on academic performance, particularly within the specific context of
public schools. There remains an evident gap in identifying whether significant differences exist in these
variables when grouped according to the students’ demographic profiles. Thus, this study seeks to address this
gap by examining the interplay of study interests, parental support, and learning environment as predictors of
academic performance across varying student backgrounds.

METHODOLOGY

A research design is a blueprint to help the researcher answer a research question. It is used to manage strategies,
components, and methods that is used to collect data (Sanders et al.,2012, as cited by Bouchrika, 2024). This
study used a descriptive correlational research design to guide the research process. The researcher thought that
this design was well suited to determine students' study interests, parental support, and learning environment
because this design aims to identify the relationship between variables.

According to Walinga (2019), a descriptive correlational research design aims to examine current affairs and
assess the relationship between the present variables. This study has been accomplished through this design.

Population and Sample

The researcher utilized a sample size of 304 Grade 11 out of the 1267 Senior High School Students of Dona
Hortencia Salas Benedicto National High School—Senior High School S.Y. 2023-2024 from the Academic and
Technical Vocational Livelihood (TVL) track. This sample size came from their respective population and has
been extracted using Yamane’s formula.

The following has been the respondents of this study:

Table 1. Respondents of the Study from Different Tracks and Strands.

Track Strand N n
Science, Technology, Engineering, and Mathematics (STEM) 194 47
Academic Track Humanities and Social Sciences (HUMSS) 566 136
Accounting and Business Management (ABM) 149 36
Industrial Arts (IA) 87 21
TVL Information and Communications Technology (ICT) 151 36
Track
Home Economics (HE) 120 28
Total 1267 | 304

Based on the table presented above, using the Yamane’s formula, a total of 304 respondents were extracted from
the 1267 population. In the academic track, 47 of the respondents were from the Science, Technology,
Engineering, and Mathematics (STEM), 136 were from the Humanities and Social Sciences (HUMSS), and 36
were from the Accounting and Business Management (ABM). In the TVL track, 21 of the respondents were from
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the Industrial Arts (IA), 36 were from the Information and Communication Technology (ICT), and the remaining
28 respondents were from the Home Economics (HE).

RESULTS AND DISCUSSIONS
Demographic Profile of the Respondents

The table 2 presented below shows the demographic profile of the respondents.

Table 2. Demographic Profile of the Respondents.

Profile Classification f %
Sex Male 135 44.41
Female 169 55.59
Total 304 100.00
Senior High School Track and Strand | STEM 48 15.79
HUMSS 135 44.41
ABM 36 11.84
IA 21 6.91
ICT 36 11.84
HE 28 9.21
Total 304 100.00
Parents' Educational Attainment Primary Level 3 0.99
Elementary Graduate 11 3.62
High School Level 37 12.17
High School Graduate 59 19.41
College Level 65 21.38
College Graduate 129 42.43
Total 304 100.00
Average Family Monthly Income Less than Php 9,520 109 35.86
Between Php 9,521 to Php 19,040 98 32.24
Between Php 19,041 to Php 38,080 51 16.78
Between Php 38,081 to Php 66,640 28 9.21
Between Php 66,641 to Php 114,240 10 3.29
Between Php 114,241 to Php 190,400 3 0.99
At least Php 190,401 5 1.64
Total 304 100.00

Table 2 shows the profile of the respondents in terms of gender, senior high school track and strand, parents'
educational attainment, and average monthly family income. Out of 304 respondents, results showed that a
majority are female with a frequency of 169 (55.59%), while there were 135 (44.41%) male respondents.

In terms of their senior high school track and strand, 135 or 44.41% of the respondents are from the Humanities
and Social Sciences (HUMSS) strand. This is followed by STEM with 48 (15.79%), while both ICT and ABM
represent 36 (11.84%) each. The remaining population consists of HE with 28 (9.21%) and IA with 21 (6.91%).

Regarding their parents’ educational attainment, the highest frequency consists of college graduates with 129 or
42.43%, followed by those at the college level with 65 (21.38%), and high school graduates with 59 (19.41%)).

Page 20091

www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue VI June 2026

A smaller portion of the population reported parents at the high school level (37 or 12.17%), elementary
graduates (11 or 3.62%), and primary level (3 or 0.99%).

In terms of average family income, the results indicate that a plurality of the respondents’ families earn less than
Php 9,520, totaling 109 or 35.86%. This is closely followed by 98 (32.24%) earning between Php 9,521 to Php
19,040, and 51 (16.78%) ranging from Php 19,041 to Php 38,080. Higher income brackets represented a smaller
percentage of the total, with only three respondents (0.99%) earning between Php 114,241 to Php 190,400.

As a whole, the data reveals that most of the Grade 11 students who responded to this study are females, belong
to the HUMSS track, come from households where parents are degree holders, yet belong to the lower-income
bracket (less than Php 9,520).

Level of Study Interest of Students When Grouped According to Profile

Table 3 below shows the study interest of Grade 11 students when grouped according to profile.

Table 3. Level of Study Interest of Students in Terms of Profile.

Profile Classification Mean Interpretation

Sex Male 2.80 High

Female 2.85 High

Senior High School Track and Strand | STEM 2.78 High
HUMSS 2.90 High

ABM 2.82 High

IA 2.89 High

ICT 2.72 High

HE 2.67 High

Parents' Educational Attainment Primary Level 2.61 High
Elementary Graduate 2.68 High

High School Level 2.86 High

High School Graduate 2.85 High

College Level 2.82 High

College Graduate 2.83 High

Average Family Monthly Income Less than Php 9,520 2.85 High
Between Php 9,521 to Php 19,040 2.85 High

Between Php 19,041 to Php 38,080 2.81 High

Between Php 38,081 to Php 66,640 2.65 High

Between Php 66,641 to Php 114,240 2.78 High

Between Php 114,241 to Php 190,400 2.90 High

At least Php 190,401 3.05 High

Table 3 shows the level of study interest of students when grouped according to their demographic profile. When
grouped according to sex, results revealed that female students have a mean of 2.85, while male students have a
mean of 2.80. Both scores are interpreted to have a high level of study interest. In terms of their track and strand,
all respondents demonstrated a high level of study interest regardless of specialization. HUMSS obtained the
highest mean of 2.90, followed by IA (2.89), ABM (2.82), STEM (2.78), ICT (2.72), and HE (2.67).
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It implies that the students, regardless of their chosen field of study, maintain a strong engagement and
motivation toward their academic responsibilities. It also suggests that the curriculum and instructional strategies
across different strands effectively sustain student curiosity and commitment to learning. When grouped
according to their parents’ educational attainment, students whose parents are high school level had the highest
mean of 2.86, followed by high school graduates with 2.85, college graduates (2.83) and college level (2.82).
Even those whose parents are elementary graduates (2.68) and reached the primary level (2.61) still reflected a
high level of study interest.

This implies that parental educational background does not hinder a student's intrinsic motivation to learn.
Meaning, students are driven by their own aspirations and potential as life-long learners, regardless of the
academic milestones reached by their parents. Regarding the average family monthly income, all groups
reflected a high level of study interest. Families earning at least Php 190,401 had the highest mean of 3.05,
followed by those earning between Php 114,241 to Php 190,400 with 2.90, less than Php 9,520 and between Php
9,521 to Php 19,040 both with 2.85, between Php 19,041 to Php 38,080 with 2.81, Php 66,641 to Php 114,240
with 2.78, and Php 38,081 to Php 66,640 with 2.65.

Moneva and Gonzaga (2020), also agrees revealing that senior high school students showed positive interest in
their study. They like attending school regularly, gaining a high-test score, and interacting in class discussions.
Similar to the findings, Abdelrahman (2020) also revealed that females exhibited a higher level of academic
intrinsic and extrinsic motivation compared to male students in schools. Contrary to the studies above, the study
of Yurt (2022) states that Data analysis revealed that students exhibited moderate levels of academic motivation.

Same with Fuertes et al. (2023) that revealed that students displayed low levels of academic motivation including
interest and engagement. Despite low engagement and motivation, the students' academic performance was rated
as satisfactory. As a whole, it is evident that the study interest of students remains high across all demographic
variables. This implies that the students possess a positive attitude toward their education.

Level of Study Interest of Students
When Taken as a Whole

The table below shows the level of study interest of students when grouped as a whole and when grouped
according to feelings-related valences, values-related valences, and intrinsic orientation.

Table 4. Level of Study Interest of Students When Grouped as a Whole and Individually.

Study Interest n Mean | Interpretation
Feelings- related Valences 304 2.70 High
Values-related Valences 304 2.82 High
Intrinsic orientation 304 2.96 High
As a Whole 304 2.33 High

The table above shows that in terms of the level of study interest of Grade 11 students individually, the intrinsic
orientation of students recorded the highest mean of 2.96, followed by values-related valences with a mean of
2.82, both interpreted as high. Meanwhile, the feelings-related valences of students had a mean of 2.70, which
is also interpreted as high. When taken as a whole, the level of study interest of students remains high, with a
mean of 2.83. This indicates that students possess a consistently high level of engagement in their studies,
primarily driven by their internal drive and the personal value they place on education.

It implies that students are not merely performing tasks for external rewards but are genuinely motivated by the
personal satisfaction and long-term benefits of learning. This high level of intrinsic orientation suggests that
students perceive their academic activities as meaningful and self-fulfilling.

Page 20093

www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue VI June 2026

The results of this study affirm the findings of Sugiyarto et al. (2024), who emphasized that intrinsic motivation
is a primary factor affecting a student's interest in pursuing education, with aspirations acting as a highly
influential sub-variable. Similarly, Barbarona & Montejo (2024) reported high overall study interest among
students, noting that high value-related valences signify that students deeply value the learning process.
Furthermore, the data coincides with Harefa (2023), who stated that interest increases a student's sense of
enjoyment and desire to learn because they perceive the process as beneficial. This is supported by Li et al.
(2023), who attested that interest plays an important role in influencing behavior and motivating individuals to
persevere in their tasks. Regarding the emotional aspect of learning, Tan et al. (2021) identified that positive
feelings-related valences promote better learning outcomes. Tus (2020) and Saromines & Villocino (2024) both
indicated that students with high levels of determination exhibit strong internal and external motivation to
acquire knowledge.

Several recent studies also link these high interest levels to academic success. Gabriel et al. (2024) and Johari et
al. (2024) revealed that intrinsic drive and environmental stimulation significantly impact academic
performance. This is further validated by Sabanal et al. (2023) and Regidor et al. (2024), whose findings showed
that highly motivated students consistently achieve "very satisfactory" performance ratings. Moreover, Yarin et
al. (2022) highlighted that intrinsic orientation remains one of the strongest aspects of academic interest that
directly affects a student's performance.

Level of Parental Support of Students When Grouped According to Profile
The table below shows the level of parental support of students in terms of their profile.

Table 5. Level of Parental Support of Students in terms of Their Profile.

Profile Classification Mean Interpretation

Sex Male 2.80 H%gh

Female 2.81 High

STEM 2.68 High

HUMSS 2.81 High

Senior High School Track and ABM 2.98 High
Strand IA 3.08 High
ICT 2.70 High

HE 2.70 High

Primary Level 2.87 High

Elementary Graduate 2.88 High

Parents' Educational Attainment H%gh School Level 2.84 H%gh
High School Graduate 2.88 High

College Level 2.68 High

College Graduate 2.82 High

Less than Php 9,520 2.85 High

Between Php 9,521 to Php 19,040 2.72 High

Between Php 19,041 to Php 38,080 2.85 High

Average Family Monthly Income | Between Php 38,081 to Php 66,640 2.80 High
Between Php 66,641 to Php 114,240 2.87 High

Between Php 114,241 to Php 190,400 2.95 High

At least Php 190,401 2.80 High
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Table 5 demonstrates that the level of parental support, when categorized by respondent profile, is consistently
high across all variables, including sex, senior high school track and strand, parents’ educational attainment, and
average family monthly income. Regarding sex, female students recorded a mean of 2.81, while male students
recorded a mean of 2.80. In terms of track and strand, students in the IA strand yielded the highest mean of 3.08,
followed by ABM (2.98), HUMSS (2.81), and STEM (2.68). Both ICT and HE recorded a mean of 2.70. All
these figures are interpreted as a high level of parental support. In the category of parents’ educational attainment,
the highest mean was observed among High School and Elementary Graduates (2.88), followed by those with a
primary level (2.87), high school level (2.84), college graduate (2.82). Parents with a college-level education
recorded the lowest mean in this category at 2.68, though this remains within the high interpretation range.

Analysis of average family monthly income reveals that students from families earning between Php 114,241 to
Php 190,400 reported the highest mean of 2.95. Notably, students from the lowest income bracket (less than Php
9,520) and the mid-range bracket (Php 19,041 to Php 38,080) recorded identical means of 2.85. All income levels
resulted in a high level of parental support. The data indicates that the level of parental support does not
significantly fluctuate based on the respondents' socio-economic or academic background. It implies that parents
prioritize the academic development of their children and perceive their involvement as a fundamental
component of the learning process. This high level of support suggests a domestic environment conducive to
academic motivation, which is essential for students to maximize their potential as life-long learners.

The findings align with the study of Careemdeen et al. (2020), which established that parents provide significant
support for the academic endeavors of their children. Similarly, Kong & Wang (2021) and Ely et al. (2023)
noted that when parents perceive their role as useful, they effectively enhance student motivation. Ramasamy
and Deepika (2019) further observed that students across diverse income levels receive adequate parental
involvement. Conversely, certain studies present differing results. Dizon et al. (2023) reported that in specific
lower-income households, instructional support was restricted by limited household participation and time
constraints.

This is supported by Donkor et al. (2024), who identified a lack of essential communication between parents and
school administrators in certain senior high school contexts. Furthermore, Choe (2020) documented inconsistent
perceptions between parents and adolescents, with students often reporting lower levels of support than their
parents perceived. Despite these external variations, the results of this study suggest a unified and high level of
parental support, reinforcing the conclusion that parents are actively engaged in the educational progress of the
students.

Level of Parental Support of Students When Grouped as a Whole

The table below shows the level of parental support of Grade 11 students when taken as a whole and in terms of
parental expectations, parent-child communication, homework support, and school- based involvement.

Table 6. Level of Parental Support of Students individually and when taken as a whole.

Parental Support Mean Interpretation
Parental Expectations 3.39 Very High
Parent-child Communication 2.58 High
Homework Support 2.51 High
School-based Involvement 2.74 High

As a Whole 2.81 High

Table 6 reveals that, when taken as a whole, the level of parental support received by Grade 11 students is high.
Individually, parental expectations recorded the highest mean of 3.39, which is interpreted as very high. This is
followed by school-based involvement with a mean of 2.74, parent-child communication with 2.58, and
homework support with 2.51, all of which are interpreted as high.
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The findings suggest that the parents of Grade 11 students demonstrate significant engagement and support for
their children’s academic endeavors. The very high mean for parental expectations implies that parents maintain
a clear vision for their children's success, which serves as a foundational motivation for the students.
Furthermore, the high levels of communication and school-based involvement imply that parents are not merely
passive observers but are active participants in the educational environment, ensuring that the students feel
supported both at home and within the institution.

The findings of this study are affirmed by Moneva and Gonzaga (2020), who stated that students receive a high
level of parental support which fosters a sense of belongingness and intrinsic motivation. Similarly, Erdem and
Kaya (2020) observed that very high parental expectations often exert one of the most significant effects on a
student’s educational trajectory. This is further supported by Shadhzad et al. (2020), who identified high parental
support as one of the strongest predictors of a student’s academic success.

Moreover, the high level of parental school involvement coincides with the findings of Flores and Perez (2022),
who noted that such support is critical in reinforcing academic performance. This engagement is linked to
favorable outcomes, as Gabriel et al. (2024) emphasized that students receiving such support often achieve very
satisfactory and outstanding academic results. Finally, the overall high level of involvement reported in this
study aligns with the observations of Guzman and Banaag (2023), reinforcing the conclusion that active parental
participation remains a dominant characteristic in the students' learning environment.

Level of Learning Environment of Students when Grouped According to Profile and as a whole

The table below shows the level of learning environment of students when grouped according to profile and
when taken as a whole.

Table 7. Level of Learning Environment of Students when Grouped According to Profile  and when Taken as
a Whole.

Profile Classification Mean | Interpretation

Sex Male 3.17 H%gh
Female 3.17 High
STEM 3.20 High
HUMSS 3.17 High
Senior High School Track and Strand ABM 334 H%gh
IA 3.08 High
ICT 3.02 High
HE 3.12 High

Parents' Primary Level 3.55 Very High
Educ'a‘[iorlal Elementary Graduate 3.02 High
Attainment High School Level 3.19 High
High School Graduate 3.12 High
College Level 3.18 High
College Graduate 3.18 High
Average Family | Less than Php 9,520 3.15 High
Monthly Between Php 9,521 to Php 19,040 3.14 High
Income Between Php 19,041 to Php 38,080 3.04 High

Between Php 38,081 to Php 66,640 3.42 Very High

Between Php 66,641 to Php 114,240 3.26 Very High
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Between Php 114,241 to Php 190,400 3.70 Very High
At least Php 190,401 3.55 Very High
As a Whole 3.17 High

Table 7 illustrates that the level of the learning environment, when categorized by respondent profile, is
consistently high to very high. Regarding sex, both male and female students recorded an equal mean of 3.17,
interpreted as a high level. In terms of track and strand, ABM students recorded the highest level with a mean of
3.34, followed by STEM (3.20), HUMSS (3.17), HE (3.12), IA (3.08), and ICT (3.02). All strands are interpreted
as having a high level of learning environment. Analysis of parents’ highest educational attainment reveals that
students whose parents completed the primary level recorded the highest mean of 3.55, which is interpreted as
very high. This is followed by students whose parents attained a high school level (3.19), college graduate (3.18),
college level (3.18), high school graduate (3.12), and elementary graduate (3.02) education. Furthermore, the
average family monthly income significantly influences the perception of the learning environment; families
earning between Php 114,241 to Php 190,400 obtained the highest mean of 3.70, followed by those earning at
least Php 190,401 (3.55) and those earning between Php 38,081 to Php 66,640 (3.42). These three brackets are
interpreted as very high, while the remaining income brackets fall within the high category. When taken as a
whole, the level of learning environment of Grade 11 students is high, with an overall mean of 3.17.

This suggests that regardless of their demographic background, students generally perceive their educational
surroundings as conducive to academic growth. The consistently high scores across various strands and income
levels imply that the institution provides equitable access to necessary facilities and a supportive atmosphere.
This perception is vital as a positive learning environment serves as a key factor in developing student skills and
maximizing their potential as life-long learners.

The findings of this study align with Regidor et al. (2024), who stated that students generally experience high
levels of supportive learning environments. While Munir et al. (2021) observed that female students often
perceive a better learning environment than their male counterparts, the current data suggests gender parity in
this specific context. Furthermore, Cruz and Vargas (2021) noted that demographic profiles and the community
environment significantly correlate with academic performance, which supports the comprehensive high levels
observed across the diverse respondent profiles in this study.

Conversely, certain findings in the literature present a different perspective. Vidavel et al. (2023) argued that
only families with higher socioeconomic status could provide a superior learning environment, yet the current
results show high levels even among lower-income brackets. Similarly, the study disagrees with Gonzales and
Digo (2021), who found that perceptions of the learning environment varied significantly based on the chosen
track or strand. The results contradict the findings of Ullah and Almani (2022), who reported insufficient
infrastructure and untrained educators in other settings. In contrast, the high mean scores in this study indicate
that the current respondents feel well-supported by their teachers and the institutional infrastructure.

Level of Academic Performance of Students
The table presented below shows the level of academic performance of students.

Table 8. Level of Academic Performance of Students.

Level of Academic Performance f Mean Interpretation
Outstanding 239
Very Satisfactory 45
Satisfacto 16 .
Fairly Sa tgfac tory 4 91.55 Outstanding
Did not meet Expectation 0
Total 304
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The table presented above illustrates the academic distribution of the 304 respondents. Results show that a
significant majority of 239 respondents achieved an outstanding academic performance. This is followed by 45
students with a very satisfactory rating, 16 students with a satisfactory rating, and the remaining four students
with a fairly satisfactory performance. When taken as a whole, the level of academic performance of Grade 11
students is outstanding, with a total mean of 91.55.

The data indicates that the vast majority of Grade 11 students are performing at an exceptional level. This implies
that the students have successfully mastered the required competencies and are effectively utilizing the
instructional resources provided to them. Such high academic results further suggest that the students possess
strong study habits and the necessary discipline to excel. Furthermore, this outstanding performance implies that
the current teaching strategies and the learning environment are conducive to academic excellence, allowing
students to maximize their potential as they prepare for higher education.

The findings of this study are consistent with the results of Catipay (2023), who emphasized that learners’
academic performance can reach an excellent level under the right conditions. This is further supported by Garces
(2024), who noted that outstanding academic performance is achievable when students maintain an optimal
mental health state that fosters concentration and adaptability. Similarly, Dancillo et al. (2024) revealed that
student performance often exceeds the very satisfactory threshold, aligning with the high mean observed in this
study.

Moreover, the importance of these results is highlighted by Brew et al. (2021) and Tadase et al. (2022), who both
asserted that high academic results are essential in determining a student's future success and professional
trajectory. However, the results of this study differ from the findings of Taylor et al. (2023), which revealed low
academic performance in contexts characterized by inadequate facilities, general disturbances, and ineffective
teaching.

The contrast between these studies suggests that the respondents in this current study benefit from sufficient
institutional support and an effective instructional framework, which are critical in maintaining their outstanding
academic standing.

Difference in the Study Interest, Parental Support, and Learning Environment of Students when Grouped
According to Sex

The tables presented below shows the difference in the study interest, parental support, and learning environment
of students in terms of sex.

Table 9. Difference Between Students’ Study Interest in Terms of Sex.

Sex n Mean Rank
Male 35 147.00
Female 72 156.89

Computed value (U) : 10665.50

p-value :.330

Decision : Accept Ho

Interpretation : Not significant at 0.05 level of significance
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Based on the p-value of 0.330, which is higher than the 0.05 level of significance, the findings of the study reveal
that there is no significant difference in the sex of the students and their study interest. This indicates that
students’ study interest does not vary according to their sex.

The results imply that both male and female students possess a comparable drive and enthusiasm for their
academic pursuits. This lack of significant difference suggests that the motivational factors influencing student
interest such as personal goals, instructional quality, and curriculum relevance are applied and received equitably
across genders.

The findings of this study coincide with Hu and Luo (2021), who stated that their research revealed no significant
difference in students’ academic interest in terms of gender, noting that academic scores were similar regardless
of specific interest levels. This is further supported by Abdulrahman (2023), who found that students, regardless
of gender, were able to maintain high levels of both intrinsic and extrinsic motivation. Similarly, Corpuz et al.
(2022) found no significant difference between gender and academic interest or motivation.

Conversely, some literature presents a differing perspective. The study disagrees with Tron (2021), whose
research identified a significant difference in academic interests, specifically noting that male students exhibited
higher interest levels than female students.

This also contradicts the findings of Kingsley and Anamezie (2022), who argued that gender has a significant
implication on academic interest and achievement.

Furthermore, the results differ from Shah et al. (2020), who reported that female students significantly
outperformed male students in both achievement scores and interest.

Despite these contradictions in other academic settings, the current data remains consistent with the conclusion
that sex is not a determining factor in the study interest of the current respondents.

Table 9.1 Difference Between Students’ Parental Support in Terms of Sex.

Sex n Mean Rank
Male 35 151.38
Female 72 153.39

Computed value (U) : 11256.50

p-value :0.843
Decision : Accept Ho
Interpretation : Not significant at 0.05 level of significance

The table above shows that there is no significant difference between the parental support received by students
and their sex. This is supported by the p-value of 0.843, which is greater than the 0.05 level of significance.
Consequently, the null hypothesis is accepted. The findings suggest that parental engagement and support are
provided equitably to both male and female. This implies that parents do not base their level of academic
supervision, communication, or support on gender-related factors, but rather on the general needs of the learner.

The results of this study align with the findings of Kansara and Makwana (2020), whose research similarly
revealed that gender has no significant impact on the level of parental involvement. This suggests that in various
academic contexts, the commitment of parents to their children's education remains uniform across sexes.
Conversely, several studies present contrasting evidence regarding gender and support.
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Careemdeen et al. (2020) investigated parental support in secondary high school and revealed a significant
difference, specifically noting that female students received more support than their male counterparts.

This is supported by Catipay (2023), who observed that significant differences in parental involvement and style
were indeed present when categorized by students’ sex, age, and family income.

Furthermore, Ogunkuade and Kenku (2022) found a significant gender difference concerning parental
supervision and its subsequent impact on academic performance.

Finally, Rozas et al. (2022) emphasized that personal characteristics can lead to significant differences in student
motivation, which serves as a crucial predictor of academic achievement.

While these external studies suggest that gender-based differences in support exist in other environments, the
current data reinforces the conclusion that for this specific group of Grade 11 students, parental support remains
consistent regardless of the student’s sex.

Table 9.2. Difference in Students’ Learning Environment in Terms of Sex.

Sex n Mean Rank
Male 35 152.45
Female 72 152.54

Computed value (U) :11400.50

p-value :0.993
Decision : Accept Ho
Interpretation : Not significant at 0.05 level of significance

Based on the table presented, it can be inferred that there is no significant difference between students’ learning
environment and their sex. This conclusion is supported by the p-value of 0.888, which is higher than the 0.05
level of significance.

Consequently, the results indicate that the learning environment of students does not vary according to their sex.
The finding implies that both male and female students perceive and experience their educational surroundings
in a consistent and equitable manner. It suggests that the institution maintains a standardized quality of facilities,
instructional support, and classroom atmosphere that transcends gender boundaries.

Furthermore, this implies that the school’s physical and social structures are successfully designed to be
inclusive, allowing every learner to engage with their studies in a conducive atmosphere that supports their
development as life-long learners. The findings of this study align with the research of Kunwar (2020), which
revealed that demographic profiles, including gender and parental education, have a minimal impact or
demonstrate no significant relationship with students' academic interests and performance.

This suggest that environmental factors often weigh more heavily than individual demographic characteristics
in certain academic settings. Similarly, the study of Cruz and Vargas (2021) supports these results, stating that
both genders experience comparable positive and negative factors within their learning environment.

This further reinforces the conclusion that the educational landscape remains a shared experience for all students,
providing a consistent foundation for their academic growth regardless of sex.
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Difference in Study Interest, Parental Support, and Learning Environment of Students when Grouped
According to Senior High School Track and Strand

The tables presented below shows the difference of students’ study interest, parental support, and learning
environment when grouped according to Senior High School Track and Strand

Table 10. Difference in Students’ Study Interest in terms of Senior High School Track and strand.

Senior High School Track and Strand n Mean Rank
STEM 48 138.05
HUMSS 135 169.26
ABM 36 157.28
1A 21 165.31
ICT 36 128.32
HE 28 111.80

Computed value (H) :15.486

p-value :0.008
Decision : Reject Ho
Interpretation : Significant at 0.05 level of significance

Based on the table presented, when grouped according to their track and strand, it is evident that there is a
significant difference between students’ study interest and their chosen specialization in senior high school. This
is confirmed by a p-value of 0.008, which is lower than the 0.05 level of significance. These findings suggest
that students’ study interest varies across different tracks and strands; therefore, the null hypothesis is rejected.

The results imply that the academic focus and nature of a specific track or strand play a decisive role in shaping
a student’s engagement and enthusiasm. This variation suggests that some strands may naturally align more
closely with the students' intrinsic motivations or career aspirations than others. Furthermore, it implies that the
specific instructional methods, subject matter, and career relevance associated with different strands influence
how deeply a student becomes invested in their studies.

The findings of this study align with the research of Malaguial et al. (2022), whose work established that a
significant difference exists in students' study interest when categorized by their strand. The relationship
indicates that a student’s choice of track and strand is fundamentally linked to their personal interests and
professional goals.

Table 10.1. Difference in Students’ Parental Support in terms of Senior High School Track and strand.

Senior High School Track and Strand n Mean Rank
STEM 48 131.73
HUMSS 135 153.11
ABM 36 182.82
IA 21 198.29
ICT 36 135.74
HE 28 133.39
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Computed value (H) :15.32

p-value :0.009
Decision : Reject Ho
Interpretation : Significant at 0.05 level of significance

The table presented above demonstrates that there is a significant difference in the parental support received by
students when grouped according to their track and strand. This is substantiated by a p-value of 0.009, which is
below the 0.05 level of significance; consequently, the null hypothesis is rejected.

This indicates that the level and nature of support provided by parents are not uniform across all academic
specializations. The findings imply that parents may adjust their involvement, expectations, and supervision
based on the perceived difficulty, technical requirements, or career prospects of a specific track or strand. This
variation suggests that certain academic paths may elicit more intensive parental guidance or resource allocation
than others.

The findings of this study align with the research of Sara (2021), which established that the level of parental
support received by students can differ significantly based on their chosen track and strand. The study further
noted that parental influence often extends beyond support to the initial decision-making process, as many
parents actively guide or influence their children in selecting their senior high school specialization.

This suggests that the relationship between a student’s academic path and parental involvement is deeply
intertwined, with the specific nature of the strand serving as a primary factor in determining how parents navigate
and provide for their child’s educational needs.

Table 10.2. Difference Between Students’ Learning Environment in terms of Senior High  School Track and
Strand.

Senior High School Track and Strand n Mean Rank
STEM 48 158.20
HUMSS 135 154.77
ABM 36 188.31
IA 21 136.52
ICT 36 117.42
HE 28 142.84

Computed value (H) :13.09

p-value :0.23
Decision : Accept Ho
Interpretation : Not Significant at 0.05 level of significance

The table on the previous page shows that there is no significant difference between students’ track and strand
and their learning environment. This conclusion is supported by the p-value of 0.23, which is higher than the
0.05 level of significance. These findings indicate that the learning environment of students does not vary
according to their chosen track and strand in senior high school.
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The results imply that the quality of the learning environment is maintained consistently across all academic
specializations within the institution.

This suggest that the school provides equitable access to facilities, classroom resources, and instructional
support, ensuring that no specific track is prioritized or neglected in terms of environmental conducive factors.

On the contrary, the study of Gonzales and Digo (2024) states that the learning environment of students differs
in terms of their field of education. Their research discovered that students in specific discipline such as the arts,
audio-visual technology, communication, human services, law, and public safety are more significantly affected
by environmental factors compared to those in other fields.

Despite these external findings, the current data reinforces the conclusion that the learning environment remains
a stable and non-varying factor across all senior high school tracks and strands.

Difference in Study Interest, Parental Support, and Learning Environment of Students when Grouped
According to Parents’ Educational Attainment

The tables presented below shows the difference in students’ study interest, parental support, and learning
environment according to their parents’ educational attainment.

Table 11. Difference in the Students Study Interest According to Their Parents’ Educational Attainment.

Parents' Educational Attainment n Mean Rank
Primary Level 3 84.17
Elementary Graduate 11 123.23
High School Level 37 158.19
High School Graduate 59 151.42
College Level 65 158.73
College Graduate 129 152.31

Computed value (H) :3.53

p-value :0.620
Decision : Accept Ho
Interpretation : Not significant at 0.05 level of significance

Based on the table presented above, the computed p-value of 0.620 exceeds the 0.05 level of significance. This
result indicates that there is no significant difference between the parents’ highest educational attainment and
their children’s study interest. Consequently, the null hypothesis is accepted, suggesting that a student's drive
and interest in their studies are not determined by the academic background of their parents. The findings imply
that study interest is an intrinsic quality or a result of external factors other than parental academic history. This
suggests that students whose parents have limited formal education are just as likely to demonstrate high levels
of academic engagement as those whose parents are college graduates

The results of this study align with the findings of Ariya and Kofi (2021), who stated that a parent’s education
does not necessarily affect a student's performance or academic outlook. Similarly, Hu and Luo (2021) revealed
that parental education levels were not significant factors in academic motivation or performance, suggesting
that interest is a distinct variable independent of family background.
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Conversely, several studies present a differing perspective on this relationship. The role of parents’ educational
level was found to be significant by Kalender and Berberoglu (2009, as cited by Bhandari and Timsina, 2024),
who argued that parental qualifications can serve as significant predictors of academic ability and interest.

This is supported by Suman and Sinha (2022), whose research indicated that students with highly educated
parents tend to exhibit higher academic interest compared to those from lower educational backgrounds.

Furthermore, Yurt (2022) documented a significant difference in academic interests when categorized by
parental education levels. Despite these conflicting academic views, the current data reinforces the conclusion
that for this specific group of Grade 11 students, study interest remains consistent regardless of their parents’
highest educational attainment.

Table 11.1. Difference in Students Parental Support According to Their Parents’ Educational Attainment.

Parents' Educational Attainment n Mean Rank
Primary Level 3 169.17
Elementary Graduate 11 166.77
High School Level 37 158.09
High School Graduate 59 166.58
College Level 65 130.99
College Graduate 129 153.69

Computed value (H) :5.98

p-value :0.308
Decision : Accept Ho
Interpretation : Not significant at 0.05 level of significance

Based on the table presented above, there is no significant difference in students’ parental support when grouped
according to their parents’ educational attainment. This is supported by the p-value of 0.308, which is higher
than the 0.05 level of significance.

Therefore, the null hypothesis is accepted, indicating that the degree of support parents provide to their children
remains consistent regardless of their own academic background. The results imply that the commitment of
parents to their children's education is driven by a shared value for academic success rather than their own formal
schooling.

The findings of this study align with Bhandari and Timsana (2024), who noted that irrespective of their own
educational backgrounds, parents who are engaged in the educational process actively support their children’s
academic plans and pursuits.

However, the study of Naite (2021) does not align with these results, asserting that educational level,
employment status, and age have a substantial impact on academic performance and parental involvement.

Similarly, Suleiman (2023) stated that a low level of parental education and support can negatively influence
academic success compared to students from higher academic backgrounds, emphasizing the critical role parents

play.
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Furthermore, the findings of Shah et al. (2020) provide a contrasting view by stating that parental educational
qualifications, particularly those of the mother, significantly influence student achievement and that higher
education levels generally contribute to better academic performance.

Despite these varied perspectives in literature, the current data suggests that for this specific group, parental
support remains a non-varying factor across different educational backgrounds.

Table 11.2. Difference in Students Learning Environment According to Their Parents’ Educational Attainment

Parents' Educational Attainment n Mean Rank
Primary Level 3 217.00
Elementary Graduate 11 129.27
High School Level 37 156.11
High School Graduate 59 142.16
College Level 65 154.91
College Graduate 129 155.46

Computed value (H) :3.47

p-value :0.628
Decision : Accept Ho
Interpretation : Not significant at 0.05 level of significance

Based on the table presented above, the p-value of 0.628 is higher than the 0.05 level of significance. This result
indicates that there is no significant difference in the students’ learning environment when grouped according to
their parents’ educational attainment. Consequently, the null hypothesis is accepted, suggesting that the
perceived quality of the educational setting is not influenced by the academic background of the students' parents.

The findings imply that the school provides a standardized and equitable learning environment that effectively
serves all students regardless of their family's educational history. This suggests that the institution’s facilities,
classroom management, and instructional support are consistently accessible and perceived as favorable by the
entire student population.

The findings of this study align with the research of Rivera et al. (2024), which noted that no significant
difference exists in students’ learning environments when categorized by parental educational attainment. Their
research highlights that, regardless of the parents’ profile, they remain supportive of their children’s education
while maintaining a healthy boundary that allows for academic independence.

This reinforces the idea that the quality of the learning environment is primarily a function of the institutional
framework and general parental support rather than a byproduct of the parents’ formal academic qualifications.

Difference in Study Interest, Parental Support,and Learning Environment of Students when Grouped
According to Average Family Monthly Income

The table presented in the below shows the difference between students’ study interest, parental support, and
learning environment when grouped according to their average family monthly income.
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Table 12. Difference in Students Study Interest in Terms of Average Family Monthly Income.

Average Family Monthly Income n Mean Rank
Less than Php 9,520 109 154.33
Between Php 9,521 to Php 19,040 98 159.99
Between Php 19,041 to Php 38,080 51 150.40
Between Php 38,081 to Php 66,640 28 116.57
Between Php 66,641 to Php 114,240 10 138.45
Between Php 114,241 to Php 190,400 3 161.83
At least Php 190,401 5 210.80

Computed value (H) :7.96

p-value :0.241
Decision : Accept Ho
Interpretation : Not significant at 0.05 level of significance

In terms of the difference in students’ study interest and their average family monthly income, the p-value of
0.241 is higher than the 0.05 level of significance. This indicates that there is no significant difference in students’
study interest when grouped according to their family’s average monthly income. Therefore, the null hypothesis
is accepted, suggesting that a student’s academic drive and interest are not dictated by their economic
background.The findings imply that academic motivation is a universal trait among the respondents that
transcends financial status. This suggests that students from lower-income brackets possess the same level of
enthusiasm and dedication to their studies as those from more affluent families.

The results disagree with Kilag et al. (2023), whose research revealed that students’ choices, interests, and career
paths are heavily influenced by their family’s financial condition. Similarly, Malaguial et al. (2022) asserted that
socioeconomic status significantly affects academic interest, performance, and career selection.

This is further supported by Yurt (2022), who found that academic interests varied based on income levels,
suggesting that motivation is highly influenced by demographic factors. Furthermore, the study of Liu and Lou
(2020) does not align with these results, stating that students from higher socioeconomic backgrounds are better
supported and perform more effectively. Finally, the findings contrast with Suna et al. (2020), who argued that
students from higher socioeconomic statuses consistently outperform their peers in subjects like math and
science due to their socioeconomic advantages. Despite these external findings, the current data remains
consistent in showing that for this specific group, family income does not create a significant disparity in study
interest.

Table 12.1. Difference in Students Parental Support According to Average Family Monthly Income.

Average Family Monthly Income n Mean Rank
Less than Php 9,520 109 163.46
Between Php 9,521 to Php 19,040 98 137.88
Between Php 19,041 to Php 38,080 51 156.24
Between Php 38,081 to Php 66,640 28 146.8
Between Php 66,641 to Php 114,240 10 164.00
Between Php 114,241 to Php 190,400 3 188.83
At least Php 190,401 5 149.00
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Computed value (H) :5.31

p-value :0.504
Decision : Accept Ho
Interpretation : Not Significant at 0.05 level of significance

Based on the table presented above shows that there is no significant difference between students’ parental
support when grouped according to their average family monthly income. This is substantiated by a p-value of
0.504, which is higher than the 0.05 level of significance; consequently, the null hypothesis is accepted. The
results indicate that regardless of the parents' income level, the support received by the students does not vary
significantly. The findings imply that the commitment of parents to support their children's education is a priority
that transcends financial capacity. This suggests that parents in lower-income brackets are just as involved and
supportive as those in higher-income brackets, demonstrating that emotional and instructional support are not
exclusively tied to economic resources.

The findings of this study align with the research of Rivera et al. (2024), which stated that the household income
of parents and the broader family do not significantly affect the students or the level of support they receive.
This perspective suggests that parental involvement is an independent variable driven by factors other than
financial status. Conversely, the results do not align with the study of Kilag et al. (2023), who discovered that
the support students receive to pursue their education or career often differs based on salary or socioeconomic
status. Similarly, the study of Azmer et al. (2021) presents a contradiction, stating that a significant difference
exists between economic status and received support, with students from higher socioeconomic backgrounds
tending to perform better academically.

Azmer et al. further noted that while family size and residence influence performance, these correlations were
less significant than the impact of socioeconomic factors. Despite these differing views in broader literature, the
current data reinforces the conclusion that for these respondents, parental support remains a stable factor
regardless of family income.

Table 12.2. Difference Between Students Learning Environment According to Their Average Family Monthly
Income.

Average Family Monthly Income n Mean Rank
Less than Php 9,520 109 158.20
Between Php 9,521 to Php 19,040 98 154.77
Between Php 19,041 to Php 38,080 51 188.31
Between Php 38,081 to Php 66,640 28 136.52
Between Php 66,641 to Php 114,240 10 117.42
Between Php 114,241 to Php 190,400 3 142.84
At least Php 190,401 5 158.20

Computed value (H) :13.09

p-value :0.023

Decision : Reject Ho

Interpretation : Significant at 0.05 level of significance
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The table presented above demonstrates that there is a significant difference in the learning environment of
students when grouped according to their average family monthly income. This is supported by the p-value of
0.023, which is lower than the 0.05 level of significance; therefore, the null hypothesis is rejected. This indicates
that the perceived quality and conduciveness of the students' learning environment vary based on their family's
economic status.

The findings imply that socioeconomic factors play a critical role in shaping the physical and psychological
space where learning occurs. Students from higher-income families may have access to better educational
resources, quieter study spaces, and more advanced technology at home, which enhances their perception of the
learning environment. Conversely, students from lower-income backgrounds may face environmental challenges
that could potentially hinder their academic focus.

The findings of this study align with the research of Vadivel et al. (2023), which established a significant
difference in the learning environments of students based on their socioeconomic standing. Their study revealed
that a high-quality learning environment is a fundamental requirement for academic success; however,
households with low socioeconomic status often struggle to offer a suitable or optimized learning atmosphere
for their children. This suggests that the disparity in family income directly translates into a disparity in
educational comfort and resource accessibility, reinforcing the conclusion that economic background is a
primary determinant of the quality of a student's total learning environment.

Relationship Between Students’Study Interest and Their Academic Performance

The table presented below shows the relationship between students’ study interest and their academic
performance.

Table 13. Relationship Between Students’ Study Interest and Their Academic Performance.

Level of Level of Academic Performance
Study Very Fairly Did not Meet
Interest Outstanding | Satisfactory Satisfactory Satisfactory Expectation Total
Very High 31 7 1 0 0 39
High 164 26 12 4 0 206
Low 43 12 3 0 0 58
Very Low 1 0 0 0 0 1
Total 239 45 16 4 0 304

Computed value (G) :0.082

p-value :0.513
Decision : Accept Ho
Interpretation : Not Significant at 0.05 level of significance

The table presented above illustrates the distribution of the 304 respondents regarding their study interest and
academic outcomes. Out of these, 39 respondents exhibit a very high level of study interest, with 31 achieving
outstanding performance, seven rated as very satisfactory, and one as satisfactory. Among the 206 respondents
with a high level of study interest, 164 reached an outstanding level, 26 were very satisfactory, 12 were
satisfactory, and four were fairly satisfactory. Notably, 58 respondents reported a low level of study interest, yet
43 still achieved outstanding performance, 12 were very satisfactory, and three were satisfactory. Finally, one
respondent with a very low level of study interest still managed to achieve outstanding academic performance.
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Based on the p-value of 0.513, which is higher than the 0.05 level of significance, the null hypothesis is accepted.
This indicates that there is no significant relationship between students’ study interest and their academic
performance.

The findings imply that academic performance is a multifaceted outcome that is not exclusively driven by a
student's level of interest. This indicates that interest alone is not a reliable predictor of success in the current
academic setting.

The results of this study align with Tron (2021), who also found no significant relationship between academic
interest and school performance. Similarly, Saromines and Villocino (2024) observed that while students may
be highly motivated, their achievement can remain low, suggesting that interest does not inherently predict
success.

These findings are further supported by Tus (2020), who noted that self-efficacy and interest did not significantly
affect performance, and Dancillo et al. (2024), who found no significant link between performance and
engagement. The data also aligns with Okigbo and Odiri (2023) wherein the results of the study revealed that
there is no significant relationship between students’ academic interests or motivation and their academic
performance. While most of the students indicated a high level of motivation, his motivation did not significantly
correlate with their performance. The results of the study also agree with Fuertes (2023) that there was no
significant relationship between students’ academic motivation and engagement to their academic performance.

Yarin et al. (2022) also stated that the motivation including the interests of students have no correlation to their
academic performance.The findings are contrary to Kwarikunda et al. (2020) revealed that the interests of
students in their study can significantly predict their efficacy and determination in learning a subject. The study
of Li et al. (2023) also stated that the interests of individuals can significantly affect their behavior. Their interests
are partially mediated by the topic being discussed which also contradicted the results of the study.

Zhigang (2023) also stated that positive significant correlation between the different factors including students
learning motivation and effort and their academic success. The study also aligns with Corpuz et al. (2022) that
motivation including students’ interest has no correlation with academic performance which was an unusual
finding as many studies indicate a positive relationship between achievement motivation and performance.Same
with the study of Wu et al. (2019) also revealed that students' academic interests have a statistically significant
impact on their academic achievement. The efforts and perseverance in the learning of students greatly affect
their achievement.

The results also contradicted Hafera (2023) findings, wherein a significant relationship was discovered between
students’ study interest and their academic performance. Wherein when students are interested, they are able to
understand the learning objectives efficiently which can lead to a greater understanding of their lessons. Contrary
to the results, Nappadang et al. (2020) states that that students' academic interests greatly influence the course
or strand they will take in school. Moreover, it was also revealed that higher academic interest can help optimize
students' academic performance. Thus, students' academic interests must be maintained. The results also disagree
with Ndim (2021) with the findings stating that students' academic interest can significantly influence their
academic performance wherein 43 of the students who had a high academic interest performed better in class
than their counterparts.

Findings of the study does not align with Arhin and Yanney (2020) wherein they stated that a strong relationship
exists between students' interests and academic performance results, if students' academic interest is high, their
academic performance will also increase.

Arhin & Yanney (2020) stated that a strong relationship exists between students' interests and academic
performance. If students' academic interest is high, their academic performance will also increase. On the
contrary, if the academic interest of students is low, then the academic performance of the students will also be
low as well which the study’s findings disagree.
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The results also do not agree with the study of Kingsley and Anamezie (2022) wherein they revealed that
students' academic interest is relatively and significantly contributed to their academic success. It was also
revealed that every time students' academic interest increases, their academic performance increases as well. The
study of Wong & Wong (2019) does not align with the results because their findings revealed that there is a
significant relationship between the interest of students and their academic performance.

Advincula et al. (2023) also It was also revealed that there is a significant relationship between students’
academic interest or motivation to their academic performance. This suggests that higher levels of academic
motivation are associated with better academic outcomes. Sabanal et al. (2023) also stated that a positive
relationship was found between students’ motivation and their academic performance.

The findings underscore the importance of fostering high levels of student motivation to achieve strong academic
performance.Same with Genie (2024) wherein the results of the study revealed that a strong positive relationship
exists between students intrinsic and extrinsic motivation and their academic performance. Students were more
intrinsically motivated, meaning they performed well due to interest or curiosity rather than external rewards.

The findings of the study also do not align with Liu et al. (2022) wherein he stated that regardless of age group,
Intrinsic motivation consistently correlates positively with academic performance. It was also revealed that the
academic performance of students benefits from both types of motivation especially when accompanied by active
engagement and effort.

Galarpe et al. (2019) also stated that with positive attitude or interest in learning is linked to higher academic
achievement.The findings also do not align with Abdelrahman (2020) wherein they stated that in terms of its
relationship with students’ academic performance, it was revealed that the academic motivation has a strong
positive correlation with academic achievement. Moreover, significant correlations were also found between the
academic achievement of students and their intrinsic motivation as well as their extrinsic motivation.

Despite these contradictory perspectives, the current data remains clear in its conclusion that interest and
performance are not significantly related for this specific respondent group.

Relationship Between Students’Parental Support and Their Academic Performance

The table presented below shows the relationship between students’ parental support and their academic
performance.

Table 14. Relationship between Students Parental Support and their Academic Performance

Level of Level of Academic Performance
Parental Very Fairly
Support Outstanding | Satisfactory | Satisfactory | Satisfactory | Did not Meet Expectation | Total
Very High 38 7 7 3 0 55
High 132 24 5 1 0 162
Low 64 13 4 0 0 81
Very Low 5 1 0 0 0 6
Total 239 45 16 4 0 304
Computed value (G) :-0.156
p-value :0.192
Decision : Accept Ho
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Interpretation : Not Significant at 0.05 level of significance

Table 14. shows that out of the 304 respondents, 55 has a very high level of parental support, in which 38 has an
outstanding level of academic performance, seven has a very satisfactory performance, there is also seven who
has a satisfactory performance, and three with a fairly satisfactory level of academic performance. 162 of the
respondents have a high level of parental support, 132 of them have an outstanding academic performance, 24
are very satisfactory, five are satisfactory, and one is fairly satisfactory. On the other hand, 81 of the respondents
have a low level of parental support yet 64 has an outstanding level of academic performance, 13 are very
satisfactory, and four are satisfactory. The remaining six has a very low level of parental support yet five of them
have an outstanding academic performance and one is very satisfactory.

Overall, based on the value of 0.192 which is higher than the 0.05 level of significance, therefore, it can be
concluded that there is no significant relationship between students’ parental support and their academic
performance implying that the parental support that students receive does not affect their academic performance.

The findings imply that students, academic success is not contingent upon the level of support received from
parents. This indicates that the students are capable of navigating their academic responsibilities effectively
regardless of the domestic support structure available to them.

The results of the study agree with Valencia and Roberto (2020) wherein they also revealed that there is no
relationship present between parental support and students’ performance in terms of academics. According to
them, parental involvement is not a factor that could affect students' academic performance. This means that the
students could achieve academic success regardless of the level at which their parents involved themselves in
their education. Catipay (2023) also found that there was no correlation or relationship between parents’
involvement or style on the academic performance of students.

The findings of the study also agree with Naite (2021) that by analyzing the data, focusing on understanding the
impact of parental involvement to students, the results of the study revealed that the parental income has no
significant impact or relationship with the children’s academic performance. The results do not agree with
Darmayanti and Sadriani (2023) stating that Parental involvement has a significant impact on the desire of
students to learn. Through parental involvement, the educational environment of students is improved. This
shows that parental support plays an important role in the academic success and social development of students
especially in high school. Same with the study of Widayati et al. (2022) wherein they stated that the parental
support that student receive can impact their learning motivation or achievement of students. It is important that
students receive parental support because it directly affects their academic performance.

The findings also do not agree with Ely et al. (2023) because a significant relationship was found in their study
between students’ parental support and their academic achievement. The results do not agree with Werang et al.
(2024) as well. They revealed that the support students receive has a significant impact on their achievement.
Moreover, according to this study's findings, students with supportive parents tend to become more determined
to succeed. Same with, Bektiarso et al. (2024) also stated that there is a strong relationship between parental
support and academic achievement. Parents' support can strengthen students' motivation to study.

The study also disagrees with Yieng et al. (2019). Their results of their study suggested that parental involvement
can significantly influence the academic performance of students. It is evident that the parental support students
receive has a positive influence on their education. Moreover, the respondents say most can communicate well
with their parents about their academic lives. This also contributed to the positive relationship between the
parental involvement of students concerning their academic performance with the same findings, the study of
Shadhzad et al. (2020) stated that the support students receive from their parents is one of the strongest factors
that could predict students' academic success. The results also revealed a significant association between the
parental support students receive in relation to their academic performance which also contradicts the data
presented in this study.
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The study’s results also do not align with the study of Batool (2020). They revealed that positive parenting can
greatly affect the level of self-esteem of students as well as their academic achievement. Academic achievement
is directly associated with compassionate and supportive parenting. Same with Flores and Perez (2022) wherein
they stated that A significant relationship was also found between parents’ involvement and their academic
performance.

Guzman and Banaag (2023) also stated that parental involvement showed a significant correlation with students’
academic performance indicating that the greater parental engagement in various aspects of their child’s
education can positively impact the student’s academic outcome. Ogunkuade and Kenku (2022) also concluded
academic achievement of students also varies in terms of the level of parental supervision they receive.
Moreover, the demographic factors especially socio-economic status of parents has a significant impact on the
academic achievement of students. Ullah and Almani (2022) revealed that a positive correlation between
students’ intrinsic motivation and their academic performance.

Despite these widespread findings in other contexts, the current data reinforces that for this respondent group,
parental support does not significantly affect academic performance.

Relationship Between Students’ Learning Environment and Their Academic Performance

The table presented on the next page shows the relationship between students’ learning environment and their
academic performance.

Table 15. Relationship Between Students Parental Support and their Academic Performance

Level of Level of Academic Performance

Leaming Very Fairly

Environment Outstanding | Satisfactory | Satisfactory | Satisfactory | Did not Meet Expectation | Total
Very High 123 18 6 3 0 150
High 97 23 7 1 0 128
Low 18 4 3 0 0 25
Very Low 1 0 0 0 0 1
Total 239 45 16 4 0 304

Computed value (G) :.165

p-value :0.167
Decision : Accept Ho
Interpretation : Not Significant at 0.05 level of significance

Out of the 304 respondents, 150 reported a very high level of learning environment. Among them, 123 achieved
an outstanding level of academic performance, 18 were very satisfactory, six were satisfactory, and three were
fairly satisfactory. Meanwhile, 128 respondents reported a high level of learning environment. Of these, 97
achieved an outstanding academic performance, 23 were very satisfactory, seven were satisfactory, and one was
fairly satisfactory. In contrast, 25 respondents reported a low level of learning environment; however, 18 still
attained an outstanding level of academic performance, four were very satisfactory, and three were satisfactory.
Lastly, one respondent reported a very low level of learning environment but still achieved an outstanding
academic performance.
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Based on the p-value of 0.167, which is higher than the 0.05 level of significance, there is no significant
relationship between students’ learning environment and their academic performance. The findings imply that
the physical and social conditions of the learning environment, while potentially affecting comfort, are not the
primary determinants of academic success. This indicates that a conducive environment is a beneficial
background factor rather than a mechanical driver of grades.

The results agree with Daminabo aand Okafor (2022) stating that the results of the study revealed that the
learning environment in terms of infrastructural facilities did not significantly affect their academic performance
which means that there was no significant relationship between students’ learning environment and their
performance in school. The findings disagree with the study of Kate (2023) wherein it was revealed that an
adequate learning environment could facilitate good academic performance by giving students an effective place
to learn. It has also been revealed that students' learning environment strongly relates to their academic
performance.

It also disagrees with the study of Munir et al. (2023) because they revealed that there is a significant relationship
between the learning environment of students and their academic performance. The results also showed that
when students' learning environment improves, their performance also increases. Suleiman (2023) also revealed
that the poor school environment like limited resources, poor infrastructure, and insufficient academic support
systems is also one of the factors that negatively influenced the academic performance of students.

Same with Matoy (2021) wherein it was found that there is a significant correlation between students' classroom
environments and their academic performance. When students' learning environments improve, their academic
performance also increases. The study of Baafi (2020) also does not align with the results because According to
his findings, senior high school students performed better academically when they were in a pleasant physical
environment compared to the students who were taught in an unconducive learning environment. This shows
that it is important that schools develop a positive climate suitable for students' learning.

Aneke (2022) also stated that when provided with adequate resources, students learn easily, resulting in higher
academic performance. On the contrary, students will likely have lower academic performance when provided
with poor and inadequate facilities and overcrowded rooms which contradicted the findings of the study.

SUMMARY OF FINDINGS

Based on the results of the study, the following findings were made:

1. Based on the results presented, most of the respondents are female, with a frequency of 169 or 55.59
percent. Most of the respondents are from the Humanities and Social Sciences (HUMSS) with 135 or
44.41 percent. The data also revealed that in terms of their parents’ educational attainment, 129 or 42.43
percent of the respondents’ parents have a degree in college. In terms of their average family income,
most of the respondents have an income less than Php 9,520 while 98 or 32.24 percent of the respondent’s
family has an income between Php 9, 521 to Php 19,040.

2. The level of study interest of Grade 11 students across different profiles is consistently interpreted as
high. Female students have a higher level of study interest with a mean of 2.85 compared to males with
2.80. Among the senior high school tracks, HUMSS students recorded the highest mean of 2.90 while
HE students had the lowest mean of 2.67. In terms of parents’ educational attainment, students whose
parents reached high school level have a mean of 2.86 and high school graduate with a mean of 2.85
reported slightly higher study interest compared to others. For family income, those from families earning
at least Php 190,401 per month showed the highest level of study interest with a mean of 3.05, while
students from families earning Php 38,081 to Php 66,640 had the lowest mean of 2.65.

3. The level of study interest of Grade 11 students, when analyzed by domains, shows consistently high
levels across all domains. Intrinsic orientation recorded the highest mean of 2.96. This is followed by
values-related valences with 2.82. Feelings-related valences, with a mean of 2.70 still fall within the high
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interpretation. Overall, with a combined mean of 2.83, students exhibit a high level of study interest as a
whole.

4. The level of parental support by students when grouped according to profile is high, with females
receiving a higher parental support with a mean of 2.81. Among the senior high school tracks, 1A students
recorded the highest level of parental support with a mean of 3.08 compared to other track and strands.
In terms of their parents’ educational attainment, students receive a higher parental support on their
parents whose educational attainment is an elementary and high school graduate with both having a mean
of 2.88. In terms of their family’s average monthly income, those who have an income between Php 114,
241 to Php 190,400 has the highest mean of 2.95, in which all are interpreted as high.

5. The level of parental support of students when taken as a whole in terms of parental expectations, parent-
child communication, homework support, and school-based involvement is high with a total mean of
2.74. Individually, parental expectations have the highest mean of 3.39 interpreted as very high while
homework support is the lowest with a mean of 2.58, interpreted as high.

6. In terms of the level of learning environment among Grade 11 students, both male and female students
recorded the same mean of 3.17. Among the senior high school tracks, ABM students reported the highest
mean of 3.34, while ICT students had the lowest with a mean of 3.02, though all were still interpreted as
high. In terms of parents’ educational attainment, students whose parents reached only the primary level
reported a very high learning environment with a mean of 3.55, while others ranged from high to very
high. Regarding average family monthly income, those in the Php 114,241 to Php 190,400 range recorded
the highest mean of 3.70. Overall, with an overall mean of 3.17, students have a high-level learning
environment.

7. The overall level of academic performance of students are outstanding with a mean of 91.55.

8. There is no significant difference in the level of study interest of students when grouped according to
sex, as indicated by the computed p-value of 0.330, which exceeds the 0.05 level of significance.
Similarly, there is no significant difference in the level of parental support received by students based on
sex, supported by the computed p-value of 0.843. Furthermore, the level of learning environment of
students also shows no significant difference when grouped according to sex, as evidenced by the
computed p-value of 0.993.

9. There is a significant difference in the level of study interest of students when grouped according to their
senior high school track and strand, based on the p-value of 0.008. Similarly, there is a significant
difference in the level of parental support received by students based on their track and strand, supported
by the computed p-value of 0.009. On the other hand, the level of learning environment of students shows
no significant difference when grouped according to their senior high school track and strand, based on
the p-value of 0.23.

10. There is no significant difference in the level of study interest of students when grouped according to
their parents’ educational attainment, based on the computed p-value of 0.620. Similarly, there is no
significant difference in the level of parental support received by students based on their parents’
educational attainment, supported by the computed p-value of 0.308. Furthermore, the level of learning
environment of students also shows no significant difference when grouped according to their parents’
educational attainment, based on the p-value of 0.628.

11. There is no significant difference in the level of study interest of students when grouped according to
their average family monthly income, as indicated by the computed p-value of 0.241. Similarly, there is
no significant difference in the level of parental support received by students based on their average
family monthly income, supported by the computed p-value of 0.504. Furthermore, the level of learning
environment of students also shows no significant difference when grouped according to their average
family monthly income, based by the computed p-value of 0.023.

12. Based on the p-value of 0.513, there is no significant relationship between Grade 11 students’ study
interest and their academic performance.

13. Based on the p-value of 0.192, there is no significant relationship between Grade 11 students’ parental
support and their academic performance.

14. Based on the p-value of 0.167, there is no significant relationship between Grade 11 students’ learning
environment and their academic performance.
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CONCLUSIONS

Based on the findings of the study, the following conclusions were drawn:

1. Based on the findings of the study, most of the respondents are females and are from the Humanities and
Social Sciences (HUMSS). Most of them have parents with a degree and college and has an average
income of less than Php 9,520.

2. The level of study interest of Grade 11 students is generally high across all profiles. Female students
reported a slightly higher study interest than males, and students from families with higher income levels
showed the highest levels of study interest.

3. When analyze based on its domains, the study interest of students remained high, with intrinsic
orientation scoring the highest among all domains.

4. Grade 11 students receive a high level of parental support overall, with IA strand students receiving the
highest parental support among the different tracks and strands.

5. The overall level of parental support among students is high, with parental expectations being the highest
and homework support being the lowest.

6. The learning environment of Grade 11 students is also high regardless of their sex, especially among
ABM students and those who came from higher-income families.

7. The academic performance of Grade 11 senior high students is outstanding which means that they are
able to perform excellently in school.

8. The study interest, parental support, and learning environment of Grade 11 students do not differ when
grouped according to sex.

9. There is a significant difference in the study interest and parental support of students when grouped
according to their track and strand. However, no significant difference was found in their learning
environment.

10. The study interest, parental support, and learning environment of Grade 11 students do not differ when
grouped according to parents’ educational attainment.

11. The study interest, parental support, and learning environment of Grade 11 students does not differ when
grouped according to average family monthly income.

12. The study interest of Grade 11 students does not affect their academic performance.

13. The parental support Grade 11 students receive does not affect their academic performance.

14. The learning environment of Grade 11 students does not affect their academic performance.

RECOMMENDATIONS

Based on the summary of findings and conclusions of the study, the following recommendations were made:

1. School administrators may offer variety of extracurricular activities, workshop, and seminars to cater to
various students’ interest and talent to further enhance students’ abilities based on their chosen track and
strand. Moreover, they could organize parent-teacher conferences to educate parents about the
importance of their involvement in their children’s education. They may also consider improving
students’ environment by renovation and integration of technology.

2. Teachers may utilize online platforms in facilitating the communication between parents and teachers,
allowing them to track their children’s academic progress and get more involve in school- based
programs.

3. Parents may consider supporting their child’s interest and create a healthy learning environment for their
children inside their homes.

4. Future researchers may conduct this study in a larger scale involving more students to ensure that the
whole population is represented. Moreover, they could also consider more variables that is essential for
the quality learning of students.
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