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ABSTRACT

This study determined the differentiated instructional activities, resources, and strategies that support inclusive
education in English language learning among elementary teachers in Daet South District, Schools Division of
Camarines Norte, during School Year 2025-2026. It examined the current status of English language instruction,
the level of integration of differentiated instruction, the relationship between the two variables, the challenges
encountered by teachers, and proposed an intervention program to strengthen inclusive English language teaching.
Using a quantitative descriptive-correlational research design, data were gathered from 160 elementary teachers
through a survey questionnaire and analyzed using weighted mean and Spearman Rank Correlation Coefficient.
Findings revealed that the current status of English language instruction was very highly implemented in terms
of language-oriented teaching strategies, educational materials, language learning assessment, and teacher
training. Similarly, the integration of differentiated instruction across activities, resources, and strategies was
assessed as very highly implemented. Results showed no significant relationship between most dimensions of
English language instruction and differentiated instruction, except for educational materials and differentiated
instructional strategies, which exhibited a significant but weak relationship. Teachers reported challenges in
implementing differentiated instruction, particularly in content and process, which were always encountered,
while challenges related to product and learning environment were often encountered. To address these concerns,
the study proposed the DIFFER (Developing Inclusive and Flexible Frameworks for Enhancing Responsive) in
English Instruction program to enhance differentiated instructional practices and support inclusive education. The
study recommends sustaining teacher professional development, strengthening differentiated instruction
practices, optimizing instructional resources, addressing curriculum content overload, and implementing the
proposed intervention to improve English language learning outcomes in inclusive classrooms.

Keywords: Differentiated instruction, English, language learning, content, process, teacher training.

INTRODUCTION

Inclusive education has become a significant educational priority aimed at ensuring equitable access to quality
learning opportunities for all learners regardless of their abilities, backgrounds, learning preferences, and
educational needs. In language learning, particularly in English instruction, differentiated instruction is
recognized as an essential approach that enables teachers to adapt instructional activities, resources, and strategies
to address learner diversity effectively. Through differentiated instruction, teachers modify content, process,
product, and learning environment to accommodate varying readiness levels, interests, and learning profiles
among learners. Studies have emphasized that differentiated instructional practices contribute to increased learner
engagement, academic achievement, and inclusivity in the classroom (Altun & Nayman, 2022; Stingo, 2024).

The Department of Education continuously promotes inclusive education through policies and frameworks that
encourage the utilization of differentiated instruction in classroom teaching. DepEd Order No. 44, s. 2021, known
as the Policy Guidelines for Inclusive Education, advocates flexible instructional approaches that address the
diverse needs of learners. Likewise, DepEd Order No. 10, s. 2024 on the implementation of the MATATAG
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Curriculum emphasizes learner-centered and differentiated teaching practices to ensure that all learners are
provided with meaningful and responsive educational experiences. These policies highlight the importance of
differentiated instructional activities, resources, and strategies in strengthening inclusive English language
education.

Empirical studies have shown that differentiated instruction supports learner participation and promotes positive
educational outcomes in inclusive classrooms. Research conducted by Zens (2021), Vakolia et al. (2025), and
Subandiyah et al. (2025) revealed that differentiated activities and instructional strategies improve learner
engagement, motivation, and academic performance. However, despite its recognized benefits, teachers continue
to encounter challenges such as curriculum content overload, insufficient instructional materials, limited planning
time, and difficulties in managing differentiated classroom processes. These challenges may affect the effective
integration of differentiated instruction in English language learning environments

Despite the growing emphasis on inclusive education and differentiated instruction, limited studies have
examined the current status of English language instruction and its relationship with the integration of
differentiated instructional activities, resources, and strategies in elementary schools. Hence, this study aimed to
determine the differentiated instructional activities, resources, and strategies for inclusive education in language
learning in Daet South District, assess the current status of English language instruction, identify challenges
encountered by teachers, and propose an intervention to strengthen differentiated instruction in support of
inclusive English language learning.

METHODOLOGY

The study employed a quantitative descriptive-correlational research design. Data were gathered using a
researcher-made questionnaire developed from relevant literature on English language instruction, differentiated
instruction, and inclusive education. The instrument underwent expert validation by specialists in English
education, educational management, and research to establish content validity. Revisions were made based on
their recommendations regarding item clarity, relevance, and alignment with the study objectives. A pilot test was
subsequently conducted among teachers outside the study area to determine the instrument's reliability and
comprehensibility. Reliability was established through Cronbach's alpha, which confirmed acceptable internal
consistency of the questionnaire. The instrument utilized a five-point Likert scale, and weighted means were
computed to determine the levels of implementation, integration, and challenges encountered, while the Spearman
Rank Correlation Coefficient was used to test significant relationships between variables.

Ethical procedures were strictly observed through the acquisition of approval from the concerned authorities,
informed consent from respondents, assurance of voluntary participation, and maintenance of confidentiality and
anonymity of all data collected. Furthermore, to avoid conceptual overlap between the study variables, English
language instruction was operationally defined as the general implementation of English teaching practices,
including teaching strategies, instructional materials, assessment, and teacher training, whereas differentiated
instruction referred specifically to the intentional adaptation of content, process, product, and learning
environment to accommodate learners' diverse readiness levels, interests, and learning profiles in inclusive
classrooms. This distinction guided the development and validation of the instrument to ensure that each indicator
measured its intended construct.

The respondents were 160 elementary teachers from public elementary schools in Daet South District, Division
of Camarines Norte, during School Year 2025-2026, who were directly engaged in teaching English in inclusive
classroom settings. A total enumeration sampling technique was utilized to include all eligible teacher-
respondents in the district. Data were gathered using a validated researcher-made survey questionnaire. The
collected data were statistically treated using weighted mean to determine the implementation levels of the
variables and Spearman Rank Correlation Coefficient (p) to test the significant relationship between English
language instruction and differentiated instruction.
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RESULTS AND DISCUSSIONS

Current Status in Instruction of English Language in Daet South District. This section presents a detailed
discussion of the current status of English language instruction in Daet South District across the four dimensions:
language-oriented teaching strategies, educational materials, language learning assessment, and teacher training.
It highlights the extent to which these instructional components are implemented to support effective English
language teaching and learning in elementary schools.

Language-Oriented Teaching Strategies. This section presents the data on the current status of English
language instruction along language-oriented teaching strategies. The current status of English language
instruction obtained an overall weighted mean of 4.60, interpreted as Very Highly Implemented. The highest
weighted mean of 4.76, interpreted as Very Highly Implemented, was obtained by the indicator “Regularly utilizes
English language in classroom-based teaching-learning process." This suggests that teachers consistently use
English as the primary medium of instruction, providing learners with authentic opportunities to develop their
communication skills. Meanwhile, the indicator “Incorporates listening, speaking, reading, and writing tasks and
skills in English instruction" obtained the lowest weighted mean of 4.21, although it remained interpreted as Very
Highly Implemented. This indicates that while teachers regularly integrate the four macro skills in instruction,
the extent of implementation is relatively lower compared to the other language-oriented teaching strategies. The
findings were corroborated by Zens (2021), who emphasized that continuous exposure to English through
classroom interactions enhances learners' language proficiency and communicative competence. Likewise, the
findings support Altun et al. (2022), who asserted that the integration of listening, speaking, reading, and writing
skills contributes to more effective language learning and communicative development.

Table 1: Current Status in Instruction of English Language along Language-Oriented Teaching Strategies

Indicators Weighted Interpretation
Mean

1. Utilizes communicative tasks to foster real life language application in 4.53 VHI
English.
2. Incorporates listening, speaking, reading and writing tasks and skills in 421 VHI
English instruction.
3. Regularly utilizes English language in classroom-based teaching- 4.76 VHI
learning process.
4. Applies explicit strategies in teaching English vocabulary. 4.61 VHI
5. Teaches grammar in a context-based approach in English rather than as 4.73 VHI
isolated drills.
6. Guides students in collaborative and interactive learning tasks in English. 449 VHI
7. Adapts language-related activities to match the varied language 4.75 VHI
proficiency levels of learners in English.
8. Integrates authentic educational resources in English language 4.63 VHI
instruction.
9. Encourages feedback, peer assessment and performance-oriented 4.59 VHI
activities in monitoring students’ progress in learning English.
10. Utilizes digital learning materials and technological tools in teaching 4.73 VHI
English language.

Overall Weighted Mean 4.60 VHI

Rating Scale:  Descriptive Interpretation:
4.20-5.00 -Very Highly Implemented (VHI)
3.40-4.19 -Highly Implemented (HI)

2.60—3.39 - Implemented (I)
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1.80-2.59 -Poorly Implemented (PI)

1.0 —1.79 -Very Poorly Implemented (VPI)

Educational Materials. This section presents the data on the current status of English language instruction along
educational materials. The overall weighted mean of 4.50 indicates that educational materials were Very Highly
Implemented. The highest weighted mean of 4.75 was obtained by the indicator "Utilizes audio-visual materials
in supporting English language instruction." This finding suggests that teachers extensively utilize multimedia
resources to improve learners' understanding, engagement, and language development. On the other hand, the
indicator “Ensures that teaching materials sufficiently support the development of speaking, reading, listening,
and writing skills" obtained the lowest weighted mean of 4.21, although it remained Very Highly Implemented.
This implies that teachers consistently provide instructional materials supporting the four macro skills, but greater
emphasis is still placed on the use of audio-visual resources. The findings were supported by Sahia (2022), who
concluded that the consistent utilization of audio-visual materials enhances learners' listening, speaking, and
comprehension skills. Furthermore, the findings corroborate Altun and Nayman (2022), who emphasized that
adequate instructional resources and teacher preparedness contribute significantly to effective English language
instruction.

Table 2: Current Status in Instruction of English Language along Educational Materials

Indicators Weighted Mean Interpretation
1. Utilizes updated and curriculum-based textbooks and reading materials 437 VHI
in teaching English.
2. Ensures that there are adequate English language resource materials like 4.71 VHI
modules and worktexts accessible for classroom-based instruction.
3. Ensures that my learners have access to e-books and online learning 4.55 VHI
materials integrated in English language instruction.
4. Utilizes audio-visual materials in supporting English language 4.75 VHI
instruction.
5. Ensures that there is a wide range of language learning materials in 4.53 VHI
English matched for diverse ability groups.
6. Uses culturally-relevant instructional materials in teaching English 434 VHI
language.
7. Ensures that the educational materials that I use in teaching English 447 VHI
language align with the national and curriculum standards.
8. Ensures that the teaching materials in English are sufficiently supportive 421 VHI
of the development of speaking, reading, listening and writing skills.
9. Develops English language learning materials tailored to the diverse 447 VHI
learning needs of my learners.
10. Ensures that the teaching-learning materials that I use in English are 4.65 VHI
well-maintained and convenient to use by the learners.
Overall Weighted Mean 4.50 VHI
Rating Scale: ~ Descriptive Interpretation:
420-5.00 - Very Highly Implemented (VHI)
3.40-4.19 - Highly Implemented (HI)
2.60—-3.39 - Implemented (I)
1.80-2.59 - Poorly Implemented (PI)
1.0 —1.79 -Very Poorly Implemented (VPI)
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Language Learning Assessment. This section presents the data on the current status of English language
instruction along language learning assessment. The overall weighted mean of 4.50 indicates that language
learning assessment was Very Highly Implemented. The indicator “Ensures that technology-aided assessment
materials are effectively incorporated in English language assessment strategies" obtained the highest weighted
mean of 4.77, suggesting that teachers extensively integrate digital tools and online platforms in assessing learner
performance. Meanwhile, the indicator “Uses English language assessment that sufficiently measures learners'
listening, speaking, reading, and writing skills" obtained the lowest weighted mean of 4.25, although it remained
Very Highly Implemented. This result indicates that teachers consistently conduct holistic language assessments,
but technology-supported assessment practices are more evident in classroom implementation. The findings were
supported by Vakolia et al. (2025), who emphasized that technology-aided assessments enhance learner
engagement, facilitate differentiated evaluation, and support instructional decision-making. Similarly, the
findings corroborate Ramos (2023), who found that comprehensive language assessments contribute significantly
to learners' overall language proficiency and academic performance.

Table 3: Current Status in Instruction of English Language along Language Learning Assessment

Indicators Weighted Mean Interpretation
1. Utilizes English language assessment tools that accurately align with 4.59 VHI
curriculum standards.
2. Uses English language assessment that sufficiently measures learners 4.25 VHI
listening, speaking, reading and writing skills.
3. Consistently uses formative assessment approaches to evaluate learners’ 4.47 VHI
progress in learning English.
4. Uses diverse assessment strategies to assess students’ English language 4.65 VHI
competencies.
5. Uses of English language assessment tools that are matched with authentic 445 VHI
communication.
6. Uses of scoring rubrics and proper evaluation criteria for the performance 4.27 VHI
assessment of students’” English writing and speaking competencies.
7. Offers proper and constructive feedback to students after English language 4.69 VHI
assessment.
8. Ensures that teachers are competent in developing valid and functional 4.50 VHI
English language assessment materials.
9. Uses accurate standardized English proficiency test. 441 VHI
10. Ensures that the technology-aided assessment materials are effectively 4.77 VHI
incorporated in English language assessment strategies.
Overall Weighted Mean 4.50 VHI

Rating Scale:  Descriptive Interpretation:

4.20-5.00 - Very Highly Implemented (VHI)

3.40-4.19 - Highly Implemented (HI)

2.60—3.39 - Implemented (I)

1.80—-2.59 - Poorly Implemented (PI)

1.00-1.79 - Very Poorly Implemented (VPI)

a. Teacher Trainings. This section presents and discusses the findings on the current status of English

language instruction along teacher training. Teacher training obtained an overall weighted mean of 4.45,
interpreted as Very Highly Implemented. The highest weighted mean of 4.83 was obtained by the indicator
“Participates in professional development trainings on reflective instructional practices in English." This finding
indicates that teachers actively engage in professional development activities that encourage reflection and
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continuous improvement of teaching practices. On the other hand, the indicator “Participated in pre-service
education program to sufficiently equip myself with the vital knowledge and competencies for practical classroom
instruction" obtained the lowest weighted mean of 4.13, interpreted as Highly Implemented. This suggests that
teachers recognize the value of their pre-service education but place greater emphasis on continuous professional
learning opportunities. The findings were corroborated by Hatmanto and Rahmawati (2023), who emphasized
that reflective professional development enhances teachers' pedagogical effectiveness and instructional
competence. Likewise, the findings support Canque et al. (2021), who revealed that participation in professional
development programs strengthens teachers' instructional innovation, assessment practices, and overall teaching

effectiveness.

Table 4: Current Status in Instruction of English Language along Teacher Training

Indicators Weighted Interpretation
Mean
1. Participated in pre-service education program to sufficiently equip myself with 4.13 HI
the vital knowledge and competencies for practical classroom instruction.
2. Has access to in-service trainings and professional development programs in 4.59 VHI
English.
3. Receives adequate trainings learner-oriented strategies in teaching English. 4.81 VHI
4. Participates in trainings in the development of appropriate English language 449 VHI
assessment.
5. Receives adequate trainings on technological application in English language 4.32 VHI
instruction.
6. Trained about international language utilization frameworks and system in 4.28 VHI
English.
7. Engages in trainings on the effective teaching of four macro competencies such 4.49 VHI
as listening, speaking, reading and writing skills.
8. Receives professional mentoring services and guidance to upgrade my 4.37 VHI
professional competencies in teaching English language.
9. Participates in professional development trainings on reflective instructional 4.83 VHI
practices in English.
10. Pursues higher education in line with English language teaching innovation. 4.17 HI
Overall Weighted Mean 445 VHI
Rating Scale:  Descriptive Interpretation:
4.20-5.00 - Very Highly Implemented (VHI)
3.40-4.19 - Highly Implemented (HI)
2.60—3.39 - Implemented (I)
1.80-2.59 - Poorly Implemented (PI)
1.00-1.79 - Very Poorly Implemented (VPI)

Level of Integration of Differentiated Instruction in the Inclusive Education in English Language Learning.
This section presents a detailed discussion of the level of integration of differentiated instruction in inclusive
English language learning across the three dimensions: activities, resources, and strategies. It examines the extent
to which teachers implement differentiated instructional practices to address the diverse needs, abilities, interests,

and learning preferences of learners in inclusive English language classrooms.

Activities. This section presents the findings on the level of integration of differentiated instruction in inclusive
English language learning along activities. The level of integration obtained an overall weighted mean of 4.47,
interpreted as Very Highly Integrated. The highest weighted mean of 4.62, interpreted as Very Highly Integrated,
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was obtained by the indicator “Allows students to practice and apply English language learning competencies in
differentiated learning formats.” This suggests that teachers consistently provide learners with varied
opportunities to demonstrate and develop their English language competencies according to their readiness levels,
interests, and learning preferences. Conversely, the indicator “Utilizes a wide range of differentiated teaching
strategies in English that provide support to diverse ability groups of learners” obtained the lowest weighted mean
of 4.33, although it remained interpreted as Very Highly Integrated. This indicates that while teachers regularly
employ differentiated instructional approaches, the breadth of strategies utilized may vary across classroom
situations. The findings were supported by Balita and Salvador (2023), who emphasized that differentiated
learning activities promote learner engagement and skill development, and by Geel et al. (2022), who highlighted
the importance of adapting instructional practices to learners' diverse needs.

Table 5: Level of Integration of Differentiated Instruction in the Inclusive Education in English Language Learning along
Activities

Indicators Weighted Mean Interpretation

1. Offers differentiated learning materials at diverse levels of difficulty to 4.53 VHI
address the learners’ English competencies.
2. Makes use of differentiated texts, stories and multimedia materials 4.40 VHI
tailored to learners’ needs in learning English.
3. Give students with preferences in selecting differentiated topics that 4.46 VHI
match their interests in English language learning.
4. Utilizes wide range of differentiated teaching strategies in English that 433 VHI
provide support to diverse ability groups of learners.
5. Ensures that differentiated language learning opportunities are equally 449 VHI
offered to learners based on their academic profile.
6. Allows students to practice and apply English language learning 4.62 VHI
competencies in differentiated learning formats.
7. Offers differentiated options for assessment activities to my learners 443 VHI
based on their strengths and competencies.
8. Assigns differentiated performance-based tasks in English to my 4.54 VHI
learners that are matched to their diverse language competency levels.
9. Ensures that the classroom learning environment fosters respect to 4.39 VHI
varied language learning competencies of learners in English.
10. Promotes a supportive learning atmosphere to my learners to develop 447 VHI
their confidence and efficacy in learning English.

Overall Weighted Mean 447 VHI

Rating Scale:  Descriptive Interpretation:

4.20-5.00 - Very Highly Integrated (VHI)
3.40-4.19 - Highly Integrated (HI)
2.60—-3.39 - Integrated (I)

1.80-2.59 - Poorly Integrated (PI)
1.00-1.79 - Very Poorly Integrated (VPI)

Resources. This section presents the findings on the level of integration of differentiated instruction in inclusive
English language learning along resources. The overall weighted mean of 4.38 indicates that differentiated
instructional resources were Very Highly Integrated. The highest weighted mean of 4.57 was obtained by the
indicator “Offers differentiated English language learning materials at varied levels of complexity to adapt to
diverse needs of learners.” This finding suggests that teachers consistently provide learning materials that

Page 16413
www.rsisinternational.org


http://www.rsisinternational.org/

INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (1JRISS)
ISSN No. 2454-6186 | DOL: 10.47772/1JRISS | Volume X Issue VIII August 2026

accommodate different proficiency levels and learning needs. On the other hand, the indicator “Uses differentiated
rubrics aligned to the language competency levels of learners in English” obtained the lowest weighted mean of
4.23, although it remained Very Highly Integrated. This implies that differentiated assessment resources are
utilized, but to a lesser extent than differentiated instructional materials. The findings were corroborated by
Zoraloglu and Sahin (2022), who emphasized the value of adapting learning materials according to learner
readiness, and by Bianco (2020), who asserted that differentiated resources promote inclusivity and equitable
learning opportunities in the classroom.

Table 6: Level of Integration of Differentiated Instruction in the Inclusive Education in English Language Learning along
Resources

Indicators Weighted Mean Interpretation
1. Offers differentiated English language learning materials at varied levels 4.57 VHI
of complexity to adapt to diverse needs of learners.
2. Exposes students to the use of differentiated reading materials that are 431 VHI
accessible for flexible ability groups in English.
3. Ensures that the differentiated vocabulary resource materials are presented 4.46 VHI

in differentiated approach to address the language competence and readiness of the
learners in English.
4. Offers differentiated activity materials and learning guides to reinforce 4.50 VHI
varied learning styles in English.
5. Utilizes differentiated interactive resources like educational games and 4.34 VHI
materials for role-playing in English.
6. Provides students with differentiated learning output options in English. 4.30 VHI
7. Uses differentiated rubrics aligned to the language competency levels of 4.23 VHI
learners in English.
8. Assigns students in differentiated innovative project resources in English. 4.30 VHI
9. Ensures that the classroom is equipped with differentiated language 4.39 VHI
learning tools in English.
10. Ensures that differentiated print-rich educational materials in English are 4.45 VHI
placed in the classroom.

Overall Weighted Mean 4.38 VHI

Rating Scale:  Descriptive Interpretation:

4.20-5.00 - Very Highly Integrated (VHI)
3.40-4.19 - Highly Integrated (HI)
2.60—3.39 - Integrated (I)

1.80-2.59 - Poorly Integrated (PI)
1.00-1.79 - Very Poorly Integrated (VPI)

c. Strategies. This section presents the findings on the level of integration of differentiated instruction in inclusive
English language learning along strategies. The overall weighted mean of 4.34, interpreted as Very Highly
Integrated, indicates that teachers consistently utilize differentiated instructional strategies in English language
instruction. The highest weighted mean of 4.61 was obtained by the indicator “Uses differentiated tiered
performance tasks in English according to the readiness and competence levels of students.” This suggests that
teachers frequently design tasks that provide appropriate challenges and support based on learners’ proficiency
levels. Meanwhile, the indicators “Offers differentiated leveled texts in English to ensure accurate learning
challenges to learners” and “Offers differentiated guided practice in English to students with different ability
levels” both obtained the lowest weighted mean of 4.25, although they remained Very Highly Integrated. This
indicates that leveled texts and guided practice are regularly used but receive comparatively less emphasis than
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other differentiated strategies. The findings were supported by Yunami et al. (2024), who emphasized that
differentiated learning tasks effectively address learner readiness and performance levels, and by Onyishi et al.
(2020), who found that differentiated instructional strategies promote inclusivity and improve learning outcomes
among diverse learners.

Table 7: Level of Integration of Differentiated Instruction in the Inclusive Education in English Language Learning along
Strategies

Indicators Weighted Mean Interpretation
1. Uses differentiated tiered reading tools to match to the diverse English 4.34 VHI
language competencies of students.
2. Offers differentiated leveled texts in English to ensure accurate learning 4.25 VHI
challenges to learners.
3. Utilizes differentiated grouping or flexible grouping in facilitating 4.32 VHI
learning activities in English.
4. Initiates differentiated learning activities in English to cater to diverse 4.29 VHI
levels of students’ comprehension.
5. Offers differentiated guided practice in English to students with different 4.25 VHI
ability levels.
6. Uses differentiated tiered performance tasks in English according to the 4.61 VHI
readiness and competence levels of students
7. Offers students with differentiated choice boards for learning assessment 4.39 VHI
in English.
8. Encourages the use of differentiated alternative formats in English such as 441 VHI
oral, written and creative learning outputs.
9. Arranges differentiated seating to support the differentiated learning 4.26 VHI
preferences of students in English.
10. Sets up differentiated learning stations in English for diverse learners. 4.27 VHI
Overall Weighted Mean 4.34 VHI

Rating Scale: ~ Descriptive Interpretation:

420-5.00 - Very Highly Integrated (VHI)

3.40-4.19 - Highly Integrated (HI)

2.60—3.39 - Integrated (I)

1.80—-2.59 - Poorly Integrated (PI)

1.00-1.79 - Very Poorly Integrated (VPI)

Relationship between the English Language Instruction and the Level of Integration of Differentiated
Instruction in Inclusive Education. Table 8 presents the computed Spearman Rank Correlation Coefficients (p)
showing the relationship between English language instruction and the level of integration of differentiated
instruction in inclusive English language learning. English language instruction was categorized into language-
oriented teaching strategies, educational materials, language learning assessment, and teacher training, while the
level of integration of differentiated instruction was assessed in terms of activities, resources, and strategies.
Results revealed that language-oriented teaching strategies showed weak and non-significant correlations with
differentiated instructional activities (p = -0.055, p =.503), resources (p = -0.025, p = .760), and strategies (p =
135, p = .099). Likewise, language learning assessment was not significantly correlated with differentiated
activities (p = .049, p = .549), resources (p = -.069, p = .400), and strategies (p = -.085, p = .301). Similarly,
teacher training demonstrated no significant relationship with differentiated activities (p = -.130, p = .113),
resources (p =.049, p =.553), and strategies (p = -.004, p =.960). These findings indicate that variations in these
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dimensions of English language instruction do not necessarily influence the level of integration of differentiated
instruction

Notably, the only statistically significant relationship identified was between educational materials and
differentiated instructional strategies (p = -.185, p =.024). Although the relationship was weak and negative, the
result suggests that educational materials have a measurable influence on the implementation of differentiated
instructional strategies. This implies that the types and nature of instructional materials available to teachers may
affect how differentiated strategies are applied in the classroom.

These findings were supported by Ramirez (2019), who emphasized that the successful implementation of
differentiated instruction requires deliberate adaptation of instructional methods, learning activities, and
educational materials to address learners’ varying needs, interests, and readiness levels. The findings further
suggest that while English language instruction is generally implemented at a very high level, schools may need
to strengthen the alignment between instructional practices and differentiated instruction through the provision of
more learner-responsive resources and targeted professional development opportunities.

Table 8: Test for Significant Relationship between the English Language Education and the Level of Integration of
Differentiated Instruction

Integration of Differentiated Instruction

English Language Education Activities Resources Strategies
p p-value p p-value p p-value
Language-Oriented Teaching Strategies -.055 503 -.025 760 135 .099
Educational Materials 150 067 - 117 154 -.185% .024
Language Learning Assessment .049 .549 -.069 400 -.085 301
Teacher Training -.130 113 .049 .553 -.004 .960

*Correlation is significant @ 0.05 level (2-tailed).

Challenges Encountered by the Teachers in Employing Differentiated Instructional Activities, Resources
and Strategies in Support of Inclusive Education in English Language. This section presents the findings on
the challenges encountered by teachers in implementing differentiated instruction in inclusive English language
learning across the areas of content, process, product, and learning environment. These challenges reflect the
difficulties experienced by teachers in addressing learners' diverse needs while maintaining effective instructional
delivery

Content. This section presents the challenges encountered by teachers in employing differentiated instruction
along content. The challenges obtained an overall weighted mean of 4.38, interpreted as Always Encountered.
The highest weighted mean of 4.89 was obtained by the indicator “Curriculum content overload that affects
differentiated instruction quality in English,” indicating that teachers experience difficulty balancing extensive
curriculum requirements with the need to adapt instruction for diverse learners. Meanwhile, the indicator
“Difficulty in designing differentiated learning assessment activities in English language” obtained the lowest
weighted mean of 4.13, interpreted as Often Encountered. The findings suggest that content-related challenges
remain a major concern in implementing differentiated instruction. These findings were supported by Llego
(2019) and Tas and Minaz (2024), who emphasized that curriculum demands, limited resources, and insufficient
planning time often hinder effective differentiation.

Table 9: Challenges Encountered by Teachers in Employing Differentiated Instruction along Content

Indicators Weighted Mean Interpretation

1. Curriculum content overload that affects differentiated 4.89 AE
instruction quality in English.
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2. Insufficient inclusive language educational materials that 4.67 AE
support differentiated instruction in English.

3. Establishing balance between curriculum standards and the 4.15 OE
differentiated learning needs of the learners in English.

4. Insufficient time for differentiated instructional planning. 445 AE
5. Insufficient training programs on differentiated instructional 4.30 AE

strategies.

6. Difficulties in addressing the differentiated learning needs in 421 AE

diversity-focused classroom.

7. Difficulty in designing differentiated learning assessment 4.13 OE

activities in English language.

8. Difficulty in ensuring fair and appropriate differentiated 4.21 AE
monitoring tools for English language learning.
9. Inadequate access of learners to inclusive educational spaces to 4.25 AE

facilitate differentiated instruction.

10. Lack of implementation on instructional localization and 4.51 AE
contextualization in support to differentiated instruction in English.
Overall Weighted Mean 4.38 AE

Rating Scale:  Descriptive Interpretation:

420-5.00 - Always Encountered (AE)

340-4.19 - Often Encountered (OE)

2.60-3.39 - Sometimes Encountered (SoE)

1.80-2.59 - Seldom Encountered (SeE)

1.0 —1.79 -Not Encountered (NE)

Process. This section presents the challenges encountered by teachers in employing differentiated instruction
along process. The overall weighted mean of 4.35, interpreted as Always Encountered, indicates that teachers
consistently experience challenges in managing differentiated instructional processes. The highest weighted mean
of 4.60 was obtained by the indicator “Difficulties in establishing balance of time for managing flexible grouping
under differentiated instruction in English,” suggesting that managing multiple learner groups requires
considerable instructional time and effort. On the other hand, “Balancing instructional delivery processes for
differentiated instruction in English for large classes” obtained the lowest weighted mean of 3.89, interpreted as
Often Encountered. The findings imply that time management, flexible grouping, monitoring learner progress,
and classroom management are common challenges in differentiated instruction. These findings support the study
of Diaz (2023), which highlighted the importance of planning time, professional support, and effective classroom
management in implementing differentiated instruction successfully.

Table 10: Challenges Encountered by Teachers in Employing Differentiated Instruction along Process

Indicators Weighted Mean Interpretation
1. Insufficient time for planning and management of differentiated 4.15 OE
instruction in English.
2. Difficulty in managing differentiated instructional activities and 4.33 AE
procedures in teaching English.
3. Limited access to trainings in differentiated instructional practices 442 AE
in English.
4. Balancing instructional delivery processes for differentiated 3.89 OE
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instruction in English for large classes.

5. Difficulties in establishing balance of time for managing flexible

grouping under differentiated instruction in English.

6. Limited access to professional support from personnel in the
management of differentiated instructional operations and activities in

English.
7. Rigorous processes in incorporating technology to support
differentiated instruction in English.

8. Balancing teacher-initiated roles and independent learning tasks

along differentiated instruction in English.

9. Integrating differentiated instructional processes in classroom

management practices in English.
10. Monitoring the quality and consistency of differentiated
instructional processes and activities in English.

Overall Weighted Mean

4.60

432

431

4.53

4.39

4.56

4.35

AE

AE

AE

AE

AE

AE

AE

Rating Scale:  Descriptive Interpretation:

420-5.00 - Always Encountered (AE)
340-4.19 - Often Encountered (OE)
2.60-3.39 - Sometimes Encountered (SoE)
1.80-2.59 - Seldom Encountered (SeE)

1.0 —1.79 -Not Encountered (NE)

Product. This section presents the challenges encountered by teachers in employing differentiated instruction
along product. The overall weighted mean of 3.40, interpreted as Often Encountered, indicates that teachers
regularly experience difficulties in developing differentiated learning outputs and assessment products. The
highest weighted mean of 3.98 was obtained by the indicator “Difficulty in aligning differentiated learning outputs
in English with curriculum standards,” suggesting that teachers struggle to ensure that varied outputs measure the
same learning competencies while meeting curriculum requirements. The lowest weighted mean of 2.80 was
obtained by “Difficulty in ensuring validity of differentiated assessment tools in English,” interpreted as
Sometimes Encountered. The findings were corroborated by Deloso (2020) and Ramos (2023), who emphasized
that balancing curriculum standards with differentiated assessment and learning outputs remains a challenge in

inclusive classrooms.

Table 11: Challenges Encountered by Teachers in Employing Differentiated Instruction along Product

Indicators Weighted Mean Interpretation

1. Difficulty in producing differentiated assessment 3.46 OE

approaches in English.

2. Difficulty in ensuring validity of differentiated assessment 2.80 SoE

tools in English.

3. Difficulty in developing differentiated language learning 3.69 OE

outputs in English.

4. Insufficient time to balance the use of differentiated 3.40 OE

formative and summative evaluation tools in English.

5. Limited professional support from experts in developing 341 OE

differentiated alternative language assessment in English.

6. Difficulty in guiding my students in developing 2.81 SoE
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differentiated oral and cooperative language learning outputs in
English.
7. Limited motivation towards the use of differentiated and
non-traditional assessment tools in English.
8. Insufficient time for assessing differentiated learning
outputs in English of students.
9. Difficulty in aligning differentiated learning outputs in
English with curriculum standards.
10. Limited self-assessment skills of students after developing
differentiated language outputs in English.

Overall Weighted Mean

3.53

3.35

3.98

3.53

3.40

OE

SoE

OE

OE

OE

Rating Scale:  Descriptive Interpretation:

420-5.00

Always Encountered (AE)
3.40-4.19 - Often Encountered (OE)
2.60-3.39 - Sometimes Encountered (SoE)
1.80—-2.59 - Seldom Encountered (SeE)

1.00-1.79 - Not Encountered (NE)

Learning Environment. This section presents the challenges encountered by teachers in employing
differentiated instruction along the learning environment. The challenges obtained an overall weighted mean of
3.72, interpreted as Often Encountered. The highest weighted mean of 4.55 was obtained by the indicator
“Difficulty in establishing classroom-based policies in managing differentiated learning materials in the
classroom,” indicating that managing varied instructional materials and ensuring their appropriate use remain
significant concerns among teachers. Meanwhile, “Difficulty in guiding students who are less confident and less
motivated in differentiated learning” obtained the lowest weighted mean of 2.63, interpreted as Sometimes
Encountered. These findings suggest that classroom management, resource organization, and learner diversity
continue to influence the implementation of differentiated instruction. The findings were supported by Maming
(2022) and Balita and Salvador (2023), who highlighted the importance of effective classroom management, clear

routines, and learner support in sustaining inclusive and differentiated learning environments.

Table 12: Challenges Encountered by Teachers in Employing Differentiated Instruction along Learning

Environment
Indicators Weighted Mean Interpretation
1. Inadequate educational areas to facilitate differentiated 3.54 OE
instruction in English.
2. Insufficient ICTs in the classroom to support differentiated 4.14 OE
teaching of English.
3. Insufficient professional support for differentiated instructional 4.16 OE
delivery in English language classroom.
4. Unfavorable attitude of students towards differentiated 4.53 AE
instructional activities in English in the classroom.
5. Difficulty to guide my students who are less confident and less 2.63 SoE
motivated to differentiated learning of English in the classroom.
6. Excessive workload in handling differentiated classroom-based 3.89 OE
instruction in English.
7. Limited time for establishing professional partnership with 3.39 SoE
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fellow English teachers in line with innovation in differentiated
classroom-based instruction.
8. Inadequate parental involvement in the conduct of differentiated 3.29 SoE
educational activities in the classroom related to learning English.
9. Cultural and language diversity of pupils which affect the 3.07 SoE
delivery of differentiated classroom-based instruction in English.
10.  Difficulty in establishing classroom-based policies in managing 4.55 AE
differentiated learning materials in the classroom.

Overall Weighted Mean 3.72 OE

Rating Scale:  Descriptive Interpretation:

4.20-5.00 - Always Encountered (AE)
3.40-4.19 - Often Encountered (OE)
2.60-3.39 - Sometimes Encountered (SoE)
1.80—-2.59 - Seldom Encountered (SeE)
1.00—-1.79 - Not Encountered (NE)

Proposed Intervention to Enhance the Differentiated Instructional Activities, Resources and Strategies in
Support of Inclusive Education in English Language Learning. The findings of the study on the differentiated
instructional activities, resources, and strategies for inclusive education in English language learning indicate the
need for a targeted professional development program to strengthen teachers’ capacity to implement differentiated
instruction effectively. The proposed intervention, entitled D.L.LF.F.E.R. (Developing Inclusive and Flexible
Frameworks for Enhancing Responsive English Instruction) (see Appendix H), was specifically developed to
address the major challenges encountered by teachers in implementing differentiated instruction

The basis for this intervention stems directly from the challenges reported by the respondents. Specifically, the
highest-rated challenge under content was curriculum content overload that affects differentiated instruction
quality in English (WM = 4.89), while difficulties in managing flexible grouping (WM = 4.60), aligning
differentiated outputs with curriculum standards (WM = 3.98), and establishing classroom-based policies for
managing differentiated learning materials (WM = 4.55) were also identified as major concerns. These findings
suggest that teachers experience difficulties in balancing curriculum requirements with learner diversity,
managing differentiated classroom processes, and developing differentiated instructional outputs and resources.

The strategic focus of the intervention is to strengthen teachers' competencies in implementing differentiated
instruction within inclusive English language classrooms. Through seminar-workshops, collaborative learning
activities, and instructional material development sessions, the program is designed to enhance teachers’
knowledge and skills in differentiated instructional planning, resource development, classroom management,
assessment design, and learner support. The intervention emphasizes practical and learner-centered approaches
that enable teachers to respond effectively to learners’ varying readiness levels, interests, and learning profiles

Specifically, the D.LF.F.E.R. Program aims to:(1) strengthen teachers’ competencies in implementing
differentiated instructional activities in English,(2) enhance the development and utilization of differentiated
instructional resources,(3) improve teachers’ skills in managing flexible grouping and differentiated classroom
processes,(4) develop differentiated assessment tools and learner outputs aligned with curriculum standards, and
(5) promote collaboration among teachers in creating inclusive and learner-centered instructional materials.

This proposed intervention is further supported by DepEd Order No. 44, s. 2021 on Inclusive Education and
DepEd Order No. 10, s. 2024 on the MATATAG Curriculum, both of which advocate learner-centered, flexible,
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and inclusive instructional practices that address the diverse needs of learners. By institutionalizing the
D.LLE.F.E.R. Program through INSET activities, schools can provide sustained professional support that will help
teachers overcome identified challenges and strengthen the implementation of differentiated instruction in English
language learning. Ultimately, the program is expected to enhance instructional effectiveness, improve learner
engagement, and promote equitable and inclusive educational opportunities for all learners.

CONCLUSIONS

The study concluded that English language instruction in Daet South District was implemented at a very high
level, reflecting the consistent application of language-oriented teaching strategies, educational materials,
assessment practices, and teacher training initiatives. Likewise, differentiated instruction was highly integrated in
inclusive English language learning through the implementation of differentiated activities, resources, and
instructional strategies that address learners' diverse needs, readiness levels, and learning preferences. The
findings further revealed that there was generally no significant relationship between English language instruction
and the level of integration of differentiated instruction, except for the significant relationship between
educational materials and differentiated instructional strategies, highlighting the important role of instructional
resources in supporting differentiated practices. Despite the high level of implementation and integration, teachers
encountered challenges related to curriculum content overload, management of differentiated processes,
alignment of differentiated outputs with curriculum standards, and classroom management concerns. To address
these challenges and further strengthen differentiated instruction in inclusive English language classrooms, the
D.LF.F.E.R. (Developing Inclusive and Flexible Frameworks for Enhancing Responsive English Instruction) in
English Instruction Program was proposed as a targeted intervention focused on capacity building, resource
development, instructional innovation, and professional collaboration.

RECOMMENDATIONS

The recommendations focus on sustaining the quality of English language instruction, strengthening differentiated
instruction practices, and improving support for inclusive education. School heads are advised to continuously
sustain professional development programs, instructional monitoring, and mentoring initiatives that enhance
teachers' competencies in English language instruction and differentiated teaching practices. They should also
institutionalize support mechanisms that provide teachers with adequate instructional resources, learner-
responsive materials, and opportunities for professional growth.

Teachers, on their part, are encouraged to strengthen the integration of differentiated instruction by utilizing varied
instructional activities, resources, and strategies that address learners' diverse needs, abilities, and learning
preferences. They should also enhance the alignment between language-oriented teaching and differentiated
instruction through the development and utilization of differentiated educational materials and assessments.
Furthermore, teachers and school leaders should collaboratively address curriculum content overload by
prioritizing essential competencies and streamlining instructional content to facilitate more effective
differentiation.

Finally, Public Schools District Supervisors, school heads, and education experts should implement the proposed
D.LLF.F.E.R. (Developing Inclusive and Flexible Frameworks for Enhancing Responsive English Instruction) in
English Instruction Program as a continuing professional development initiative to strengthen differentiated
instructional activities, resources, and strategies in inclusive English language learning. Regular monitoring and
evaluation should be conducted to ensure the sustainability and effectiveness of the intervention. Future
researchers are likewise encouraged to conduct related or expanded studies on collaborative support systems,
professional learning communities, and other innovative approaches that may further enhance differentiated
instruction and inclusive English language education, using qualitative, quantitative, or mixed-method research
designs.
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