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ABSTRACT

This study entitled “Classroom Management, Teaching Strategies, And Engagement In Relation To
Performance: Implications For Educational Plan” examined the levels of classroom management, teaching
strategies, student engagement, and academic performance among public secondary school teachers in selected
schools in Murcia and E.B. Magalona, Negros Occidental. Effective classroom management, appropriate
instructional strategies, and meaningful learner engagement are recognized as essential factors that contribute to
educational quality and academic success. Using a descriptive-correlational research design, the study involved
152 public secondary school teachers. Data were gathered through a validated survey questionnaire, while
academic performance data were obtained from school-approved academic records. Frequency counts,
percentages, means, standard deviations, Mann-Whitney U Test, Kruskal-Wallis H Test, and Spearman Rank-
Order Correlation were used in the analysis of data. Findings revealed that teachers demonstrated an Outstanding
level of classroom management (M = 4.82, SD = 0.26), a Very High level of teaching strategies (M = 4.76, SD
= 0.31), and a Very High level of student engagement (M = 4.63, SD = 0.44). Learners obtained a Very
Satisfactory level of academic performance (M = 86.24, SD = 6.68). No significant differences were found in
classroom management, teaching strategies, and student engagement when grouped according to age, sex,
educational attainment, and length of service. Likewise, classroom management and teaching strategies were not
significantly related to academic performance. However, student engagement demonstrated a significant positive
relationship with academic performance (r; = 0.191, p = 0.018). The findings served as the basis for a proposed
Educational Plan aimed at strengthening learner engagement, enhancing instructional effectiveness, and
sustaining academic achievement.

Keywords: Classroom Management, Teaching Strategies, Student Engagement, Academic Performance,
Educational Plan

Background

The quality of education in the 21st century increasingly depends on teachers' ability to effectively manage
classrooms, implement innovative instructional strategies, and foster meaningful student engagement. These
factors collectively influence learners' academic performance and overall educational outcomes. Effective
classroom management establishes a conducive learning environment, while innovative teaching strategies
promote active participation and critical thinking among students. Student engagement, in turn, serves as a key
determinant of academic success, influencing motivation, attendance, retention, and achievement.

Globally, concerns regarding classroom management and student engagement continue to challenge educational
systems. According to the Organisation for Economic Co-operation and Development (OECD), findings from
the Teaching and Learning International Survey (TALIS) indicate that more than 77% of teachers identify
classroom management and student engagement as among their most pressing professional concerns (OECD,
2023). Furthermore, evidence from educational meta-analyses suggests that effective classroom management
can improve student achievement by as much as 20% across various learning contexts. Similarly, UNESCO
(2022) highlights student disengagement as a persistent global issue, estimating that one in every five learners
is at risk of dropping out due to unfavorable classroom environments and inadequate learning support. These
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findings underscore the importance of strengthening classroom practices that promote both engagement and
academic success.

Within the Philippine educational landscape, several studies have explored factors influencing teacher
effectiveness and learner outcomes. Galache (2023) reported that teachers in Guimaras State University
demonstrated high levels of professional development and effective classroom management practices; however,
demographic variables such as age, educational attainment, and teaching experience significantly influenced
teacher engagement and performance. Likewise, Cambay and Paglinawan (2024) found that innovative teaching
strategies significantly affected learner outcomes in the Schools Division of Iloilo, although inconsistencies in
implementation across schools remained evident. In a study conducted in Iligan City, Amer-Gumpal and
Basmayor (2024) revealed that teachers exhibited strong classroom management competencies, yet their
performance ratings remained only at a ‘“very satisfactory” level, suggesting opportunities for further
improvement. Moreover, the Department of Education (DepEd, 2022) reported variations in learning outcomes
across divisions during School Year 2021-2022, emphasizing the need for targeted interventions to address
persistent achievement gaps.

At the local level, public school teachers continue to face the challenge of balancing classroom discipline,
innovative instructional delivery, and learner engagement amidst large class sizes, diverse learner needs, and
limited educational resources. These realities often hinder the consistent application of effective classroom
management and teaching strategies, thereby affecting students' academic performance. Such challenges are
particularly significant within the context of public basic education, where teachers are expected to meet
increasing demands while maintaining quality instruction and positive learning environments.

Despite the recognized importance of classroom management and teaching strategies, disparities in student
engagement and academic performance persist. While many teachers employ various approaches to maintain
order and facilitate learning, levels of student engagement often remain inconsistent. This inconsistency may
contribute to differences in learner performance and educational achievement. Consequently, there is a need to
examine how classroom management practices and teaching strategies relate to student engagement and
performance outcomes within specific educational settings.

Hence, this study seeks to investigate the relationship among classroom management, teaching strategies, student
engagement, and performance. By providing empirical evidence on these variables, the study aims to contribute
valuable insights for educational leaders, policymakers, and practitioners. The findings may serve as a basis for
developing programs and interventions that enhance teaching effectiveness, strengthen student engagement, and
improve academic performance. Furthermore, the study supports the Department of Education's commitment to
promoting quality, equitable, and inclusive education for all learners.

METHODS

This study utilized a quantitative descriptive-correlational design involving 152 public secondary school teachers
from selected public secondary schools in Murcia and E.B. Magalona, Negros Occidental. Data were collected
through a validated researcher-developed questionnaire measuring classroom management, teaching strategies,
and student engagement, while academic performance data were obtained from school-approved records.
Descriptive statistics and nonparametric tests, including the Mann-Whitney U test, Kruskal-Wallis H test, and
Spearman rank-order correlation, were used to analyze the data at the 0.05 level of significance.

Results and Discussion
Table 1 below shows the frequency and percent distribution of the demographic profile of respondents.

Table 1. Frequency and Percent Distribution of the Demographic Profile of Respondents.

Profile Category f %
Age

20-29 years old 35 23.03

Page 3287 www.rsisinternational.org



INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOL: 10.47772/1JRISS | Volume X Issue VIII August 2026

30-39 years old 63 41.45
40-49 years old 33 21.71
50-59 years old 20 13.16
60 years old and above 1 0.66
Total 152 100.00
Sex
Male 49 32.24
Female 103 67.76
Total 152 100.00
Educational Attainment
Bachelor's Degree 96 63.16
Master's Degree 50 32.89
Doctorate Degree 3 1.97
Other 3 1.97
Total 152 100.00
Length of Service
1-5 years 56 36.84
6-10 years 44 28.95
11-15 years 27 17.76
16 years and above 25 16.45
Total 152 100.00

Table 1 presents the demographic characteristics of the teacher-respondents. The majority were female (n =103,
67.76%), while males comprised 32.24% (n = 49). Most respondents were between 30 and 39 years old (n = 63,
41.45%), followed by those aged 20-29 years (n = 35, 23.03%) and 40-49 years (n = 33, 21.71%). Only one
respondent (0.66%) was 60 years old and above. The results indicate that the teaching workforce was
predominantly female and composed largely of individuals in their early to middle career stages.

In terms of educational attainment, the majority held a bachelor's degree (n = 96, 63.16%), while 32.89% (n =
50) possessed a master's degree. Respondents with doctoral degrees and other educational qualifications each
accounted for 1.97% (n = 3). Regarding length of service, most respondents had 1-5 years of teaching experience
(n =56, 36.84%), followed by those with 6-10 years (n = 44, 28.95%), 11-15 years (n = 27, 17.76%), and 16
years or more (n =25, 16.45%). These findings suggest that the respondents were relatively young professionals
with varying levels of academic preparation and teaching experience.

The demographic profile of the respondents provides important context for interpreting the relationships among
classroom management, teaching strategies, student engagement, and academic performance examined in this
study.

Table 2 below shows the level of classroom management of teachers when taken as a whole and in terms of
classroom structure and routines, behavior management and positive discipline, instructional management,
learning environment and student support.

Table 2. Level of Classroom Management of Teachers when taken as a whole and in terms of Classroom
Structure and Routines, Behavior Management and Positive Discipline, Instructional Management, Learning
Environment and Student Support.

Statements Mean | SD Interpretation
Classroom Structure and 4.84 0.28 Outstanding
Routines
1. I establish clear classroom rules and expectations before | 4.88 0.33 Outstanding
beginning instructional activities.
2. Iconsistently implement classroom procedures for attendance, | 4.83 0.38 Outstanding
transitions, group work, and submission of outputs.
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3. 1 organize classroom time so that learning activities are | 4.79 0.42 Outstanding
completed within the allotted period.
4. I give clear directions that help students understand what they | 4.88 0.35 Outstanding
are expected to do.

5. I 'maintain routines that help students focus on learning tasks. | 4.86 0.35 Outstanding
Behavior Management and 4.84 0.27 Outstanding
Positive Discipline

1. I use positive reinforcement to encourage desirable student | 4.83 0.38 Outstanding

behavior.

2. 1 address misbehavior promptly and fairly without | 4.76 0.43 Outstanding
embarrassing students.

3. Tapply classroom rules consistently to all learners. 4.82 0.40 Outstanding

4. 1 guide students to understand the consequences of their | 4.88 0.32 Outstanding

actions.

5. I promote respectful interaction between and among learners. | 4.89 0.34 Outstanding
Learning Environment and 4.84 0.30 Outstanding
Student Support

1. I prepare learning materials and activities before the class | 4.74 0.46 Outstanding

begins.

2. I monitor students’ work while activities are ongoing. 4.78 0.43 Outstanding

3. I adjust instructional pacing when students need clarification | 4.74 0.45 Outstanding

or additional support.
4. 1 use questioning and feedback to check students’ | 4.83 0.38 Outstanding
understanding during the lesson.

5. I'manage individual, pair, and group activities effectively. 4.75 0.48 Outstanding
Instructional Management 4.77 0.34 Outstanding

1. I create a classroom atmosphere where students feel safe to | 4.86 0.35 Outstanding

participate.

2. 1 encourage students to ask questions and express ideas |4.90 0.30 Outstanding

respectfully.

3. Irecognize students’ different learning needs during classroom | 4.76 0.45 Outstanding

activities.

4. 1 provide assistance to students who encounter difficulty in | 4.82 0.41 Outstanding
learning tasks.

5. I'maintain a classroom environment that motivates students to | 4.85 0.36 Outstanding
learn.
Classroom Management (Overall Mean) 4.82 0.26 Outstanding

Legend: (4.21 — 5.00)-Outstanding; (3.41 — 4.20)-Very Good; (2.61 — 3.40)-Good; (1.81 — 2.60)-Fair; (1.00 —
1.80)-Poor

The findings revealed that teachers demonstrated an outstanding level of classroom management (M =4.82, SD
= 0.26), with all dimensions receiving outstanding ratings. Classroom structure and routines, behavior
management and positive discipline, and learning environment and student support obtained the highest mean
scores (M = 4.84), while instructional management received the lowest rating (M = 4.77), although it remained
within the outstanding category. These results indicate that teachers consistently maintained organized classroom
procedures, promoted positive learner behavior, provided supportive learning environments, and facilitated
effective instructional practices.

The high ratings for classroom structure and routines suggest that teachers effectively establish clear expectations
and procedures that enhance classroom order and instructional efficiency. Likewise, strong ratings in behavior
management and positive discipline indicate the consistent promotion of respectful interactions and supportive
disciplinary practices. The findings further show that teachers regularly monitor student understanding, provide

Page 3289 www.rsisinternational.org



INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS)
ISSN No. 2454-6186 | DOL: 10.47772/1JRISS | Volume X Issue VIII August 2026

instructional support, and encourage learner participation, creating classroom environments conducive to
engagement and learning.

Although instructional management obtained the lowest mean among the dimensions, the rating remained
outstanding, indicating effective classroom interaction and instructional delivery. However, the relatively lower
scores related to addressing diverse learner needs highlight opportunities to strengthen differentiated instruction
and individualized support.

Overall, the results demonstrate that classroom management is a significant strength of the teacher-respondents.
The findings support the works of Praetorius et al. (2020), Niemi (2021), Darling-Hammond et al. (2024), Hattie
(2023), and Sims et al. (2025), which emphasize that effective classroom management, positive discipline,
supportive learning environments, and responsive instruction contribute to increased student engagement,
positive behavior, and improved educational outcomes.

Table 3 below shows the level of teaching strategies of teachers when taken as a whole and in terms of teacher-
focused, learner-focused, problem-solving, discussion/brainstorming, modeling/simulation/role playing,
thinking/interrogation/interpretation,  presentation, question-answer, note taking/summarizing, and
research/project strategies.

Table 3. Level of Teaching Strategies of teachers when taken as a whole and in terms of teacher-focused, learner-
focused, problem-solving, discussion/brainstorming, modeling/simulation/role playing,
thinking/interrogation/interpretation,  presentation,  question-answer,  note-taking/summarizing,  and
research/project strategies.

Statements Mean | SD Interpretation

Teacher-Focused Strategies 4.78 0.34 Very High
1. Iclearly explain lesson objectives and expected outputs before | 4.81 0.41 Very High
beginning the lesson.
2. 1 provide direct instruction when introducing new concepts, | 4.81 0.41 Very High
skills, or procedures.
3. I model the correct process or performance before asking | 4.73 0.46 Very High
students to do the task independently.
4. 1 use structured explanations to help students understand | 4.76 0.46 Very High
difficult lesson content.
5. I summarize key points at the end of the lesson to reinforce | 4.77 0.42 Very High
student learning.

Learner-Focused Strategies 4.80 0.33 Very High
1. 1 design activities that require students to participate actively | 4.81 0.39 Very High
in the learning process.
2. 1 consider students’ interests, needs, and abilities when | 4.77 0.44 Very High
selecting learning activities.
3. 1 provide opportunities for students to make choices in | 4.78 0.43 Very High
completing learning tasks.
4. 1 encourage students to take responsibility for their own | 4.84 0.39 Very High
learning.
5. T use student-centered activities that promote independence | 4.81 0.39 Very High
and confidence.

Problem-Solving Strategies 4.80 0.33 Very High
1. Ipresent real-life problems that allow students to apply lesson | 4.82 0.39 Very High
concepts.

2. I guide students in identifying possible solutions to learning | 4.78 0.44 Very High
tasks or classroom problems.
3. 1 encourage students to analyze situations before giving | 4.82 0.38 Very High
answers.
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4. 1 provide activities that develop higher-order thinking skills. | 4.78 0.41 Very High
5. T allow students to explain the process they used in solving | 4.80 0.40 Very High
problems.

Discussion and Brainstorming Strategies 4.79 0.32 Very High
1. T ask open-ended questions that encourage students to share | 4.80 0.40 Very High
ideas.

2. 1 facilitate class discussions that allow students to express | 4.81 0.39 Very High
different viewpoints.

3. T use brainstorming activities to generate possible answers or | 4.72 0.47 Very High
solutions.

4. 1 encourage respectful listening during group or class | 4.83 0.39 Very High
discussions.

5. Isynthesize students’ ideas to connect discussion outputs with | 4.82 0.39 Very High
the lesson objectives.

Modeling, Simulation, and Role-Playing Strategies 4.73 0.37 Very High
1. I demonstrate skills, behaviors, or processes before students | 4.77 0.42 Very High
perform them.

2. I use simulations to help students understand real-life | 4.72 0.46 Very High
situations related to the lesson.

3. I provide role-playing activities that allow students to apply | 4.70 0.53 Very High
concepts in practical contexts.

4. 1 guide students in reflecting on what they learned from | 4.76 0.43 Very High
simulations or role-playing activities.

5. I connect modeled or simulated activities to the expected | 4.71 0.48 Very High
learning competencies.

Thinking, Interrogation, and Interpretation Strategies 4.75 0.38 Very High
1. I use probing questions that require students to explain or | 4.74 0.45 Very High
justify their answers.

2. Tencourage students to interpret information, texts, events, or | 4.73 0.46 Very High
situations during class activities.

3. Task students to compare, contrast, classify, or analyze lesson | 4.75 0.48 Very High
concepts.

4. 1 provide activities that require students to draw conclusions | 4.72 0.49 Very High
based on evidence.

5. I help students refine their answers through follow-up | 4.79 0.41 Very High
questions and guided thinking.

Presentation Strategies 4.76 0.36 Very High
1. T use clear visual materials or examples when presenting | 4.74 0.48 Very High
lesson content.

2. Torganize lesson presentations in a logical and understandable | 4.74 0.45 Very High
sequence.

3. 1 use appropriate multimedia or instructional aids to support | 4.72 0.50 Very High
learning.

4. I provide opportunities for students to present their outputs or | 4.80 0.40 Very High
ideas to the class.

5. T give constructive feedback on students’ presentations or oral | 4.81 0.41 Very High
reports.

Question-and-Answer Strategies 4.81 0.32 Very High
1. Task questions to assess students’ prior knowledge and lesson | 4.84 0.37 Very High
understanding.

2. I provide enough wait time for students to think before | 4.78 0.43 Very High
answering.
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3. 1 encourage students to ask questions when they need | 4.84 0.37 Very High
clarification.
4. 1 use students’ answers to determine whether reteaching or | 4.77 0.44 Very High
enrichment is needed.
5. 1 provide immediate and respectful feedback to students’ | 4.84 0.37 Very High

responses.

Note-Taking and Summarizing Strategies 4.74 0.38 Very High
1. T guide students in identifying important details during | 4.76 0.43 Very High
discussions.

2. I teach students how to organize notes using outlines, charts, | 4.64 0.55 Very High
or graphic organizers.
3. Task students to summarize key ideas after a lesson or activity. | 4.74 0.46 Very High
4. 1 provide opportunities for students to review and improve | 4.77 0.45 Very High
their notes.
5. T use summary activities to check students’ understanding of | 4.77 0.42 Very High
the lesson.

Research and Project Strategies 4.62 0.52 Very High
1. T assign research or projectbased tasks that are aligned with | 4.51 0.68 Very High
the lesson objectives.
2. I guide students in identifying reliable sources of information. | 4.61 0.59 Very High
3. I monitor students’ progress while they are completing | 4.63 0.61 Very High
research or project tasks.
4. 1 encourage students to present research or project outputs | 4.67 0.57 Very High
clearly and responsibly.

5. T assess research or project outputs using clear criteria or | 4.70 0.53 Very High
rubrics.
Teaching Strategies (Overall Mean) 4.76 0.31 Very High

Legend: (4.21 — 5.00)-Very High; (3.41 — 4.20)-High; (2.61 — 3.40)-Moderate; (1.81 —2.60)-Low; (1.00 — 1.80)-
Very Low

The findings revealed that teachers demonstrated a very high level of teaching strategies overall (M =4.76, SD
= 0.31), indicating the consistent use of diverse instructional approaches to support learning and student
engagement. Among the dimensions, Question-and-Answer Strategies obtained the highest rating (M =4.81, SD
= 0.32), followed by Learner-Focused Strategies and Problem-Solving Strategies (M = 4.80, SD = 0.33). In
contrast, Research and Project Strategies (M = 4.62, SD = 0.52) and Modeling, Simulation, and Role-Playing
Strategies (M =4.73, SD = 0.37) received comparatively lower ratings, although both remained within the very
high category.

The results suggest that teachers effectively integrate both teacher-centered and learner-centered approaches by
providing clear instructional guidance, promoting learner autonomy, encouraging critical thinking, and
facilitating meaningful classroom discussions. Teachers also frequently utilized questioning techniques,
feedback, and problem-solving activities to assess understanding and promote active participation. These
findings support the view of Darling-Hammond et al. (2024) that well-planned instructional practices enhance
student learning outcomes, while Tomlinson (2021) emphasized the importance of learner-centered approaches
in improving student motivation and engagement. Furthermore, the strong emphasis on problem-solving,
discussion, and questioning strategies aligns with the findings of OECD (2021), Mercer (2020), and Black and
Wiliam (2021), who highlighted their contributions to higher-order thinking, collaboration, and formative
assessment.

Although all dimensions received very high ratings, the relatively lower scores for research and project-based
learning, modeling and simulation activities, multimedia integration, and note-taking instruction suggest areas
for further enhancement. These findings indicate the need for additional instructional resources, technology
integration, and professional development opportunities to strengthen experiential and project-based learning.
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Similar observations were reported by Condliffe (2021), Joyce and Calhoun (2021), Koehler et al. (2022), and
Marzano (2021), who emphasized the value of project-based learning, experiential activities, educational
technology, and effective summarizing strategies in improving student learning outcomes.

Overall, the results demonstrate that teachers possess strong instructional competence and consistently employ
varied, evidence-based teaching strategies that promote active learning, critical thinking, and meaningful
classroom interaction. The findings support Darling-Hammond et al. (2024), who concluded that teachers who
utilize diverse instructional approaches are more effective in enhancing student engagement, academic
achievement, and higher-order thinking skills.

Table 4 below shows the level of student engagement when taken as a whole and in terms of behavioral
engagement, emotional engagement and cognitive engagement

Table 4. Level of Student Engagement when taken as a whole and in terms of Behavioral Engagement, Emotional
Engagement and Cognitive Engagement.

Statements Mean | SD Interpretation

Behavioral Engagement 4.64 0.45 Very High
1. Students actively participate in classroom activities and | 4.71 0.50 Very High
discussions.

2. Students complete assigned learning tasks within the given time. | 4.58 0.59 Very High
3. Students follow classroom rules and procedures during learning | 4.63 0.55 Very High
activities.

4. Students cooperate with classmates during pair or group tasks. | 4.69 0.50 Very High
5. Students stay focused on learning activities with minimal off- | 4.59 0.58 Very High
task behavior.

Emotional Engagement 4.65 0.48 Very High
1. Students show interest and enthusiasm during class discussions | 4.66 0.54 Very High
and activities.

2. Students show confidence in 4.55 0.61 Very High
3. sharing their ideas or answers. 4.67 0.51 Very High
4. Students appear encouraged to participate in classroom learning | 4.66 0.55 Very High
tasks.

5. Students show a positive attitude toward the subject and learning | 4.69 0.52 Very High
activities.

Cognitive Engagement 4.61 0.49 Very High
1. Students show interest and enthusiasm during class discussions | 4.60 0.54 Very High
and activities.

2. Students show confidence in sharing their ideas or answers. 4.53 0.60 Very High
3. Students appear encouraged to participate in classroom learning | 4.65 0.54 Very High
tasks.

4. Students show a positive attitude toward the subject and learning | 4.62 0.57 Very High
activities.

5. Students demonstrate a sense of belonging and respect in the | 4.67 0.52 Very High
classroom.

Student Engagement (Overall Mean) 4.63 0.44 Very High

Legend: (4.21 — 5.00)-Very High; (3.41 — 4.20)-High; (2.61 — 3.40)-Moderate; (1.81 —2.60)-Low; (1.00 — 1.80)-
Very Low

The findings revealed that students demonstrated a very high level of engagement overall (M =4.63, SD = (0.44),
indicating strong behavioral, emotional, and cognitive involvement in classroom learning. Among the three
dimensions, Emotional Engagement obtained the highest mean score (M = 4.65, SD = 0.48), followed by
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Behavioral Engagement (M = 4.64, SD = 0.45), while Cognitive Engagement recorded the lowest mean (M =
4.61, SD = 0.49), although all dimensions remained within the very high category.

The results suggest that students actively participate in classroom activities, maintain positive attitudes toward
learning, and demonstrate meaningful intellectual involvement during instruction. High ratings in behavioral
engagement indicate that learners consistently participate, cooperate, and adhere to classroom expectations.
Likewise, the strong emotional engagement scores reflect students’ enthusiasm, motivation, and positive
disposition toward learning activities. The high level of cognitive engagement further suggests that learners are
actively processing information, connecting new knowledge with prior experiences, and engaging in thoughtful
learning activities.

Despite the overall positive results, relatively lower ratings on students’ confidence in sharing their ideas and
completing tasks within the allotted time suggest opportunities for teachers to further strengthen classroom
strategies that promote self-confidence, communication skills, and independent learning.

Overall, the findings indicate that teachers have successfully created learning environments that foster active
participation, positive learning attitudes, and meaningful cognitive involvement. These results support the works
of Fredricks et al. (2023), Skinner et al. (2022), Greene (2021), and Bond et al. (2020), which emphasize that
high levels of behavioral, emotional, and cognitive engagement are associated with improved motivation,
persistence, academic achievement, and overall educational success.

Table Sbelow shows the level of academic performance of the learners.

Table 5. Level of Academic Performance of the Learners.

Level of Academic Performance | f Mean SD Interpretation
Outstanding 48 | 86.24 6.68 Very Satisfactory
Very Satisfactory 76

Satisfactory 26

Fairly Satisfactory 0

Did Not Meet Expectations 2

Total 152

Legend:(90-100)-Outstanding; (85-89)-Very Satisfactory; (80-84)-Satisfactory; (75-79)-Fairly Satisfactory;
(Below 75)-Did Not Meet Expectations

The findings revealed that learners attained a Very Satisfactory level of academic performance (M = 86.24, SD
= 6.68). Most learners achieved a Very Satisfactory rating (n = 76), followed by those with Outstanding
performance (n = 48) and Satisfactory performance (n = 26). Only two learners were classified as Did Not Meet
Expectations, while none fell under the Fairly Satisfactory category. These results indicate that the majority of
learners successfully attained the expected learning competencies and demonstrated satisfactory to outstanding
academic achievement.

The predominance of learners in the Very Satisfactory and Outstanding categories suggests that effective
instructional practices and supportive learning environments may have contributed positively to student
achievement. The findings further imply that learners have generally acquired the knowledge, skills, and
competencies expected at their grade level. However, the presence of a small number of learners who did not
meet expectations highlights the importance of sustained academic interventions, remediation programs, and
individualized learning support.

Overall, the results indicate a favorable level of academic performance among learners, supporting the findings
of Hattie (2023) and Darling-Hammond et al. (2024) that effective instruction, continuous feedback, responsive
teaching practices, and supportive classroom environments contribute significantly to improved student
achievement and academic success.
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Table 6a on the next page shows the difference in the level of classroom management when grouped according
to age.

Table 6a. Difference in the Level of Classroom Management when grouped according to Age.

Age Test Statistics (H) | p-value | Decision for H, Interpretation

20-29 years old 0.937 0.919 Fail to Reject H, | Not Significant
30-39 years old
40-49 years old
50-59 years old

60 years old and
above

As shown in Table 6a, the difference in the level of classroom management when respondents were grouped
according to age yielded a Kruskal-Wallis test statistic of H = 0.937 with a p-value = 0.919. Since the p-value
is greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that there is
no significant difference in the level of classroom management among teachers across the different age groups.

The findings suggest that teachers, regardless of whether they are younger or older, demonstrate comparable
classroom management practices. This implies that age does not appear to influence teachers' ability to establish
classroom routines, manage student behavior, provide instructional support, or create a positive learning
environment. The consistently high level of classroom management across all age groups may reflect the
effectiveness of teacher preparation programs, professional development opportunities, and the implementation
of standardized teaching practices within schools. These initiatives likely enable teachers of different ages to
demonstrate similar levels of competence in managing their classrooms effectively.

This finding is consistent with the study of Klassen and Kim (2021), which found that demographic
characteristics such as age do not necessarily predict differences in teachers' instructional effectiveness or
classroom management practices. Instead, professional competence is more strongly associated with continuous
professional learning, teaching experience, and school support systems. Likewise, OECD (2020) reported that
teachers across different age groups can demonstrate comparable teaching effectiveness when provided with
sustained professional development and supportive school environments.

Table 6b below shows the difference in the level of classroom management when grouped according to sex.

Table 6b. Difference in the Level of Classroom Management when grouped according to Sex.

Sex Test Statistics (U) | p-value Decision for H, | Interpretation
Male 2458.500 0.788 Fail to Reject H, | Not Significant
Female

As shown in Table 6b, the difference in the level of classroom management when respondents were grouped
according to sex yielded a Mann—Whitney U test statistic of U = 2458.500 with a p-value = 0.788. Since the p-
value is greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that
there is no significant difference in the level of classroom management between male and female teachers.

The findings suggest that both male and female teachers demonstrate comparable classroom management
practices regardless of their sex. This implies that the ability to establish classroom routines, manage student
behavior, maintain a positive learning environment, and implement effective instructional management is not
influenced by gender. Instead, classroom management competencies appear to be shaped by teachers'
professional preparation, teaching experience, and continuous professional development rather than by
biological sex. The result further indicates that both male and female teachers possess similar capabilities in
creating organized, supportive, and learner-centered classroom environments that facilitate effective teaching
and learning.
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This finding is consistent with the study of Klassen and Kim (2021), which found that teacher effectiveness,
including classroom management, is more closely associated with professional competence and instructional
expertise than with demographic characteristics such as sex. Likewise, OECD (2020) reported that effective
teaching practices are generally consistent across male and female teachers when both groups have access to
quality teacher preparation, professional learning opportunities, and supportive school environments.

Table 6¢ below shows the difference in the level of classroom management when grouped according to
educational attainment.

Table 6c. Difference in the Level of Classroom Management when grouped according to Educational
Attainment.

Educational Attainment | Test Statistics (H) p-value Decision for H, Interpretation
Bachelor's Degree 4.796 0.187 Fail to Reject H, | Not Significant
Master's Degree

Doctorate Degree
Other

As shown in Table 6¢, the difference in the level of classroom management when respondents were grouped
according to educational attainment yielded a Kruskal-Wallis test statistic of H = 4.796 with a p-value = 0.187.
Since the p-value is greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This
indicates that there is no significant difference in the level of classroom management among teachers with
different educational attainment.

The findings suggest that teachers demonstrate comparable classroom management practices regardless of
whether they hold a bachelor's degree, master's degree, doctorate degree, or other educational qualifications.
This implies that academic attainment alone does not determine a teacher's effectiveness in managing the
classroom. Instead, effective classroom management appears to develop through professional experience,
continuous training, reflective teaching practices, and regular engagement in professional learning activities. The
result further indicates that teachers are able to maintain organized classrooms, implement effective instructional
routines, and foster positive learning environments irrespective of their highest educational qualification.

This finding is supported by the study of Admiraal et al. (2021), which emphasized that teachers' professional
competence is strengthened through participation in professional learning communities and continuous
collaboration rather than solely through formal academic qualifications. Similarly, Ainsworth and Oldfield
(2022) reported that teachers' effectiveness in classroom practice is greatly influenced by ongoing professional
support, reflective practice, and collaborative learning experiences, regardless of educational attainment.

Table 6d below shows the difference in the level of classroom management when grouped according to length
of service.

Table 6d. Difference in the Level of Classroom Management when grouped according to Length of Service.

Length of Service Test Statistics (H) | p-value | Decision for H, Interpretation
1-5 years 3.594 0.309 Fail to Reject Ho, | Not Significant
6-10 years

11-15 years

16 years and above

As shown in Table 6d, the difference in the level of classroom management when respondents were grouped
according to length of service yielded a Kruskal-Wallis test statistic of H = 3.594 with a p-value = 0.309. Since
the p-value is greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates
that there is no significant difference in the level of classroom management among teachers with varying lengths
of service.
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The findings suggest that teachers demonstrate comparable classroom management practices regardless of
whether they are beginning teachers or have many years of teaching experience. This implies that length of
service alone does not significantly influence teachers' ability to establish classroom routines, manage student
behavior, maintain a positive learning environment, or implement effective instructional management. The result
may indicate that teachers acquire and continuously strengthen classroom management competencies through
regular professional development, mentoring, and school-based learning opportunities throughout their careers.
Consequently, both novice and experienced teachers are capable of demonstrating effective classroom
management practices that support student learning.

This finding is consistent with the study of Flores and Swennen (2020), which emphasized that teachers continue
to develop their professional competencies throughout their careers through continuous learning, reflective
practice, and professional collaboration, regardless of their years of teaching experience. Likewise, Admiraal et
al. (2021) found that participation in professional learning communities and collaborative professional
development enables teachers at different career stages to maintain and improve effective classroom practices.

Table 7a below shows the difference in the level of teaching strategies when grouped according to age.

Table 7a. Difference in the Level of Teaching Strategies when grouped according to Age.

Age Test Statistics (H) p-value Decision for H, Interpretation

20-29 years old 3.809 0.433 Fail to Reject H, Not Significant
30-39 years old
40-49 years old
50-59 years old
60 years old and above

As shown in Table 7a, the difference in the level of teaching strategies when respondents were grouped according
to age yielded a Kruskal-Wallis test statistic of H = 3.809 with a p-value = 0.433. Since the p-value is greater
than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that there is no
significant difference in the level of teaching strategies among teachers across the different age groups.

The findings suggest that teachers employ comparable teaching strategies regardless of their age. This implies
that younger and older teachers are equally capable of utilizing a variety of instructional approaches, including
teacher-focused, learner-focused, problem-solving, discussion, questioning, and research-based strategies, to
facilitate effective learning. The absence of a significant difference also indicates that age is not a determining
factor in teachers' selection and implementation of instructional strategies. Instead, the consistent use of diverse
teaching approaches across age groups may be attributed to ongoing professional development, curriculum
implementation, and continuous adaptation to learners' educational needs.

This finding is supported by the study of Tondeur et al. (2021), which found that teachers' instructional practices
are shaped more by professional learning opportunities and pedagogical competence than by demographic
characteristics such as age. Similarly, Schleicher (2020) emphasized that teachers across different age groups
are capable of adopting effective instructional strategies when they are provided with continuous professional
development and institutional support.

Table 7b below shows the difference in the level of teaching strategies when grouped according to sex.

Table 7b. Difference in the Level of Teaching Strategies when grouped according to Sex.

Sex Test Statistics (U) | p-value Decision for H, | Interpretation
Male 2192.500 0.186 Fail to Reject Ho | Not Significant
Female

As shown in Table 7b, the difference in the level of teaching strategies when respondents were grouped according
to sex yielded a Mann—Whitney U test statistic of U = 2192.500 with a p-value = 0.186. Since the p-value is
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greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that there is
no significant difference in the level of teaching strategies between male and female teachers.

The findings suggest that both male and female teachers employ similar teaching strategies in facilitating
classroom instruction. This implies that sex does not significantly influence the selection and implementation of
instructional approaches such as teacher-focused, learner-focused, problem-solving, discussion, questioning, and
research-based strategies. Regardless of gender, teachers appear equally capable of applying varied instructional
methods that address learners' needs, promote active participation, and enhance the teaching-learning process.
The result further indicates that effective teaching strategies are more likely developed through professional
preparation, instructional experience, and continuous capacity-building rather than differences in sex.

This finding is supported by the study of Fauth et al. (2020), which reported that the quality of instructional
practices is influenced primarily by teachers' pedagogical competence and professional expertise rather than
demographic characteristics such as gender. Similarly, Kunter et al. (2021) found that effective teaching depends
largely on teachers' professional knowledge, instructional skills, and classroom practices, with no substantial
differences attributable to sex.

Table 7c below shows the difference in the level of teaching strategies when grouped according to educational
attainment.

Table 7c. Difference in the Level of Teaching Strategies when grouped according to Educational Attainment.

Educational Attainment | Test p-value | Decision for Ho Interpretation
Statistics (H)
Bachelor's Degree 0.927 0.819 Fail to Reject H, | Not Significant

Master's Degree
Doctorate Degree
Other

As shown in Table 7c, the difference in the level of teaching strategies when respondents were grouped according
to educational attainment yielded a Kruskal-Wallis test statistic of H = 0.927 with a p-value = 0.819. Since the
p-value is greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that
there is no significant difference in the level of teaching strategies among teachers with different educational
attainment.

The findings suggest that teachers employ comparable teaching strategies regardless of whether they hold a
bachelor's degree, master's degree, doctorate degree, or other educational qualifications. This implies that
educational attainment alone does not significantly influence the way teachers plan, organize, and deliver
instruction. Rather, the consistent use of varied teaching strategies may be attributed to teachers' professional
experience, curriculum implementation, participation in professional development programs, and commitment
to addressing learners' diverse needs. The result further indicates that teachers, irrespective of their highest
educational qualification, are capable of applying effective instructional approaches that promote active learning,
critical thinking, and meaningful classroom engagement.

This finding is consistent with the study of Guerriero (2021), which emphasized that teacher effectiveness
depends more on professional competence, instructional knowledge, and continuous learning than on formal
educational qualifications alone. Likewise, Konig et al. (2022) reported that teachers' classroom practices are
shaped primarily by pedagogical competence, professional development, and practical teaching experience
rather than differences in academic attainment.

Table 7d below shows the difference in the level of teaching strategies when grouped according to length of
service.
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Table 7d. Difference in the Level of Teaching Strategies when grouped according to Length of Service.

Length of Service | Test Statistics (H) | p-value | Decision for Ho Interpretation

1-5 years 1.192 0.755 Fail to Reject H, | Not Significant
6-10 years

11-15 years

16 years and
above

As shown in Table 7d, the difference in the level of teaching strategies when respondents were grouped according
to length of service yielded a Kruskal-Wallis test statistic of H=1.192 with a p-value = 0.755. Since the p-value
is greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that there is
no significant difference in the level of teaching strategies among teachers with varying lengths of service.

The findings suggest that teachers utilize similar teaching strategies regardless of whether they are beginning
teachers or have many years of teaching experience. This implies that length of service does not significantly
influence the selection and implementation of instructional approaches in the classroom. Teachers across
different career stages appear equally capable of employing teacher-focused, learner-focused, problem-solving,
discussion, questioning, presentation, and research-based strategies to facilitate effective learning. The result
may also indicate that continuous professional development, mentoring programs, curriculum implementation,
and school-based learning opportunities enable teachers to maintain consistent instructional practices throughout
their careers.

This finding is supported by the study of Lachner et al. (2021), which found that teachers' instructional quality
is strengthened through continuous professional learning and reflective teaching practices rather than years of
teaching experience alone. Similarly, Kraft and Hill (2020) emphasized that sustained professional development
enables teachers at different career stages to improve and maintain effective instructional practices, resulting in
comparable teaching performance regardless of length of service.

Table 8a shows the difference in the level of student engagement when grouped according to age.

Table 8a. Difference in the Level of Student Engagement when grouped according to Age.

Age Test Statistics (H) | p-value | Decision for H, Interpretation

13— 16 yearsold | 5.183 0.269 Fail to Reject H, | Not Significant
17 — 20 years old
21 — 24 years old
25 years old and
above

As shown in Table 8a, the difference in the level of student engagement when respondents were grouped
according to age yielded a Kruskal-Wallis test statistic of H = 5.183 with a p-value = 0.269. Since the p-value
is greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that there is
no significant difference in the level of student engagement among respondents across the different age groups.

The findings suggest that students demonstrate comparable levels of behavioral, emotional, and cognitive
engagement regardless of their age. This implies that age does not significantly influence students' participation
in classroom activities, interest in learning, or intellectual involvement in instructional tasks. The result further
indicates that students across all age groups respond similarly to classroom experiences, likely because they are
exposed to the same curriculum, learning environment, and instructional practices. Consequently, teachers
appear to provide learning opportunities that effectively engage students regardless of their age, promoting active
participation and meaningful learning experiences for all learners.
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This finding is consistent with the study of Wong and Liem (2022), which reported that student engagement is
influenced more by classroom climate, instructional quality, and teacher support than by demographic
characteristics such as age. Likewise, Reschly and Christenson (2022) emphasized that supportive learning
environments and effective teaching practices play a more significant role in fostering behavioral, emotional,
and cognitive engagement than students' personal characteristics.

Table 8b below shows the Difference in the Level of Student Engagement when grouped according to Sex.

Table 8b. Difference in the Level of Student Engagement when grouped according to Sex.

Sex Test Statistics (U) | p-value Decision for H, | Interpretation
Male 2073.000 0.064 Fail to Reject Ho | Not Significant
Female

As shown in Table 8b, the difference in the level of student engagement when respondents were grouped
according to sex yielded a Mann—Whitney U test statistic of U = 2073.000 with a p-value = 0.064. Since the p-
value is greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that
there is no significant difference in the level of student engagement between male and female students.

The findings suggest that both male and female students demonstrate comparable levels of behavioral, emotional,
and cognitive engagement in classroom learning. This implies that sex does not significantly influence students'
participation in classroom activities, enthusiasm toward learning, or intellectual involvement during instruction.
Although the obtained p-value is relatively close to the level of significance, the result indicates that both groups
remain similarly engaged in classroom experiences. This may reflect teachers' ability to create inclusive and
supportive learning environments that encourage equal participation and engagement among all learners
regardless of sex.

This finding is supported by the study of Wang and Eccles (2021), which found that classroom support,
instructional practices, and positive teacher-student relationships exert a greater influence on student engagement
than demographic characteristics such as sex. Similarly, Fredricks et al. (2023) emphasized that behavioral,
emotional, and cognitive engagement are primarily shaped by students' learning experiences and the quality of
classroom instruction rather than by gender differences.

Table 8c below shows the difference in the level of student engagement when grouped according to educational
attainment.

Table 8c. Difference in the Level of Student Engagement when grouped according to Educational Attainment.

Educational Attainment | Test p-value | Decision for Ho Interpretation
Statistics (H)
Bachelor's Degree 1.321 0.724 Fail to Reject H, | Not Significant

Master's Degree
Doctorate Degree
Other

As shown in Table 8c, the difference in the level of student engagement when respondents were grouped
according to teachers' educational attainment yielded a Kruskal-Wallis test statistic of H=1.321 with a p-value
=0.724. Since the p-value is greater than the 0.05 level of significance, the null hypothesis failed to be rejected.
This indicates that there is no significant difference in the level of student engagement among learners taught by
teachers with different educational attainment.

The findings suggest that students exhibit comparable levels of behavioral, emotional, and cognitive engagement
regardless of whether their teachers hold a bachelor's degree, master's degree, doctorate degree, or other
educational qualifications. This implies that teachers' educational attainment alone does not significantly
influence learners' engagement in classroom activities. Instead, student engagement may be more strongly
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shaped by the quality of classroom instruction, teacher-student interactions, classroom climate, and the effective
use of engaging instructional strategies. The result further indicates that teachers, regardless of their highest
academic qualification, are capable of creating learning environments that encourage students to participate
actively, remain motivated, and become meaningfully involved in the learning process.

This finding is consistent with the study of Korpershoek et al. (2021), which found that students' engagement is
more strongly influenced by classroom management, instructional quality, and supportive learning environments
than by teachers' demographic or educational characteristics. Likewise, Salmela-Aro et al. (2021) reported that
positive classroom experiences and effective teacher practices play a more important role in promoting student
engagement than teachers' formal educational qualifications.

Table 8d shows the difference in the level of student engagement when grouped according to length of service.

Table 8d. Difference in the Level of Student Engagement when grouped according to Length of Service.

Length of Service Test Statistics (H) | p-value | Decision for H, Interpretation
1-5 years 2917 0.405 Fail to Reject H, | Not Significant
6-10 years

11-15 years

16 years and above

As shown in Table 8d, the difference in the level of student engagement when respondents were grouped
according to teachers' length of service yielded a Kruskal-Wallis test statistic of H = 2.917 with a p-value =
0.405. Since the p-value is greater than the 0.05 level of significance, the null hypothesis failed to be rejected.
This indicates that there is no significant difference in the level of student engagement among learners taught by
teachers with varying lengths of service.

The findings suggest that students demonstrate comparable levels of behavioral, emotional, and cognitive
engagement regardless of whether their teachers are in the early, middle, or later stages of their teaching careers.
This implies that teachers' years of service do not significantly influence learners' participation, motivation, or
cognitive involvement in classroom activities. The result indicates that both novice and experienced teachers are
capable of fostering engaging learning environments that encourage active participation and meaningful learning
experiences. This may be attributed to continuous professional development, mentoring, collaborative learning
among teachers, and the consistent implementation of learner-centered instructional practices across different
career stages.

This finding is supported by the study of Thoonen et al. (2022), which found that students' engagement is more
strongly associated with teachers' instructional quality and classroom practices than with teachers' years of
teaching experience. Similarly, Zepeda et al. (2021) emphasized that ongoing professional learning and reflective
teaching enable teachers at different career stages to effectively engage students and promote positive learning
outcomes.

Table 9 below shows the relationship between level of classroom management and academic performance.

Table 9. Relationship between Level of Classroom Management and Academic Performance.

Variable Test Statistics (15) | p-value | Decision for H, | Interpretation
Level of Classroom Management 0.083 0.312 Fail to Reject Ho | Not Significant
Vs.

Level of Academic Performance

As shown in Table 9, the relationship between the level of classroom management and academic performance
yielded a Spearman rank-order correlation coefficient of r, = 0.083 with a p-value = 0.312. Since the p-value is
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greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that there is
no significant relationship between teachers' level of classroom management and the academic performance of
the learners.

The findings suggest that variations in teachers' classroom management practices are not significantly associated
with differences in learners' academic performance. Although teachers demonstrated an outstanding level of
classroom management, this alone does not appear to directly influence students' academic achievement. This
implies that learners' academic performance may be affected by other factors beyond classroom management,
such as students' learning motivation, prior knowledge, study habits, family support, socioeconomic background,
attendance, and the quality of instructional strategies implemented during classroom instruction. The result
further indicates that while effective classroom management remains essential for maintaining an orderly and
supportive learning environment, it may not independently determine learners' academic success.

This finding is consistent with the study of Wang and Degol (2021), which emphasized that students' academic
achievement is influenced by multiple interacting factors, including individual learner characteristics, family
environment, school climate, and instructional quality, rather than by a single classroom variable. Similarly,
Korpershoek et al. (2021) reported that although effective classroom management contributes to positive
behavioral and motivational outcomes, its direct relationship with academic achievement is often influenced by
other contextual and instructional factors.

Table 10 below shows the relationship between level of teaching strategies and academic performance.

Table 10. Relationship between Level of Teaching Strategies and Academic Performance.

Variable Test Statistics (15) | p-value | Decision for H, | Interpretation
Level of Teaching Strategies vs. 0.125 0.126 Fail to Reject Ho | Not Significant
Level of Academic Performance

As shown in Table 10, the relationship between the level of teaching strategies and academic performance
yielded a Spearman rank-order correlation coefficient of 7y = 0.125 with a p-value = 0.126. Since the p-value is
greater than the 0.05 level of significance, the null hypothesis failed to be rejected. This indicates that there is
no significant relationship between teachers' level of teaching strategies and the academic performance of the
learners.

The findings suggest that although teachers consistently employ a very high level of teaching strategies, these
instructional approaches do not have a statistically significant relationship with learners' academic performance.
This implies that the use of varied teaching strategies alone may not be sufficient to directly influence students'
academic achievement. Learners' performance may also depend on other factors such as individual learning
abilities, motivation, study habits, attendance, parental involvement, availability of learning resources, and the
overall learning environment. The result further indicates that while effective teaching strategies remain essential
in facilitating meaningful learning experiences and promoting classroom engagement, academic performance is
a multifaceted outcome that is shaped by a combination of learner-related, teacher-related, and environmental
factors.

This finding is supported by the study of Kyriakides et al. (2022), which emphasized that although effective
teaching practices contribute to positive learning experiences, student achievement is influenced by multiple
interconnected factors beyond instructional strategies alone. Likewise, Muijs et al. (2020) reported that
instructional strategies positively support classroom learning, but their effect on academic achievement is often
mediated by learner characteristics, school context, and other educational variables.

Table 11 below shows the relationship between level of student engagement and academic performance.
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Table 11. Relationship between Level of Student Engagement and Academic Performance.

Variable Test Statistics (r5) | p-value | Decision for Ho | Interpretation
Level of Student 0.191 0.018 Reject Ho Significant
Engagement vs.

Level of Academic Performance

As shown in Table 11, the relationship between the level of student engagement and academic performance
yielded a Spearman rank-order correlation coefficient of r, = 0.191 with a p-value = 0.018. Since the p-value is
less than the 0.05 level of significance, the null hypothesis was rejected. This indicates that there is a significant
relationship between the level of student engagement and the academic performance of the learners.

The findings suggest that higher levels of student engagement are associated with better academic performance.
Although the correlation is weak and positive, the statistically significant result indicates that as students become
more behaviorally, emotionally, and cognitively engaged in classroom learning, their academic performance also
tends to improve. This implies that students who actively participate in classroom discussions, demonstrate
enthusiasm toward learning, and invest cognitive effort in understanding lesson content are more likely to
achieve better academic outcomes. The result highlights the importance of fostering student engagement through
interactive instruction, supportive classroom environments, and meaningful learning experiences. Schools and
teachers may therefore strengthen strategies that encourage active participation, collaboration, critical thinking,
and learner motivation to further enhance students' academic achievement.

This finding is consistent with the study of Bond et al. (2020), which concluded that student engagement is a
significant predictor of academic achievement and that students who are actively engaged in learning
demonstrate better academic performance than those with lower levels of engagement. Similarly, Salmela-Aro
et al. (2021) reported that behavioral, emotional, and cognitive engagement are positively associated with
learners' academic success, persistence, and overall educational outcomes.

Recommendations and Future Research

Based on the findings of the study, the following recommendations are proposed for appropriate actions by the
concerned stakeholders:

1. Policymakers and Curriculum Planners may continue developing policies and support programs that address
the professional needs of teachers, particularly those who are in the early stages of their teaching careers, to
further strengthen instructional quality.

2. School Administrators can sustain effective classroom management practices by providing regular
classroom observations, mentoring, and professional development activities that reinforce positive
discipline, classroom organization, and supportive learning environments.

3. Teachers can continue using varied and learner-centered teaching strategies while exploring innovative
instructional approaches that further enhance students' participation, critical thinking, and meaningful
learning experiences.

4. Teachers may implement more engaging classroom activities that strengthen students' behavioral,
emotional, and cognitive engagement to maintain their active participation in the learning process.

5. School Administrators and Teachers may sustain intervention programs and academic support services that
help learners maintain and further improve their very satisfactory level of academic performance.

6. School Administrators can continue providing equal access to professional development opportunities for
all teachers regardless of age, sex, educational attainment, or length of service, since effective classroom
management can be achieved across different demographic groups.
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School Administrators can ensure that instructional training and capacity-building programs remain
accessible to all teachers, recognizing that effective teaching strategies are not dependent on demographic
characteristics.

8. Teachers may continue creating inclusive and supportive classroom environments that promote student
engagement for all learners, regardless of differences in teachers' demographic profiles.

9. Teachers and School Administrators may recognize that although effective classroom management is
essential for maintaining an orderly learning environment, additional efforts should also focus on other
factors that influence academic performance, such as learner motivation, study habits, parental support, and
academic interventions.

10. Teachers can continue improving their instructional practices while integrating approaches that address
learners' individual needs, recognizing that teaching strategies alone may not be sufficient to improve
academic performance.

11. Teachers and School Administrators may prioritize programs and instructional practices that strengthen
student engagement through collaborative learning, meaningful classroom participation, and interactive
learning experiences, as increased student engagement contributes to better academic performance.

12. Future Researchers are encouraged to replicate this study using larger samples, different educational
settings, or other research methods. They may also examine additional variables such as learning motivation,
parental involvement, study habits, school climate, teacher-student relationships, and socioeconomic factors
to gain a broader understanding of the factors affecting learners' academic performance.

CONCLUSION

This study concludes that public secondary school teachers demonstrated outstanding classroom management
and very high utilization of teaching strategies, while learners exhibited very high levels of behavioral,
emotional, and cognitive engagement and achieved very satisfactory academic performance. These findings
suggest that teachers consistently implement effective classroom practices and instructional approaches that
foster positive learning environments and active learner participation.

The results further revealed that classroom management, teaching strategies, and student engagement did not
significantly differ according to teachers’ age, sex, educational attainment, and length of service. This indicates
that effective teaching practices and learner engagement are evident across demographic groups and are more
likely influenced by professional competence and instructional practice than by personal characteristics.

Moreover, no significant relationship was found between classroom management and academic performance,
nor between teaching strategies and academic performance. These findings suggest that learner achievement
cannot be explained solely by classroom management practices or instructional approaches and may be
influenced by other learner-related, family-related, and contextual factors.

However, student engagement was found to have a significant positive relationship with academic performance.
Although the correlation was weak, the result highlights the critical role of behavioral, emotional, and cognitive
engagement in enhancing learner achievement. This implies that students who actively participate in learning
activities, maintain positive attitudes toward learning, and invest intellectual effort in classroom tasks are more
likely to perform better academically.

Overall, the study affirms that while effective classroom management and diverse teaching strategies create
supportive conditions for learning, student engagement emerges as the most important factor associated with
academic performance. Therefore, educational interventions and school improvement initiatives should
prioritize strategies that strengthen learner engagement to further improve academic outcomes and educational
success.
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