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ABSTRACT 
 
The aspect of literacy in the education sector has been aligned to the ability to read and write. Therefore, 

scholars have suggested that teachers are the most endowed professionals in relation to academic literacy, 

but there are a few studies conducted to determine teacher’s financial literacy. The main objective of the 

study was to analyse personal financial literacy among teachers in secondary schools. The study sampled 

354 secondary school teachers from ten government secondary schools between the ages 24 and 55 years. 

Using qualitative and quantitative methods (Mixed method) and a questionnaire/interview guide to collect 

data, the results of the study revealed that financial literacy levels among secondary school teachers 

demonstrate that teachers in areas of long term planning attitude shows high or positive results while the 

aspects of saving, spending behaviour and tracking finances through record keeping was low or negative 

results. However, some teachers demonstrated some considerable financial knowledge on the concept of 

financial literacy with a percentage of 44% and also performed below par on the segment of spending and 

keeping financial records. Therefore, the study recommended, strengthening of financial literacy in the 

teacher education curriculum, various teacher organisations and unions provide seminars on financial 

literacy for their members to ensure that they are financially secure and the need for a collaboration between 

the Ministry of Education and the Ministry of Finance to develop mechanisms of disseminating information 

materials on financial literacy to teachers. This study is significant as it could be used as an evaluation tool 

for the national strategy on financial education (NSFE II) for Zambia (2019 –2024) which sets out the 

framework for improving financial education in Zambia. 
 

Keywords: Finance; Literacy; National strategy on financial education; financial planning; financial 

education. 

 

INTRODUCTION 
 
Discussions of financial literacy have gained prominence in all sectors around the world. The education 

sector is no exception to such a topic, especially that many governments have put deliberate policies to 

promote financial inclusion among their citizens.  

 

The global average score of financial literacy is 61%, [1] indicating that many people lack the information 

and abilities necessary to make wise financial decisions, which could result in instability and insecurity in 

one’s financial situation. By virtue of being prominent people in society, teachers are expected to have the 

capacity to apply knowledge and skills and to properly manage financial resources for long-term financial 

well-being.  

 

Financial literacy is the process through which people get a better knowledge of their financial position and 

learn how to improve it over time by developing financial habits like as saving, budgeting, and planning, and 

so making the best financial decisions possible [2]. 
 

Concerns regarding the financial literacy of their citizens have been voiced by nations all over the world. 
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According to numerous academics worldwide, the general public pays a large price for low financial literacy 

[2], [1], [3]. The public’s inadequacy or lack of awareness of financial problems can be attributed to major  

concerns including poor retirement planning and a lack of savings [4]. Insights from the standard and poor’s 

ratings services global financial literacy survey provide information on financial literacy around the world, 

in their report of the country-by-country breakdown of adults who are financially literate, Zambia was rated 

at 40% compared to the 33% worldwide [5]. 
 

In the modern world, being able to manage personal finances is becoming more and more crucial. People 

need to make long-term plans for their investments in retirement and children’s education. Additionally, 

they must choose between making short-term savings and borrowing money for a trip, a down payment on a 

home, a vehicle loan, and other significant purchases. They also have to take care of their own health and 

life insurance requirements [6]. Financial planning, which is crucial to a person’s financial wellbeing, is 

another area that is mostly influenced by financial literacy. 
 

Planning for the future financially enables people to manage their financial situation. People must identify 

and establish their priorities in order to accomplish this. The degree to which financial requirements and 

goals will be satisfied depends on having a strategy for spending, saving, and investing money. Financial 

planning that takes into account all facets of finances, including budgeting, managing taxes, obligations, 

buying decisions, managing insurance, managing investments, retirement, and estate planning, is necessary 

to achieve those goals [7]. 
 

Understanding fundamental financial concepts and how to apply them is essential for one’s financial well- 

being. “Unfortunately, a lot of people don’t understand the fundamentals of personal finance. Concerning  

attitudes exist in regards to both saving and spending. Information is not the problem; the problem is the 

ability to understand the information” [8]. On the other hand other scholars pointed out that the 

interconnectedness of financial markets on a global scale, the advent of increasingly sophisticated new 

financial products, and the risks that go along with them pose new difficulties for all participants on a 

personal, institutional, social, and international scale [9]. Nowadays, when a wide spectrum of people have 

easy access to increasingly complex financial goods, financial literacy is especially crucial. For instance, the 

number of people with bank accounts and have access to credit products is expanding quickly as 

governments in many countries try to increase access to financial services. Furthermore, people who 

previously relied on their jobs or governments for their financial stability after retirement now bear the 

burden for making decisions [1]. 
 

Financial literacy is low in high-income countries and significantly worse in middle- and low-income 

countries, according to surveys conducted all over the world. In the UK [10], Austria [11], Poland [12], Fiji 

[13], and Ireland [14], surveys on financial literacy have been undertaken. These surveys’ findings typically 

confirm that there is little worldwide financial understanding. In the Africa region, Fin Scope surveys—

which primarily examine financial access and activity but also gauge a few elements of financial literacy—

have been frequently used. 
 

Zambia is not the only country in the world that is making strides through policies to promote financial 

literacy. Since the last ten years, all the regulatory organisations in India have been working to increase 

financial literacy [15]. Financial literacy is also being improved by banks and AMCs. After promoting 

investor awareness campaigns throughout India, they now understand the value of promoting financial 

literacy education at the secondary school level [15]. This makes it possible for future generations to 

manage their money wisely and avoid issues when investing [15]. 
 

A policy named the National Strategy on Financial Education (NSFE II) for Zambia, 2019 –2024 was 

adopted by the Government of the Republic of Zambia in response to this realisation that financial literacy 

in Zambia has become more crucial in recent years [16]. The strategy sets out the framework for improving 
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financial education in Zambia. The main objective of the strategy is to empower Zambians with knowledge, 

understanding, skills, motivation and confidence to help them to secure positive financial outcomes for 

themselves and their families. 
 

There seemed to have been a few studies that analyse how this strategy has affected teachers in the 

education sector. Especially with regards to personal financial literacy. According to [17], a lack of financial 

literacy skills can result in unwise spending decisions, greater debt, and a wealth gap between generations.  

For instance, according to the centre for trade policy and development (CTPD), teachers were the majority 

among 60, 000 civil servants who were burdened by financial debt of which most of them fell victims which 

resulted to financial challenges and prompted the government to enforce a debt swap as a relief [18]. 
 

In the Zambian context such information was attributed to over borrowing by teachers who in the process 

disturbed their financial income flow at household level. In most cases, fiscal discipline is attributed to 

financial literacy [19]. General attitudes regarding spending and conserving are also concerning among 

teachers. It is not so much a dearth of information as it is a lack of capacity to understand it. Many people 

appear to be unaware of the future financial load they will face as a result of borrowing at exorbitant interest 

rates. It’s difficult to estimate how many teachers are making poor judgments without knowing all of the 

details of each instance. However, given a major section of the population’s apparent lack of financial 

understanding, high rates of consumer bankruptcy, and a big share of the population ill-prepared for 

retirement, there are causes for concern [8]. 
 

In the educational sector, the Financial Education Working Group (FEWG), the Ministry of General 

Education (MoGE), and the Curriculum Development Centre (CDC) identified what Zambian pupils needed 

to know about personal finance at all grade levels from kindergarten to grade twelve. As part of a broader 

assessment of school curricula for primary and secondary schools, MoGE and CDC incorporated financial 

education into chosen topic syllabi. For all school grades, teachers’ and students’ guides have been written 

[20]. 
 

Furthermore, financial education has been introduced into Grades 7, 9, and 12 examinations. Practicing 

teachers have received orientation training, and the Ministry of Education has introduced financial education 

into the syllabi of trainee teachers attending institutions of education. Other school-based initiatives include 

the formation of financial education clubs by various non-governmental organizations (NGOs); financial 

education for children through the media (such as television and radio shows and newspaper articles); and 

the Securities and Exchange Commission’s Capital Markets Schools Challenge, which has reached over  

1,000 students [21]. 
 

Despite the accomplishments listed above, much less progress was accomplished than predicted in the 

National Strategy on Financial Education (NSFE). There seem to be factors that imped the progress of 

financial literacy among secondary school teachers, which this study has analysed. In addition, financial 

literacy research is becoming increasingly crucial to conduct. It is owing to the fact that financial literacy in 

Zambian society is still relatively hypothesized, as indicated by the Securities and Exchange Commission’s 

(SEC) financial study, which found that only 32.5 percent of Zambians knew how to save [21]. 
 

In analysing personal financial literacy among teachers in secondary schools, the study acknowledged 

financial literacy according to [22] as financial decision-making and eventually achieving individual 

financial well-being depend on having the awareness, information, experiences, attitudes, and behaviours. 
 

Objectives of the Study 
 

This study analysed personal financial literacy among teachers in selected secondary schools of Lusaka 

District in Zambia. The major objectives of this study were to: to assess teachers’ levels of financial 
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knowledge, to determine how teachers financial literacy affected their financial behaviour, to evaluate how 

secondary school teachers use financial planning attitude as a strategy for achieving financial goals, to 

identify challenges which impede enhancement of financial literacy and personal financial planning among 

secondary school teachers. 
 

Scope of the Study 
 

The research was carried out in five school zones in Zambia’s Lusaka District which were purposively 

selected. Out of all the ten educational zones in Lusaka as categorized by the District Education Board 

(DEB), the study in five zones made up 50% above the thumb rule of 30% in terms of sample representation 

of the entire sample whose results could be generalized to some extent. The study therefore used random 

numbers method to choose Chilenje, Lusaka central, Kaunda Square, Munali, and Chibolya zones. The 

division of physical regions such as low densely inhabited areas, peri-urban, and medium densely populated 

areas was observed by the choosing of the five zones. The study mainly assessed teachers’ personal 

financial literacy by focusing on teachers’ understanding of budgeting and spending habits, short-term and 

long term planning attitude. 

 

METHODOLOGY 
 
Research Approach and Design 

 

In order to determine the links among the planning constructs under consideration, including attitude, saving 

behaviour, spending behaviour, and tracking funds through record keeping, this study was conducted 

utilising a quantitative and qualitative research paradigms. The study employed explanatory sequential 

design. An explanatory sequential design consisted of first collecting quantitative data and then collecting 

qualitative data to help explain or elaborate on the quantitative results. 
 

Participants 
 

Financial education has been incorporated into examinations for Grades 7, 9, and 12. Orientation training 

for existing teachers has been developed, and Ministry of education has incorporated financial education 

into syllabi for trainee teachers who attend colleges of education. The reason for selecting teachers is that 

they are the implementers and key stakeholders for the Ministry of Education and Curriculum Development 

Centre who incorporated financial education into school curricula for a few subjects in primary and 

secondary schools. This study used them as a sample because they can serve as role models for their pupils 

and support their development as financially and socially responsible citizens by having a strong 

understanding of personal finance and handling it responsibly. 
 

These teachers willingly responded to a questionnaire and answered to interview questions to assess their 

own level of financial literacy (FL). Examined are the connections between their financial behaviour, 

financial awareness, and financial literacy and aspects of their professional backgrounds. Lusaka District has 

the total of 57 government secondary schools and a total number of 4362 secondary school teachers at the 

time of the study. Therefore, with a population of 4362 as calculated by Rao Soft [23] sample size 

calculator; at 5% significance level and a confidence level of 95% the representative sample size for this 

study was 354 secondary school teachers from ten (34 subject teachers and one head teacher from each 

school) government secondary schools in five zones of Lusaka District making the total number of 10 

Headteachers who were the key informants.  

 

According to biographical data, respondents in this study were between the ages 24 and 55 years. All schools 

in the study were purposively selected because they were government schools that were under the FSDP 

Financial Education Working Group which are part of the Ministry of Education (MoE), and the Curriculum  
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Development Centre (CDC). 

 

Data collection Instruments and Procedures 
 

This study used a questionnaire for 344 teachers and an interview guide for the 10 Headteachers to gather 

information from the 10 secondary schools in the Lusaka District about their experiences with financial 

literacy, their knowledge and how their knowledge on financial literacy affected their financial behaviour 

such as planning, spending and saving. The questionnaire was also utilized to solicit for information 

regarding their spending behaviour, long term and short term planning attitude, saving and levels of 

financial knowledge. Closed-ended questions were included in the questionnaire while open ended questions 

were included in the interview guide. To guarantee that all respondents answered the same questions, 

standardized questions were utilized in the questionnaire. On the other hand, open ended questions were 

utilized in the interview guide to elicit replies that were compelled by exploratory, explanatory, and 

comprehension of aims. 
 

The responses were scored using various types of -point Likert scale, with “never”, “rarely” and “always”. 

The other scale included “high”, “moderate” and “low”. Before being analysed with SPSS and displayed in 

the form of tables, the acquired data was assessed and checked for errors. It was done using descriptive 

statistics including frequencies, percentages, means, and standard deviation. Additionally, factor analysis is 

used to identify the important components of a few chosen variables that are crucial to analysing financial 

literacy, spending behaviour, saving and long term personal finance planning attitude. Interview responses 

made up qualitative part of the data and were analysed using recurring themes. 

 

RESULTS OF THE STUDY 

 
Respondents’ Demographic Characteristics 

 

Financial literacy is influenced by factors like gender, education, income, type of employment, and place of 

employment. Financial literacy often rises with education level and personal assertiveness [24]. The two 

factors that have potential to have the biggest an impact on financial capabilities and behaviour are age and 

employment status [25]. 
 

In general, 127 (36 percent) of the 354 people who responded were male, while 227 (64 percent) were 

female. The age categories were represented as follows: the age group between 20-29 years made up five (5) 

percent of the total sample size and included eight (8) male and 10 female. In addition, the age group 

between 30 and 39 year was represented by 177 (50%) participants who included (40) male and 137 female. 

In addition, age was another important factor that the survey results clearly link to risk. The age group 

between 40 and 49 years indicated that (54) were male while their female counterparts were 72. Those in the 

age range of 50 and 59 revealed that (30) were female while (21) were male. 
 

The dominance in the distribution of female teachers was due to a high employment of female teachers by 

the ministry of education. This observation was also noted by the national statistics which reported that 35.5 

percent of teachers are male while 64.5 percent are female [26] compared to the distribution of teachers 

observed at district level which constituted 1325 (30.4%) male while 3037(69.6%) are female secondary 

school teachers. The biographic data further suggest that the majority of teachers fall under the age group 

between 30 and 39 which suggests that middle-aged teachers are financially engaged, as evidenced by their 

capacity to get loans from various microfinance organizations for both income and non-income producing 

activities. 
 

Educational Levels of Respondents 
 

For this study, the level of education included a four-category nominal variable namely, diploma, Bachelors, 
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Masters and PhD. Respondents’ educational background was believed to play a major influence in financial 

literacy and personal financial planning. According to the survey’s findings, male teachers possessed the 

following education qualifications; (70) were bachelor’s degree holders, (26) had diplomas and (31) had 

attained master’s degree. The female teachers on the other hand had 107 degree holders, 67 diploma holders 

and (53) master degree holders. Out of the total number of 354 teachers in this study, 50% possessed 

bachelor’s degrees, 26% were diploma holders and 24% had attained master’s degree. The findings on the 

education level of respondents in this study’s illustrate that these individuals were well-read enough to make 

sound judgments regarding the usage of their finances. Because of their high educational levels, teachers 

were also capable of comprehending basic fundamental principles and practices of financial literacy. 
 

Work Experience of Respondent 

 

The study anticipated that, the longer a teacher served, the more financially literate. In analysing this view, 

work or duration of service was solicited from respondents. Contrary to this assumption, the results on work 

duration indicated that, although the difference in responses was not significant, unexpectedly, participants 

with more years of service in the teaching fraternity were observed have limited knowledge on financial 

literacy than those with few years of service in the ministry of education. This was observed from their 

responses to questions to measure their saving, planning, spending behaviour, long and short term planning 

attitude suggested which compared the scores of the three groups. The findings are not in tandem with the 

findings of [27] and [28] who also suggested that people’s financial literacy was associated with work 

experience. In terms of involvement, participants who had between 5 to 10 years of experience made up 

(40%) while those had between 11 to 15 years’ experience were (50%), the other (10%) was for those with 

more than 15 years work experience. 
 

Self-Reported Financial Literacy Levels 

 

The ability to compare financial products and services and make sound, well-informed financial decisions is 

a crucial part of financial literacy for people. Consumers can handle financial affairs more confidently and 

respond to news and events that could affect their financial well-being if they have a basic understanding of 

financial concepts and the ability to apply math abilities in a financial context. The levels of fundamental 

financial knowledge were examined in this section, with a particular emphasis on the answers provided to 

five questions meant to assess various facets of information that are frequently seen to be crucial for people 

making financial decisions. 
 

Participants were asked to rate their level of financial literacy. This question was used to determine how 

confident teachers were in their own financial literacy, which may have caused them to engage in riskier 

behaviour in addition to more active financial planning, budgeting, and saving. The research questions 

sought information regarding the level of financial literacy among secondary school teachers. This was 

measured using five questions with the scale of ‘I don’t know’, ‘low’, ‘average’ and ‘high’. The first 

question asked them to explain the concept of financial literacy while the second question asked about 

simple interest calculation. Question three asked about understanding interest paid on a loan while question 

four budgeting and the last question asked about calculating price discounts. The results revealed that the 

majority (44%) of teachers had ‘high’ financial literacy knowledge and understood the concept of financial 

literacy while (20%) scored average, 30% was for ‘low’ score on the knowledge of financial literacy.  
 

On the other hand, an interview guide question number one aimed at finding out if the (10) key informants 

had knowledge of what financial literacy was. In responding to the question, teacher One (1) defined 

financial literacy as; 
 

In my view, financial literacy is the knowledge about the uses of money by an individual or organization. 
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The other key informants (Headteachers) commented on the issue by stating that financial literacy involved 

the management of finances such as the personal income and other external financial sources. From the 

definitions of financial literacy by all the 10 key informants, it showed that they had theoretical knowledge 

about the concept. 
 

When asked if they had undergone any training in finance, only (43); 12% out of the total of 354 secondary 

school teachers in the study confirmed to had taken some courses at university level that had a component of 

financial literacy. The participants further revealed that there was no deliberate policy in their work place 

which supported financial literacy among teachers, nether was it included in their continuous professional 

development (CPD) activities. 
 

The study further sought to inquire about the sources of knowledge regarding management of personal 

finances and the results revealed that most teachers acquired finance management knowledge through 

personal experiences (trial and error) which involved planning and budgeting on a daily basis and 

management of personal small businesses. Other teachers responded that they had acquired knowledge 

about management of personal finances from sources such as media, books, colleagues and formal training. 
 

The summary of these findings have been tabulated in figure 1 and shows that the majority (60%) of 

respondents stated that they acquired knowledge on finance management from life experiences while (20%) 

of the participating got it from the media. In addition, 10% of the teachers obtained their personal finance 

management information from reading books while 7% attained from their colleagues through social 

interactions. There were 3% of the teachers who had formal training in relation to financial management. 

Sources of Knowledge of Personal Finance of Teachers 

 

 

Fig 1: Sources of Knowledge of Personal Finance of Teachers 
 

The information from the respondents in the study gives it an impression that the concept of the national 

strategy on financial education (NSFE II) for Zambia (2019 –2024) which sets out the framework for 

improving financial education in Zambia has not fully achieved its objective to disseminate financial 

literacy information among teachers as observed by the high number of teachers who have used their own 

understanding of the concept of financial literacy. Respondents responses suggest that financial literacy was 

an abstract to many and not pragmatic. Therefore the results of the study suggests that the sources of 

information and knowledge of financial literacy among secondary school teachers were limited as there was 

no organised framework that guided its distribution. 
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Financial Literacy: Effect on Financial Behaviour among Secondary School Teachers 
 

In order to analyse financial literacy and its effect on financial behaviour among secondary school teachers, 

four key ideas in making sound financial decisions were assessed using a questionnaire to gauge financial 

literacy: aspects of earning, saving and investing, spending, borrowing, and protecting. The study adopted 

the 2018, Organisation for Economic Co-operation and Development (OECD)/ International Network on 

Financial Education (INFE) Toolkit which incorporates various questions to determine three potentially 

prudent financial behaviours, such as: Saving and long-term planning: a set of questions look to understand 

if people are actively saving, if they borrow or prevent unnecessary borrowing to make ends meet in case of 

a short-term financial emergency. 
 

Making thoughtful purchases: questions explore whether people have sought independent information or 

advice when thinking about buying (financial products and services), whether they consider multiple options 

when choosing, and whether they try to make informed choices by shopping around rather than buying the 

most readily available good or service as wee as Cash flow management: Questions were designed to 

determine whether respondents maintain a close eye on their finances, pay their bills on time, and avoid 

falling behind on payments. Collectively, the financial behaviour questions provide insight into people’s 

financial behaviour that, if practiced, may enable people to live lives with little financial stress. 
 

Planning ahead and setting aside money helps guarantee that people have a safety net in case of emergency 

or abrupt disaster. People can make their money “go a long way” by only buying what they really need,  

refraining from extravagance, and living within their means. Debt can also be avoided by doing all of these 

things. It is also possible for people to prevent getting into debt by keeping track of their financial inflows 

and expenditures and prioritising their critical expenses. Teachers have the capacity to apply knowledge and 

skills to properly manage financial resources for a lifetime of financial well-being by knowing these 

abilities, as financial literacy is achieved via financial education. 
 

The results of financial literacy and its effect on financial behaviour among secondary school teachers was 

analysed through personal expenses during their main spending activities. In the quest of finding out if 

teachers took time to compare price of commodities or seek information about the product before 

purchasing, 13 % never, 14% rarely and 25% often while 48% always compared prices. The majority of 

teachers had the ability to compare prices implying a certain degree of financial discipline and literacy. In 

order to find out if teachers used budgets as their guide with regards to their expenses, the results indicate 

that, 77% on the total sample always made sure to use a budget as a guide for their shopping activities while 

the other 26% indicated that they often used a budget. This aspect shows significant financial literacy as 

budgeting is one of the financial literacy skills that allowed them to track their expenses. 
 

Furthermore, in order to assess secondary school teacher’s personal use of financial planning as a strategy 

for achieving financial goals, the research probed the aspect of teacher’s ability to keep financial records 

which involves income and expenditure. The study discovered that 64% never kept financial records, 20% 

rarely kept financial records whereas 16 % always kept their financial records. The implication of not 

keeping goods personal financial records includes; inability to dealing with the bank and creditors as well as 

not tracking financial losses and gains. A summary of the results on financial literacy and its effect on 

financial behaviour among secondary school Teachers has been presented in table I. 
 

TABLE I Teacher’s Financial Behaviour 

  

  f & % Never Rarely Often Always 

Regularly set aside money each month for saving and future needs 
f 240 50 34 20 

% 68 16 10 6 

Compare prices when shopping for main expenses f 44 49 85 166 
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% 13 14 25 48 

Use spending plan or Budget 
f 0 0 80 264 

% 0 0 23 77 

Keep track of expenditure and income 
f 220 69 0 55 

% 64 20 0 16 

 

Long-Term Financial Planning Influenced by Financial Attitude. 
 

Financial literacy is defined by the OECD/INFE as “a combination of awareness, knowledge, skills, 

attitudes and behaviour necessary to make sound financial decisions and ultimately achieve individual 

financial well-being.” [29] This definition acknowledges that even if a person has the knowledge and skills 

to act in a financially prudent manner, their attitudes will affect that decision. 
 

The current study, which examined teachers’ personal financial literacy, adopted and domesticated elements 

from the OECD/INFE Toolkit, including three attitude statements to assess respondents’ perspectives on 

money and future planning. Respondents who displayed more favourable attitudes toward the future and 

saving received better scores. Teachers were asked to rate their attitude and practiices with the following 

assertions that are listed in table II using a scale. 
 

TABLE II Respondents’ Attitudes Towards Money and Planning for the Future 
 

Response Never Rarely Often Always Total 

Statement      

I usually focus on the now and let the future take care of 

itself (long-term). 
296 2 0 46 344 

I find spending money more pleasurable than long-term 

investing (saving and the long-term). 
266 10 4 64 344 

Money is available for spending (long-term and saving). 283 4 7 50 344 

 

Teachers’ responses to each item centered on short-term choices such as “living for today” and spending 

money. Preferences of this nature are likely to prevent actions that might increase financial resilience and 

wellbeing.  

 

The statements were designed to measure the degree to which teachers demonstrated attitudes that were 

more financially knowledgeable, or the degree to which they frequently perceived the claims. 
 

On the other hand, the analysis to analyse the attitude of teachers towards money and planning for the 

future, their responses were as follows: 
 

“I normally focus on the now and let the future take care of itself”, indicated 46 of the 344 teachers who 

were interviewed in the sample of 10 schools who participated in the study, while 296 indicated that they 

never focused on the now and let the future take care of itself. To the statement “I find spending money 

more enjoyable than long-term investing,” however, 64 indicated that they “always” and 266 responded 

with “never”. Additionally, 50 people indicated “always” with the assertion that “Money is available for  

spending,” whereas 283 teachers responded with “never”. 
 

Despite variations in the percentages of respondents who disagreed with the three claims, the overall picture 

reveals that teachers have positive views toward attitudes of financial literacy in financial planning. 
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Secondary School Teacher’s Personal use of Financial Planning as a Strategy for Achieving Financial 

Goals. 
 

The current research discovered that all the teachers who participated were employed by the government 

and were on full time government salary. This status of employment gave a full monthly salary at the end of 

each month. According to the information obtained from key informants, the salary was to carter for all their  

personal expenses such as rental payment for some teachers, groceries, education school fees for their 

dependents and in some cases to fund their own education, transport to work, medical expenses as well as 

remit the other share to relatives and other family members. When asked if their personal financial planning 

met their budget demands, some head teachers stated that their monthly salary did not satisfy their personal 

needs. For instance, Head Teacher one (1) said; 
 

My financial planning does not always correspond with my salary. This has prompted me on several 

occasions to seek external financing such as getting a loan from the bank or microcredit institutions. 
 

In adding the voice to the question of whether their personal financial planning met their budget demands,  

Head teachers (2, 3 and 4) shared a similar view by stating the following; 
 

The salary is not enough to carter for all my personal expenses. As I plan, there are many things that I have 

to exclude from my budget due to personal financial deficit. Therefore, it is difficult to plan. 
 

As part of their financial planning, some teachers revealed that they had established contingent financial 

sources apart from the salary such as small business. On the other hand, about seven (7) (70%) of the key 

informants who had identified loans as an opinion and were in affirmative with the view that loans from 

financial institutions provided an option for better financial planning and reported as follows; 
 

The loan provided capital for my poultry farming since my salary could not allow as it was limited. It’s up 

to an individual to find an opportunity in a loan because microfinance institutions work is just to give money 

and they don’t even want to know what you will do with it. 
 

Contrary to the above assertion, key informant five (5) mentioned that she did not think that borrowing 

money from the financial institution was a better strategy for financial planning. 
 

The strategy of getting a loan only favoures financial institutions because they are the ones who benefit 

from the entire process as they make extra interest such that it further encourages individuals to top up an 

amount on their existing loans which affect their salary and ultimately the planning process. 
 

The study further probed levels of one’s financial knowledge which was assumed to influence very key 

financial management practices that ensure financial discipline. This was on the premise that personal 

financial management practices of the teacher with regards to some key important decisions about their 

daily life. This was assessed by considering savings culture of the teachers which were categorized as 

‘never’, ‘rarely’, ‘often’ and ‘always’. For instance, 64% said they never reserved money, 20% stated they 

rarely set some money aside, 10% reported that they often set aside money and 6% suggested that they 

always saved for future requirements to sustained their plan for their impending. 
 

Respondents in this study had varying views concerning their personal use of financial planning as a 

strategy for achieving financial goals. Since they had limited financial literacy the implications of these 

results are that most of the respondents reported that there financial goals could not be fulfilled due to 

limited financial literacy strategies. Although respondents had different opinions with regards to the subject, 

most of them almost two third of the total responses were not in affirmative with the idea of teacher’s  

personal use of financial planning as a strategy for achieving financial goals due to various reasons which 
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will be mentioned in the next section covering factors which arise in financial planning influenced by 

strategy. 
 

Challenges Which Hinder Enhancement of Financial Literacy and Personal Financial Planning 

Among Secondary School Teachers. 
 

Respondents reported numerous challenges which hindered them from accessing financial literacy and 

achieve personal planning. The results revealed that among challenges faced in enhancing financial literacy 

were, limited financial awareness among teachers, no deliberate policies which could allow teachers to be 

oriented at the beginning of their career, limited income and bad spending habits. 
 

On the aspect of limited financial awareness, respondents reported that many financial institutions conduct 

financial literacy sensitisation during the financial literacy week which only targeted pupils and neglected 

teachers. In addition to this revelation, respondents further stated that there was limited information material 

such books, magazines and other pamphlets contributed to the enhancement of financial literacy among 

teachers. 
 

The majority of the teachers questioned made poor choices when faced with hypothetical financial 

difficulties. For instance, lack of financial management orientation was also reported by respondents as a 

hindrance to enhancing financial literacy among secondary school teachers. All the teachers revealed that  

they were not subjected to any orientation as it was not a deliberate policy in the ministry of education. 
 

The majority of the teachers in the study suggested that their salary was not enough to carter for their needs 

but the other teachers opposed the suggestion and attributed financial management to bad spending habits by 

their counterparts. Challenges faced by teachers that were believed to have hindered the enhancement of 

financial literacy included; limited financial awareness among teachers, no deliberate policies which allows 

teachers to be oriented at the beginning of their career, limited income and bad spending habits. 

 

DISCUSSION 
 
Generally, the financial literacy levels among secondary school teachers demonstrate that teachers in areas 

of long term planning attitude shows high or positive results while the aspects of saving, spending behaviour 

and tracking finances through record keeping was low or negative results. However, some teachers 

demonstrated some considerable financial knowledge on the concept of financial literacy with a percentage 

of 44% and also performed below par on the segment of spending and keeping financial records. 
 

In terms of demographics, the study’s findings show that age and years of experience are not predicting  

factors in personal financial literacy among teachers, as it was observed that teachers with many years in 

service in service made many bad financial decisions which led them in debt unlike the new teachers who 

seemed to be financially organized in their decisions. This conclusion further contradicts [30] findings, 

which showed that individuals with more years of job experience are more knowledgeable than those with 

less experience, regardless of age or work experience. 
 

The finding regarding work experience of respondents in the current study also contradicts the findings of 

[31] who reported that the highest levels of financial literacy were demonstrated by those of 35-50. The 

discovery of this study moreover agrees with the findings of [32] who demonstrated that financially literacy 

was not influenced by age. The difference in the level of financial knowledge is also accounted for by years 

of experience in teaching. Teachers with more years in the teaching field (more than 6 years) are relatively 

less knowledgeable financially than those with less than 6 years of teaching. 
 

The findings revealed some differences in financial literacy (knowledge) among teachers were attributed to 
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a variety of factors. Teachers with master’s degrees, for example, were found to be more knowledgeable 

than their counterparts with diplomas and bachelor’s degrees. Gender differences among participants, on the  

other hand, indicated that female teachers were better competent in several elements of financial 

management than their male counterparts. This finding contradicts the findings of [27] and [32], who found 

that male teachers had higher financial management skills than female teachers. 
 

Individuals who make budgets, according to [33], spend within their means and thereby control their 

personal money. As a result, impulsive spending is avoided, and budgeting is approached with optimism. 

This was supported by research conducted by [34], who argued that more informed groups control their 

spending habits and decisions by keeping detailed financial records. Another study by [32] also finds that  

increases in financial literacy prompts a more continuous production of financial statements of which was 

not the case with the current study among teachers. 
 

Resonating with the current study, [4] identified some key competencies of financial literacy: money basics,  

budgeting, saving and planning, borrowing and debt literacy. Money fundamentals identify with the 

knowledge, skills and comprehension needed for the most basically regular calculations. Examples include 

numeracy and money management skills. This study found that financial literacy had a favourable impact on 

teachers’ financial behaviour, which was broken down into four categories: saving behaviour, shopping 

behaviour, long-term planning, and short-term planning. 
 

Empirically, this study has demonstrated that financial literacy significantly improves financial behaviour 

for all forms of behaviour that are studied. In general, prior research that have demonstrated a strong 

favourable influence of financial literacy (or financial knowledge) on financial behaviour confirm these 

findings [35], [36], [37], [38]. This study was backed by some research by [39] and [40] that particularly 

evaluated the effect of financial literacy on saving behaviour. As a result, according to the present study, 

three important elements – financial control, earning a good livelihood, and how to cope with financial 

management – have an influence on money management abilities. 
 

Budgeting, maintaining records, and learning about everyday living expenditures and the ability to pay are 

all examples of financial control. Making ends meet refers to a person’s ability to foresee financial 

difficulties and take steps to alleviate them. This also includes assessing one’s ability to keep up with 

spending and duties. Financial management methods address impulsive spending, the use of credit rather 

than cash, and general spending patterns that result in the use of more money than is available. 
 

In addition, this study is in agreement with [41] who argues that budgeting and living within one’s means 

entails being educated about one’s money and limiting unnecessary expenditure. Saving and planning 

entails putting money aside for an emergency through savings and insurance, as well as mental states related 

to financial planning, such as saving and planning for retirement and saving and preparing for anticipated 

costs. The study further contends in line with [42] that the proper use of financial knowledge aids 

households in meeting their financial responsibilities by allowing them to plan ahead and allocate assets 

with the greatest ease. 

 

CONCLUSION AND POLICY IMPLICATION 
 
This study aimed at analysing personal financial literacy among teachers in secondary schools. The results 

obtained from the sample of 354 teachers reveal the majority of secondary school teachers, according to a 

study, have a poor level of personal financial literacy, but they are aware of different areas of personal 

financial planning and are capable of making their own plans regardless of their degree of expertise.  
 

This lack of appropriate financial knowledge has far-reaching repercussions for teachers in the long run, as 

it has been noted that teachers’ understanding of budgeting and spending habits is not excellent or
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encouraging, which will restrict participants’ financial decision-making and planning in the long run. 
 

The findings of this study is suggests a mismatch between practice in teachers’ personal finical literacy and  

the aims of the national strategy on financial education (NSFE II) for Zambia which sets out the framework 

for improving financial education in Zambia. 

 

RECOMMENDATIONS 
 
Based on the study findings and their interpretations as well as the conclusions, the findings were limited in 

the contextual scope due to the sample size, time and therefore recommends the following: 
 

1. Serving teachers and student teachers, regardless of their field of study, should be taught on some 

basic financial concerns and best practices during their studies or training in order to avoid future 

personal financial crisis that has the potential to affect their work performance. 

2. The study also suggests that various teacher organisations and unions provide seminars on financial 

literacy and investment options for their members in order to ensure that they are financially secure. 

3. In conjunction with the Ministry of Education, the Ministry of Finance should enhance methods and 

information to be included in media and other materials sent to teachers. Stakeholders in the education 

sector must work to change teachers’s attitude toward money and boost the proportion of people who  

actively save. In the short term, work toward developing a culture of financial caution, planning, and 

seeking to attain long-term financial objectives. 
 

In the first instance, using straightforward tools with demonstrated efficacy may inspire consumers to 

behave in financially literate ways. Digital tools could support people in planning and assist them in 

focusing on their longer-term priorities, such as online calculators, simulators, reminders, and commitment 

devices. Given the differences in financial literacy and the sources of information between people who use 

media like social media and those who do not, financial education may be combined with digital education 

in these situations. 
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