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ABSTRACT 

This paper explores how teachers could use Participatory Visual Methodology (PVM) as a pedagogical 

strategy in Sexuality Education (SE) for Learners with Hearing Impairments (LWHI) in primary schools. SE 

for LWHI should be delivered differently from the regular peers without disabilities due to impairments needs 

and challenges. LWHI experience communication barriers that limit their access to information from parents 

and the community. They have difficulties in understanding abstract and complex concepts such as those of 

sexuality. Hence, they may have limited sexual education. Technology also provides readily available sexual 

information that may entice them to imitate inappropriate sexual behaviour and engage in risky sexual 

activities. This, coupled with sexuality being a sensitive and complex subject shrouded in varied teacher 

beliefs, perspectives and attitudes stemming from their cultural backgrounds teachers may find it difficult to 

convey sexuality content appropriately. Therefore, teachers experience difficulties in sexuality content delivery 

and learner engagement. Consequently, LWHI are left without adequate sexuality education to handle their 

sexuality challenges. Hence are exposed to misinformation sexual abuse, coercion and molestation. This 

necessitates that teachers use suitable, specific strategies to teach them to acquire knowledge and skills to 

make informed decisions to reduce risky behaviours and safeguard their lives. Guided by Transformative 

Learning Theory steps during the introduction of the PVM strategy, the study employed a qualitative approach 

within a critical paradigm and PVM design. Data were generated through photo elicitation, focus group 

discussions, and narrative-photo voice from 12 purposively selected teachers in two primary schools for LWHI 

in the North Rift region of Kenya. Teachers used PVM tools—photography and collage—to teach and engage 

learners in 16 lessons over 8 weeks of learning. Thematic analysis revealed that PVM improved classroom 

interaction by creating a safe space for discussing sexuality, enhanced learner participation in lessons, 

complemented Kenya Sign Language used to communicate with LWHI, supported understanding of sexuality 

concepts, prompted learners to disclose hidden sexuality experiences, and served as a tool to transform sexual 

misbehaviour. The study recommends Kenya Institute of Curriculum Development (KICD) develop visually 

engaging sexuality education materials with simple clear explanations in Kenya Sign Language to facilitate 

understanding of SE by LWHI and to integrate PVM as a pedagogy in teaching sexuality education to LWHI.  

Keywords: Learners with Hearing Impairment (LWHI), Sexuality Education, Participatory Visual 

Methodology (PVM) 

INTRODUCTION 
 

Sexuality refers to aspects such as sex, sexual orientation, relationships, intimacy, gender, gender identity, 

reproductive body parts, emotional attachment, reproduction, and pleasure (UNESCO, 2018). According to 

WHO (2010), it also includes prevention of unintended pregnancy, HIV and AIDS, sexual abuse, sexism, 

gender-based violence, female genital mutilation, contraceptive use, homophobia, and online bullying. These 

issues pose serious risks to the well-being of children and young people with disabilities. They are 3–4 times 

more likely to be sexually coerced, abused, molested, and exploited (Taylor & Abernathy, 2022; Keogh et al.,  
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2020; UNESCO, 2018).  

Learners with Hearing Impairment (LWHI) are a category of children with Disabilities who experience 

communication barriers and isolation as a result lt of having a hearing impairment. This limits their interaction 

with members of the family and the community. Thus, lack appropriate sexual information and guidance on 

sexuality. Parents and the community may not be proficient in the sign language used in their communication 

(Lagat, 2026).  They have difficulties in grasping abstract and complex ideas and concepts. This exposes them 

to misinformation, sexual abuse and social exclusion (Chamida, 2024). They face risks such as early sexual 

initiation, teenage pregnancies, sexual abuse, gender-based violence, female genital mutilation, sexually 

transmitted infections, and HIV and AIDS (UNESCO, 2018). They are coerced into sexual activities or 

exploited by family members and the community, who take advantage of their inability to express themselves 

and defend themselves (Aderemi, 2014; Keogh et al., 2020; Rhuno & Pasha, 2017). In addition, exposure to 

inappropriate digital content further compounds their vulnerability. It entices them to engage in sexual 

misbehaviour without accurate sexual information, putting their lives at risk (Murungi & Birgen, 2018; Zulu et 

al., 2019; Yassin & Yohan, 2019). They need to be empowered with knowledge and skills to protect 

themselves from harmful people and situations (UNESCO, 2021). (Lagat, 2026). This situation emphasises the 

significance of SE as a mechanism for empowering LWHI with Knowledge and skills to protect their lives.  

Comprehensive Sexuality Education (CSE) is a mechanism to equip LWHI with adequate information on 

sexuality. CSE is a curriculum-based process of teaching and learning about the cognitive, emotional, physical, 

and social aspects of sexuality (UNESCO, 2018). CSE is taught either as a stand-alone subject or infused into 

subjects such as biology, home science, health education, and social or religious studies (Sidze et al., 2017). 

CSE is to be taught by teachers specifically trained on how to teach the subject. However, in Kenya, teachers 

are not specifically trained (Sidze et al, 2017; Yego, 2017).  

Untrained teachers experience difficulties in the delivery of content and learner engagement. They have 

difficulties in addressing sensitive topics of sexuality (Chamida, 2024). Teachers have limited understanding 

of what sexuality entails and lack effective strategies to teach CSE to LWHI (Lagat, 2026). Thus lack 

confidence to teach and avoid or teach sexuality topics that they are comfortable with (Yego, 2017). Teachers 

also have negative beliefs about sexuality that emanate from their communities (Lagat, 2026). They carry these 

beliefs into the classroom, and this affects their content delivery. This shows that teachers need help to 

mitigate these challenges. This study was undertaken to explore how teachers could use Participatory Visual 

Methodology to teach CSE to LWHI as a remedy to difficulties teachers experienced in CSE content delivery 

and learner engagement. 

Research Question 

How could teachers employ Participatory Visual Methodology as a pedagogical tool to teach sexuality 

education to Learners with Hearing Impairment in primary schools in the North Rift region of Kenya? 

Research Objective 

To explore how teachers can employ Participatory Visual Methodology as a pedagogical tool to teach 

sexuality education to Learners with Hearing Impairment in primary schools in the North Rift region of Kenya. 

LITERATURE REVIEW 

 
Teachers’ Challenges in Comprehensive Sexuality Education 

CSE is a sensitive and complex subject surrounded by controversies brought about by varied and conflicting 

beliefs, perspectives and attitudes about its significance to the lives of children and young people. First-world 

countries have made strides in its delivery and have reaped its benefits, whereas many countries in Sub-

Saharan Africa, including Kenya, have struggled to fully deliver in order to fulfil SDG 3 of ensuring healthy 

lives for all at all ages (UNESCO, 2021; Allen & Rasmussen, 2017). Problems range from policy to 

curriculum and classroom implementation. This paper delves into teacher issues in teaching the subject. 

CSE requires trained teachers for its successful delivery. However, studies show that teachers are not trained  
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and so experience difficulties in teaching the subject (Murungi & Birgen, 2018; Sidze et al., 2017). First, they 

have limited knowledge of sexuality that affects their confidence in teaching the subject. Secondly have 

negative beliefs and misconceptions about the subject, such as the fear of being sexually labelled and facing 

opposition from parents and the community (Yego, 2017; Lagat, 2026). Thirdly, they are unprepared, 

uncomfortable, unwilling and not ready to teach the subject. Hence, they avoid or use discretion in their 

teaching of CSE (Keogh et al., 2021; Zulu et al., 2019; Chirawu et al 2014; WHO, 2017).  

In addition, teachers employ ineffective strategies that are teacher-centred (UNESCO, 2021). These 

pedagogies are not responsive to learners’ needs and so deprive learners of opportunities to acquire sexuality 

knowledge and practical skills to manage their sexuality challenges (Maia and Vilaca, 2020; Sidze et al., 

2017). Moreover, the strategies do not provide a safe space in the classroom for learners to explore sensitive 

topics such as sexuality (Sidze et al., 2017). Therefore, ineffective strategies limit the acquisition of accurate 

information on sexuality.  LWHI require visual materials with simple instructions to facilitate understanding of 

sexuality concepts. This means LWHI engage in sexual activities without accurate information to make 

informed decisions. Learners are deprived of crucial information on sexuality that is so pertinent to their life 

well-being. This heightens vulnerability to sexual misbehaviour, abuse and molestation (Murungi and Birgen, 

2018). Sexual misbehaviour among Children with Special Needs can be overcome by teachers using 

participatory strategies that suit their specific needs (UNESCO, 2021; Bonjour & Vlugt, 2018). Children who 

are given sexuality information early delay the initiation of sexual intercourse, and there is a decrease in 

teenage pregnancies (UNESCO, 2018).  

Learners with Hearing Impairment require strategies that suit their needs. They experience communication 

barriers as a result of being hearing impaired. They have difficulties in grasping abstract and complex ideas 

and concepts. This exposes them to misinformation, sexual abuse and social exclusion (Chamida, 2024).  

Consequently, they rely largely on vision to get information. This affects their access to information and 

socialization. Therefore, they require strategies that utilize visual materials and engage them in learning. 

Hence, the adoption of Participatory Visual Methodology (PVM) is proposed as a strategy to help teachers 

overcome content delivery and learner engagement in CSE for LWHI. In Kenya, LWHI are enrolled in special 

schools, integrated schools, or special units. Most begin schooling at ages 6–7 due to delayed identification 

and placement. The Competency-Based Education curriculum being undertaken in Kenya has domiciled junior 

school (Grade 7-9) in primary school. This means many learners would undergo puberty while still in primary. 

This underscores the urgency of effective CSE delivery at this level to enable LWHI to cope early with 

sexuality challenges in their lives. 

Rationale for PVM  

Participatory approaches are recommended in CSE because of learner engagement (UNESCO, 2021). 

Participatory Visual Methodology (PVM) is an approach that involves participants’, collaborative and 

reflective. It utilizes of visual and art-based tools such as photography, painting, sculpting, filming, drawing, 

photo-voice, collage video narratives, drama, role play and tableau (Richards, 2011). It is useful in sensitive 

topics such as sexuality to break silence around the subject and allow participants to express ideas that are 

difficult to articulate and to reveal deep, complex experiences. PVM is a creative approach that leads to the 

generation of multifaceted knowledge, stimulates participants to take action for change and ensures reciprocity 

of the research (ownership and sustainability of the skills gained in research (Khau et al., 2013; Buthelezi et al. 

(2007). PVM has been used in CSE among regular students in secondary schools in Kenya (Yego, 2017). 

Teacher education in the context of HIV and AIDS, emancipatory and inclusive studies (McAntee, 2020; 

Mitchell et al., 2017; De Lange, 2015), gender-based violence, and teacher training (Childs, 2020; Gudyanga, 

2017). Less seems to have been done about LWHI in primary schools in the Kenyan Context. This study 

therefore sought to explore how teachers of LWHI in primary schools could overcome pedagogical challenges 

by using Participatory Visual Methodology (PVM) tools—photography and collage—to teach sexuality 

education to LWHI.  

MATERIALS AND METHODOLOGY 

The study adopted a qualitative approach situated in the critical paradigm and designed around Participatory 

Visual Methodology (PVM) design. This approach enabled collaborative knowledge construction between the 
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researcher and participants, raising consciousness for transformative action in practice (Creswell & Creswell, 

2018; Taylor & Medina, 2013). Through this lens, participants interrogate unjust social structures, beliefs, pol- 

icies, and practices to initiate change (Taylor & Medina, 2013; Cohen et al., 2018; Kivunja & Kuyini, 2017). 

PVM was selected because it aligns with the critical paradigm and is effective in exploring sensitive topics 

such as sexuality education (Khau et al., 2013). It allows participants to work in natural settings, encourages 

critical self-reflection, and generates rich, in-depth experiences through images and text. Methods such as 

drawings, photography, collage, and filming provide multiple perspectives and a holistic understanding of 

phenomena (Mitchell et al., 2017). In this study, teachers were the participants, while the researcher acted as a 

facilitator and moderator. 

The study was conducted in West Pokot and Elgeyo Marakwet, two neighboring counties in the North Rift 

region of Kenya. These communities are entrenched in cultural practices such as cattle rustling, female 

circumcision, early marriages, and night dances, which heighten risks of teenage pregnancy, gender-based 

violence, and sexual abuse. Despite government and NGO sensitization efforts, cases remain widespread. One 

public mixed boarding primary school for LWHI was purposively selected from each county, as these are the 

only established institutions serving this population in the region. Most learners come from the local 

communities, making these schools suitable for exploring CSE in their schools 

Twelve purposively selected special needs teachers of Learners with Hearing Impairment (LWHI) from two 

primary schools in West Pokot and Elgeyo Marakwet Counties, as depicted in Table 1 below 

Table 1.  

 

Table 2 

 

Participation, collaboration and reflexivity in PVM guided the use of narrative photovoice for data generation. 

The purpose was to draw out teachers' in-depth experiences of teaching sexuality using the PVM strategy. A 
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narrative-photovoice is a photograph taken by the participants, and write a short narrative written about it. The 

narrative depicts the meanings and views participants attach to the issue in the photograph. The content of the 

photograph and the narrative represents the participant’s emotions, views, perspectives and experiences 

(Simmonds et al., 2015). This enables the researcher to visualize what is at stake through the eyes of the 

participants. Narrative photo voice captures in-depth accounts to draw rich text about the lived experiences of 

the participants. Through the photograph-making process and analysis, the participants are engaged in 

critically reflecting and finding solutions to an issue of concern (Christensen, 2019). Through interactions 

while making and discussing photographs, participants can create shared knowledge about the issue under 

study. 

Using narrative photovoices allowed the researcher to involve the participants and gave power to the 

participants to find solutions to the problem, and it was able to draw out their voices about the phenomenon. It 

empowered the participants through critical dialogue and raising their consciousness, to moving them to 

develop the agentic potential to bring about change (Simmonds et al., 2015). Therefore, it is a tool for social 

change that participants use to identify, represent, and improve their practice and disseminate knowledge to a 

wider audience (Christensen, 2019).  

This study used narrative photo voice as a data generation tool for a research question in which the researcher 

sought to explore the experiences of teachers after using PVM as a pedagogical tool in teaching sexuality 

education for primary school LWHI. Teachers had a one-day training on how to take photographs of their 

classroom teaching session, and they had notebooks to write their reflections. Teachers were given 8 weeks to 

teach sexuality lessons using PVM tools- photography and collage. In case of difficulty, the teachers would 

contact the researcher for debriefing sessions. During the lessons, teachers were to use their smartphones to 

take pictures of their lessons. Teachers were expected to take many photographs. Then, at the end, they 

selected those that they felt represented their experiences, had them printed, and they wrote narrative captions 

on them. The teachers were given the following photovoice prompts were used to guide teachers: 

 

After the 8 weeks were over, the researcher met the teachers again to reflect on their experiences of teaching 

CSE using PVM. In doing this, teachers shared their experiences with other teachers. In their respective 

schools and displayed their work in their schools as part of the dissemination of the findings. Later, the 

teachers created photo albums for further dissemination and reference for practice. Thus, they continue to 

propagate change long after the study is done. This promoted the aspect of reciprocity in research. The 

research analysed narrative photvoices using thematic analysis. 

Data Analysis 

Data was analysed thematically that involves the process of organizing raw data, transcribing, coding, 

categorizing, and generating themes within the dataset (Braun & Clarke, 2006; Ary et al., 2018). The process 

began with organizing and preparing data for analysis, which included familiarizing and arranging it in storage 
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files for easy retrieval (Ary et al., 2018).FGD interviews were then transcribed. This involved scanning, typing 

field notes, cataloguing, visualizing, and arranging data (Creswell & Creswell, 2018). These steps enabled the 

researcher to be immersed in the data and facilitated screening of data to winnow unnecessary information 

(Ary et al., 2018; MacQueen & Namey, 2012). To minimize bias, the audio clips were transcribed verbatims of 

the participants. This was followed by repeated reading and listening to confirm data accuracy (Creswell & 

Creswell, 2018; Norton, 2009). Page and line numbers were added to the verbatim for clear referencing during 

analysis. Next, the researcher read the transcripts to make sense of the data while noting ideas in the margins 

that would later help in deriving codes. Yin (2015) refers to this as the disassembling procedure, where labels 

or codes are assigned to fragmented pieces of text. Coding also involved writing summary sentences in the 

margins, making sure that codes emerged from the data (Ary et al., 2018). Codes addressing similar concepts 

were merged into categories, and categories formed themes, with 2–4 themes addressing each research 

question (Creswell & Creswell, 2018). The themes were arranged into a narrative that addressed the main 

research question (Ary et al., 2018). Finally, findings were presented in diagrams to provide visual 

representation and aid conceptualization (Charmaz, 2014). The analysis concluded with a discussion of the 

findings in light of the reviewed literature, enabling comparison and interpretation (Creswell, 2014). 

Trustworthiness 

Lincoln and Guba (1985) argued that trustworthiness assures researchers and readers that findings are reliable 

and worthy of attention. They identify credibility, transferability, dependability, and confirmability as key 

criteria. These are achieved through crystallization, use of multiple data generation methods, maintaining 

research rigour, providing an audit trail, and member checks, with data verified by others beyond the initial 

participants. 

Ethical Considerations 

The researcher obtained written consent from Moi University, the School of Education, the National 

Commission for Science, Technology and Innovation (NACOSTI), the Ministry of Education, West Pokot 

County) and Elgeyo Marakwet County, as well as from the Ministry of Interior and Coordination, West Pokot 

and Elgeyo Marakwet County. The researcher sought written consent from head teachers, who are the 

gatekeepers of the institutions to allow the researcher access to the teachers (Participants) as well as to use 

their institution for the study, I obtained written consent from the teachers. The form was written in simple 

language and contained the benefits, risks and rights of the teachers for accepting to engage in the study. The 

teachers read the consent form, and after they understood the implications of participating in the study, they 

signed. The teachers had the autonomy to participate or not. Pseudonyms were used to conceal the identities of 

teachers and schools. The teachers and I agreed to uphold the confidentiality of information.  

KEY FINDINGS AND DISCUSSIONS 

The findings were data generated through teachers’ narrative photovoices to answer the research question:  

How could teachers use Participatory Visual Methodology as a pedagogical tool in sexuality education for 

Learners with Hearing Impairment in primary schools?  

Data generated and analysed thematically revealed the theme: Participatory Visual Methodology (PVM) as an 

effective strategy to teach sexuality education to LWHI. Data on teachers' experiences of using PVM tools 

[photography and collage] in this theme generated the following categories: (i) PVM as an effective tool for 

sexuality content delivery, (ii) PVM Enhanced Classroom Interactions, (iii) PVM tools enhanced learners' 

participation, (iv) PVM complemented Kenya Sign Language Teaching Method, (v) PVM Facilitated Learners 

Understanding of Sexuality Content, (vi) PVM as a Tool to Expose Learners’ hidden Sexuality Experiences, 

(vii) PVM as tool to transform LWHI Sexual Misbehaviour 

PVM as an Effective Tool for Sexuality Content Delivery 

PVM, as an effective tool, is how the use of photography and collage assisted teachers’ explanations and 

discussions about sexuality concepts to enable LWHI to understand what they mean and contribute to the 
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classroom discussion. Participants in the study reported that the use of PVM helped them to deliver sexuality 

content with ease and made their explanations simple to be understood by LWHI.  

Teacher Peris in the narrative-photovoice below revealed that initially they difficult time explaining sexuality 

concepts, but in using PVM tools, the explanations were simple to understand and the lesson became 

interesting and enjoyable. 

Figure 1 

 PVM as an Effective Tool to Deliver Sexuality Information to LWHI (Photovoice produced by teacher Peris, 

2023) 

 

The same views were echoed by Kilimo in the following excerpts.  

PVM [tools collage and photography] has greatly eased my teaching [of sexuality] ……PVM has made 

it easy to teach and guide learners (Photovoice caption for teacher, Kilimo lines 7-8). 

Teachers observed that PVM is the best method to share information and to teach sexuality education to LWHI 

as compared to other methods previously used 

This strategy is a good way of sharing information with the hearing-impaired learners (Photovoice for 

teacher, Katam, line 12). 

The use of participatory visual methodology was the best method used to teach sexuality, especially to 

learners with hearing impairment, as compared to common traditional methods that we normally use 

in our lessons (Photovoice for teacher, Kadolu, line 6).  

The above quotations show that the use of PVM tools was effective in teaching sexuality education to LWHI. 

It builds teachers’ confidence and pedagogical skills to effectively teach sexuality education (MacEntee, 2020). 

These findings concur with Yego (2017), who found that the use of PVM was effective for use by teachers and 

learners in the classroom. Sexuality is a sensitive and complex subject to teach. Richards (2011) emphasises 

that PVM enables participants to remain stimulated and engaged throughout the project. Teachers and learners 

may find it difficult to talk about sexuality. But in using PVM tools, teachers were able to navigate issues 

around sexuality comfortably. Therefore, PVM can be used to improve the teaching of sexuality education by 

providing tools for content delivery and learner engagement.  
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PVM Enhanced Classroom Interactions 

Classroom interactions are connections amongst teachers and learners through effective communication and 

working collaboratively. Teachers reported that using photographs and collage stimulated and enhanced 

classroom communication. The use of pictures opened room for discussions, it enabled teachers to ask 

questions about the photographs and provoked learners to talk about what they were seeing. This is evident in 

the narrative-photovoice and quotations below. 

Figure 2  

PVM Enhance Classroom Interaction (Photovoice by teacher Alice, 2023) 

 

It facilitated communication in the classroom (Photovoice for teacher, Sanga). 

Learners were able to talk about these issues freely (Photovoice for teacher, Rachel). 

In my lesson [sexuality], I showed them [LWHI] the pictures and asked them what the pictures were all 

about. These pictures opened room for discussions (Photovoice for teacher, Kilimo, line 6). 

It gave the learners an opening point. The pictures provoked them to bring out what they know 

(photovoice for teacher, Katam, lines 10-11). 

Use of PVM tools enhances classroom communication. Teachers and learners were able to communicate 

freely, discussing what the pictures entailed. Sexuality topics are sensitive, and often learners and teachers feel 

shy and avoid talking about them. However, using PVM tools provoked and offered a safe space for classroom 

discussion. The use of PVM tools helped to break the communication barrier and the fear of talking about 

sexuality, resulting in enhanced classroom communication. This is in line with Mitchel et al. (2017), who 

claimed that PVM is suitable when working with marginalized groups on sensitive topics, as it allows 

participants to express their ideas around an issue that is difficult to articulate or seems inappropriate for 

discussion or difficult to express or articulate.  Gudyanga (2017) asserted that PVM offers room in which 

sensitive  topics can  be  discussed. PVM is an  important tool  that breaks  communication barriers in sexuality 

education discussions; hence, teachers should utilize this tools in their teaching practice of sexuality education. 

PVM Tools Enhanced Learners’ Participation  

Learner’s participation refers to how learners were engaged in the lesson. Effective learning of sexuality 

education occurs when learners are actively involved in the lesson. Sexuality education demands learner-

centred pedagogies.  

In this study, teachers noted that the use of PVM tools helped teachers to engage the LWHI in the lesson. 

LWHI watched and described what was happening in the pictures and relating them to their real-life 

experiences. This also encouraged LWHI contribution to classroom discussions through talking about their  
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sexuality issues freely 

PVM has greatly eased the explanation because learners can see the pictures and describe what is 

happening (Photovoice for teacher, kilimo, lines 6-7).  

The learners participated actively in the lesson unlike before. PVM made learners contribute to the 

discussion during the lesson, not as before (Photovoice for teacher, Magut, line 8-11). 

Learners participated in the lesson by watching the pictures and relating them to their life experiences 

(Photovoice caption for teacher, Magut, line 6-7). 

When I used photographs and collages, it was very interesting and enjoyable to teach, and the 

classroom was alive. Learners were able to talk about these issues freely (Photovoice caption for teacher 

Rachel, lines 7-8). 

The excerpts above portray that PVM tools enhance learners' engagement in sexuality education lessons. This 

affirms Enright and O'Sullivan (2012) assertion that PVM tools are practical activities that promote active, 

enjoyable, and relevant engagement with learners. Goldman (2014) states that pedagogies that engage learners 

are highly effective. These findings support this notion and illustrate that PVM tools are effective in enhancing 

LWHI in sexuality education. Teachers should embrace and employ the use of PVM tools in content delivery 

and learner engagement. 

PVM complemented the Kenya Sign Language Teaching Method 

Kenya Sign Language is a medium of communication used by deaf people in Kenya. It is used as a main mode 

of instruction in schools for Learners with Hearing Impairment. Teachers are trained in KSL by the Kenya 

Institute of Special Education. It has a dictionary that is used to interpret the meaning of words. However, it is 

still under development and review to include new signs. In this category, teachers revealed that the use of 

PVM supplemented the use of Kenya Sign Language, a medium commonly used in teaching LWHI. The 

photographs were related to signs, and those concepts without signs were explained using pictures by replacing 

signs with pictures. This reduced the constraint of using long explanations, and LWHI were able to understand 

what teachers were saying, as asserted by teachers in the following narrative below. 

Figure 3 LWHI Retell Sexuality Experiences through Collage (photovoice by teacher, Rachel, 2023) 
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In the findings, participants reveal that PVM complemented teachers' explanations made in Kenya Sign 

Language (KSL). This is because KSL is deficient in vocabulary signs for sexuality concepts. This posed a 

challenge to teachers in explaining sexuality concepts to LWHI, but with the use of PVM tools, teachers found 

an alternative way. In doing this, LWHI were able to understand what teachers were saying. This resonates 

with Simmonds et al. (2015), who also concluded that PVM complements other methods and is good for 

sensitive topics such as sexuality. The complementarity of PVM means it can be adapted and used in various 

ways and settings. It can be integrated to enhance deficiencies in other methods to provide a holistic 

understanding of sexuality concepts. MaCntee (2020) discusses that teachers’ benefit a lot when they integrate 

PVM in their teaching of sexuality issues, 

PVM Facilitated Learners' Understanding of Sexuality Content 

To have an understanding is to have the know-how about a sexuality issue. Teachers viewed that learners PVM 

tools helped learners to visualize, form a mental picture of the sexuality situation and internalize the content. 

To further ascertain if learners had understood, teachers asked learners to create sexuality situation stories and 

display and retell to the class, as depicted in the narrative-photovoice and excerpts below 

Figure 4  PVM Facilitate Understanding” LWHI Retelling their Collage Sexuality Experience Story in Kenya 

Sign Language (Photovoice by teacher Peris, 2023)  

 

It has also empowered them because they were able to understand sexuality and internalize the same 

(Photovoice, Kadolu, lines 11-12). 

Use of these photographs allows the learners to form a mental picture of the situation and concept. This 

helps learners to internalize the content with ease (Photovoice, Lomada). 

Figure 5  PVM Facilitate Understanding:” Learners Wrote Sexuality Experience Stories on their Collage in 

Kenya Sign Language (Photovoice by teacher Rotich, 2023). 
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When asked questions, learners responded effectively, as Peris reveals in the excerpts below  

They [LWHI] collaborated and responded to questions well (Photovoice for teacher, Peris, line 11-10). 

In LWHI, creating collage stories, teachers proved that learners had understood and acquired sexuality 

knowledge. Since, LWH relies mainly on sight to perceive information. PVM tools played a key role in 

simplifying the understanding of sexuality content. This affirms Ford et al. (2017), who reported that the use of 

photographs generates a deeper understanding of the phenomena. PVM tools. PVM tools are reliable in 

creating an understanding of sexuality education by LWHI 

PVM as a Tool to Expose Learners’ Sexuality Experiences 

Sexuality experiences are sensitive, and LWHI seemed unwilling and not ready to reveal what they were going 

through they are guided by teachers. 

Figure 6  PVM Expose Learner’s Sexuality Experience (Photovoice by teacher Katam, 2023) 

 

However, teachers using PVM tools provided an avenue for the learners to reveal what they knew and the 

negative sexuality activities they were already engaging in.  

… it was interesting and made learners share their experiences of what they know about sexuality 

(Photovoice for teacher, Lomada, line 3).  

The learners were able to express their internal feelings freely with more confidence (Photovoice by 

teacher, Peris, lines 8-9). 

…were [LWHI] able to tell what they were going through (Photovoice by teacher, Rotich, line 4). 

They now know that you can speak about sexuality and also share what you go through. So learners are 

coming out to share their stories (Photovoice by teacher Katam, lines 8-9).  
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Through this method, learners accepted that they had already engaged in sexual activities and they 

required guidance and counselling on how to handle sexuality (Photovoice by teacher, Sanga, lines 9-

10). 

Teachers seemed not aware of learners' sexuality challenges and issues they were facing and suffered in silence 

without a way to defend themselves.  

.. I was deeply saddened to know that my learners had been sexually abused because they did not know 

how to defend themselves (Photovoice by teacher, Sanga, lines 4-5). 

Teachers revealed that PVM tools prompted LWHI to expose their hidden sexuality experiences they didn’t 

want to share. These hidden sexuality behaviours could have been difficult to know without the use of PVM 

tools 

..it gives the learner an opening point for someone to bring out what they didn’t want to share or what 

they were not ready to share (Photovoice for teacher, Katam, lines 6-7). 

…. as a teacher, I was able to identify what learners had gone through so that I could help them 

otherwise, without photographs, it could have been difficult to know (Photovoice for teacher, Rotich, 

lines 4-6). 

The teacher mentions that through the use of collage, LWHI were able to tell their stories about their 

behaviours and experiences they had gone through at school, home and community.  

For example, we discovered that there were condoms in the school. The boys revealed and gave to us, 

and we were able to guide them appropriately (Photovoice for teacher, Katam, lines 7-8). 

It helped us know what they go through, their behaviours, and their experiences while at home 

(Photovoice for teacher, Kadolu lines 8-9). 

In doing that, learners brought out their fears, challenges and experiences they face here and in the 

community. During the lesson, I was able to identify cases of molestation in the school and at home 

(Photovoice for teacher, Kilimo, lines 7-10). 

When learners revealed sexuality issues they were experiencing, and teachers were able to guide learners 

appropriately  

Learners accepted that they had already engaged in sexual activities and they require guidance on how 

to handle sexuality (Photovoice by teacher, Alice, line 11). 

…. as a teacher, I was able to identify what learners had gone through so that I could help them. 

Otherwise, without photographs, it could have been difficult to know (Photovoice for teacher, Rotich, 

lines 4-6). 

During the lesson, I was able to identify cases of molestation in the school and at home. This made us 

take further steps to guide and counsel the parents and guardians. So our learners have benefited from 

the use of this method. (Photovoice for teacher, Kilimo, lines 6-8). 

The findings reveal that PVM became a tool to expose LWHI hidden sexuality experiences they were already 

engaging in, going through or experiencing in their surroundings. In observing, choosing and talking about the 

photographs and in creating collage stories. LWHI had difficulty expressing their sexuality; however, PVM 

tools gave them a safe space to discuss the sexual experiences that they were unwilling to reveal. This concurs 

with Macntee (2020), who asserted that PVM helps break the silence around sex, health and sexuality, and 

provides opportunities for interaction. It also ascertains that Umurungi et al. (2008) claim that using PVM 

captures deep nuances that help participants tell their stories; it is evident that PVM tools became instruments 

for LWHI to do self-introspection that prompted them to accept revealing their sexual experiences. Bates et al. 
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(2017) added that photographs prompt emotions, connect to memories and provide meaningful accounts of 

participants' experiences. PVM helped to bring to the surface sexual challenges in the home, school and 

community affecting the lives of LWHI. As a result, teachers were able to identify LWHI sexuality challenges 

and guide them appropriately.  PVM tools helped teachers to establish opportunities to help LWHI identify and 

talk about their experiences and generate ways of dealing with them. Therefore, this indicates that teachers of 

sexuality education should harness the strengths of PVM tools to improve the teaching of sexuality education 

to LWHI.  

PVM as A Tool to Transform LWHI Sexuality Misbehaviour  

Learners with Hearing Impairment changed their bad behaviours after effectively learning about sexuality. 

Teachers reported that LWHI understood the consequences and the risks sexuality poses to their lives, leading 

to positive behaviour change, as depicted in the following teachers’ excerpts  

Over the two weeks, I have seen behaviour changes in our learners (Photovoice for teacher Rotich, line 

4). 

…the use of this method brought about behaviour change, and learners understood that they have a 

personal responsibility to control their sexual behavior. They also understood that they have personal 

choices on what they indulge in (Photovoice for teacher Katam, line 11). 

Use of PVM led to positive behavioural change among LWHI. Teachers attributed this to learners’ improved 

understanding of the consequences of destructive sexual activities. Learners acknowledged their misbehaviour 

and took responsibility for controlling their sexual conduct. This aligns with Khau et al. (2013), who argued 

that PVM fosters shared knowledge that influences behaviour change. Similarly, Mitchell et al. (2017) noted 

that PVM encourages participants to take action, even in small ways, by promoting engagement, reflection, 

and transformation. As tools of self-introspection and reflection, PVM activities enabled learners to recognize 

misbehaviour and adopt positive practices. Thus, PVM as a pedagogical approach can transform the lives of 

LWHI by helping them make informed decisions, accept responsibility, and manage their sexual behaviour 

safely. 

CONCLUSION 

This paper discusses how teachers could use Participatory Visual Methodology (PVM) as a pedagogical 

strategy utilizing tools such as photography and collage to deliver sexuality content and engage learners. This 

could enable LWHI to gain sufficient knowledge and skills to sexually express and protect themselves from 

risky sexual behaviours, people and situations in their local environments. As a result of hearing disability, 

LWHI have communication barriers that limit their access to accurate information, thus struggle to understand 

complex concepts as those used in sexuality education. Teachers also, as a result of cultural beliefs, found it 

difficult to address sensitive topic of sexuality. In using PVM visual tools-collage and photography teachers 

were able to overcome these pedagogical challenges.  The study concludes that PVM when teachers use PVM 

visual materials that engage LWHI in activities when teaching sexuality, it enhances classroom interaction, 

increases learners’ participation, PVM complements Kenya Sign Language, improves understanding of 

sexuality concepts, it prompts learners to reveal their hidden sexuality experiences, and helped transform 

sexual misbehaviours. LWHI were able to gain sexuality knowledge thus promoting access to sexual 

information to make informed decision to cope with sexuality challenges to safeguard their lives. 

RECOMMENDATIONS 

1. Based on the study findings, the following recommendations are made: the study recommends Kenya 

Institute of Curriculum Development (KICD) to develop visual sexuality education materials with 

simple and straight forward explanations in Kenya Sign Language to facilitate easy understanding of 

SE concepts by LWHI.  

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue VIII August 2026 

 

www.rsisinternational.org 
Page 11451 

 
 

 

2. KICD should continue updating the Kenya Sign Language (KSL) dictionary by developing, expanding, 

and revising its vocabulary to include new and complex terms, especially those related to sexuality. 

This would make it easier for teachers to effectively teach sexuality education. 

3. Ministry of Education  in Kenya to induct teachers on the significance of CSE to LWHI , use of 

participatory approaches such as PVM and strengthen sexuality education curriculums guidelines  to 

include mechanism of assessment as feedback to ascertain whether CSE is really being taught in the 

classroom as envisaged. 

LIMITATION OF THE STUDY 

This study is an exploratory qualitative study was undertaken in west Pokot and Elgeyo Marskwet Counties of 

North Rift Kenya with a small purposeful selected sample size of twelve teachers from only two schools of 

Learners with Hearing Impairment. This limits the generalizability of the findings. Qualitative studies do not 

aim for statistical representation but a broader geographical scope could have provided greater depth and 

diversity of perspectives. Additionally, this study focused on teachers’ experiences, leaving out the direct 

voices of learners with hearing impairment and their parents. Including these perspectives could have enriched 

the analysis and offered a more comprehensive understanding of the challenges involved in sexuality education 

delivery such as school administrators, curriculum support officers or parents, yet they could have been 

valuable to the study. But those selected offered sufficient data to answer the research sub-questions. 
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