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ABSTRACT

This study entitled “Employability Skills, Technical Competence, Learning Engagement, and Work
Immersion Performance of Students”, examined the relationship among employability skills, technical
competence, learning engagement, and work immersion performance of Grade 12 Technical-Vocational-
Livelihood (TVL) students in a Senior High School in Negros Inland Region for school year 2026-2027. Using
a descriptive-correlational research design, data were collected through a validated questionnaire and work
immersion performance records. The findings revealed that respondents displayed strong employability skills;
showed very high technical competence in accuracy, safety, and adherence to procedures; displayed a very
high level of learning engagement, showing strong behavioral discipline, emotional motivation, and cognitive
reflection, though sustaining focus throughout tasks remains an area for improvement to further maximize
workplace learning outcomes; achieved an outstanding level of work immersion performance, demonstrating
uniform excellence, strong mastery of required competencies, and consistent readiness for workplace tasks
with minimal variation across the group; students’ employability skills did not statistically influence or predict
their performance in the SHS work immersion program. Their ability to perform tasks accurately and skillfully
did not automatically translate into better outcomes during their work immersion, and although students
showed high levels of behavioral, emotional, and cognitive engagement in their learning, their actual
performance in work immersion was influenced more by external factors than by their own engagement levels.

Keywords: Employability, Teachincal, Engagement, Performance and Engagement.

INTRODUCTION

The development of employability skills, technical competence, learning engagement, and work immersion
performance has become a priority in technical-vocational and senior high school programs. Core
employability skills such as communication, teamwork, and problem-solving complement technical training,
while learning engagement fosters motivation and active participation (Roble, 2021).

Employability, in the global perspective, has become a critical issue due to rapid technological advancements,
automation, and shifting labor market demands. UNESCO (2021) emphasized that Technical and Vocational
Education and Training (TVET) play a vital role in addressing youth unemployment by equipping learners
with job-relevant skills and adaptability. Studies highlight that beyond technical skills, soft skills such as
communication, teamwork, and resilience are essential for thriving in dynamic work environments (Ortizo &
Focbit, 2026).

In the Philippines, the K—12 reform aimed to strengthen employability through specialized tracks and work
immersion programs. However, challenges remain. Research shows that many SHS graduates experience
setbacks in employability due to limited job experience and mismatches between acquired skills and
workplace demands (Loquias & Bauyot, 2024). Technical competence also remains a concern. Garma et al.
(2024) found that SHS students’ technological proficiency is at a “developing” level, indicating the need for
stronger interventions in digital literacy and technical training. Employers likewise report discrepancies
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between expected competencies and actual student performance, particularly in communication and
occupational health (Roble, 2023).

Learning engagement is a vital predictor of academic success and employability. Studies in Philippine
classrooms show that collaborative learning strategies significantly improve student motivation, critical
thinking, and classroom participation (Mahilum & Escarlos, 2025). Emotional intelligence and multiple
intelligences also strongly influence engagement, suggesting that holistic approaches to teaching can foster
deeper involvement and better preparation for real-world challenges (Lacida et al., 2024).

Work immersion, a vital Senior High School requirement, gives students authentic workplace exposure.
Studies show high satisfaction and strong performance when supervisors provide guidance and support
(Saluria & Marifio, 2024). Cabile (2024) further noted that immersion quality directly influences outcomes,
underscoring the need for strong industry-school partnerships.

On campus, common challenges include weak communication and teamwork, limited mastery of industry-
relevant tools, inadequate problem-solving and adaptability, and inconsistent academic motivation among the
students. These issues often stem from insufficient workplace exposure, lack of practical training facilities,
and varying support from schools, families, and communities.

It is for the above reasons that the researcher has decided to conduct this study.

RESEARCH METHODOLOGY

This chapter describes the design and methods utilized to carry out the study. It includes the research design,
study's subject and respondents, population and sample size, sampling technique, data gathering instrument,
validity and reliability of the research instrument, data gathering procedures, and data analysis.

Presentation, Analysis, And Interpretation of Data

This chapter presents the data gathered and their analysis and interpretation after they have been subjected to
statistical treatment.

Employability Skills of Senior High School Students

Table 2 presents the level of employability skills when taken as a whole and in terms of communication skills,
teamwork and collaboration, problem-solving skills, adaptability, and professionalism and work ethics.

Table 2. Level of Employability Skills of Students When Taken as a Whole and in Terms of Communication
Skills, Teamwork and Collaboration, Problem-Solving Skills, Adaptability, and Professionalism and Work
Ethics.

Statements Mean SD Interpretation
Communication SKkills 4.29 0.51 Very High
1. I ask for clarification when work instructions | 4.28 0.66 Very High
are not clear.

2. I provide information needed to complete | 4.31 0.66 Very High
assigned tasks.

3. I share updates with my supervisor or team | 4.13 0.76 High
when necessary.

4. I listen attentively when others are speaking. 4.40 0.68 Very High
5. I communicate work-related concerns in an | 4.31 0.66 Very High
appropriate manner.
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Teamwork and Collaboration 4.31 0.48 Very High
6. I participate in group tasks assigned during | 4.30 0.67 Very High
work immersion.

7. I cooperate with team members to accomplish | 4.30 0.63 Very High
assigned work.

8. I consider the ideas of others before making | 4.38 0.65 Very High
decisions.

9. I  contribute to  completing  group | 4.31 0.67 Very High
responsibilities.

10. I offer assistance to team members when | 4.25 0.64 Very High
needed.

Problem-Solving Skills 4.19 0.50 High

11. I identify possible causes when a work-related | 4.13 0.60 High
problem occurs.

12. I consider different options before making | 4.24 0.64 Very High
decisions.

13. I seek appropriate guidance when I encounter | 4.25 0.71 Very High
unfamiliar tasks.

14. I adjust my approach when a task is not | 4.16 0.71 High
working as expected.

15. 1 evaluate the results of my actions after | 4.19 0.68 High
completing a task.

Adaptability 4.17 0.52 High

16. I adjust to changes in work schedules or | 4.13 0.66 Moderate
assignments.

17. I learn new procedures when required. 4.23 0.63 High

18. I accept changes in workplace routines. 4.20 0.63 High

19. I continue working even when unexpected | 4.08 0.76 High
situations arise.

20. I try different approaches when completing | 4.23 00.66 Very High
new tasks.

Professionalism and Work Ethics 4.35 0.47 Very High
21. I complete assigned tasks within the expected | 4.21 0.69 Very High
time.

22. I follow workplace rules and policies. 4.43 0.56 Very High
23. I report to work according to the required | 4.35 0.64 Very High
schedule.

24. 1 take responsibility for assigned work. 4.37 0.64 High

25. I maintain respectful interactions with supervisors | 4.37 0.64 High

and coworkers.

EMPLOYABILITY SKILLS (As a Whole) 4.26 0.43 High
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Legend: (4.21 — 5.00)-Very High; (3.41 — 4.20)-High; (2.61 — 3.40)-Moderate; (1.81 — 2.60)-Low; (1.00 —
1.80)-Very Low

The results in Table 2 indicate that respondents generally exhibit a high level of employability skills, with an
overall mean score of 4.26 and standard deviation value of 0.43. Among the five domains, communication
skills (M = 4.29, SD = 0.57) and teamwork and collaboration (M = 4.31, SD = 0.48) were rated very high.
Within communication, listening attentively and providing necessary information emerged as strong
indicators, while sharing updates with supervisors or team members was slightly lower, suggesting that
proactive communication could be further strengthened. Teamwork indicators were consistently very high,
with considering others’ ideas as the highest, reflecting inclusivity and respect in collaborative settings.

Problem-solving skills received a high overall rating (M = 4.19, SD = 0.50). Respondents demonstrated
strength in seeking guidance and considering multiple options before making decisions, both interpreted as
very high. However, identifying possible causes and adjusting approaches when tasks were ineffective were
only rated high, indicating room for improvement in analytical and adaptive strategies. Adaptability skills also
scored high (M =4.17, SD = 0.52), with learning new procedures and trying different approaches rated very
high. Yet, adjusting to changes in schedules was only moderate, suggesting that flexibility in handling
unexpected changes remains a developmental area.

Professionalism and work ethics recorded the highest overall mean among the domains at 4.35, interpreted as
very high, and with SD value of 0.47. Following workplace rules and policies was the strongest indicator,
while completing tasks on time, taking responsibility, and maintaining respectful interactions, also reflected
very high levels of professional conduct. These findings highlight that respondents demonstrate strong
discipline, accountability, and respect in workplace settings.

The standard deviation average value of 0.43 shows that students’ ratings were fairly consistent, with only

moderate variation across responses, meaning most students had similar perceptions of their employability
skills.

The findings indicate that respondents possess strong employability skills, excelling particularly in
communication, teamwork, and professionalism. While adaptability and problem-solving are also evident
strengths, areas such as managing unexpected changes and sharpening analytical strategies remain points for
improvement. Taken together, the results portray a student workforce with competencies aligned to workplace
expectations, yet with opportunities to further enhance resilience and proactive communication.

The findings imply for schools and workplace training. Very high ratings in communication, teamwork, and
professionalism show that learners are well-prepared for the interpersonal and ethical demands of
employment, indicating that current teaching approaches effectively build core employability skills. However,
lower scores in problem-solving and adaptability point to the need for further development in analytical
thinking, flexibility, and resilience when facing unexpected challenges. It also calls the need to integrate more
experiential learning opportunities, such as case studies, simulations, and problem-based tasks, to strengthen
critical thinking and adaptability.

The high ratings in communication and teamwork observed in the study are consistent with Caingcoy’s (2021)
scoping review on employability skills of teacher education graduates in the Philippines, which identified
communication, problem-solving, and collaboration as top skills required for career success. The study
emphasized that these competencies are vital in ensuring curriculum relevance and preparing graduates for
the demands of the Fourth Industrial Revolution. Similarly, Koehorst et al. (2021) highlighted in their
systematic literature review that 21st-century skills—including communication, collaboration, and problem-
solving—are indispensable for employees to handle novel situations and thrive in knowledge-based
economies. These findings reinforce the importance of proactive communication and inclusivity in teamwork,
as reflected in the respondents’ very high ratings in these domains.
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The results showing high but slightly lower ratings in problem-solving and adaptability also align with
McKinsey’s (2021) global study on future workforce skills, which found that while technical and cognitive
skills remain important, demand for higher

order problem-solving, adaptability, and interpersonal competencies is rapidly increasing. The study noted
that workers must continually adapt to new occupations and environments, underscoring the need for
resilience and flexibility—areas identified in the present findings as requiring further enhancement.

Professionalism and work ethics, which recorded the highest overall mean in the study, are likewise supported
by literature emphasizing discipline, accountability, and respect as critical attributes for employability.
Koehorst et al. (2021) noted that organizational factors such as leadership and workplace culture significantly
influence the development of these competencies, suggesting that institutions must foster environments that
reinforce ethical conduct and responsibility.

Technical Knowledge of Senior High School Students

Table 3 presents the level of technical competence when taken as a whole and in terms of technical knowledge,
practical skills, use of tools and equipment, safety practices, and quality of work.

Table 3. Level of Technical Competence when taken as a whole and in terms of Technical Knowledge,
Practical Skills, Use of tools and equipment, Safety Practices, and Quality of Work.

Statements Mean SD Interpretation
Technical Knowledge 4.24 0.48 Very High
1. T understand the purpose of the tasks | 4.32 0.65 Very High
assigned to
me.
2. I recognize the procedures required before | 4.26 0.61 Very High
performing a task.
3. I apply concepts learned in school during | 4.26 0.67 Very High
work
immersion.
4. I understand the standards expected in my | 4.16 0.58 High
assigned work.
5. I recognize the importance of accuracy in | 4.22 0.67 Very High
completing tasks.
Practical Skills 4.27 0.51 Very High
6. I follow the required steps when | 4.28 0.66 Very High
performing assigned tasks.
7. T complete tasks using the prescribed | 4.24 0.65 Very High
procedures.
8. I organize my work before beginning a | 4.24 0.67 Very High
task.
9. I check my work before submitting it. 4.39 0.67 Very High
10. I complete assigned tasks with minimal | 4.20 0.67 Very High
reminders.
Use of Tools and Equipment 4.23 0.51 Very High
11. T use workplace tools according to | 4.28 0.67 Very High
instructions.
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12. I inspect tools before using them when 4.23 0.58 Very High
necessary.
13. I return tools to their designated storage | 4.31 0.65 Very High
after
use.
14. T use equipment only for its intended | 4.13 0.68 High
purpose.

Safety Practices 4.23 0.51 Very High
16. I follow workplace safety procedures. 4.25 0.68 Very High
17. 1 wuse protective equipment when | 4.22 0.58 Very High
required.

18. I recognize situations that may pose | 4.29 0.64 Very High
safety
risks.
19. I report unsafe conditions to the 4.13 0.68 High
appropriate person.
20. I observe safety reminders during work | 4.23 0.68 Very High
activities.
Quality of Work 4.23 0.51 Very High
21. I review my work before considering it | 4.25 0.68 Very High
complete.
22. I make necessary corrections when errors | 4.22 0.58 Very High
are identified.
23. ] follow established standards in 4.28 0.65 Very High
completing tasks.
24. 1 organize materials needed for assigned | 4.15 0.68 High
work.
25. 1 complete work according to the | 4.23 0.68 Very High
required
specifications.
TECHNICAL COMPETENCE (As a|4.24 0.48 Very High
Whole)

Legend: (4.21 — 5.00)-Very High; (3.41 — 4.20)-High; (2.61 — 3.40)-Moderate; (1.81 — 2.60)-Low; (1.00 —
1.80)-Very Low

The results in Table 3 indicate that respondents demonstrate a very high level of technical competence, with
an overall mean of 4.24, and SD value of 0.48. Across the five domains, technical knowledge, practical skills,
use of tools and equipment, safety practices, and quality of work all registered very high ratings, showing that
learners or employees are well-prepared to meet workplace standards. In terms of technical knowledge, the
highest-rated indicator was understanding the purpose of assigned tasks (M = 4.32, SD = 0.48), while
recognizing expected standards was slightly lower, interpreted as high.
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Practical skills also scored very high (M =4.27, SD = 0.51), with checking work before submission emerging
as the strongest indicator, reflecting diligence and attention to detail. Completing tasks with minimal
reminders was the lowest but still very high, suggesting that respondents are generally independent but may
occasionally require supervision.

The use of tools and equipment was similarly strong (M = 4.23, SD = 0.51), with returning tools properly
rated highest, while using equipment only for its intended purpose was rated high, indicating a need for
reinforcement of proper equipment usage.

Safety practices also achieved a very high mean (M = 4.23, SD = 0.51), with recognizing safety risks as the
strongest indicator. However, reporting unsafe conditions was rated high, suggesting that while respondents
are safety-conscious, they may hesitate to report issues, which could be addressed through training on
proactive safety comunication.

Finally, quality of work was rated very high (M =4.23, SD = 0.51), with following established standards and
reviewing work before completion as strong indicators. Organizing materials, however, was rated high,
pointing to a need for improvement in preparation and resource management.

The value of standard deviation of 0.48 shows that students’ responses were fairly consistent, with only
moderate variation across items, meaning most respondents had similar perceptions of their technical
competence.

The findings imply that respondents are well-prepared to meet industry standards, demonstrating strong
mastery of technical knowledge, practical skills, safety practices, and quality of work. This implies that current
training and immersion programs are effective in

equipping learners with the necessary competencies to perform tasks accurately, safely,

and efficiently. However, the slightly lower ratings in areas such as recognizing workplace standards, using
equipment strictly for its intended purpose, reporting unsafe conditions, and organizing materials highlight
specific aspects that require reinforcement.

The findings are consistent with the study of the International Labor Organization (ILO, 2021) which
underscores that technical competence is a cornerstone of employability

in the 21st century, noting that workers must continually update their technical knowledge and practical skills
to adapt to evolving workplace demands. The ILO’s global framework stresses the importance of accuracy,
adherence to standards, and safety practices, aligning with the study’s findings that respondents excel in these
areas but need reinforcement in reporting unsafe conditions and organizing materials.

The data also correspond with the findings of Integrated Survey on Labor and Employment conducted by the
Philippine Statistics Authority (PSA, 2024) which revealed that nearly all establishments implemented
occupational safety and health (OSH) policies, with preventive measures such as safety officers, signage, and
committees being widely adopted. However, the survey also noted slight declines in compliance compared to
previous years, suggesting that continuous reinforcement of safety practices is necessary. This supports the
study’s observation that while respondents are safety-conscious, proactive reporting of unsafe conditions
requires further emphasis.

Furthermore, global workforce studies emphasize that technical competence must be complemented by
organizational and resource management skills. The ILO framework highlights that organizing materials and
adhering to workplace standards are not only technical requirements but also indicators of professional
discipline and efficiency. This resonates with the study’s finding that organizing materials was rated lower,
pointing to the need for structured training in resource management to ensure consistent quality of work.
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Learning Engagement of Student

Table 4 presents the level of learning engagement when taken as a whole and in terms of behavioral
engagement, emotional engagement, and cognitive engagement.

Table 4. Level of Learning engagement when taken as a whole and in terms of Behavioral Engagement,
Emotional Engagement, and Cognitive Engagement.

Statements Mean SD Interpretation
Behavioral Engagement 4.27 0.53 Very High
1. I attend scheduled work immersion activities. 4.29 0.69 Very High
2. I complete assigned learning tasks. 4.31 0.60 Very High
3. I participate in workplace learning activities. 4.25 0.69 Very High
4. 1 follow instructions given during work | 4.29 0.61 Very High
immersion.

5. Iremain focused while performing assigned work. | 4.20 0.69 High
Emotional Engagement 4.31 0.48 Very High
6. I find the activities during work immersion | 4.25 0.67 Very High
meaningful.

7.1 am interested in learning new workplace skills. | 4.39 0.62 Very High
8. I look forward to participating in work immersion | 4.31 0.61 Very High
activities.

9. I appreciate opportunities to improve my skills. 4.35 .58 Very High
10. I remain interested even when tasks become | 4.27 0.66 Very High
challenging.

Cognitive Engagement 4.29 0.49 Very High
11. I think about how classroom learning applies to | 4.25 0.64 Very High
workplace tasks.

12. I reflect on ways to improve my performance. 4.29 0.64 Very High
13. I ask questions to better understand my work. 4.35 0.63 Very High
14. 1 connect new experiences with what I have | 4.25 0.64 Very High
previously learned.

15. 1 consider different ways of completing a task | 4.29 0.61 Very High
more effectively.

LEARNING ENGAGEMENT (As a Whole) 4.29 0.47 Very High

Legend: (4.21 — 5.00)-Very High; (3.41 — 4.20)-High; (2.61 — 3.40)-Moderate; (1.81 — 2.60)-Low; (1.00 —
1.80)-Very Low

The results in Table 4 show that respondents exhibit a very high level of learning engagement, with an overall
mean of 4.29 and overall SD value of 0.47. Scores across behavioral, emotional, and cognitive dimensions
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consistently fall within the “very high” range, indicating that learners are actively involved, motivated, and
reflective during their immersion experiences.

For behavioral engagement (M = 4.27, SD = 0.53), attending scheduled activities and completing assigned
tasks were rated very high, reflecting strong commitment and responsibility. Remaining focused while
performing tasks, though still high, was slightly lower, suggesting that sustaining concentration throughout
activities may require further reinforcement.

Emotional engagement recorded the highest mean among the three dimensions (M = 4.31, SD = 0.48), with
interest in acquiring new workplace skills and appreciation of opportunities to enhance competencies
emerging as the strongest indicators.

These results suggest that respondents perceive immersion activities as meaningful and motivating, which is
vital for long-term skill development.

Cognitive engagement also registered very high (M = 4.29, SD = 0.49), with asking questions to deepen
understanding as the strongest indicator, reflecting curiosity and critical thinking. Other measures, such as
reflecting on performance and linking new experiences with prior learning, further demonstrate that
respondents actively process and integrate knowledge.

Finally, the standard deviation value of 0.47 indicates that students’ ratings were fairly consistent across all
dimensions, with only moderate variation, meaning most respondents shared similar perceptions of their
engagement during work immersion.

The findings imply that respondents are highly engaged learners who exhibit strong behavioral discipline,
emotional investment, and cognitive reflection in workplace learning contexts. The slightly lower scores in
maintaining focus point to an area where strategies such as time management training or mindfulness practices
could be introduced to sustain

attention. These results imply that learners are not only motivated but also capable of applying classroom
knowledge to real-world tasks, making them well-prepared for professional environments that demand both
skill and adaptability. The findings further imply that students entering the workforce are likely to be
motivated, adaptable, and capable of integrating new knowledge with prior learning, making them valuable
contributors to organizational growth.

The findings are supported by recent literature emphasizing the role of engagement in enhancing learning
outcomes and workplace readiness. Fredricks, Wang, and Schallert (2021) reaffirm that engagement is a
multidimensional construct—behavioral, emotional, and cognitive—that directly influences student
motivation, persistence, and achievement. Their study underscores that learners who actively participate, show
emotional investment, and reflect cognitively are more likely to succeed in both academic and workplace
contexts.

The outcomes corroborate the work of Bond et al. (2021) who conducted a systematic review of student
engagement in higher education and found that emotional engagement, particularly interest and enjoyment in
learning activities, is a strong predictor of long-term skill development. This aligns with the present findings
where respondents rated emotional engagement highest, indicating that immersion activities were meaningful
and motivating. Moreover, cognitive engagement, reflected in curiosity and reflective practices, has been
linked to deeper learning and the ability to transfer classroom knowledge to real-world tasks (Fredricks et al.,
2021).

In workplace learning contexts, Schaufeli (2021) emphasized that engagement fosters resilience and
adaptability, enabling learners to sustain performance even in

challenging situations. This supports the study’s observation that while focus was slightly lower, strategies
such as time management and mindfulness could further strengthen sustained attention. Overall, recent
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literature validates the importance of engagement as a critical factor in preparing learners for professional
environments, reinforcing that behavioral discipline, emotional investment, and cognitive reflection are
essential for employability and lifelong learning.

Work Immersion Performance of the Students

Table 5 presents the level of work immersion performance of the students.

Table 5. Level of Work Immersion Performance of the Students.

Level of Academic Performance f Mean SD Interpretation
Outstanding 127

Very Satisfactory 0

Satisfactory 0

94.87 2.05 Outstanding

Fairly Satisfactory 0

Did Not Meet Expectations 0

Total 127

Legend:(90-100)-Outstanding; (85-89)-Very Satisfactory; (80-84)-Satisfactory; (75-79)-Fairly Satisfactory;
(Below 75)-Did Not Meet Expectations

Table 5 shows that all 127 respondents achieved an outstanding work immersion performance, with a mean
score of 94.87 and a standard deviation of 2.05. This indicates not only consistently high performance but also
minimal variation among the students, suggesting that the group as a whole demonstrated strong mastery of
the competencies required during their immersion. The absence of ratings in the lower categories—very
satisfactory, satisfactory, fairly satisfactory, and did not meet expectations—further reinforces that the entire
cohort performed at the highest possible level.

This outcome implies that the students were highly prepared for their immersion activities, effectively
applying academic knowledge, technical skills, and professional behaviors in real workplace contexts. The
narrow standard deviation reflects uniformity in performance, meaning that excellence was not limited to a
few individuals but was shared

across the group. Such results highlight the effectiveness of the training program and the readiness of students
to transition into professional environments.

The evidence supports the conclusions of Caingcoy (2021) whose study on immersion experiences provide
authentic contexts where learners can apply theoretical knowledge, thereby strengthening both technical and
employability skills. The study highlighted that consistent exposure to workplace tasks fosters discipline,
accountability, and mastery, which explains the uniform excellence observed among the respondents.

The data also correspond with the findings of Bond et al. (2021) who noted that high levels of engagement in
practical learning environments lead to improved performance outcomes, as students find meaning and
motivation in real-world applications of their skills. This aligns with the present findings where all students
achieved outstanding ratings, suggesting that immersion activities were not only well-structured but also
highly effective in bridging academic learning with workplace demands.

Page 15945
www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOI: 10.47772/1JRISS | Volume X Issue VII July 2026

In addition, the International Labor Organization (ILO, 2021) emphasized that experiential learning
opportunities such as internships and immersion programs are critical pathways for preparing youth for
employment. The ILO framework underscores that when students are provided with clear standards,
supportive supervision, and opportunities to

practice workplace competencies, they are more likely to demonstrate consistent excellence.
Relationship between Employability
Skills and Work Immersion Performance

Table 6, on the next page, presents the relationship between employability skills, and work immersion
performance.

Table 6. Relationship between Employability skills and Work Immersion Performance.

Variable Test Statistics | p-value Decision for Ho Interpretation

(75)

Level of Employability skills vs.
-0.073 0.412 Failed to Reject

Level of Work Immersion H, Not Significant

Performance

Table 6 shows that the relationship between employability skills and work immersion performance is not
statistically significant, as indicated by the Spearman Rank Order Correlation coefficient (r; = -0.073) with a
p-value of 0.412. Since the p-value is greater than the 0.05 threshold, the null hypothesis was not rejected,
meaning there is no evidence of a meaningful correlation between the two variables.

The finding implies that while students may possess high employability skills, these do not necessarily
translate into higher performance ratings during work immersion. The negative but very weak correlation
further indicates that variations in employability skills do not strongly influence immersion outcomes. One
possible explanation is that work immersion performance may be more heavily influenced by other factors
such as technical

competence, workplace environment, supervision quality, or the nature of assigned tasks, rather than
employability skills alone. Employability skills and immersion performance should be viewed as
complementary but distinct dimensions of student development. While

employability skills are crucial for long-term workplace success, performance in immersion programs may
depend more on situational and technical factors. This highlights the importance of integrating both
employability and technical training in curricula to

ensure that students are not only skilled in communication, teamwork, and adaptability but also capable of
applying these competencies effectively in real workplace contexts.

The results match those reported by Jackson and Bridgstock (2021), who underscored that employability skills
such as communication, teamwork, and adaptability are critical for graduates’ transition into the workforce,
but their impact is often mediated by contextual factors such as workplace culture, supervision, and task
design. This aligns with the finding that high employability skills did not necessarily translate into higher
immersion performance scores.

The outcomes are likewise in line with the study of Succi and Canovi (2022) who highlighted that employers
value employability skills highly, but their application in workplace settings depends on opportunities
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provided during immersion or internships. They argue that while students may demonstrate strong
interpersonal and problem-solving skills, performance outcomes are often shaped by technical competence
and organizational expectations rather than employability skills alone. This supports the present study’s
observation that immersion performance may be influenced more by situational and technical factors.

Moreover, Finch et al. (2021) noted that employability skills are best understood as complementary to
technical skills, rather than as independent predictors of performance. Their study found that while graduates
with strong employability skills are more adaptable and resilient, immediate workplace performance is often
evaluated based on technical accuracy, adherence to standards, and task completion. This reinforces the idea
that employability skills contribute to long-term career growth but may not directly determine immersion
performance ratings.

The literature validates the findings that employability skills and immersion performance should be treated as
distinct but complementary dimensions of student development. While employability skills enhance
adaptability and long-term employability, immersion performance is more closely tied to technical
competence, workplace context, and supervisory support.

Relationship between Technical Competence
and Work Immersion Performance
Table 7 shows the relationship between technical competence and work immersion performance.

Table 7. Relationship between Technical Competence and Work Immersion Performance.

Variable Test Statistics | p-value | Decision for H, | Interpretation
(5)

Level of Technical | -0.110 0.220 Failed to Reject | Not

Competence vs. Ho Significant

Level of Work
Immersion Performance

The results in Table 7 show that the relationship between technical competence and work immersion
performance is not statistically significant, as indicated by the Spearman

Rank Order Correlation coefficient (rs = -0.110) with a p-value of 0.220. Since the p-value is greater than the
0.05 level of significance, the null hypothesis was not rejected, meaning there is no evidence of a meaningful
correlation between the two variables.

This finding suggests that although students demonstrated very high levels of technical competence, these
skills did not directly influence their performance ratings during work immersion. The weak negative
correlation further indicates that variations in technical competence do not strongly predict immersion
outcomes. One possible explanation is that work immersion performance may be shaped more by other factors
such as workplace environment, supervision quality, interpersonal skills, or the specific nature of tasks
assigned, rather than technical competence alone. Further, the results imply that technical competence, while
essential, should not be viewed as the sole determinant of success in work immersion. Instead, performance
outcomes may depend on a combination of technical, employability, and contextual factors. This highlights
the importance of integrating technical training with soft skills development and workplace adaptability to
ensure that students can apply their competencies effectively in diverse professional settings.

The results resonate with the research of Jackson and Tomlinson (2021), who claimed that while technical
competence is essential for employability, performance outcomes are often shaped by contextual factors such
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as workplace culture, supervision, and organizational support. This suggests that immersion performance may
depend more on how students adapt to workplace dynamics rather than on technical mastery alone.

The outcomes further mirror the work of Succi and Canovi (2022) who argue that technical competence must
be complemented by soft skills, including communication, adaptability, and teamwork, to translate into
effective workplace performance. Their study found that employers often evaluate interns and new graduates
not only on technical accuracy but also on their ability to collaborate, adjust to challenges, and demonstrate
initiative. This aligns with the present findings, where technical competence did not significantly predict
immersion performance, highlighting the importance of holistic skill development.

In addition, Finch et al. (2021) emphasized that technical competence should be viewed as part of a broader
employability framework. Their research revealed that while technical skills are necessary for task completion,
performance evaluations in workplace settings often prioritize reliability, problem-solving, and interpersonal
effectiveness. This reinforces the idea that immersion performance is multidimensional and cannot be
explained by technical competence alone.

Technical competence, though critical, is insufficient by itself to predict immersion performance. Instead,
performance outcomes are influenced by a combination of technical, employability, and contextual factors,
suggesting that educational institutions should integrate technical training with soft skills development and
workplace adaptability programs to better prepare students for professional success.

Relationship between Learning Engagement

and Work Immersion Performance

Table 8. presents the relationship between learning engagement and work
immersion performance.

Table 8. Relationship between Learning Engagement and Work Immersion Performance.

Variable Test Statistics | p-value | Decision for H, | Interpretation
()

Level of Learning | -0.052 0.561 Failed to Reject | Not

Engagement vs. Ho Significant

Level of Work Immersion
Performance

Table 8 shows that the relationship between learning engagement and work immersion performance is not
statistically significant. The Spearman Rank Order Correlation coefficient (rs = -0.052) with a p-value 0f 0.561
indicates a very weak negative correlation, and since the p-value is greater than the 0.05 threshold, the null
hypothesis was not rejected. This means that variations in students’ levels of behavioral, emotional, and
cognitive engagement did not have a measurable impact on their performance ratings during work immersion.
While students demonstrated very high engagement overall, this did not directly translate into higher or lower
immersion performance scores. The findings suggest that performance outcomes may be influenced more by
other factors such as technical competence, workplace environment, supervision, or the nature of assigned
tasks rather than engagement alone.

The lack of a significant relationship between learning engagement and immersion performance implies that
while engagement is crucial for motivation and long-term learning, it may not serve as a direct predictor of
immediate workplace performance. For
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educators, this highlights the need to complement engagement strategies with practical skill development,
technical training, and structured workplace simulations to ensure that students can effectively apply their
enthusiasm and reflective practices in real-world contexts. For employers, the findings suggest that highly
engaged learners may still require guidance and opportunities to translate their motivation into measurable
performance outcomes. Overall, the implication is that learning engagement should be nurtured as a
foundation for professional growth, but it must be paired with technical competence, workplace adaptability,
and contextual support to maximize its impact on actual performance.

The findings are consistent with findings of Fredricks, Wang, and Schallert (2021) who describe that
engagement is multidimensional—behavioral, emotional, and cognitive—and while it enhances persistence
and deeper learning, its impact on immediate

performance is often mediated by contextual factors such as supervision, workplace culture, and task design.
This supports the observation that high engagement did not necessarily translate into higher immersion
performance ratings.

The evidence also goes hand in hand with the study of Similarly, Bond et al. (2021) who found in their
systematic review that student engagement strongly influences satisfaction and skill development but may not
directly correlate with performance metrics, especially in structured environments like internships or
immersion programs. They argue that while engaged learners are more motivated and reflective, performance
outcomes are often shaped by external conditions such as clarity of workplace expectations and the nature of
assigned tasks.

Schaufeli (2021) also emphasized that engagement fosters resilience and adaptability, which are critical for
long-term employability, but its immediate impact on performance depends on how organizations support
learners in applying their enthusiasm to practical tasks. This aligns with the present findings, suggesting that
immersion performance may be more closely tied to technical competence, workplace environment, and
supervisory guidance than engagement alone.

Summary of Findings
The findings of this study are summarized as follows:

1. Respondents showed a high level of employability skills (overall mean = 4.26).Communication (M = 4.29)
and teamwork (M = 4.31) were very strong, with listening attentively and considering others’ ideas as top
indicators. Problem-solving (M = 4.19) and adaptability (M = 4.17) were also high, though weaker in
identifying causes, adjusting approaches, and handling schedule changes, pointing to areas for improvement.
Professionalism and work ethics ranked highest (M = 4.35), with following workplace rules (M = 4.43) as the
strongest indicator, reflecting discipline, accountability, and respect.

2. On technical competence of senior high school students, the results show that students have a very high
level of technical competence (overall mean = 4.24), reflecting strong readiness for workplace standards.
Across the five domains—technical knowledge, practical skills, use of tools and equipment, safety practices,
and quality of work— ratings were consistently very high. Students showed particular strength in
understanding task purposes (M = 4.32) and checking work before submission (M = 4.39), demonstrating
diligence and accuracy. Recognizing workplace standards (M = 4.16), proper use of equipment (M = 4.13),
reporting unsafe conditions (M = 4.13), and organizing materials (M = 4.15) were slightly lower but still high,
pointing to areas for improvement.

3. Respondents exhibited a very high level of learning engagement, with an overall mean of 4.29 across
behavioral, emotional, and cognitive dimensions. Behavioral engagement was strong (M = 4.27), particularly
in attending scheduled activities (M =4.29) and completing assigned tasks (M =4.31), reflecting responsibility
and commitment, though maintaining focus (M = 4.20) was slightly lower. Emotional engagement recorded
the highest mean (M = 4.31), with interest in learning new workplace skills (M = 4.39) and appreciation of
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opportunities to improve skills (M =4.35) as the strongest indicators, showing that respondents find immersion
activities meaningful and motivating. Cognitive engagement was also very high (M = 4.29), highlighted by
asking questions to better understand work (M = 4.35), reflecting curiosity and critical thinking, alongside
reflective practices and connecting new experiences with prior learning.

4. Respondents achieved an outstanding level of work immersion performance, with a mean score of 94.87
and a low standard deviation of 2.05, reflecting strong mastery of the competencies required during immersion.

5. The findings show that there is no significant relationship between employability skills and work immersion
performance. The Spearman Rank Order Correlation coefficient (r; =-0.073) with a p-value of 0.412 indicates
a very weak negative correlation, and since the p-value is greater than the 0.05 threshold, the null hypothesis
was not rejected.

6. The relationship between technical competence and work immersion performance is not statistically
significant, as indicated by the Spearman Rank Order Correlation coefficient (r; = -0.110) with a p-value of
0.220. Since the p-value is greater than the 0.05 level of significance, the null hypothesis was not rejected,
meaning there is no evidence of a meaningful correlation between the two variables. 7. There is no significant
relationship between learning engagement and work immersion performance. The Spearman Rank Order
Correlation coefficient (rs = -0.052) with a p-value of 0.561 indicates a very weak negative correlation, and
since the p-value is greater than the 0.05 threshold, the null hypothesis was not rejected. This means that
differences in students’ behavioral, emotional, and cognitive engagement did not have a measurable effect on
their immersion performance ratings.

CONCLUSIONS

Based on the above findings, the following conclusions were drawn:

1. Respondents displayed strong employability skills—especially in communication,teamwork,and
professionalism—while problem-solving and adaptability were solid but highlighted minor areas for
growth.

2. Students showed very high technical competence in accuracy, safety, and adherence to procedures, though
consistency and efficiency could be improved through stronger workplace standards, proactive safety
reporting, proper equipment use, and better resource organization.

3. The respondents displayed a very high level of learning engagement, showing strong behavioral
discipline, emotional motivation, and cognitive reflection, though sustaining focus throughout tasks
remains an area for improvement to further maximize workplace learning outcomes.

4. All respondents achieved an outstanding level of work immersion performance, demonstrating uniform
excellence, strong mastery of required competencies, and consistent readiness for workplace tasks with
minimal variation across the group.

5. Students’ employability skills did not statistically influence or predict their performance in the SHS work
immersion program.

6. The students’ ability to perform tasks accurately and skillfully did not automatically translate into better
outcomes during their work immersion.

7. Although students showed high levels of behavioral, emotional, and cognitive engagement in their
learning, their actual performance in work immersion was influenced more by external factors than by
their own engagement levels.

RECOMMENDATIONS

Based on the above conclusions, the following actions are recommended:

1. The Schools Division Superintendent may strengthen support systems that extent beyond employability
skills, technical competence, and learning engagement, as the findings revealed no significant direct
correlations with work immersion performance.
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2. SGOD Chief may reinforce the alignment between schools and partner institutions to ensure that work
immersion programs provide meaningful, well-supervised, and standards-based experiences, prioritizing
capacity-building for partners and stakeholders.

3. The CID Chief may focus on enhancing curriculum design and instructional strategies to ensure that
employability skills, technical competence, and learning engagement are effectively translated into
measurable workplace performance, while also fostering closer coordination with partner institutions to
develop immersion activities that meaningfully challenge students to apply their skills in authentic settings.

4. The Education Program Supervisor is encouraged to support curriculum implementation by ensuring that
employability skills, technical competence, and learning engagement are consistently reinforced through
authentic, industry-aligned learning experiences, while also guiding teachers in integrating workplace
standards, adaptability, safety practices, and reflective learning into classroom instruction.

5. The school administrator can foster strong partnerships with industry and workplace supervisors to ensure
that immersion programs are structured, meaningful, and standards-based, while also establishing clear
workplace expectations and designing tasks that allow students to apply their competencies in authentic
settings.

6. Teachers are encouraged to strengthen classroom instruction by integrating employability skills, technical
competence, and learning engagement into authentic,practice-based activities that reflect workplace
demands. They may emphasize adaptability, proactive communication, safety awareness, and resource
management in

1. lessons, while fostering reflective practices that enable students to connect academic learning with real-
world applications.

8. Parents may provide continuous guidance and support to help their children maximize the benefits of work
immersion by reinforcing values such as discipline, adaptability, and responsibility at home. They can
further assist by fostering positive attitudes toward workplace standards, promoting proactive
communication, and nurturing resilience and flexibility in managing tasks and challenges.

9. Students are encouraged to take an active role in maximizing their work immersion experience by
consistently applying their employability skills, technical competence, and learning engagement in real
workplace settings.

10. Future researchers may explore additional variables beyond employability skills, technical competence,
and learning engagement to better understand factors influencing SHS students’ work immersion
performance. They may also employ qualitative methods, longitudinal designs, or comparative analyses
across schools and industries to yield deeper insights into optimizing immersion experience
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