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ABSTRACT 

This concept paper discusses the issue of student development within the context of Malay language teaching 

and learning in rural areas, in line with the aspirations of the National Education Philosophy, which emphasizes 

cognitive, affective, and psychomotor development. Rural students face various constraints that affect their 

achievement, including limited educational infrastructure, minimal access to reading materials and technology, 

and a linguistic environment where local dialects are more dominant than Standard Malay. Low levels of 

motivation and family support also pose significant challenges. Accordingly, the role of Malay language teachers 

is critical, as they function not only as educators but also as mentors, motivators, and liaisons with the 

community. This discussion highlights three key dimensions of the teacher’s role: contextual adaptation of 

pedagogy and curriculum, the development of students’ holistic skills including digital literacy, and the 

cultivation of strong connections with local communities. Recommendations for improvement include 

strengthening digital infrastructure, empowering teachers’ professional development, fostering strategic 

engagement with communities and families, and ensuring curricula are sensitive to local contexts. The 

implications of these roles are also analyzed in terms of workload, balance in instructional focus, and teachers’ 

mental and emotional well-being, which directly influence the quality of teaching and learning and student 

development. Ultimately, this paper underscores the importance of holistic and collaborative efforts among the 

Ministry of Education Malaysia, schools, teachers, and communities to ensure that rural students have access to 

quality education, thereby nurturing a competitive and well-balanced generation. 

Keywords: Student development, Malay language teachers’ roles, rural schools, student potential, teaching and 

learning. 

INTRODUCTION 

Student development refers to comprehensive learning outcomes encompassing cognitive, affective, and 

psychomotor aspects, in line with the aspirations of the National Education Philosophy. In the context of Malay 

language teaching and learning (PdP Bahasa Melayu), it involves students’ ability to master language skills, 

think critically, communicate effectively, and appreciate national values and culture (Mohd. Sahari et al., 2019). 

Malay is not only a medium of communication but also a primary vehicle for shaping students’ character and 

identity within the national education system. 

However, rural students face multiple constraints that affect their development. A study by Noor Azam et al. 

(2022) revealed that limited access to quality reading materials, minimal parental support, and a learning 

environment that does not stimulate language acquisition contribute to lower achievement in Malay language 

compared to urban students. Consequently, the role of teachers in rural areas becomes even more significant, as 

they serve not only as instructors but also as mentors, motivators, and facilitators who can spark interest and 

confidence in mastering Malay. Teachers who adopt contextual approaches and consider the backgrounds of 

rural students in their instructional design can enhance student engagement and strengthen language proficiency. 

This demonstrates that the effectiveness of Malay language teaching and learning depends on the extent to which 

teachers are able to adapt their teaching strategies to meet students’ needs and potential. Therefore, efforts to 
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develop the potential of rural students must be anchored in the role of teachers who are sensitive, creative, and 

student-oriented. 

Purpose And Objectives Of The Study 

This concept paper aims to examine the role of teachers in developing the potential of rural students through 

Malay language teaching and learning. Accordingly, the objectives of this paper are outlined as follows: 

1. To discuss the key challenges faced in Malay language teaching and learning in rural areas. 

2. To analyze the strategic role of teachers in fostering the potential of students in rural settings. 

3. To propose recommendations for developing the potential of rural students. 

4. To examine the implications of teachers’ roles on students’ holistic development and educational 

outcomes. 

Significance Of The Concept Paper 

This concept paper makes an important contribution to strengthening the understanding and implementation of 

effective Malay language teaching and learning (PdP), particularly in developing the potential of rural students. 

Its significance to various stakeholders is as follows: 

1. Ministry of Education Malaysia (MoE): This concept paper serves as a reference for the MoE in 

formulating policies, action plans, or interventions focused on the development of rural students. It helps 

identify actual needs and provides practical recommendations to enhance achievement and student 

development in Malay language learning. 

2. State Education Departments (JPN) and District Education Offices (PPD): For JPN and PPD, the paper 

functions as a guide for coordinating professional support for Malay language teachers in rural schools. It 

also offers direction for implementing more targeted monitoring, training, and mentoring based on local 

needs. 

3. Schools: This concept paper assists school administrations in designing school development plans that 

emphasize holistic Malay language teaching and learning. It also provides valuable input for fostering 

collaborative cultures among teachers and for managing resources more effectively. 

4. Teachers: For teachers, the paper offers guidance on best practices in Malay language teaching and 

suggests approaches tailored to rural contexts. It strengthens teachers’ awareness of their role as change 

agents and as key contributors to students’ overall potential. 

5. Students: Ultimately, students are the primary beneficiaries of improved Malay language teaching and 

learning. A more contextualized and student-centered approach can stimulate interest in learning, enhance 

language proficiency, and contribute to the development of well-rounded, competitive individuals. 

CONCEPTUAL FRAMEWORK 

This study uses Bandura’s Social Cognitive Theory (1986) to explain how learning in rural Malay language 

classrooms is affected by the interaction of personal, behavioral, environmental, and technological factors. In 

rural schools, where resources, exposure, and opportunities are limited, these four elements work together to 

shape students’ development and learning outcomes. 

Figure 1: Conceptual Model adapts from Bandura’s framework 
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The personal factor involves students’ beliefs, attitudes, and confidence in learning Malay. Rural students often 

struggle with low confidence and motivation due to limited exposure to Standard Malay and little linguistic 

support at home (Noor Azam et al., 2022). Teachers play a crucial role in modeling proper language use, 

providing encouragement, and using technology like videos or interactive games to boost students’ confidence 

and observational learning (Graham, 2022). These efforts help rural students see Malay as relevant and 

achievable. 

The behavioral factor relates to students’ involvement in meaningful, active learning activities. In many rural 

schools, teachers find ways to work around resource limitations by using project-based and collaborative tasks 

that connect learning to daily village life, culture, and local practices. Using low-cost digital tools such as 

Quizizz, Kahoot!, and Google Classroom allows teachers to encourage participation and give feedback even 

with limited facilities (Darling Hammond, 2023). Technology thus helps students engage more actively and 

makes learning easier to access. 

The environmental factor includes the school context, peer support, family involvement, and community culture. 

In rural settings, the dominance of dialects and low parental involvement can make language learning difficult. 

However, teachers address this by creating supportive learning environments. They organize Malay Language 

Days, reading corners, and digital literacy workshops that involve parents and local leaders (Rasool et al., 2021). 

When even basic technology is available, like WhatsApp or offline videos, these efforts expand the learning 

environment beyond the classroom (Johnson, 2022). 

The technological factor acts as a bridge that boosts personal motivation, learning behavior, and environmental 

support. Though infrastructure in rural schools is limited, smart use of technology can help close the digital 

divide and equip students with both language and digital skills. As Alias and Othman (2018) point out, even 

simple digital integration increases engagement and innovation in rural classrooms. Teachers who effectively 

blend teaching methods and technology create a welcoming environment where rural students can grow into 

confident, skilled, and future ready individuals. 

METHODOLOGY 

This study employed a qualitative case study design to explore the challenges faced by Malay Language teachers 

in implementing technology-based teaching and learning (T&L) in rural schools. This approach was chosen 

because it allows the researcher to gain an in-depth understanding of teachers’ real-life experiences within the 

natural context of their respective schools. 

Research Design 

This qualitative case study focused on an in-depth exploration of the phenomenon of challenges in implementing 

technology-integrated Malay Language T&L. Data were collected through semi-structured interviews to obtain 

detailed information regarding teachers’ experiences, perceptions, and practices. 

Participants of the Study 

A total of six Malay Language teachers from rural secondary schools were selected as study respondents. 

Participants were chosen using purposive sampling based on specific criteria such as having at least three years 

of teaching experience and being actively involved in technology-assisted Malay Language T&L. 

Research Instrument 

The main instrument of this study was a semi-structured interview protocol developed around two main themes: 

(i) challenges in T&L implementation and (ii) improvement suggestions. The interview questions were designed 

to assess aspects such as infrastructure, language environment, teacher motivation, and organizational support. 

The interview guide was reviewed by two experts in Malay Language Education to ensure face and content 

validity. 

http://www.rsisinternational.org/


INTERNATIONAL JOURNAL OF RESEARCH AND INNOVATION IN SOCIAL SCIENCE (IJRISS) 
ISSN No. 2454-6186 | DOI: 10.47772/IJRISS | Volume IX Issue XXVI October 2025 | Special Issue on Education 

Page 8311 
www.rsisinternational.org 

    

 

 

Data Collection Procedure 

Interviews were conducted both face to face and online, depending on the respondents’ convenience. Each 

session lasted between 30 and 45 minutes and was audio-recorded with participants’ consent. The recordings 

were then transcribed verbatim for analysis purposes. 

Data Analysis Method 

The data were analyzed using the thematic analysis approach based on the procedure proposed by Braun and 

Clarke (2019). The process involved six main phases: 

(i) familiarization with the data, (ii) generating initial codes, (iii) searching for themes, (iv) reviewing themes, 

(v) defining and naming themes, and (vi) producing the report. 

This analysis helped identify key patterns that represent the challenges and strategies employed by teachers in 

the context of Malay Language T&L in rural schools. 

RESEARCH FINDINGS 

Theme 1: Challenges in Teaching and Learning Malay Language in Rural Areas 

According to the study, Malay language instructors in rural regions deal with a number of obstacles that make it 

difficult for teaching and learning to proceed smoothly. 

Subtheme 1.1: Infrastructure and Resource Constraints 

Most teachers reported that the lack of technological facilities and unstable internet access pose major challenges 

to the implementation of technology-based teaching and learning. This issue not only makes it difficult to use 

digital platforms such as Google Classroom or Quizizz, but also hinders innovation in the teaching and learning 

process. 

“Our school is located deep in the interior, and sometimes there’s no internet at all. When we try to use Google 

Classroom, students can’t access it. So, I rely mostly on printed materials.”- (Teacher A) 

“Even though there are computers in the lab, many are broken or slow. We have to take turns using the 

projector, one for three classes. Sometimes I have to postpone activities because there isn’t enough equipment.” 

- (Teacher C) 

“I once tried to conduct online learning during the movement control order (MCO), but students couldn’t access 

it because their homes had no internet coverage. In the end, I gave printed notes through the village head.” - 

(Teacher E) 

The teacher also mentioned that ICT equipment such as laptops and projectors is often limited and must be 

shared among several teachers. These constraints force them to rely on traditional methods such as lectures and 

written exercises, which affects the effectiveness of 21st-century learning that emphasizes the active use of 

technology. 

Subtheme 1.2: Language Environment and Proficiency 

The linguistic environment dominated by local dialects also poses a major challenge to the mastery of Standard 

Malay among students. Teachers need to adjust their language use so that it is understandable to students without 

compromising linguistic accuracy. 

“Students are more fluent in using the Iban language. Sometimes I have to repeat instructions twice because they  
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don’t understand Standard Malay.” - (Teacher B) 

“I use two languages while teaching — first I use Iban so they understand, then switch to Standard Malay. 

Otherwise, they lose focus immediately.” - (Teacher D) 

“When doing essay exercises, students use a lot of dialect sentence structures. I have to correct almost every 

sentence. But I understand, because at home they rarely use Malay.” - (Teacher F) 

This situation makes it difficult for students to write grammatically correct sentences and use a wide range of 

vocabulary. Teachers are therefore forced to employ strategies such as repetition and continuous oral practice to 

help students adapt to Standard Malay. 

Subtheme 1.3: Motivational and Support Factors 

Teachers also emphasized that many rural students are less interested in learning the Malay language because 

they do not see its relevance to their future. This factor is influenced by the perception that the Malay language 

subject does not offer high economic value compared to technical or science subjects. 

“When I asked why they’re not interested in Malay, they said, ‘We’ll just work on the farm later, no need for 

Malay.’ So, I have to give examples of how Malay is important for interviews or communication.” - (Teacher 

A) 

“My students get bored quickly if they study theory. They prefer practical activities, such as role-plays or group 

quizzes.” - (Teacher D) 

“I feel they lack self-confidence. When asked to speak in Standard Malay, many remain silent or feel shy.” - 

(Teacher E) 

This situation highlights the need for a more contextual and reality-based teaching and learning approach that 

reflects the real lives of rural students, so they can better understand the importance of the Malay language as a 

language of knowledge and unity. 

Subtheme 1.4: Limited Family Support 

Teachers also reported that parental support for their children’s learning is minimal. Factors such as occupation, 

also reported that parental support for their children’s learning is minimal. Factors such as occupation, low 

parental education levels, and the busyness of earning a livelihood result in parents paying less attention to their 

children’s academic progress. 

“Most of my students’ parents work on farms or by the river. They come home late and tired. So, the children 

study on their own.” - (Teacher B) 

“Some students don’t even have a study desk at home. Sometimes they do their exercises on the floor or in a 

coffee shop.” - (Teacher C) 

“When I call parents to come to school, some don’t come because they’re afraid to speak with teachers. They 

feel inferior.” - (Teacher F) 

This situation indicates that socioeconomic constraints play a significant role in the effectiveness of teaching 

and learning (PdP) and the academic achievement of rural students. 

Theme 2: The Role of Teachers as Catalysts for Developing the Potential of Rural Students 

Although faced with various challenges, the study’s findings indicate that Malay language teachers continue to 

play an active role as agents in developing students’ potential. 
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Subtheme 2.1: Pedagogical and Curriculum Adaptation 

Teachers adapt their teaching methods based on the context of rural students’ lives. They creatively use local 

resources, outdoor activities, and elements of the community’s culture to make teaching and learning (PdP) more 

meaningful. 

“I use Iban folklore to teach moral values in essays. Students understand quickly because they have heard these 

stories from their grandparents.” - (Teacher A) 

“I teach grammar using examples from village activities such as tapping rubber or fishing. They see the 

connection to the real world.” - (Teacher D) 

“Sometimes I take students outside the classroom, for example to the riverside for observation activities and to 

write descriptive essays. They enjoy learning this way more.” - (Teacher F) 

Such contextual approaches have been shown to increase student engagement and help them build meaningful 

connections between lessons and real-life experiences. 

Subtheme 2.2: Holistic Skills Development 

Teachers not only emphasize academic aspects but also foster soft skills, leadership, and self-confidence. They 

encourage group activities and project-based learning to provide opportunities for students to demonstrate their 

potential. 

“I give group assignments, such as staging a short drama. They learn to collaborate, speak in front of an audience, 

and think creatively.” - (Teacher C) 

“I appoint shy students as group leaders. At first, they are afraid, but after a few weeks they become more 

confident.” - (Teacher E) 

“I try to teach them to use phones to create short videos about cleanliness campaigns. This is my way of training 

digital and communication skills.” - (Teacher B) 

These efforts demonstrate the teachers’ deep understanding of the concept of student development, emphasizing 

the comprehensive growth of their potential. 

Subtheme 2.3: Mentor and Community Liaison 

Teachers also serve as mentors and connectors between the school, families, and the community. They organize 

various collaborative programs to raise parents’ awareness of the importance of their children’s education. 

“We often hold Malay Language Day programs and invite parents to watch their children’s performances. They 

feel appreciated and are more supportive of their children’s learning.” - (Teacher A) 

“I conduct reading workshops for parents, showing them how to help their children at home. Not many attend, 

but those who do are very grateful.” - (Teacher D) 

“Our school collaborates with the village head to create a reading corner at the community hall. It becomes a 

place for children to read after school.” - (Teacher F) 

The role of teachers as social facilitators aligns with the Professional Learning Community theory (DuFour & 

Fullan, 2020), which emphasizes collaboration between schools and the community as a foundation for 

excellence in rural education. 
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DISCUSSION OF THE STUDY 

Challenges Faced by Teachers in Implementing Teaching and Learning (PdP) 

The main challenges faced by teachers include infrastructure and technology constraints, local language 

environments, and the low motivation of rural students. Limited internet access and inadequate ICT equipment 

prevent teachers from effectively implementing technology-based teaching and learning. These findings align 

with the studies of Johnson (2022) in Australia, which reported significant digital gaps between urban and rural 

schools across various countries. 

Moreover, the strong use of local dialects affects students’ mastery of Standard Malay. This phenomenon is 

similar to the findings of Raharjo and Hidayah (2021) in Indonesia and Bialystok (2021) in Canada, which found 

that an imbalanced bilingual environment can hinder the acquisition of the standard language in formal 

education. In this context, teachers must act as linguistic bridges by employing contextual and adaptive 

approaches to help students transition from dialects to the standard language. 

The low motivation of rural students is influenced by socioeconomic factors and the perception that Malay has 

little relevance to their future. This situation mirrors the findings of De Boer et al. (2022) in Europe, which 

emphasized the importance of teachers’ and parents’ roles in enhancing student motivation through social and 

cultural engagement. 

The Role of Teachers in Developing Students’ Potential 

Rural teachers play a crucial role in adapting pedagogy to suit the local context. They employ contextual teaching 

approaches by integrating local culture and resources into teaching and learning (PdP). This strategy has been 

shown to enhance students’ motivation and understanding, in line with the Contextual Teaching and Learning 

theory (Johnson, 2022), which emphasizes that learning is more effective when linked to real-life experiences. 

Additionally, teachers focus on holistic skill development, including leadership, collaboration, communication, 

and digital literacy, even with limited resources. This finding supports Darling Hammond (2023) in the United 

States, who argue that teachers must act as facilitators of 21st-century skills to ensure rural students are not left 

behind in the digital era. 

The study also shows that teachers act as mentors and community connectors, aligning with the Professional 

Learning Community concept by DuFour and Fullan (2020). They promote collaboration between schools, 

families, and the community to build social support for students, consistent with Liu and Feng (2021) in China, 

who emphasize school community collaboration as a foundation for success in rural education. 

RECOMMENDATIONS FOR IMPROVING EDUCATION IN RURAL AREAS 

To ensure that every student in rural areas can benefit from quality education, overcoming existing challenges 

requires strategic recommendations and coordinated actions. Improvements should focus on enhancing 

infrastructure, building the capacity of Malay language teachers, and strengthening community networks 

alongside relevant pedagogical approaches. 

Improving Infrastructure and Access to Technology 

A key recommendation is the comprehensive improvement of infrastructure and access to technology. The 

provision of stable internet connectivity and adequate digital devices in every rural school is critical, as 

emphasized in the Malaysian Education Blueprint (PPPM) 2013–2025 (KPM, 2022). Such improvements would 

not only enable Malay language teachers to integrate digital resources and interactive online learning platforms 

into their teaching but would also expose students to essential digital literacy skills that are increasingly 

indispensable in today’s knowledge-based economy. Furthermore, increasing the allocation of relevant and up 

to date teaching materials including diverse supplementary reading resources and innovative teaching aids will 
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support the creativity of Malay language teachers in delivering effective and engaging lessons (Alias & Othman, 

2018). Collectively, these measures ensure that rural students are not disadvantaged in accessing high quality, 

technology enabled education and are better prepared to compete on an equal footing with their urban peers. 

Empowerment of Teacher Professional Development 

The empowerment of teacher professional development is a vital element. The organization of regular and easily 

accessible professional development courses and workshops for Malay language teachers in remote areas is 

urgently needed. These training programs should focus on innovative pedagogies such as 21st century learning 

(PAK21), the integration of technology in teaching, and effective strategies for addressing language related 

challenges while fostering the motivation of rural students (Alias & Othman, 2018). Furthermore, the 

establishment of smart sharing platforms among Malay language teachers from diverse educational backgrounds, 

teaching experiences, and locations including through online Professional Learning Communities (PLCs) can 

continuously promote the exchange of ideas and best practices. 

More Strategic Community and Family Engagement 

Strategic community and family engagement must be actively encouraged. Schools can develop more effective 

parent engagement programs that are sensitive to parents’ socio-economic backgrounds, offering informal 

workshops on the importance of education and practical ways to support their children’s learning at home, or 

involving them in volunteer activities at school (Mohd Fairuz et al., 2020). Close collaboration between schools, 

community leaders, and local agencies is also crucial to leveraging existing community resources such as 

expertise in agriculture or handicrafts as valuable learning materials and career inspiration for students. 

Context Sensitive Curriculum and Pedagogy 

The formulation of a more context sensitive curriculum and pedagogy is imperative. Teachers should be granted 

autonomy and guidance to adapt the curriculum to make it more relevant to local contexts, including the use of 

examples from daily life and local culture in Malay language teaching (Abdullah & Rahman, 2020). The 

promotion of project-based learning (PBL) that focuses on local issues should also be intensified. Such 

approaches not only enhance higher order thinking and problem-solving skills but also foster a sense of social 

responsibility and civic awareness among students. 

Implications of Teachers’ Roles in Enhancing Student Development and Potential 

The role of teachers within the education system is not limited to the delivery of knowledge but also encompasses 

the responsibility of guiding students in terms of character, emotional, and social development. However, in 

fulfilling these roles, teachers face numerous challenges that carry significant implications for students’ overall 

growth and potential. 

Teacher Workload 

Teacher workload is often a major issue in the education system because teachers not only serve as educators 

but also shoulder additional responsibilities such as co-curricular management, administrative tasks, report 

preparation, and the implementation of school programs. According to Rahman et al. (2022), excessive workload 

reduces the time teachers can devote to pedagogy and lesson preparation. This situation affects the effectiveness 

of the teaching and learning (T&L) process, as time that should be used for preparing materials, planning 

strategies, or mentoring students is diminished. 

The implications for student development can be seen when their potential is not fully nurtured because teachers 

have less opportunity to implement student-centered learning approaches. This can hinder the development of 

essential soft skills such as leadership, teamwork, and critical thinking (Yunus & Hashim, 2021). Therefore, 

solutions must be implemented through more efficient management systems, including balanced task distribution 

and the use of technology such as Artificial Intelligence (AI) to ease teachers’ workload. 
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Teacher Mental and Emotional Well-Being 

The mental and emotional well-being of teachers plays a crucial role in the success of the teaching and learning 

(T&L) process. Teachers experiencing stress due to heavy workloads, high societal expectations, and challenges 

within the education system are at risk of burnout, which can negatively affect the quality of instruction (Zakaria 

et al., 2022). Emotionally unstable teachers tend to be less effective in the classroom, which in turn impacts 

students’ motivation and academic achievement. 

The implications for student development are significant, as mentally and emotionally healthy teachers can serve 

as positive role models, create a conducive learning environment, and inspire students to reach their full potential. 

Therefore, support for teacher well-being is essential through psychosocial intervention programs, a positive 

school work culture, and government policies that prioritize work life balance for educators. 

CONCLUSION 

Overall, the issue of education in rural areas, particularly in Malay language teaching and learning (T&L) and 

the development of students’ potential, is complex and interrelated. The challenges faced by Malay language 

teachers and students including limitations in infrastructure and resources, a less conducive language 

environment, and restricted motivation and family support require a holistic approach. Nevertheless, despite 

these constraints, the role of Malay language teachers remains pivotal in bridging educational gaps. Through the 

adaptation of relevant pedagogy and curriculum, the development of holistic skills such as soft skills, 

entrepreneurship, and digital literacy, as well as their roles as mentors and community connectors, Malay 

language teachers can unlock the latent potential of rural students.  

Therefore, to ensure that quality education is accessible to every student, regardless of geographic location, 

coordinated efforts from multiple stakeholders are critical. This includes continuous support from the Ministry 

of Education Malaysia (MOE) in providing adequate infrastructure and facilities, close collaboration between 

schools and communities, and the commitment of Malay language teachers to remain innovative and dedicated 

in their teaching. With such a comprehensive approach, the potential of rural students can be fully nurtured, 

preparing them to face future challenges and contribute meaningfully to national development. 
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