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ABSTRACT  

Field trips are a part of teaching tools in design education, especially in interior design, since experiential learning 

has a direct influence on student comprehension of spatial environments. Direct exposure to building 

components, construction materials, and built environments through experiential learning enables students to 

acquire useful knowledge that enlightens them on design principles and improves their ability to solve problems. 

This research aims to evaluate the interior design lecturers’ perspective on educational field trips in precedent 

studies and the impact of it on design studio practice, especially on their lifelong learning. The study has used a 

mixed-methods survey to investigate the experiences, perspectives and structural issues of Malaysian design 

lecturers in the implementation of field trips in design studio education. The results demonstrate a sharp gap 

between the ideals and realities of education. The lecturers who are surveyed have a powerful, coherent opinion 

about the practical importance of field trips and agree that the exposure to the real world can be very important 

to sharpen the execution of designs (M = 4.58) and the gap between the abstract studio theory and the tangible 

projects. But 91.7% of these same lecturers are severely hampered by tight budgetary constraints, and 62.5% are 

stifled by inflexible administrative approval paperwork and documentation procedures. Systemic change, 

however, can address these challenges. By formalising field trips as part of the core curriculum map, institutions 

can avoid bureaucratic bottlenecks and continue to support experiential learning. At the same time, design 

programmes must develop strategic industry collaborations or deploy high-fidelity virtual substitutes to reduce 

financial limitations. Finally, it is important to protect and further develop these practical learning opportunities 

to prepare the next generation of interior designers with the spatial awareness, material literacy and technical 

skills required in a changing, internationalised industry. 

Keywords: Educational field trips, precedent studies, interior design education, experiential learning, studio-

based learning 

INTRODUCTION  

The design studio is the heart of interior design education: a course that provides an iterative, practical learning 

experience integrating creative, technical, and critical thinking. Field trips are a valuable pedagogical tool, 

offering students a personal experience with spatial design, building materials, and architecture. These 

experiences are meticulously planned by lecturers with some studio outcomes in mind—where to observe the 

right places and how to direct the students in their observations and formulate discussions, which eventually 

result in more informed design solutions. 

The in-depth study of existing structures and interior spaces is a part of studio-based education, as is precedent 

study, providing students with an opportunity to have a firsthand experience of the spatial arrangement, 

materiality, lighting, and experience of the user. These experiences facilitate the translation of the abstract and 

theoretical design concepts into practical solutions that aid the active and practical learning that is emphasized 
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in the studio. From a lecturer's perspective, successful field trips must be strategically integrated into the 

curriculum. Learners can no longer afford to merely look, record, and write about design elements, but they must 

critically analyze them and make meaningful links back to their current studio projects. 

This profound reflection is tightly connected with the functioning of human memory. The cognitive theory 

supports the fact that memory operates in three various phases: sensory registers, short-term working capacity, 

and an open-ended long-term repository [1]. In long-term memory, a differentiation is made between semantic 

memory (factual knowledge) and episodic memory (personally experienced events) [2],[3]. Episodic memory is a 

powerful contributor to design education, and it can be achieved through experiential field trips. Through a 

combination of physical exploration and observation of real architectural space, the students root abstract ideas 

about space in real life, making it much easier to remember and use the information in the context of the design 

studio. Field trips are effective pedagogical tools in design education, offering experience in visual and tactile 

senses. By directly experiencing historical spaces and material conditions, students will be able to gain greater 

degrees of observation, which far surpasses what text or video media can provide [4]. As a result, such visits to 

the field are a beneficial way of moving design literacy out of the classroom [5], and basing abstract ideas [6] on 

tangible experiential memory [7]. This makes field trips a very impactful learning experience to add to the 

classroom. 

Problem Statement  

One of the most important areas of interior design education is precedent studies, which provide students with a 

chance to take a closer look at what already exists in the design and learn the important lessons to implement in 

their projects. However, the conventional ways of carrying out these studies tend to be classroom-based research, 

which is not always the best way to establish the ideal learning environment. While these techniques can help, 

the lack of on-site and immersive experiences can hinder students' design potential. Educational field trips are a 

vital tool in bridging the gap between theoretical classroom knowledge and practical real-world application [8],[9]. 

Interior design takes place in physical spaces, and limiting students to two-dimensional visual literature or 

photographs restricts their three-dimensional perception and sensory engagement [10],[7]. Without physical 

involvement and hands-on exploratory activities, one cannot fully appreciate the complex realities of a space's 

scale and tactile materiality [11]. Thus, field trips and on-site studies form an integral part of design studio 

pedagogy, enabling future designers to observe the physical environment more accurately through all their senses 

and successfully translate abstract ideas into concrete design solutions. Design lecturers actively mediate such 

experiences in this context: they select the site with great care, guide analytical observation, and match the 

outcomes of the experience with certain studio briefs [4]. By engaging with the built environment firsthand, 

students can sharpen their spatial literacy and material awareness, enhancing the outcomes of the studio and their 

lifelong learning. Therefore, the purpose of this research is to assess the view of interior design lecturers on 

educational field trips in precedent studies, particularly in the context of their influence on the practice in the 

studio and lifelong learning.  

 Research Objectives  

1.  To examine the role of educational field trips in precedent studies research for interior design students. 

2. To investigate how field trips influence students' performance in design studio courses, particularly in terms 

of spatial understanding, material selection, and design decision-making. 

 

3. To identify challenges and limitations in integrating field trips into precedent studies within design studio 

education. 

Research Questions  

1. How does the integration of educational field trips for precedent studies impact the design studio 

performance of interior design students? 
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2. How do field trips influence students’ understanding of spatial design, material application, and 

functionality in interior design projects?  

3. What are the challenges and limitations faced by students and educators in conducting field trips for 

precedent studies? 

Significance Of Study  

Field trips are essential pedagogical instruments, which enable the students to connect with the real spatial 

contexts, material conditions, and architectural components. In the interior design curriculum, precedent studies 

are vital in influencing design thinking, problem-solving processes, and creative processes of students [12],[13]. 

Although most of the research has looked at how students perceive field trips, few studies have been conducted 

to determine how lecturers can strategically use these educational field trips to reinforce precedent studies and 

eventually further students' learning in the long run. This research fills this empirical gap by assessing the views 

of interior design lecturers on educational field trips in precedent studies, namely the effects of field trips on 

studio practice and lifelong learning. This study offers useful guidelines on organizing effective field trips in 

design studio education by drawing on the insights, experiences, and issues faced by lecturers during the 

implementation of these trips in line with pedagogical goals. Finally, the results will help create a balanced 

combination of theoretical and experiential learning. This study not only offers direct pedagogical advantages 

but also establishes a baseline for future research on alternative experiential learning models. In particular, the 

beginning of digital technologies, including virtual reality (VR) environments, and interactive documentation 

software can be considered new opportunities to complement physical field trips. Combining these high-tech 

technologies with physical field trips [14],[15] will entail a holistic learning experience being provided to the 

students [7] irrespective of their physical whereabouts. This study actively informs the design of institutional 

curriculum by examining the views of lecturers, enhances the structural significance of field-based learning in 

interior design education, and facilitates the development of innovative teaching practices.  

LITERATURE REVIEW  

The Role of Precedent Studies in Design Education 

Precedent studies are described as very advanced, analytical studies of existing architectural works, juxtaposing 

them with shallow cut-and-paste documentation exercises [16]. Exploring the achievements and failures of 

previous projects will enable practitioners to assess the fundamental design principles and develop specific 

strategies to address particular spatial issues [17]. Instead of letting students treat precedents as passive visual 

aids, it turns these reviews into systematic assessments that ground objective design choices by deriving 

technical knowledge embedded within them [18]. This analytical immersion process enlarges the cognitive 

thinking of a designer, which eventually produces very innovative, creative work [13],[19]. Finally, the 

examination of these precedents can reveal the space sensitivities that are frequently missing in the typical case 

studies, enabling designers to develop a more in-depth perception of the way of how to create the environment 

that will be responsive to the behavioural patterns of the users. It has been demonstrated that systematic 

precedent studies enhance design outcomes by helping designers avoid previous failures, providing a 

foundation for innovative and creative work, and making design choices more comprehensible to other design 

parties [13]. 

Experiential Learning In Design Education 

Experience learning is a core model in design learning, which is strongly based on the constructivist theory of 

John Dewey and the experience learning model proposed by David Kolb [20]. The theory developed by Kolb 

defines learning as a cyclic process where the creation of knowledge is an active process where tangible 

experience is transformed into reflective observations, abstract conceptualisation and active experimentation 
[5],[9]. In interior design education, teaching is closely linked to an experiential learning framework, which 

models the realities of design practice and shifts students away from passive learning toward active engagement 
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and critical reflection [5]. Field trips can enhance conventional curriculum study by offering students direct, 

sensory experiences that cannot be mimicked in a typical studio setting [21],[22],[23]. Research shows that 

educational field trips offer three major benefits to applied arts and design students: experience of new spaces, 

acquisition of knowledge based on real-world spatial issues and learning in an informal environment through 

firsthand observation [21].   

The incorporation of external experiences directly influences studio practice by facilitating the development of 

tacit knowledge. Tacit knowledge includes aesthetics, insight, spatial awareness, material sensitivity, and 

instinctive problem-solving. Within the design studio, experiential "know-how" (tacit knowledge) is 

constructed by the learners themselves, supported by peer collaboration and structured lecturer feedback [15], 

but students couldn’t simply rely on the lecturer’s instruction, as it will be difficult to retain the information 

given in the long term. Thus, integrating this field trip into a design studio will be the perfect solution as a 

pedagogical tool to replace the traditional class setting [7]. By incorporating practical, field-based learning and 

real-world experiences into the interior architecture curriculum, students can effectively apply Kolb's 

experience cycle and be better prepared to integrate their theoretical concepts into physical space-based projects 
[24]. Through the implementation of experiential and problem-based learning methods, lecturers significantly 

enhance student engagement, promote thorough cognitive retention, and enable students to formulate and apply 

their knowledge to complex interior design challenges [20]. Experiential learning through real-world site visits 

is crucial for potential future interior designers, as it gives them skills to transform abstract knowledge into 

innovative, cultural, meaningful space [12]. To systematically visualize this pedagogical process within the 

curriculum, Figure 1 maps Kolb’s four distinct learning stages directly onto the concrete transitions between 

physical field trips and internal design studio layouts. 

 

Figure 1: Conceptual framework mapping Kolb’s Experiential Learning Cycle to the pedagogical 

transitions between physical interior design field trips and studio design practice. 
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Field Trips As A Pedagogical Tool In Design Studio 

Field trips are an important pedagogical tool in interior design studios, enriching the immersive learning 

experience of students. They are used as pedagogical aids to facilitate learning and interaction by students 

through experiential learning that facilitates knowledge and applicability to real-world situations. Academic 

trips and site visits are therefore still important elements of the studio-based pedagogy since they offer students 

incomparable first-hand experiences [25],[26]. Personal experiences during field trips are important in having a 

better understanding of an architectural context, allowing students to hold onto the intricate relationships 

between projects and their locations, settings, and environment as well as the broader cultural and social aspects 

around them [4],[26]. This active learning method makes the students immerse themselves in the built 

environment to learn their theories practically. These field trips are important in enabling interior design 

students to critically test the physical spaces with all their senses, while at the same time training them in the 

necessary professional skills, such as on-site measurement and spatial photography. A design studio is a project-

based learning environment that is experiential. In this specialized environment, students are actively involved 

in the iterative design process with dynamic and interactive interactions being made in a hands-on manner 
[4],[27]. 

Activities that are undertaken in a design studio are not only collaborative but also play an important role in 

helping students to think creatively in their design thinking [27]. Although the traditional design studios are 

usually restricted to the academic or institutional context [4], the incorporation of the innovative pedagogical 

practices has changed the studios into more engaging and successful learning spaces [28]. 

The design studio model exists on four levels that are interdependent and interrelated: a shared culture of 

collaboration between lecturers and students, a learning studio, an active pedagogical approach, and a sequence 

of learning activities [29]. It also produces an active knowledge-sharing environment [29] in which students 

develop critical understanding in the form of reflection-in-action [30]. The main goals and advantages of 

extracurricular learning include active outdoor activities, arousal of student interest with the help of new 

learning experiences, and development of increased environmental awareness [4],[21]. In the context of interior 

design education, a study has shown that an overwhelming majority of students who studied interior design, 

97.3% of students who were surveyed on the topic of field trips, considered them essential to their course since 

they believed that the most important information in their course could not be taught in a classroom setting 

only [31]. Going to real-life locations, students have a chance to be immersed in a space, which significantly 

enhances their understanding of the real-life design implementation. As a result, these on-site experiences 

increase the technical design literacy of students as well as enhance their understanding of the intricate interplay 

between interior design and how to interact within a space. 

Active Learning And Cognitivism In Design Education  

Active learning, as being explained in early research, is all about getting the students to think creatively and 

thoughtfully. This means that the students are not only memorising facts, but also they are engaged in activities 

that make them analyse information, compare different opinions and develop new ideas [32]. This learning occurs 

through discussions and collaborative work on a problem, which are important for developing effective critical 

thinking and problem-solving [33]. According to the constructivist and cognitive theories of learning [34],[35] in 

this framework students can generate real meaning based upon real, contextualised experiences instead of 

memorising existing knowledge which has been pre-constructed [6],[8],[9]. Active methodologies, such as 

experiential field trips or precedent studies based on problem-solving, create a strong mental bond in the 

learner’s working memory. This active involvement facilitates deeper cognitive processing and ensures the 

successful encoding of information into long-term memory [6],[36]. Through these focused activities, students 

break down abstract ideas, justify design decisions, and synthesise complex spatial knowledge. This is consistent 

with the theory of sensory perception and logical reasoning must come together into a single, cohesive cognitive 

process. In addition, longitudinal studies reveal that problem-solving and practical application in active settings 

develop long term, more advanced critical thinking skills, which directly equip students to work in a variety of 

professional fields [6]. 
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Challenges And Limitations Of Field Trips In Design Education 

Field trips can be used as a pedagogical resource in design-related courses, where students can acquire spatial 

cognition and material sensitivity, as well as design thinking abilities, on-site [37]. Nonetheless, lecturers 

encounter many difficulties in integrating field trips in their design syllabus. Funding is one of the major 

obstacles since field trips typically involve accommodation, entry charges, and equipment [10],[38]. These costs 

may inundate institutions and students, as the student-to- educator ratio can cause significant coordination 

problems, and without extending the curriculum schedule, it may be impossible to manage the group of students 

in the field. Poor institutional support, such as the failure to appreciate the importance of field trips and 

insufficient time allocation in the curriculum, is an obstacle to their use [14],[38]. 

Safety management, liability, and the difficulty of ensuring strict discipline among students in foreign, dynamic 

environments are also major discouraging factors that will lead some institutions to restrict or avoid off-campus 

activity entirely [38]. Some of the students with motor disabilities or other physical impairments cannot access 

crucial experiential learning opportunities unless the architectural designs are modified accordingly [14],[38]. 

Moreover, the issues of equity and accessibility are also the major constraints. Students with varied 

socioeconomic statuses often experience barriers to attendance because of personal financial issues or personal 

obligations that are not related to academics. Low-income students might find it difficult to afford the extra 

course costs or purchase the field equipment required, and students with commitments to academic schedules 

and employment or family obligations have few options to attend long field trips [39]. 

METHODOLOGY  

Research Design  

Data collection was performed using a survey questionnaire for interior design lecturers in higher education 

institutions. The survey was conducted using a mixed-methods approach to capture quantitative metrics and 

open-ended qualitative insights. [40]. This method increases the reliability of results by collecting data that can 

be statistically measured and analysed. The use of both closed-ended rating scales and open-ended qualitative 

questions also allows for data triangulation [41]. The quantitative data systematically identifies patterns and 

correlations across a dataset, while the accompanying qualitative insights provide essential context, thereby 

improving the interpretive reliability and accuracy of the study’s ultimate results. 

Samples And Populations  

The studies will focus on academicians who teach design studio-based courses in higher education institutions. 

The final active sample was 24 lecturers (N=24). This purposive sample recognises a particular group of design 

lecturers who have the expertise to provide in-depth and localised pedagogical knowledge. 

Instruments And Data Collection 

A structured, self-administered digital questionnaire has been given to the lecturers to collect data. The 

instrument was divided into four big parts: 

1. Demographic Profiles: Recording the highest qualification, length of teaching, and the nature of the 

institution. 

2. Frequency of Experience: Recording the frequency of field trip organization in the past and present. 

3. Pedagogical Objectives and Learning Outcomes: The use of multiple-response, select-all-that-apply 

checkbox boxes to outline some design studio goals (e.g., spatial awareness and interpretation of 

circulation) together with binary-coded operational challenges. 

4. Perceptual Agreement Scales: The 5-point Likert scale (1 = Strongly Disagree to 5 = Strongly Agree) 

was used to assess agreement in the context of benefits of field trips and readiness to implement 

curriculum integration. 
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Data Analysis 

The raw data has been cleaned, analysed and processed using IBM SPSS statistics software. The survey questions 

were categorical and ordinal, so only non-parametric statistical analyses were used. The sample was 

characterised with the help of descriptive frequency analyses and multiple-response dichotomy modelling (coded 

as 1 = Selected, 0 = Not Selected) to describe the prevalence of structural problems, including budget restrictions. 

Standard Deviation (SD) and Mean (M) were used to ascertain the consensus regarding the Lickert items. The 

significant patterns and directional correlations between ordinal variables that do not follow a normal distribution 

were identified with the help of the two-tailed Spearman Rank Correlation Matrix. The measure for statistical 

significance was rigorously upheld at p<.05, with notably significant trends indicated at p<.01. 

RESULTS AND DISCUSSION  

Demographic And Operational Profile Of Respondents 

Table 1: Demographic and Operational Profile of Respondents (N = 24) 

Profile Variable Category Tier Frequency (n) Percentage (%) 

Highest Level of Education (Q1) Diploma 1 4.2% 

 
Bachelor’s Degree 7 29.2%  
Master’s Degree 10 41.7%  
PhD 6 25.0%     

Teaching Seniority (Q2) 1–3 years 3 12.5%  
4–6 years 2 8.3%  
More than 6 years 19 79.2%     

Institution Type (Q3) College 3 12.5%  
Public School 1 4.2%  
Private University 12 50.0%  
Public University 7 29.2%  
World Class Art Academy 1 4.2% 

    
Field Trip Incorporation (Q4) Yes 24 100.0% 

 
No 0 0.0%     

Frequency of field trip (Q5) Rarely 4 16.7% 

 
Once a year 10 41.7%  
Every semester 10 41.7% 

 

Table 1 presents a detailed profile of the demographics and profile of the interior design lecturers surveyed 

(N=24). The most common qualification among the surveyed lecturers, in terms of the academic qualification 

of the cohort, is Master’s degrees (41.7%, n = 10), and the group is made up of exactly a quarter of doctoral 

holders (25.0%, n = 6).The remaining lecturers are seven persons with a Bachelor’s degree and one lecturer 

with a Diploma, accounting for 29.2% (n=7) and 4.2% (n=1) of the total group respectively. 

Most of the respondents have a strong background in teaching studio-based interior design courses and 

comprise 79.2% (n = 19) of the respondents. However, the rest of the group consists of early-career lecturers 

with one to three years of experience (12.5%, n=3), and the last 8.3% (n=2) comprises those with four to six 

years of experience. 
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Regarding their institutional background, the respondents are evenly split between private universities (50.0%, 

n = 12) and public universities (29.2%, n = 7). The remaining lecturers work in colleges (12.5%, n = 3), with 

only one lecturer each working in public schools and specialized art academies (4.2%, n = 1). This diverse 

institutional background is important to filter insights across different educational landscapes in Malaysia. 

Furthermore, the data from the respondents also provides an important basis for this research. All lecturers 

surveyed have been carrying out field trips in their interior design curriculum. The high participation rate has 

a strong pedagogical weight for this research since the respondents’ answers are based on real-world practice 

instead of merely theory. 

Considering how often these field trips are held, a small group of lecturers (16.7%, n=4) rarely engages in a 

field trip. On the contrary, 10 (41.7%) of the lecturers have a field trip regularly on a yearly basis. The rest of 

the respondents are also actively including field trips in their curriculum every semester. 

The high frequency of field trips (41.7% of lecturers run trips annually and another 41.7% organize them every 

semester) explains why the logistical barriers identified later in this study are so important. Field trips should 

not be thought of as isolated, occasional events; they must be fundamentally rooted in the planning of the 

institutional faculty. This implies that lecturers are obliged to manage complex administrative procedures and 

rigid financial systems that ultimately penalize academic staff trying to deliver experiential learning. 

The lack of institutional awareness regarding the pedagogical value of field trips in studio-based subjects is a 

primary cause of this problem. Administrative bodies often misconstrue field trips as recreational activities 

rather than valuable experiential learning. This misunderstanding results in restrictive policies that ultimately 

hinder innovative studio teaching [6],[38],[39]. 

Objectives Of Field Trips (Multiple Response Analysis) 

Table 2: Objectives of Field Trips (Q6) 

Objectives of Field Trips Responses (n) Percent Percent of Cases 

To expose students to real-world design contexts 23 19.0% 95.8% 

To improve students’ spatial awareness and material 

selection 

20 16.5% 83.3% 

To enhance students’ critical thinking and problem-

solving skills 

20 16.5% 83.3% 

To provide inspiration for studio projects 19 15.7% 79.2% 

To improve students’ ability to justify design 

decisions 

19 15.7% 79.2% 

To explore design impact towards human/user 

behaviour in space 

13 10.7% 54.2% 

Different cultural attributes impacting design 

decision 

7 5.8% 29.2% 

Total 121 100.0% 504.2% 

 

The multiple-response analysis for Question 6 indicates a distinct hierarchy in the objectives of interior design 

lecturers while coordinating field trips (Table 2). A significant majority of lecturers (95.8%, n=23) organise 

field trips to expose students to real-world design contexts, acknowledging that physical engagement offers a 

level of spatial complexity that is unattainable in conventional studio settings. This is closely supported by the 

common objectives of improving spatial awareness and material selection (83.3%, n=20), confirming 

researcher Gomez-Lanier’s claim that field trips drive the students beyond conventional limits to foster 

experiential learning and improve critical thinking and problem-solving abilities [5] (83.3%, n=20).While 

tactical design variables like project inspiration (79.2%) and design justification (79.2%) scored highly, cultural 
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and behavioural factors were prioritized significantly less. Only 54.2% (𝑛 = 13) of lecturers’ target human-

user behaviour, and a mere 29.2% (𝑛 = 7)  utilize field trips to highlight different cultural attributes. This 

strongly suggests that interior design lecturers primarily perceive experiential learning through a technical and 

pragmatic perspective rather than an anthropological or cultural viewpoint. 

Aspects Learned Most Effectively Through Field Trips (Q8) 

Table 3: Key Learning Outcomes of Field-Based Precedent Studies (Q8) 

Effective Learning Aspects Responses (n) Percent Percent of Cases 

Understanding spatial organization and circulation 

patterns 

20 17.4% 83.3% 

Identifying and analyzing material applications 19 16.5% 79.2% 

Recognizing historical and cultural influences in design 19 16.5% 79.2% 

Observing sustainability and environmental 

considerations 

19 16.5% 79.2% 

Examining technical aspects (e.g., structure, lighting, 

acoustics) 

21 18.3% 87.5% 

Experienced the actual condition/environment of space 17 14.8% 70.8% 

Total 115 100.0% 479.2% 

 

To determine where experiential learning yields the greatest educational benefit, Question 8 assessed the specific 

components of precedent studies that students comprehend most effectively on site (Table 3). The highest-rated 

category was the understanding of complex technical elements such as structural engineering, lighting, and 

acoustics (87.5%, n=21). This empirical finding provides conclusive evidence for the theory of tacit knowledge 

formation. The technical building systems are often abstract and challenging to communicate just by traditional 

classroom lectures. But going to an actual site allows students to experience these physical structures and spatial 

scales in a real-world context, where theoretical concepts become tangible and measurable [15]. The data also 

show that 83.3% (n = 20) of the lecturers agreed that field trips were highly effective in teaching spatial 

organization and circulation patterns. Furthermore, a large proportion (79.2%, n = 19) also believe that these 

field trips improve students’ understanding of the application of materials, recognition of historical or cultural 

influences, and observation of environmental sustainability. While the data shows that the actual site experience 

scored the lowest at 70.8% (n = 17), this result should not be dismissed as insignificant. On the contrary, it proves 

that sensory immersion is a key pedagogical tool in studio-based learning, as students cannot simply imagine or 

visualize a physical space accurately unless they experience its scale and atmosphere firsthand. 

Field Trip Challenges (Q13) 

Table 4:  Field Trip Challenges (Q13) 

Field Trip Challenges Responses (n) Percent of Total 

Responses 

Percent of 

Cases 

Budget constraints 22 29.7% 91.7% 

Logistical issues (e.g., transportation, 

scheduling) 

20 27.0% 83.3% 

Institutional policies and approvals 15 20.3% 62.5% 

Safety concern (to apply insurance) & 

the duration of trip 

15 20.3% 62.5% 

Lack of student participation 2 2.7% 8.3% 

Total 74 100.0% 308.3% 
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According to the multiple-response data regarding field trip challenges (Table 4), budget constraints are the 

greatest challenge, accounting for 91.7% (n=22) of the lecturers. 

This result mirrors the structural funding issues of the costs associated with travel, accommodation, site entry 

fees and specialised field gear, which can be daunting for both the university and the students [14],[38]. Logistical 

problems, such as transport and scheduling, are close behind at 83.3% (n=20). Institutional factors, namely 

rigid administrative policies and safety and insurance concerns, were rated as substantial operational obstacles 

equally, both mentioned by 62.5% (n=15) of the lecturers assessed. In contrast, student engagement constitutes 

8.3% (n=2). 

Descriptive Evaluation Of Perceptual Likert Items 

Table 5:  Perceptual Variable (5-Point Likert Scale) 

Perceptual Variable (5-Point Likert Scale) Min Max Mean (M) Std. Deviation (SD) 

Q7: Enhance Understanding of Precedent Studies 3 5 4.63 0.576 

Q16: Support Integrating Trips if Barriers 

Minimized 

2 5 4.63 0.770 

Q9: Demonstrate Improved Design Skills 3 5 4.50 0.590 

Q10: Contribute to Applying Theoretical 

Knowledge 

3 5 4.46 0.658 

Q11: Impact on Student Engagement & 

Participation 

3 5 4.33 0.637 

Q12: Better Creativity & Problem-Solving Skills 3 5 4.29 0.690 

Q15: Virtual Field Trips as an Effective Alternative 1 5 2.67 1.204 

 

Table 5 shows the descriptive data of a strong institutional consensus among interior design lecturers on the 

pedagogical value of physical field trips and a collective preference for real-world over digital environments. 

Q7 (Enhancing understanding of precedent studies) and Q16 (Support integrating trips if barrier is minimised) 

had the highest overall agreement scores (M = 4.63, SD = 0.576 and M = 4.63, SD = 0.770, respectively). 

Lecturers perceive field trips as a powerful means to enhance students' motivation and cognitive development, 

as evidenced by the uniformity of scores. The high marks awarded to tangible studio outcomes clearly indicate 

a strong consensus. For example, lecturers strongly agreed that trips strengthen the core design skills (M = 4.50, 

SD = 0.590, Q9) and encourage better problem-solving skills (M = 4.29, SD = 0.690, Q12). 

Moreover, data suggests that lecturers regard exposure outside the campus as a tool for linking theory with 

practice. This is supported by a strong average rating of M = 4.33, SD = 0.637, and Q10 on the application of 

classroom knowledge in real-world environments. 

This high variance indicates that while some lecturers might consider digital walk-throughs a basic backup 

option, the majority are still very sceptical about relying solely on technology. This is further supported by 

research that says field trips offer essential, first-hand, sensory-based experiences that simply cannot be 

reproduced in a typical studio environment [23],[5],[21],[7]. Ultimately, their work points to the need for design 

students to engage in field observation to gain accurate contextual insights and to fully understand new physical 

environments. 
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Inferential Statistics: Spearman Rank Correlation Analysis 

Table 6:  Spearman Rank Correlation Analysis 

Variable 1 2 3 4 5 6 7 

1. Q1_Education 1.000 
      

2. Q2_Teaching_Years .223 1.000 
     

3. Q5_Frequency -.158 .117 1.000 
    

4. Q7_Enhance_Understanding 

precedent studies 

-.016 .165 .111 1.000 
   

5. Q9_Improved_Design_Skills -.020 .225 .155 .636** 1.000 
  

6. Q10_Apply_Knowledge -.118 .038 .270 .428* .491* 1.000 
 

7. Q16_Support_Integrating_if barrier 

remove 

-.169 .224 -.014 .594** .497* .451* 1.000 

 

To investigate the relationships between interior design lecturers' professional backgrounds, their current field 

trip practices, and their pedagogical attitudes toward experiential learning, a two-tailed Spearman Rank 

Correlation (𝑟𝑠) analysis was conducted (Table 6). This non-parametric test is appropriate given the ordinal 

nature of the demographic brackets and the 5-point Likert scale data collected from the sample (N = 24). 

Analysis Of Primary Empirical Findings (The "Belief And Outcome" Cluster) 

The correlation matrix (Table 5) reveals a powerful, highly cohesive cluster of statistically significant positive 

relationships that validate the cyclical nature of Kolb's Experiential Learning Model within design pedagogy.  

Precedent Studies and Practical Design Skills (𝑄7 × 𝑄9): 

A significant positive correlation was identified between the belief that field trips enhance precedent study 

knowledge and the observation of enhanced student design skills (𝑟𝑠 = .636, 𝑝 < .001). This is the strongest 

correlation of the whole matrix, and it means that lecturers who link field trips with the deep understanding of 

the concepts the most are the ones who observe the biggest improvements in the students’ practical application 

in the design studio 

Precedent Studies and Curricular Support (𝑄7 × 𝑄16): The strong correlation between perceived student 

understanding on precedent studies and educator willingness to integrate more field trips if the barrier is 

minimized had also been proven by the data. (𝑟𝑠 = .594, 𝑝 = .002). This correlation indicates that an educator's 

strong belief in the learning benefits of real-world exposure drives their readiness for curriculum change. 

Theory Application and Practical Execution (𝑄9 × 𝑄10):  The research found a significant moderate-to-

strong positive correlation between students’ strengthened design skills and their ability to relate abstract 

theoretical knowledge to tangible studio output ( 𝑟𝑠 = .491, 𝑝 = .015). This is a mathematical demonstration of 

how experiential learning relates closely with practical design solution. 

The Curricular Integration Network (𝑄16 × 𝑄9 and 𝑄16 × 𝑄10). Lecturers' explicit support for more field 

trips to be included in the curriculum if the barrier were removed (𝑄16) were found to be aligned with both the 

observation of improved design skills (𝑟𝑠 = .497, 𝑝 = .014)  and the student’s ability to apply theoretical 

knowledge to design practice(𝑟𝑠 = .451, 𝑝 = .027).  This correlations reflects that the desire of lecturers to 

change the syllabus is directly influenced by the students achievements in demonstrating design skills and 

theoretical knowledge. 
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Analysis Of Secondary Findings (Precedent Study Comprehension And Theory Application) 

A significant moderate positive correlation was also verified between 𝑄7(enhancing precedent studies) and 

𝑄10(applying theory to practice) at 𝑟𝑠 = .428, 𝑝 = .037. This suggests that lecturers do not see field trips as 

mere excursions, but rather as a dual pedagogical tool that helps students’ precedent studies and theory 

application. 

Interpretation Of Demographic Factors 

The key findings of this study are that no statistical significance was found between the demographics of 

lecturers and their pedagogical attitudes (𝑝 > .05). 

The education level (Q1) was not significantly correlated with any of the core perception variables, with 

correlation coefficients near zero for precedent study enhancement ( 𝑟𝑠 = −.016, 𝑝 = .942) ) studio skill 

improvement (𝑟𝑠 = −.020, 𝑝 = .925) and curriculum integration support (𝑟𝑠 = −.169, 𝑝 = .429) Similarly, no 

statistically significant relationships were found between seniority of teaching (Q2) and precedent 

comprehension ( 𝑟𝑠 = −.165, 𝑝 = .411  design skill cultivation ( 𝑟𝑠 = −.225, 𝑝 = .289)  or the support of 

integrating field trips if barrier were minimized (𝑟𝑠 = −.224, 𝑝 = .292). 

In addition, the lack of a relationship between teaching experience and frequency of trips (𝑟𝑠 = .117, 𝑝 = .586) 

indicates that the frequency of organizing field trips is not dependent on the lack of seniority of an educator. 

However, this statistical independence demonstrates that the issues raised in this study, for instance, inadequate 

budget (91.7%), administrative obstacles (62.5%), are the common institutional barriers that equally affect all 

lecturers regardless of their professional rank and length of service. 

Qualitative Findings: Strategic Solutions To Operational Barriers (Q14) 

Following the quantitative analysis of barriers to field trips, an open-ended thematic analysis of Question 14 

was performed to capture the lecturers’ specific recommendations. Their qualitative responses led to five in-

depth themes for enhancing field trip implementation: (1) Financial Strategies, (2) Administrative & 

Institutional Support, (3) Curriculum Integration & Timeline Management, (4) Logistics & Site Selection, and 

(5) Collaboration & Networking. These detailed breakdowns are discussed below together with their 

corresponding in-situ evidence. 

Theme 1:  Financial Strategies (11 mentions) 

Instead of relying on tight budgets within departments, respondents recommended seeking outside funding 

through corporate sponsorships and fundraising projects led by students. Crucially, studio master’s don't have 

formal administrative authority, so these strategic plans need to be crystallised by the dean of the faculty. This 

high level of support ensures that university management is fully aware of the pedagogical impact that these 

field trips have on the studio module. 

In-situ Evidence: "Fund raising projects," "Apply industries sponsorships," and "Faculty should play the role 

to get more budget." 

Theme 2:  Administrative & Institutional Support (10 mentions) 

The theme emphasises the need to develop formalized institutional frameworks and improve transparent 

communication with upper university management. Lecturers say the only way to ensure out-of-classroom 

pedagogy is officially recognised is to standardise these internal channels. 

In-situ Evidence: "Lessen organizational bureaucracy," "Management support," and "Institutions should 

establish a structured field trip policy." 
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Theme 3:Curriculum Integration & Timeline Management (9 mentions) 

Most of the lecturers highly recommended formal and long-term planning at the faculty level to ensure the 

implementation of planned field trips. Respondents indicated that studio master’s should incorporate it directly 

into their assessment and document it into their course planning. 

In-situ Evidence: "Plan a year earlier," "Incorporate field trip as part of the assignment brief," and "Early 

planning." 

Theme 4: Logistics & Site Selection (7 mentions) 

The lecturers mentioned the practical problems of organising trips, such as finding destinations that can easily 

cope with large numbers of students and arranging safe and cheap transport for groups. 

In-situ Evidence: "Suggest having a fix friendly site for student to pay visit every semester," and "Support on 

field trip budget and transport. 

Theme 5: Collaboration & Networking (4 mentions) 

This last theme emphasizes the importance of industry partnerships in enhancing the field trip experience. The 

respondents said that these collaborations provide a two-way learning experience, where students are exposed 

to current design trends, and industry practitioners can see what is currently being produced in the classroom. 

This direct involvement allows industry partners the opportunity to provide constructive feedback on 

curriculum relevance to constantly evolve the studio learning experience to meet real-world professional needs. 

In-situ Evidence: "Establish collaborations with other institutions," and "Reach out other than institutional 

like industry workplace." 

Suggestions For Further Study  

While this study offers valuable baseline insights into the perspectives of interior design lecturers, several 

avenues remain open for future academic inquiry: 

• Improving survey engagement: The use of official institutional channels provides wide access to 

institutions, but the serious and persistent problems of digital non-response and survey fatigue among 

academics are critical issues that need to be addressed. Future research should revisit the significance of 

traditional and physical data collection techniques rather than cold digital outreach. A good example of 

this approach is the seamless implementation of a mixed-mode distribution strategy combining online 

questionnaires with the offline administration of hardcopy questionnaires, which may greatly improve 

response rates from busy lecturers. It is also very strategic for future research to formalize the 

collaborative partnership with the Malaysian Institute of Interior Designers (MIID). 

• Triangulation with Student Perceptions and Immersive Alternatives: Future research should 

compare the insights from lecturers with data gathered from design students in an empirical study to 

build a holistic multi-perspectival framework. Future research should specifically address the 

pedagogical gap between abstract digital research, virtual tools and physical site exposure. The initial 

results of space-planning, in which students are restricted to using only their imagination and online 

resources, can be compared to the subsequent design modifications that students make after experiencing 

a real site versus navigating high-fidelity VR or 360-degree immersive architectural tours, thus allowing 

for an objective measurement of student learning outcomes and spatial retention rates. Comparing these 

different approaches will enable researchers to verify which environment translates into actual studio 

achievement. 
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• Longitudinal Impact on Career Readiness: Future research should trace alumni active in the interior 

architecture industry to evaluate how syllabus-integrated field trips shaped their practical skills, technical 

competency, and overall career readiness. 

CONCLUSION  

This study explored the impact of experiential field trips on design studio pedagogy with particular attention to 

precedent studies. The finding reveal a stark conflict between educational ideals and institutional realities. The 

lecturers strongly and unanimously agree about the practical value of field trips and that exposure to real-world 

situations significantly improves the execution of design (M = 4.58) and helps bridge the gap between abstract 

theory in the studio and concrete projects (𝑟𝑠 = .491, 𝑝 = .015) based on the data. This common belief is 

unaffected by across lecturer’s teaching experience and institutional background and is therefore a foundational 

principle of design pedagogy. However, a staggering 91.7% of these same lecturers are hampered by tight budget 

restrictions, while 62.5% are held back by rigid administrative processes and exhausting approval paperwork. 

To solve these problems, universities should formally include field trips in the basic curriculum structure from 

the beginning, thus avoiding bureaucratic obstacles and approval time lags. Simultaneously, design programs 

can address funding gaps through faculty-led efforts, including obtaining formal industry sponsorships or 

deploying high-fidelity virtual alternatives when travel budgets are exhausted. Ultimately, preserving and 

enhancing these hands-on learning experiences is critical to prepare future interior designers with the spatial 

awareness, material literacy and technical skills required in a changing global industry. 
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