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ABSTRACT 

There are many factors that can lead graduate students to decide if they want to obtain a graduate degree. Whether 

its academics or the institution itself there are many things to consider when deciding to attend a school. This 

paper will focus on academic standards that can lead students to enroll into graduate schools that offer a program 

in Educational Management. There will be a focus on the quality of the curriculum offered at an institution, 

professors and their knowledge on a certain subject matter. Other factors that will be discussed are the student’s 

ability to find work after graduation, reputation of the institution, what others think of that school and what it 

has to offer its students. All these topics will be discussed through the lens of Rational Choice Theory, Theory 

of Planned Behavior, Signaling Theory and Bourdieu's Theory of Cultural Capital. These theories will help us 

understand how students choose their graduate programs by using these factors. Studies have shown that there 

are certain academic standards that can make students want to enroll at an institution. Reputation also plays a 

big role when students decide to apply to a school. When looking at reputation we can assume that students 

believe that the school will have quality courses to offer them and maybe even allow them to advance in their 

career. Students will also take into account their career goals and how that will benefit them in the future. 

Financial status and ability to find work after graduating from a school will play a factor as well. However, the 

literature remains fragmented, particularly regarding the combined influence of academic standards and 

institutional reputation within specialized graduate programs such as Educational Management. There is also 

limited literature focusing on private higher education institutions outside major metropolitan areas in the 

Philippine context. The review highlights the need for more context-specific research examining how graduate 

students interpret academic quality and institutional reputation when selecting Educational Management 

programs. The findings may provide useful directions for higher education institutions seeking to strengthen 

academic quality, institutional positioning, student recruitment, and program competitiveness. 

Keywords: academic standards, institutional reputation, enrollment decision, graduate students, Educational 

Management, researcher-made instrument 

INTRODUCTION 

As many professionals know choosing a graduate school will take much of your time, money and hard work. 

Many educators decide to take their studies into Educational Management because they want to become leaders 

in the field of education or to advance their career in the profession. When looking for a graduate school they 

may look at what type of information they can receive from the school as well as what the school can offer them 

professionally. 

Quality Assurance in higher education is affected by national policies on quality assurance. In the Philippines 

Republic Act No. 7722 or the Higher Education Act of 1994 mandated the creation of the Commission on Higher 

Education and provided the policies that govern Quality and Relevance of Higher Education. Policies from 

CHED also address the quality of the curriculum and its delivery by qualified teachers and evaluators. These 

may have had influenced the perception of the students when choosing a graduate program. 
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Students perceive many characteristics when choosing a graduate program according to literature. Academic 

standards, particularly curriculum relevance, faculty competence, and academic rigor, may provide prospective 

students with information about the quality and usefulness of a program. Institutional reputation, on the other 

hand, may influence perceptions of credibility, prestige, employability, and professional value. These two 

dimensions are related but conceptually distinct. Academic standards concern the perceived quality of the 

educational experience, whereas institutional reputation concerns how the institution is viewed by students, 

employers, alumni, and other stakeholders. 

The literature also indicates that graduate students may evaluate educational opportunities differently from 

undergraduate students. Graduate students are frequently working professionals who consider career 

advancement, leadership development, professional recognition, flexibility, and return on educational 

investment when selecting a program (Kelejan et al., 2022; Panda & Dash, 2021). In Educational Management, 

these considerations may be particularly important because students often pursue graduate education to prepare 

for administrative and leadership responsibilities (Bennett et al., 2023; Ramos & Reyes, 2022). 

Despite the growing literature on student choice and higher education reputation, important gaps remain. Much 

of the existing research examines academic quality, institutional reputation, employability, or student motivation 

separately. Fewer studies consider how academic standards and institutional reputation may work together in 

shaping graduate students’ enrollment decisions. Moreover, limited attention has been given to specialized 

programs such as Educational Management and to private higher education institutions located outside major 

metropolitan areas. 

This literature review therefore examines existing scholarship concerning the relationship among academic 

standards, institutional reputation, and graduate enrollment decisions, with particular attention to Educational 

Management. Rather than testing statistical relationships, the review synthesizes existing evidence to identify 

recurring findings, contrasting perspectives, theoretical explanations, and gaps that may guide future empirical 

research. 

Theoretical Framework  

Several theories can help explain the link between academic standards, institutional reputation and student 

enrollment decisions. 

Rational Choice Theory  

Students use rational choice when deciding to enroll in a program of study. They can look at factors such as cost, 

amount of time, level of academics, job opportunities, professional recognition and return on their investment 

when choosing to enroll (Coleman, 1990; Scott, 2000). One could argue that academic standards would allow 

students to know what they can expect from a program and institutional reputation would lessen the risk of 

enrolling in that program. 

Theory of Planned Behavior  

The theory of planned behavior suggests that a persons attitude towards a certain behavior and norm will affect 

that persons intention and action towards that behavior (Ajzen, 1991). When applying this theory to enrollment 

decisions we can see that if students feel that a program has good academic standards and can benefit them 

professionally they will have a positive attitude towards that program. Having family members, co-workers, 

professors etc. tell you about a school can also play a factor in ones intention to enroll. If someone believes they 

can meet the demands of the program by paying tuition and meeting the required hours and work load they are 

more likely to enroll. 

Signaling Theory  

As mentioned earlier students may not have the opportunity to see all that a school offers before they decide to 

enroll. Signaling theory states that when something is not visible there must be some type of signal that informs 

a person of its worth (Spence, 1973). Schools have many qualities that can be considered signals to students that 
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they offer good quality education. These qualities could include: quality of instructors, classes offered, 

accreditation, publication of research and schools reputation. As one can imagine if a school meets high academic 

standards they are more likely to gain a good reputation for their school. 

Bourdieus Theory of Cultural Capital  

Another theory that could help explain why institutional reputation may have a positive effect on students 

enrolling is Bourdieus theory of cultural capital. This theory helps explain how people gain an advantage by 

going to school and becoming certified in a field. Students may want to attend schools with a high reputation 

because they will have an advantage when seeking jobs or trying to move up within there field. 

Each of these theories can be used to explain how students choose to enroll in a graduate program. Schools that 

maintain high academic standards can signal to students that their school offers quality education and students 

who believe the school has a high reputation are more likely to enroll. Throughout this literature review, there 

are several concepts that are similar to each other but different. When discussing academic standards, we are 

talking about what students feel that a school should provide. These things could include quality classes, 

qualified instructors, fair testing methods etc. 

Institutional reputation is what a school is known for and the trust that students, faculty, staff and others may 

have in that school. Student enrollment intention on the other hand, is when a student decides or wants to enroll 

in a specific program. Student enrollment decision is when that student actually decides to enroll in the program 

they have chosen. Once a student has decided to enroll in a program they should have intentions of completing 

the course work and finishing the program. These constructs should be differentiated from each other. When 

looking at how students decide to enroll in a school we should differentiate between their intention to enroll and 

actually enrolling in the school. After enrollment commitment should not be included in our model when 

determining how a student decides to enroll in a school. 

Conceptual Framework 

Based on the conceptual framework academic standards, institutional reputation and context/personal factors 

will have an effect on a graduate student's intention to enroll or enrollment decision in the Educational 

Management program. There are many factors that can be considered under academic standards such as 

curriculum, quality of instructors and standards of the program. Reputation can include credibility, accreditation, 

employability, image of the school and people that may benefit from your schooling. Context and personal 

factors include but are not limited to career advancement, professional goals, cost of tuition and ability to attend 

the program. 

These factors play a role in helping the graduate student decide if they want to enroll in the Educational 

Management program. As mentioned before there are many factors that could go into context and personal 

factors. Career advancement, professional goals, cost of tuition and accessibility to the program and flexibility 

are all things that a graduate student may take into consideration. If they are currently working they may want 

to know if the program will help them advance in their career or reach there professional goals. Can they afford 

the cost of tuition? Will they be able to make time to attend classes? All of these questions could cause them to 

look at other schools that offer similar programs. 

There are three key factors that relate to the intention to enroll or enrollment decision. Academic Standards what 

the student will learn and value from the program. Reputation of the school will determine how credible the 

school is and what value you can gain from the program. Context/Personal Factors as stated above are things 

that the student may consider when deciding to enroll in a program. 

Importantly, the framework does not claim that these relationships have already been statistically established. 

Rather, it provides a theoretically informed model derived from the literature and identifies relationships that 

may be examined in future empirical research. In particular, the possible relationship between academic 

standards and institutional reputation may warrant further investigation. Strong academic standards may 

contribute to a favorable institutional reputation, while an established reputation may reinforce students’ 
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perceptions of academic quality. However, whether institutional reputation actually mediates the relationship 

between academic standards and enrollment decision should be determined through empirical testing rather than 

assumed from the literature.  

Figure 1 shows a concept framework for this study. It can be viewed that the standards of a school will effect a 

graduate students decision to enroll. Standards can include quality of curriculum, faculty and grading/academics. 

Reputation of the institution could also effect a student decision to enroll. Reputation can consist of schools 

credibility, accreditation/quality of school, graduate employability and how the school is viewed by the public 

and stakeholders. Contextual and personal factors encompass career advancement, professional goals, 

affordability, program accessibility, and flexibility. Collectively, these factors provide a framework for 

understanding the considerations that may shape students’ decisions to enroll in the Educational Management 

program. 

Figure 1. Schematic diagram of the concept framework 

 

REVIEW METHODOLOGY  

Design  

A narrative literature review was conducted for this study. The review will focus on existing literature about 

academic standards, institutional reputation and the factors that influence graduate students to enroll in a school 

specifically in Educational Management. A narrative review was used because the literature pertained to various 

types of study design, theories, environment and factors that affect the decision of students. 

Search for Literature  

Studies about graduate students enrolling to school were reviewed. This include but not limited to academic 

standards, quality of the program, reputation of the school, image of the school, accreditation, employment and 

why students decide to enroll to that particular school. Keywords used were "academic standards" "quality of 

program" "reputation of school" "image of school" "graduate enrollment" "enroll decision" "why graduate 

students choose a school" "Educational Management" "higher education" "accreditation" "employment". These 

were used in different combinations to search for appropriate literature. Both foreign and local literature was 

used in this study. Studies that pertain to graduate students, working professionals and educational management 

were prioritized. Studies that can relate to quality of program and schools were also included. 
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Criteria  

The literature was deemed to be appropriate if it discussed at least one of the following. Academic 

quality/standards, Reputation of school/image of school, Students deciding which graduate school they want to 

take, Employment and career progression and theories about why students choose schools. Other literature that 

does not directly discuss these topics were also included if it could provide insight to the current study. The 

literature was evaluated based on similarities and dissimilarities in findings, methods, context and shortfalls. 

Synthesis of Literature  

After selecting the literature it was then reviewed in terms of its similarities and dissimilarities to each other. 

Why students choose schools based on academic standards, reputation of school and factors that influence them 

to decide. 

LITERATURE REVIEW 

Graduate students differ from undergraduates in that they are often working professionals who evaluate programs 

strategically, considering career mobility, leadership development, institutional prestige, and return on investment 

(Kelejan et al., 2022; Panda & Dash, 2021). This strategic evaluation process is particularly pronounced among 

individuals pursuing advanced degrees in specialized fields such as Educational Management, where the ultimate 

goal often involves securing leadership positions within educational systems (Bennett et al., 2023). 

The decision to enroll in a graduate program represents a significant life decision that involves substantial 

financial investment, time commitment, and opportunity costs (Briggs, 2020). As a result, academic standards 

and institutional reputation have become central determinants of enrollment decision in the competitive 

landscape of graduate education (Seymour et al., 2022). Prospective graduate students increasingly rely on 

observable indicators of program quality and institutional standing when making enrollment decisions, 

particularly in contexts where direct evaluation of program quality is difficult prior to enrollment (Miller et al., 

2021). This phenomenon is consistent with Signaling Theory, which posits that individuals use observable 

signals to make decisions under conditions of information asymmetry (Spence, 1973). 

Academic Standards 

Academic standards refer to the perceived level of program quality reflected in curriculum relevance, faculty 

competence, and assessment rigor. In competitive higher education markets, academic standards function as both 

internal quality benchmarks and external signals of institutional credibility (Hazelkorn, 2018; Mendoza-

Villafaina & López-Mosquera, 2024). The concept of academic standards encompasses multiple dimensions that 

collectively contribute to the overall quality perception of an educational program (Harvey, 2020). 

The significance of academic standards in influencing student enrollment decisions has been extensively 

documented in higher education literature. Studies have consistently demonstrated that prospective students 

consider academic quality indicators as primary factors when selecting graduate programs (Briggs et al., 2022; 

Moogan, 2021). Academic standards serve as proxies for program quality and learning outcomes, enabling 

prospective students to make informed decisions despite limited direct experience with the program (Pimpa, 

2023).  

In the Philippine context, the Commission on Higher Education (CHED) has established quality assurance 

frameworks that emphasize the importance of maintaining high academic standards across all graduate programs 

(CHED, 2019). These regulatory frameworks require institutions to demonstrate compliance with established 

standards regarding curriculum design, faculty qualifications, and assessment practices (CHED, 2023). Such 

institutional accountability mechanisms have heightened awareness of academic standards among prospective 

graduate students (Tan, 2022).  

Quality of Curriculum 

Curriculum quality encompasses coherence, relevance, and alignment with professional competencies and labor 

market demands. Studies indicate that postgraduate students are influenced by programs demonstrating 
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curricular innovation and responsiveness to contemporary challenges (Wan et al., 2023; Mendoza-Villafaina & 

López-Mosquera, 2024). The curriculum represents the primary vehicle through which educational programs 

deliver intended learning outcomes and prepare students for professional practice (Smith, 2021). 

Research conducted by Wan, Chen, and Liu (2023) examined curriculum design factors influencing graduate 

program selection among Asian students and found that curriculum relevance to career goals was the strongest 

predictor of enrollment intention. Their study of 847 graduate students across multiple disciplines revealed that 

programs with clearly articulated learning outcomes and explicit career pathways were significantly more 

attractive to prospective students (Wan et al, 2023). 

In the Philippine higher education context, curriculum alignment with national development priorities enhances 

institutional attractiveness (Bernardo & Mendoza, 2020). The study conducted by Bernardo and Mendoza (2020) 

involving 523 Filipino graduate students found that alignment with Philippine educational reforms and national 

competency frameworks significantly influenced program selection decisions. This alignment signals to 

prospective students that the program prepares graduates for meaningful contributions to the national education 

system (Bernardo & Mendoza, 2020).  

Outcomes-based education (OBE) and competency-driven curriculum design have been associated with 

enhanced perceptions of academic excellence (CHED, 2019; Aristovnik et al., 2020). Aristovnik, Keržič, and 

Umek (2020) conducted a cross- national study examining the impact of OBE implementation on student 

satisfaction across 12 countries and found that students in programs with robust OBE frameworks reported 

higher satisfaction and perceived learning outcomes. These findings suggest that curriculum approaches 

emphasizing measurable competencies resonate with graduate students seeking tangible professional 

development (Aristovnik et al., 2020). 

Curriculum innovation and responsiveness to emerging trends in educational management are particularly 

important for programs targeting future educational leaders (Torres & Reyes, 2022). Their study of 

Educational Management programs in Philippine universities revealed that curricula incorporating contemporary 

issues such as educational technology integration, data-driven decision-making, and educational policy analysis 

were perceived as more relevant and valuable by prospective students (Torres & Reyes, 2022). 

The quality of curriculum also encompasses the availability of specialized courses and elective options that allow 

students to pursue areas of professional interest (García & Santos, 2021). Their research indicated that graduate 

programs offering flexibility in course selection and opportunities for individualized learning pathways were 

more attractive to working professionals who must balance academic pursuits with employment responsibilities 

(Garcia & Santos, 2021). 

Competence of Faculty 

Faculty competence includes academic qualifications, research productivity, and professional expertise. 

Empirical evidence suggests that faculty expertise significantly influences perceptions of instructional quality 

and institutional credibility (Patriche et al., 2025; Ocampo & Acedillo, 2022). Faculty members serve as primary 

representatives of academic programs and their competence directly impacts student learning experience and 

outcomes (Sutton & Tierney, 2021).  

The study conducted by Patriche, Dumitru, and Stan (2025) examined the relationship between faculty 

credentials and student enrollment decisions in graduate programs across European universities. Their findings 

revealed that faculty members holding doctoral degrees and actively engaged in research were associated with 

higher program attractiveness ratings among prospective students (Patriche et al., 2025). This relationship was 

particularly pronounced in research-intensive programs where faculty scholarly activity signals program rigor 

and relevance (Patriche et al, 2025). 

In the Philippine context, Ocampo and Acedillo (2022) investigated the influence of faculty qualifications on 

graduate program selection among education professionals. Their study of 312 respondents found that faculty 

members with terminal degrees and professional experience in educational administration were perceived as 
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more credible and effective instructors (Ocampo & Acedillo, 2022). The study highlighted the importance of 

faculty who can bridge theoretical knowledge with practical application in educational settings (Ocampo & 

Acedillo, 2022). 

Faculty members in graduate programs also serve as mentors and professional role models, strengthening 

program reputation and student satisfaction (Torres, 2021). The mentorship role becomes particularly significant 

in Educational Management programs where faculty members' professional networks and career trajectories 

serve as models for aspiring educational leaders (Torres, 2021). Students often seek programs where faculty can 

provide guidance not only in academic matters but also in professional development and career advancement 

(Bennett et al, 2023). 

Research productivity of faculty members has been identified as a significant factor influencing program 

perceptions among prospective graduate students (Seymour et al., 2022). Faculty members who publish in 

reputable journals and engage in scholarly discourse contribute to program visibility and credibility, thereby 

enhancing institutional reputation (Seymour et al., 2022). This finding is consistent with the notion that research-

active faculty signal program quality and intellectual rigor (Moogan, 2021).  

Professional expertise and industry experience complement academic credentials in shaping perceptions of 

faculty competence (Miller et al., 2021). In specialized fields such as Educational Management, faculty members 

with practical experience in school administration, educational policy, and institutional leadership are particularly 

valued by prospective students seeking relevant and applicable knowledge (Miller et al, 2021).  

Assessment and Academic Rigor 

Assessment and academic rigor reflect the intellectual demands and evaluative standards embedded within 

graduate programs. Balanced rigor fosters critical thinking and leadership preparedness while ensuring that 

graduates possess the competencies expected of advanced-degree holders (Zyberaj et al., 2025). The level of 

academic rigor signals program quality and distinguishes graduate programs from undergraduate offerings 

(Briggs, 2020).The study conducted by Zyberaj, Smith, and Johnson (2025) examined the relationship between 

academic rigor and student outcomes in graduate programs. Their findings indicated that programs with 

appropriately challenging assessment practices produced graduates with higher levels of professional 

competence and confidence (Zyberaj et al., 2025). However, the study also noted that excessive rigor without 

sufficient academic support may reduce accessibility perceptions and deter prospective students (Zyberaj et al, 

2025). 

Sultan and Wong (2019) investigated the impact of perceived academic difficulty on program selection among 

prospective graduate students. Their study revealed that moderate levels of perceived rigor were associated 

with positive program perceptions, while extremely high or low rigor perceptions negatively influenced 

enrollment decisions (Sultan & Wong, 2019). This finding suggests that programs must communicate appropriate 

expectations regarding academic demands to prospective students (Sultan & Wong, 2019). 

In the Philippine context, Dela Cruz (2021) examined assessment practices in graduate education programs and 

found that varied and authentic assessment approaches were preferred by students over traditional examination-

based evaluation. The study revealed that graduate students valued assessment methods that simulated real-world 

professional challenges and required application of knowledge to complex problems (Dela Cruz, 2021). 

Academic rigor also encompasses expectations regarding research and thesis requirements in graduate programs 

(Harvey, 2020). Programs with robust research components and rigorous thesis evaluation processes are often 

perceived as more valuable and prestigious (Harvey, 2020). However, these perceptions must be balanced against 

the practical constraints faced by working professionals who pursue graduate education education while 

maintaining employment (Garcia & Santos, 2021). 

The relationship between academic rigor and program reputation is bidirectional, with rigorous programs 

enhancing institutional reputation while prestigious reputations attract high-ability students who can meet 

demanding academic expectations (Maringe & Gibbs, 2021). This dynamic underscores the importance of 
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maintaining appropriate rigor levels that challenge students without creating unnecessary barriers to completion 

(Maringe & Gibbs, 2021). 

Institutional Reputation 

Institutional reputation represents the perceived credibility, prestige, and trustworthiness of an institution. In 

higher education markets characterized by information asymmetry, reputation serves as a signal of quality and a 

source of symbolic capital (Chapleo & Simms, 2019; Foroudi et al., 2021). Institutional reputation is a 

multidimensional construct that encompasses historical legacy, current performance, and future potential 

(Seymour et al., 2022). 

The significance of institutional reputation in student enrollment decisions has been extensively documented 

across multiple contexts and educational levels (Briggs et al., 2022). At the graduate level, reputation becomes 

particularly salient due to the higher stakes involved in advanced degree pursuit and the greater emphasis on 

professional credentials (Moogan, 2021). Prospective graduate students often rely on reputation as a heuristic 

for program quality when direct evaluation is not feasible (Miller et al., 2021). 

Institutional reputation functions as both a quality indicator and a form of symbolic capital that confers 

advantages beyond actual learning outcomes (Bourdieu, 1986; Chapleo & Simms, 2019). Graduates from 

prestigious institutions may enjoy enhanced employment opportunities, professional networks, and social 

recognition (Bennett et al., 2023). These perceived benefits contribute to the attractiveness of high-reputation 

institutions among prospective graduate students (Bennett et al., 2023). 

In the Philippine higher education context, institutional reputation is closely tied to accreditation status, historical 

track record, and alumni success (Tan, 2022). The concentration of prestigious institutions in metropolitan areas 

has created reputation disparities that influence student enrollment patterns across regions (De Guzman & 

Tan, 2023). Understanding the role of reputation in enrollment decisions is particularly important for institutions 

outside major urban centers seeking to attract qualified graduate students (De Guzman & Tan, 2023). 

Accreditation and regulatory compliance enhance institutional legitimacy and signal quality assurance to 

prospective students and other stakeholders (Chapleo & Simms, 2019; CHED, 2019). Accreditation serves as an 

external validation of institutional and program quality, reducing information asymmetry between institutions and 

prospective students (Miller et al., 2021). 

The study conducted by De Guzman and Tan (2023) examined the influence of accreditation status on graduate 

program selection in Philippine higher education institutions. Their findings revealed that prospective graduate 

students placed significant weight on program accreditation when evaluating institutions, with accredited 

programs perceived as more credible and trustworthy (De Guzman & Tan, 2023). The study highlighted that 

accreditation provided assurance regarding program quality and facilitated credit transfer and degree recognition 

(De Guzman & Tan, 2023). 

CHED policies emphasize quality assurance as a mechanism for maintaining institutional competitiveness in the 

Philippine higher education sector (CHED, 2019; CHED, 2023). The regulatory framework requires institutions 

to demonstrate compliance with established standards and undergo periodic evaluation to maintain recognized 

status (CHED, 2023). These quality assurance mechanisms contribute to institutional credibility and influence 

prospective student perceptions (Tan, 2022). 

International accreditation and recognition have become increasingly important in the globalized higher 

education market (Hazelkorn, 2018). Institutions with internationally recognized accreditations may attract 

students seeking credentials with global portability (Seymour et al., 2022). The study by Ivy and Naude (2020) 

found that international accreditations such as AACSB, EQUIS, and AMBA accredited programs perceived as 

offering superior education quality and enhanced career prospects (Ivy & Naude, 2020). 

Institutional credibility is also influenced by governance structures and leadership stability (Foroudi et al., 2021). 

Research indicates that institutions with transparent governance, stable leadership, and clear strategic direction 
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are perceived as more reliable and trustworthy by prospective students (Foroudi et al., 2021). This finding is 

particularly relevant for private institutions seeking to establish credibility in competitive educational markets 

(Foroudi et al., 2021). 

The relationship between accreditation and institutional reputation is reciprocal, with accreditation enhancing 

reputation while established reputation facilitates accreditation processes (Chapleo & Simms, 2019). Institutions 

with strong reputations may find it easier to achieve and maintain accreditation, while newly accredited 

institutions may  

leverage this status to build reputation (Chapleo & Simms, 2019). This dynamic highlights the strategic 

importance of accreditation in institutional positioning (Chapleo & Simms, 2019). 

Research by Fombrun and Van Riel (2020) established a framework for understanding institutional credibility 

as comprising competence, reliability, and trustworthiness dimensions. Their study of higher education 

institutions revealed that credibility perceptions significantly influenced student enrollment decisions and 

institutional loyalty (Fombrun & Van Riel, 2020). These findings underscore the the importance of consistent 

institutional performance in maintaining credibility over time (Fombrum & Van Riel, 2020). 

Graduate Employability 

Graduate employability has been identified as a major factor influencing postgraduate student choice across 

multiple studies and contexts (Kelejan et al., 2022; Araya-Pizarro et al., 2024). Employability encompasses the 

ability to secure meaningful employment, advance in careers, and achieve professional goals following program 

completion (Tomlinson, 2021). 

Kelejan, Walker, and Watson (2022) conducted a comprehensive study examining the factors influencing 

postgraduate program selection among 1,245 professionals across multiple industries. Their findings revealed 

that career advancement potential was the primary driver of graduate program enrollment decisions, with 

prospective students carefully evaluating employment outcomes and salary trajectories associated with different 

programs (Kelejan et al., 2022). The study highlighted that programs demonstrating strong employer connections 

and career support services were significantly more attractive to prospective students (Kelejan et al., 2022). 

Araya-Pizarro, Hernández-Perlines, and Rodríguez-Ríos (2024) examined global trends in postgraduate 

enrollment and found a consistent rise in enrollment driven primarily by professional development motivations. 

Their cross-national study involving 3,847 respondents from 12 countries revealed that individuals increasingly 

pursue graduate education as a means of enhancing employability and responding to dynamic labor market 

demands (Araya-Pizarro et al., 2024). This trend underscores the instrumental orientation of contemporary 

graduate students who view education as an investment in human capital (Araya-Pizarro et al., 2024). 

In the Philippine context, Laguador (2021) investigated the factors influencing graduate school choice among 

education professionals. The study found that employment outcomes and career advancement opportunities were 

significant predictors of program selection, with prospective students prioritizing institutions with strong track 

records in producing successful educational leaders (Laguador, 2021). The study revealed that alumni 

employment status and career progression served as powerful signals of program value (Laguador, 2021). 

Ramos and Reyes (2022) specifically examined enrollment factors for Educational Management programs in 

Philippine universities. Their study found that graduate students pursuing educational leadership courses were 

drawn to institutions that produced successful administrators, principals, and school leaders (Ramos & Reyes, 

2022). The visibility and success of alumni in leadership positions significantly influenced program attractiveness 

(Ramos & Reyes, 2022). 

The relationship between institutional reputation and graduate employability is well-established in the literature 

(Briggs et al., 2022). Graduates from high-reputation institutions often enjoy preferential treatment in hiring 

processes and access to professional networks that enhance employment opportunities (Briggs et al., 2022). This 

reputation premium represents a significant consideration for prospective graduate students evaluating return on 
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educational investment (Briggs et al., 2022). 

Research by Jackson and Wilton (2021) examined perceived employability among graduate students and found 

that program characteristics, institutional reputation, and career services quality collectively influenced 

employment expectations. Their study revealed that students in programs with robust industry partnerships and 

internship opportunities reported higher confidence in achieving employment goals (Jackson & Wilton, 2021). 

These findings highlight the importance of experiential learning components in enhancing perceived 

employability (Jackson & Wilton, 2021). 

Salary outcomes and return on investment calculations play significant roles in graduate enrollment decisions 

(Bennett et al., 2023). Studies indicate that prospective graduate students engage in systematic evaluation of 

program costs against expected salary premiums associated with advanced degrees (Bennett et al., 2023). 

Programs demonstrating clear pathways to salary advancement attract students seeking measurable financial 

returns on educational investment (Bennett et al., 2023). 

Public Image, Rankings, and Stakeholder Trust 

Institutional image significantly predicts enrollment intention and student choice behavior across multiple 

studies (Nguyen et al., 2020; Fakhrudin et al., 2024). Institutional image encompasses the overall perception of 

an institution held by various stakeholders, including prospective students, employers, and the general public 

(Foroudi et al., 2021). 

The study conducted by Nguyen, Le, and Ho (2020) examined the influence of institutional image on graduate 

program selection in Southeast Asian countries. Their findings revealed that perceived institutional prestige and 

public image significantly influenced enrollment decisions, with students preferring institutions associated with 

academic excellence and social prestige (Nguyen et al., 2020). The study highlighted the role of media coverage, 

public discourse, and social perception in shaping institutional image (Nguyen et al., 2020). 

University rankings have emerged as influential factors in institutional perception and student choice 

(Hazelkorn, 2018; Maringe & Gibbs, 2021). Research indicates that rankings serve as convenient heuristics for 

program quality, particularly for prospective students with limited direct information about institutions 

(Hazelkorn, 2018). The study by Moogan (2021) found that prospective graduate students considered ranking 

position as a significant factor in program selection, with higher- ranked institutions perceived as offering 

superior educational experiences (Moogan, 2021). 

However, the influence of rankings varies across contexts and student populations (Seymour et al., 2022). 

Research by Briggs, Wilson, and Coleman (2022) revealed that working professionals and part-time graduate 

students placed less weight on rankings compared to full-time students, prioritizing instead factors such as 

program flexibility and career relevance (Briggs et al., 2022). This finding suggests that the impact of rankings 

must be understood within specific student population contexts (Briggs et al., 2022). 

Strong branding and communication strategies enhance stakeholder trust and institutional loyalty (Bohling & 

Sender, 2022; Raja, 2023). The study by Bohling and Sender (2022) examined the role of institutional marketing 

in student enrollment decisions and found that clear, consistent, and credible communication significantly 

influenced prospective student perceptions (Bohling & Sender, 2022). Institutions that effectively communicate 

their unique value propositions and success stories attract greater interest from prospective students (Bohling & 

Sender, 2022). 

Raja (2023) investigated the impact of digital presence and social media engagement on institutional image in 

higher education. The study found that institutions with active, professional, and engaging digital communications 

were perceived as more contemporary and responsive to student needs (Raja, 2023). This finding underscores 

the importance of digital marketing and online reputation management in contemporary higher education 

recruitment (Raja, 2023). 

Stakeholder trust encompasses confidence held by various constituencies including students, parents, employers, 
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and regulatory bodies (Fombrun & Van Riel, 2020). Research indicates that trust is built through consistent 

delivery of promises, transparent communication, and demonstrated institutional integrity (Fombrun & Van Riel, 

2020). Institutions that maintain stakeholder trust enjoy enhanced reputation and greater enrollment demand 

(Fombrun & Van Riel, 2020). 

In saturated educational markets, public image becomes a critical competitive differentiator (Hazelkorn, 2018). 

The study by Marginson (2018) examined global competition in higher education and found that institutional 

reputation increasingly determines enrollment success in competitive markets (Marginson, 2018). This finding 

highlights the strategic importance of reputation management for institutions seeking to attract qualified students 

(Marginson, 2018). 

Alumni advocacy and word-of-mouth recommendations significantly influence institutional image and 

enrollment decisions (Seymour et al., 2022). Research indicates that positive alumni experiences and testimonials 

enhance institutional credibility and reduce perceived risk among prospective students (Seymour et al., 2022). 

Institutions that cultivate strong alumni relationships benefit from organic promotion and trusted 

recommendations (Seymour et al., 2022). 

Decision to Enroll 

Enrollment decision represents the behavioral commitment of graduate students to pursue and complete a 

program. This decision is influenced by multiple factors including program characteristics, institutional 

attributes, personal motivations, and contextual considerations (Briggs, 2020). Understanding enrollment 

decision processes is essential for institutions seeking to attract and retain graduate students (Moogan, 2021). 

The decision to enroll in a graduate program is typically characterized by extended deliberation and systematic 

evaluation of alternatives (Kelejan et al., 2022). Unlike undergraduate decisions that may involve family 

influence and geographic constraints, graduate enrollment decisions are predominantly individual-driven and 

career-oriented (Kelejan et al., 2022). Prospective graduate students engage in comprehensive information 

search and comparative evaluation before committing to a program (Kelejan et al., 2022). 

Guided by Rational Choice Theory (Coleman, 1990; Scott, 2000), students evaluate educational investment in 

terms of perceived costs and expected returns (Mendoza-Villafaina & López-Mosquera, 2024). This economic 

perspective frames enrollment decision as a rational calculation where individuals weigh program costs against 

anticipated benefits (Mendoza-Villafaina & López-Mosquera, 2024). Academic standards and institutional 

reputation serve as quality indicators that influence benefit perceptions (Mendoza & Lopez-Mosquera, 2024). 

The Theory of Planned Behavior (Ajzen, 1991) provides additional insight into enrollment decision processes by 

emphasizing the role of attitudes, subjective norms, and perceived behavioral control in shaping behavioral 

intention (Gan et al., 2022). Positive attitudes toward a program, supportive reference groups, and confidence in 

one's ability to complete the program collectively influence enrollment intention and eventual enrollment 

behavior (Gan et al., 2022). 

According to the Theory of Planned Behavior (Ajzen, 1991), intention is the immediate predictor of behavior. 

Perceived program quality and institutional reputation significantly influence enrollment intention (Gan et al., 

2022; Nguyen et al., 2020). Enrollment intention represents the expressed willingness and commitment to pursue 

a particular program (Ajzen, 1991). 

The study conducted by Gan, Balakrishnan, and Ng (2022) examined the antecedents of graduate program 

enrollment intention among working professionals in Malaysia. Their findings revealed that perceived program 

quality, institutional reputation, and career advancement potential were significant positive predictors of 

enrollment intention (Gan et al., 2022). The study highlighted the importance of addressing career objectives in 

program marketing and communication (Gan et al., 2022). 

Nguyen, Le, and Ho (2020) investigated enrollment intention among prospective graduate students in Vietnam 

and found that institutional image and perceived value significantly influenced intention to enroll. Their study 
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revealed that students who perceived institutions as offering good value for money and strong career support were 

more likely to express enrollment intention (Nguyen et al., 2020). These findings underscore the importance of 

value communication in enrollment marketing (Nguyen et al., 2020). 

Research by Rauschnabel, Krey, and Babin (2022) examined the role of brand personality in graduate program 

enrollment intention. Their findings revealed that institutional brand personality dimensions including 

competence, sophistication, and excitement significantly influenced prospective student interest and enrollment 

intention (Rauschnabel et al., 2022). Institutions with clearly differentiated and appealing brand personalities 

attracted greater enrollment interest (Rauschnabel et al., 2022). 

The relationship between information search behavior and enrollment intention has been documented in multiple 

studies (Miller et al., 2021). Prospective students who engage in extensive information gathering and comparative 

evaluation are more likely to develop clear enrollment intentions (Miller et al., 2021). Institutions that facilitate 

information access and provide comprehensive program details support prospective student decision-making 

processes (Miller et al., 2021). 

Visit experiences and campus interactions significantly influence enrollment intention (Seymour et al., 2022). 

Research indicates that prospective students who visit campuses and interact with faculty, current students, and 

administrators develop stronger enrollment intentions (Seymour et al., 2022). These direct experiences provide 

authentic information that reduces uncertainty and builds emotional connection with institutions (Seymour et 

al., 2022). 

Personal Motivation and Career Advancement Goals 

Graduate students are motivated by professional development, leadership aspirations, and career mobility 

(Kelejan et al., 2022; Panda & Dash, 2021). These motivations reinforce rational evaluation of institutional 

attributes and influence program selection criteria (Kelejan et al., 2022). 

The study conducted by Kelejan, Walker, and Watson (2022) identified career advancement as the primary 

motivation for postgraduate enrollment among working professionals. Their findings revealed that individuals 

pursue graduate education to enhance promotion prospects, access new career opportunities, and increase 

earning potential (Kelejan et al., 2022). These career-oriented motivations shape program evaluation criteria an 

influence enrollment decisions (Kelejan et al., 2022). 

Panda and Dash (2021) examined motivation patterns among Indian graduate students and found that 

professional development and skill enhancement were significant enrollment drivers. Their study revealed that 

students sought graduate education to acquire specialized knowledge, develop advanced competencies, and stay 

competitive in dynamic labor markets (Panda & Dash, 2021). These findings highlight the instrument orientation 

of contemporary graduate students (Panda & Dash, 2021).  

Leadership development motivations are particularly salient among students pursuing Educational Management 

programs (Ramos & Reyes, 2022). The study found that aspiring educational leaders enrolled in graduate 

programs to acquire administrative competencies, develop strategic thinking capabilities, and prepare for 

leadership positions (Ramos & Reyes, 2022). These career-specific motivations influence program evaluation 

and selection (Ramos & Reyes, 2022). 

Personal fulfillment and intellectual curiosity also contribute to graduate enrollment decisions, though to a lesser 

extent than career motivations (Bennett et al., 2023). Research indicates that some students pursue graduate 

education for personal satisfaction, knowledge acquisition, and intellectual growth (Bennett et al., 2023). These 

intrinsic motivations complement career-oriented factors in shaping enrollment decisions (Bennett et al., 2023). 

Work-life balance considerations influence program selection among employed graduate students (García & 

Santos, 2021). The study revealed that program flexibility, scheduling options, and delivery modalities 

significantly influenced enrollment decisions among working professionals (García & Santos, 2021). Institutions 

offering flexible learning options attract students seeking to balance education with employment and family 
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responsibilities (Garcia & Santos, 2021). 

Peer recommendations and professional network influences shape enrollment motivations (Seymour et al., 

2022). Research indicates that advice from colleagues, supervisors, and professional associations significantly 

influences program selection (Seymour et al., 2022). Positive experiences shared by peers reduce perceived risk 

and enhance program attractiveness (Seymour et al., 2022). 

Commitment to Pursue the Program 

Commitment reflects sustained behavioral engagement despite competing responsibilities and challenges 

(Rauschnabel et al., 2022). Positive perceptions of academic standards and institutional reputation strengthen 

persistence and decision confirmation (Rauschnabel et al., 2022). 

The study conducted by Rauschnabel, Krey, and Babin (2022) examined factors influencing graduate student 

persistence and program completion. Their findings revealed that initial enrollment decision confidence and 

ongoing satisfaction significantly influenced commitment to program completion (Rauschnabel et al., 2022). 

Students who felt confident in their initial choice and experienced positive program interactions demonstrated 

stronger commitment (Rauschnabel et al., 2022). 

Academic support and institutional responsiveness contribute to sustained commitment among graduate students 

(Torres, 2021). Research indicates that students who perceive institutional support and receive timely assistance 

are more likely to persist through academic challenges (Torres, 2021). This finding underscores the importance 

of student support services in maintaining enrollment commitment (Torres, 2021). 

Social integration and peer relationships influence commitment to graduate programs (Bennett et al., 2023). The 

study found that students who develop strong connections with classmates and faculty members demonstrate 

higher persistence rates (Bennett et al., 2023). These social bonds create additional motivation to continue 

program participation despite difficulties (Bennett et al., 2023). 

Perceived return on investment affects ongoing commitment to graduate programs (Moogan, 2021). Students 

who continue to perceive value in their educational investment maintain stronger commitment to program 

completion (Moogan, 2021). Institutions that demonstrate ongoing value through career support and professional 

development opportunities reinforce student commitment (Moogan, 2021). 

The relationship between initial enrollment decision quality and subsequent commitment has been documented 

in the literature (Seymour et al., 2022). Research indicates that students who make well-informed enrollment 

decisions based on accurate information and realistic expectations demonstrate higher commitment levels 

(Seymour et al., 2022). This finding highlights the importance of providing accurate program information during 

the recruitment process (Seymour et al., 2022). 

Job-related requirements and employer support influence commitment to graduate programs among working 

students (García & Santos, 2021). The study revealed that students with employer sponsorship and flexible work 

arrangements reported higher commitment levels (García & Santos, 2021). Institutional policies that 

accommodate working professionals enhance program completion rates (García & Santos, 2021). 

The mediating role of satisfaction in the relationship between program quality and commitment has been 

established in multiple studies (Zyberaj et al., 2025). Research indicates that positive perceptions of academic 

standards and institutional reputation lead to higher satisfaction levels, which in turn strengthen commitment to 

program completion (Zyberaj et al., 2025). This mediational pathway underscores the importance of delivering 

on promises made during the recruitment process (Zyberaj et al., 2025). 

The literature reveals several areas requiring further investigation. First, academic standards and institutional 

reputation are frequently examined as separate factors rather than as potentially interconnected components of 

graduate student choice. 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 

ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume X Issue IX September 2026 

 

www.rsisinternational.org 

Page 4275 

 
 

 

Second, the theoretical possibility that institutional reputation may serve as a mechanism through which 

academic standards influence enrollment decisions remains insufficiently tested. Future empirical research may 

examine whether academic standards contribute to institutional reputation and whether reputation subsequently 

influences enrollment intention or actual enrollment. 

Third, much of the literature focuses on general graduate education rather than specialized fields such as 

Educational Management. The professional and leadership orientation of Educational Management may produce 

decision-making patterns that differ from those found in other graduate disciplines. 

Fourth, there is limited localized evidence from Philippine private higher education institutions, particularly 

institutions outside major metropolitan areas. Regional context may influence students’ perceptions of 

accessibility, institutional reputation, affordability, professional networks, and career opportunities. 

Finally, existing literature provides limited evidence concerning the combined relationship between academic 

standards, institutional reputation, and enrollment decisions among Educational Management graduate students. 

These gaps provide a basis for future empirical research in this area. 

Synthesis 

As discussed above many factors can go into what a graduate student looks for when choosing a school. 

Academic Standards can give you a idea of what you can expect to learn from your schooling. School Reputation 

can help portray trustworthiness, job placement and what your schooling is worth professionally. 

All of these theories have some truth that can be applied to what we know from our literature. Rational Choice 

theory can help apply to what students believe they will gain from their schooling. Theory of planned behavior 

can be applied to how someone views schooling and if they plan to enroll or not. Signaling theory can help 

explain why students look for academic standards and accreditation to help determine if they will get an 

education that meets there expectations. Theory of cultural capital helps describe why school reputation is so 

important and can help you gain knowledge outside of your schooling. 

There are also similarities between academic standards and school reputation that we will discuss later. Strong 

academic practices can contribute to positive institutional perceptions, while a favorable reputation can increase 

the visibility and attractiveness of academic programs. Nevertheless, the strength and nature of these 

relationships may depend on student characteristics, career objectives, institutional context, and the availability 

of alternative programs. 

A particularly important gap concerns Educational Management graduate students in the Philippine setting. 

These students are often working professionals whose enrollment decisions may be strongly connected to 

leadership aspirations, professional advancement, flexibility, and perceived career returns. More localized 

research is therefore needed to determine how these students interpret academic standards and institutional 

reputation when selecting graduate programs.  

CONCLUSION 

The reviewed literature indicates that graduate enrollment decisions are shaped by multiple interrelated factors, 

including academic standards, institutional reputation, employability prospects, and institutional 

competitiveness. Academic standards—comprising curriculum quality, faculty competence, and academic 

rigor—are widely recognized as foundational indicators of program quality. These elements contribute not only 

to instructional effectiveness but also to institutional credibility and long-term professional relevance. 

Institutional reputation likewise emerges as a significant determinant of student choice. Reputation functions as 

both a signal of quality and a form of symbolic capital that enhances institutional legitimacy and competitiveness. 

Empirical studies demonstrate that perceived institutional image and prestige significantly influence enrollment 

intention and loyalty. In increasingly market-oriented higher education environments, reputation serves as a 

strategic differentiator.  
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